'hx Kuram ve Uygulamada Egitim Yonetimi

2017, Cilt 23, Say 4, ss: 675-716
PEGEM www.kuey.net
AKADEMI

Analysis of the Relation between Organizational Culture and
Alienation in Secondary Educational Institutions’

Ortadgretim  Kurumlarinda Orgiit  Kiiltiirii  ile  Yabancilasma
Arasindaki Iliskinin Incelenmesi

Mehmet Korkmaz', Mehmet Sabir Cevik®

Abstract
This research in associational research model aims to determine the relation between the
organizational culture prevailing in secondary educational institutions and alienation.
Research population was composed of 525 teachers employed in 20 secondary high schools in
the central district of Siirt in 2015-2016 academic year. Due to the low number of teachers,
sampling was not made. “Organizational Culture Scale” developed by Terzi (2005) and “Work
Alienation Scale” developed by Elma (2003) were utilized. Descriptive statistical techniques,
Correlation Analysis and Path analysis were performed in the research. Results revealed a
negative and medium level relation between the organizational culture and alienation. Results
also showed that dimensions of organizational culture do not predict alienation to school
dimension. Furthermore, it was identified that support culture was not a significant predictor
of alienation. Based on the results of the research, school administrators were suggested to
incorporate team work into their work, avoid extremely normative practices, and assure an
atmosphere enabling teachers to take initiatives.
Keywords: Culture, organizational culture, alienation
Oz
Higkisel tarama modelindeki bu arastirmanin amaci, ortadgretim kurumlarmda hakim orgiit
kiiltiiri ile yabancilasma arasindaki iligkiyi belirlemektir. Arastirmanin evrenini 2015-2016
ogretim yilinda Siirt merkezde 20 ortadgretim okulunda (lisede) gérev yapan 525 &gretmen
olusturmaktadir. Evrende gorev yapan Ogretmen sayisinin ¢ok fazla olmamasi sebebiyle
orneklem alma yoluna gidilmemistir. Bu arastirmada veri toplamak i¢in Terzi (2005)
tarafindan gelistirilen “Orgiit Kiiltiirii Olgegi” ile Elma (2003) tarafindan gelistirilen “Ise
Yabancilasma (")lgegi” kullanilmigtir. Arastirmada betimsel istatiksel teknikler, Korelasyon
analizi ve Path analizi uygulanmistir. Arastirma sonuglarina gore Orgiit kiiltiirii ile yabancilagma
arasinda negatif orta diizeyde anlamli bir iligki bulgulanmistir. Buna ilaveten oOrgiit
kiiltiiriiniin, yabancilasmanin anlaml bir yordayicist oldugu goriilmiistiir. Ayrica Orgiit kiiltiiri
boyutlarinin okula yabancilagsma boyutu iizerinde yordama etkisine sahip olmadig tespit
edilmistir. Destek kiiltiiriiniin de yabancilasmay1 anlamli bir sekilde yordamadig: saptanmustir.
Aragtirma sonuglarindan hareketle okul yoneticilerine takim ¢alismalarina yer vermeleri, asir1
kuralct uygulamalardan sakinmalart ve Ogretmenlerin insiyatif alabilecekleri ortamlar
olusturmalar1 konularinda 6nerilerde bulunulmustur.
Anahtar sozciikler: Kiiltiir, orgiit kiiltiirii, yabancilagma
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Introduction

With their inputs and outputs, organizations are systems bearing distinctive
cultures. As societies, organizations also have their distinctive cultures. This
culture established by the organization itself has an important effect on the
behaviors of its employees (Celik, 2012). Besides covering beliefs and
behaviors, culture reveals itself in a wide area of organizational life at different
levels (Hofstede, Neuijen, Ohayv and Sanders, 1990). According to Hoy and
Miskel (2010), rather than being a simple community, organization is a
structure with a unique identity. This perspective related to work places is
conveyed with the concept of “culture”.

Organizational culture serving as a roadmap for the employees uniting
around common objectives and a mission within the same organization enables
the achievement of the organizational objectives systematically and in a certain
order (Erkmen, 2012). In this context, school culture is an important factor in
increasing the success of educational institutions. School culture ensures that
the members of the school realize their task and duties in the best possible way,
according to the defined objectives (Yesilyurt, 2009). Moreover, successful
administrators create an effect on their organization, through the
organizational culture (Kosar, 2008).

Researchers made various remarks about organizational culture. Kose,
Tetik and Ercan (2001), Cameron and Freeman (1991) stated that individuals
adopting the cultural features of the organization have a positive reflection on
organizational culture and administration, while Seki (2004) and Myers (2009)
emphasized that a strong school culture is closely associated with academic
success. Kaya (2008) stated that in order to have a competitive advantage by
improving efficiency, effectiveness and creativity in organizations, an
organizational culture integrating the objectives of the organization with that of
individuals should be established. According to Ramsey (1992) and Siizer
(2010), organizational culture is important in ensuring organizational
satisfaction and organizational commitment, in introducing teamwork
approach, in adding meaning to work, in providing feedback about the
organization, in taking effective decisions and in ensuring that the decisions
taken within the organization are to the point.

Decrease in the positive attitudes and behaviors of the teachers towards
their school is one of the most important problems of the education system in
Turkey. This may be the result of social, psychological, physiological, material
or organizational factors. Among these reasons, alienation is also one of the
most important factors (Mercan, 2006). With its effect on social life, alienation
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is observed nearly in all institutions, and may have various effects on the
systems it takes part. Also, the educational institutions may be subject to
alienation (Kilgik, 2011).

Alienation in educational institutions may have a direct effect on the
academic success of the school, and lead to a decrease in the active
participation within the organization (Eryilmaz and Burgaz, 2011). In addition,
Zielinski and Hoy (1983) determined a significant relation between the
alienation of teachers and lack of success in education; and Schlichte, Yssel and
Merber (2005) stated that in the case of inadequate support, alienated teachers
began to dislike their profession and prefer quitting their job. In their research,
Bayindir (2002) and Sirin (2009) concluded that alienation of teachers to their
profession has a negative effect on behaviors during teaching-learning
processes and decreases the effectiveness of educational process. Moreover,
Fettahlioglu (2006) stated that alienation negatively affects the performance of
the members of the organization as well as the product quality. Thus, the
teacher being alienated within the organization feels alone, falls in emotional
turmoil, and cannot even fulfill the fundamental teaching duties (Canbay Tatar
and Tatar, 2014). In other words, it is known that alienation leads to loss of job
satisfaction, low levels of loyalty towards the organization, indifference to job
and to poor perception of organizational health among the employees in an
organization (Tutar, 2010).

This research aims to determine the relation between the current
organizational culture in secondary educational institutions and alienation of
teachers. Spread of alienation in educational institutions may deteriorate the
efficiency and qualifications of teachers in the educational process. This may
lead to various negative outcomes in terms of the academic success of students
and the relations of teachers with the school administration. Secondary
educational institutions are the most important stage of educational process,
preparing students for life and for profession, and accordingly, teachers at this
stage assume greater importance. Moreover, number of teachers appointed to
Siirt in 2015 was 684, while 1151 teachers left Siirt in the same year. Alienation
may have an effect on this great gap between the number of teachers appointed
and left. Accordingly, this research aims to determine the impact of
organizational culture in alienation and thus, contribute to diminishing
alienation among teachers. In this context, it became necessary to make a
detailed research on the relation between the organizational culture prevailing
in secondary educational institutions and alienation of teachers, within the
framework of organizational culture.

When the related literature is examined, it is seen that there is a limited
number of domestic researches addressing the relation between organizational
culture and alienation, or impact of organizational culture on alienation
(Acikel, 2013; Kahveci and Demirtas, 2014; Kahveci, 2015; Minasli, 2013).
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Moreover, there is no research pointing to the importance of the organizational
culture in measuring the alienation perception of teachers in secondary
educational institutions. Especially, the field researchers have not carried out
comprehensive studies on which sub-dimension of the organizational culture is
more effective in predicting the alienation perception of teachers working in
secondary educational institutions. Therefore, this research is projected to
make great contributions to the literature on education management, in terms
of the analysis of issues related to alienation, and to clarify administrative
decisions and practices. Moreover, it is expected that the research will provide
guidance for the school administrators, teachers and all shareholders in
ensuring an effective and efficient atmosphere in schools.

Organizational Culture

Hoy and Miskel (2010) defined organizational culture as a system of shared
orientations that holds the unit together and grantsita distinctive identity,
while Erkmen (2010) described organizational culture as the whole of
harmonizing strategies and a set of skills applied by the members of the
organization. According to Trice and Beyer (1984) organizational culture is a
process of awakening emotions, and a structure formed with the effect of
emotions and norms. In short, organizational culture is a range of common
values, beliefs, assumptions and practices shaping the organizational approach
and behaviors (Davis, 1984; Denison, 1990; Kotter and Heskett, 1992; Miron,
Erez and Naveh 2004; O'Reilly and Chatman, 1996; Wilson, 2001).

In the literature, different classifications of organizational culture
generally focus on the following sub-dimensions:

Support Culture: In this type of organizational culture, the understanding
that “organizations are for individuals” prevails. Personal objectives and
interests are privileged. Serving for people and happiness of people are of top
priority. In the support culture, members of the organization are valued not
only as employees but also as individuals and values (Sisman, 2014). In the
support culture, the current organizational culture stands to support and meet
the requirements of the employees of the organization (Terzi, 2000). In this
type of organization, employees gather with their intimates and support the
organization (Handy, 1995).

Bureaucratic (Role) Culture: Bureaucratic culture reflects the typical features
of the usual bureaucratic organizations. Most important feature of this culture
is that employees strictly abide by the pre-defined rules and methods. The
authority administrating the organization controls the employees through rules.
Although this seems to be a positive feature, it does not provide the required
flexibility and thus, may prevent the development for an innovative company
(Uzkurt, 2008; Ozdevecioglu and Celik, 2009). According to Handy (1995),
“stability and balance” are the most prominent features in the bureaucratic
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model. Therefore, re-arrangement of the completed tasks, and finding solutions
to the problems faced are not much important. In other words, roles and duties
are definite. Individuals are expected to realize these.

Success Culture: In this culture, it is important to realize the tasks and
objectives, rather than the rules; specialization and individual responsibilities
are at the forefront, and with regard to human nature, assumptions of “Y”
theory are valid (Sisman, 2014). Balc1 (2014) exemplifies the success culture
oriented organizations as small scale consultancy and research companies. In
this type of organizations, senior administration has a partial control over the
lower management. Organizational decisions are generally taken by
commissions and committees.

Mission culture: Organizations with mission culture focus on work or duties,
and they have a structure like a network or matrices. In these organizations, the
essential factor is fulfilling the tasks. Therefore, in organizations with a focus on
mission culture, it is aimed to match resources with the most convenient
persons (Balci, 2014). In mission culture, teamwork is at the forefront. Within
the team, flexibility, harmony, and equality prevail, and there is a bilateral
communication. Employees fulfill their tasks thoroughly and completely.
Employees are specialized. Accordingly, it may be said that the most suitable
culture for an innovative organization is “mission culture” (Uzkurt, 2008).

Power Culture: In power culture, people holding the authority are dominant,
and other employees are expected to act in line with the expectations and
requirements of that person. In other words, in this type of organizations, fear
prevails, and in general, there is a tense atmosphere within the organization
(Yaprak Kaya, 2015). In power culture, there are few rules, and less
bureaucracy. Decisions are mostly taken in platforms, where organizational
policies prevail. Organizations bearing the traces of this culture are strong,
prideful, may act promptly, and response very well to dangers. This culture may
either be effective or become devastating (Tanridgen, 2013).

Alienation

The concept of alienation derives from the Latin word: "alienare", and
means isolating or transferring something. This state is called as “alienation” in
English. One of the basic meanings of this concept refers to withdrawal or
isolation of an individual from his/her self. Alienation also means isolation of
people from each other, from a certain environment or a process. With this
perspective, alienation may further be defined as individuals’ conflict with the
self (Marshall, 1999; Telman, 1998).

Alienation has been the focus of criticisms on industrial societies, made by
many people from Marx to today’s philosophers (Michaels, Cron, Dubinsky and
Joachimsthaler, 1988). According to Mottaz (1981), the concept of alienation
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dates back to Marx’s studies. He states that creative activities are inherent in
human nature, and this need for creativity is met through working or studying.

Based on Oxford dictionary, Mann (2001) cited alienation as the state or
experience of being isolated from the group that the individual belongs to or
should be involved in. Horowitz (1966) defined alienation as intense separation
first from objects of the world, second from people and third from ideas of a
common word with other people. Similarly, Overend (1975) defined alienation
as a separation of man from the citizen body, from nature, from production,
from other men, and ultimately from the self and then, the accompanying
feeling of discomfort with relations. According to Kongar (2010), alienation is
the loss of control of an individual by becoming indifferent to the social,
cultural and physical environment, and gradually feeling alone and desperate.
Agarwal (1993) explained alienation as the failure of an individual to give due
importance to his/her work, and to spend required time for it. As a result of
alienation, negative conditions such as dissatisfaction with work and life, low
motivation, intense work stress, transfer of workload, leaving job, indifference
to work and low perception of organizational health may emerge (Kanungo,
1992; Tutar, 2010).

In literature, there are five common sub-dimensions of alienation as
explained below:

Powerlessness: Powerlessness occurs when an individual cannot interfere
with his/her living conditions, and when he/she is incapable of or feels incapable
of influencing the other (Senturan 2007; Tezcan, 1983). Nelson and O’Donohue
(2006) explained powerlessness with psychological concepts covering various
emotions, such as lack of self-realization and self-respect. Bacharach and Aiken
(1979) defined powerlessness as the deprivation of the employees of the right to
interfere with the working process and to participate in the decisions.

Meaninglessness: Meaninglessness relates to individual’s estimation of work
as valueless and unimportant (Suarez Mendoza & Zoghbi-Manrique-de-Lara,
2008). According to psychology and sociology, meaninglessness is the
disconnection of an individual with what is taught as right, and feeling of
uncertainty in what to believe (Uysaler, 2010). From this perspective,
meaninglessness is the failure of an individual in getting the picture and in
complying with the common social values and principles when deciding the
right (Biiyiikyilmaz, 2007).

Normlessness: Seeman developed the concept of normlessness, by being
inspired from Durkheim’s concept of anomie (Cilesiz, 2014). Most of the
sociologist defined normlessness as the failure of an individual in acting in
compliance with the social rules or norms determining the proper behaviors
within a society, or in obeying the current rules in the society. In other words,
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normlessness means the state of feeling of chaos, disorder, disturbance,
instability, pessimism and uncertainty (Bayhan, 1997).

Isolation: Isolation may be defined as the withdrawal of an individual from
his/her environment, avoidance of relation with other people or minimizing
his/her relation with people. In other words, isolation is the lack of ability or
facilities to communicate with other people (Elma, 2003). Isolated people do
not adopt social rules, intentionally and deliberately; and they display antisocial
behaviors by opposing social rules (Temel, 2010).

Self-Estrangement: Self-Estrangement relates to the alienation of individual
from the self in a certain period of time; to the failure of an individual in
complying with the social structures, or to the lack of satisfaction with life
(Simsek, Celik, Akgemci and Fettahlioglu, 2006). In other words, self-
estrangement means the failure of an individual in satisfying his/her own values,
requirements and needs (Parsil, 2007). Accordingly, self-estranged or alienated
people do not feel satisfied with their work; their actions are directed by
extrinsic prizes, and they live dependent on other people (Aydin, 2002).

Alienation to School

Education is just like a locomotive for the development of countries.
Moreover, teachers act as equilibrants for the educational institutions. Yet,
when the teachers who should be in close communication with their students
feel alienated to their selves or to their schools, this has a negative effect both
on education and on organizational structure (Polat and Yavas, 2012). In this
case, the teacher feeling alienated will perceive his/her job as a regular activity
beyond himself/herself, have declining tendency in teaching/learning process,
and display a negative attitude towards his/her students (Bayindir, 2002). In this
regard, within educational context, alienation occurs when the schools cannot
fulfill their main functions, or realize their function to popularize individual
rights and freedoms; and when they cause the administrators, teachers, students
and parents to consider educational activities meaninglessness and insufficient
by detracting them from social equality and freedoms (Kilig, 2009). Alienation
in educational institutions and organizations may be addressed as a problem on
its own. Because indifference of the teachers to the educational processes, and
education’s becoming boring and unpleasant will result in alienation of teachers
to their colleagues and also to their selves (Eryllmaz and Burgaz, 2011).

Bureaucratic structure prevailing in educational institutions, crowded
classrooms, exaggerated and intense curriculum, and undemocratic practices of
the administrators, efforts to teach non-functional information, and
determination of educational processes by a centralized system may lead to the
emergence of the concept of alienation in education. In this context, alienation
in educational institutions may be regarded as a very important problem
negatively affecting both the teachers and the students (Katitas, 2012).
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Relatedly, Tezcan (1983) considered educational organizations where
alienation is experienced mostly. Especially, it may be stated that alienation is
observed more among secondary and higher education institutions.

Research Objective

This research aims to determine the relation between the organizational
culture prevailing in secondary educational institutions and alienation. In line
with this main objective, answers of the following questions were sought:

1. How do the teachers in secondary schools perceive the dimensions of
organizational culture?

2. How do the teachers in secondary schools perceive the dimensions of
alienation?

3. Is there a significant relation between the opinions of teachers on
organizational culture and their perceptions of alienation?

4. Are the opinions of teachers on organizational culture a significant
predictor of alienation?

Method
Research Method

This research is a quantitative research of descriptive nature, in
associational research model. These research models reflect a research
approach that aims to describe a current case or a case in the past, as it is
(Karasar, 2008). Associational (correlational) researches are made to find clues
of cause-effect besides determining the relation between two or more variables,
and they analyze the relations in depth (Biytikoztiirk, Kilic, Akgiin, Karadeniz
and Demirel, 2014; Karakaya, 2012).

In the research, independent variables are support culture, bureaucratic
culture, success culture and mission culture dimensions of organizational
culture, while dependent variables are powerlessness, meaninglessness,
isolation and alienation to school dimensions of alienation. Moreover,
predictiveness of the variables were also examined to identify the cause effect
relation between the independent and dependent variables.

Research Population and Sample

Research population was composed of 525 teachers employed in 20
secondary high schools in the central district of Siirt in 2015-2016 academic
year. As the number of teachers within the population is not high, sampling was
not made. However, it was observed that 378 of the scales returned were
considered as worth-analysis. Out of all teachers participating in the research,
241 (63.8%) were male, while 137 (36.2%) were female. 303 (80.2%) teachers
had asssociate/bachelor degree while 75 (19.8%) had post graduate degree. 231
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(61.1%) teachers were married, and 147 (38.9%) were single. 182 (48.1%)
teachers were between 20-30 years of age, 160 (42.3%) were between 31-40,
and 36 (9.6%) were above 41. Number of teachers with a seniority of 1-5 years
was 199 (52.6%), while that of those with a seniority of 6-15 was 129 (34.1%),
and that of those with a seniority above 16 years was 50 (13.3%). In other
words, most of the participants had asssociate/bachelor degree, with a low level
of seniority, married, male and relatively young.

Data Collection Tools

In the first part of the scales performed in the research, “Personal
Information” about the teachers participating in the research was included,
while “Organizational Culture Scale” was used in the second part and “Work
Alienation Scale” in the third part. “Personal Information” part of the scales
covers demographical variables about the participating teachers, such as
gender, educational background, seniority, marital status and age. Information
about the scales are given below.

Organizational Culture Scale: “Organizational Culture Scale” developed by
Terzi (2005) was performed in the research. This scale was totally composed of
four dimensions as support culture, success culture, bureaucratic culture and
mission culture. This scale was applied to a group of 237 teachers, 113 of whom
were female and 124 were male. With the aim of identifying the construct
validity of the scale, factor analysis was made; and KMO value, calculated to
determine the interpretability of this analysis was found as 0.83, while Barlett
value was found as 2238.28.

Based on the validity and reliability of the scale, total variance explained by
four factors was 50.97 %. However, item factor loads of the support culture
varied between .50 and 74; that of success culture between .48 and .72; that of
bureaucratic culture between .44 and .74; and that of mission culture between
.56 and .67. Cronbach’s Alfa values of the sub-dimensions of the scale were .88
for support culture, .82 for success culture, .76 for bureaucratic culture, 7.4 for
mission culture. Overall Cronbach’s Alfa value of the scale was calculated as
.84. In the scale, there were 29 items in Likert type, 8 in the dimension of
support culture, 6 in success culture, 9 in bureaucratic culture, 6 in mission
culture. Grading in the scale was specified as (1) never, (2) rarely, (3)
sometimes, (4) often and (5) always.

In this research, Cronbach’s Alfa reliability values of the Organizational
Commitment Scale were found out as .89 for the dimension of support culture,
.82 for the success culture, .77 for the bureaucratic culture and .81 for the
mission culture. Overall Cronbach’s Alfa value of the scale was calculated as
.90.
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Work Alienation Scale: In this research, “Work Alienation Scale” developed
by Elma (2003) was performed. Work alienation scale was composed of four
dimensions as powerlessness, meaninglessness, isolation and alienation to school.

The scale was applied to 205 teachers working in 13 primary state schools,
and 182 of these were returned. As a result of the first analysis, it was found out
that the scale has five factors, as to reflect the four main structures
(powerlessness, meaninglessness, isolation and alienation to school) considered
in the preparation of the scale, but also that two items unite under the fifth
factor. The second analysis was made by excluding these two items, and it was
determined then that the scale reflects the four main structures. In the work
alienation scale, variance values explained by each factor were determined as
12.6% for the powerlessness dimension, 11.7% for meaninglessness, 10.7% for
isolation, 7.4 for alienation to school, and 42.4% in total.

In the scale, item factor loads of the powerlessness varied between .47 and
72; that of meaninglessness between .43 and .71; that of isolation between .37
and .65; and that of alienation to school between .44 and .62. Cronbach’s Alfa
reliability coefficients of the scale were found out as .86 for the powerlessness
dimension, .84 for meaninglessness, .80 for isolation and .62 for alienation to
school. In the scale, there were 38 items in Likert type, 10 in powerlessness
dimension, 11 in meaninglessness, 10 in isolation, and 7 in alienation to school.
Grading in the scale was specified as (1) never, (2) rarely, (3) sometimes, (4)
often and (5) always. Items in the powerlessness, meaninglessness and isolation
dimensions were composed of negative statements, while the items in the
alienation to school were composed of positive statements. Items were scored
based on whether they are negative or positive; and positive items in the
alienation to school dimension were included in the research by reverse coding.

In this research, Cronbach’s Alfa reliability values of the Work Alienation
Scale were found out as .90 for the dimension of powerlessness, .93 for the
meaninglessness, .91 for the isolation and .77 for the alienation to school.
Overall Cronbach’s Alfa value of the scale was found out as .93.

Data Analysis

In the analysis of data obtained as a result of the research, IBM SPSS 21 and
R-Project package programs were used. Descriptive statistical techniques
(frequency, percentage, average, and standard deviation), Pearson Correlation
Analysis and Path analysis were performed in the research. Test results of the
research were interpreted in « = 0.01 or a = (.05 error performance.
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Findings
Table 1 displays the descriptive statistical results related to the
organizational culture in secondary educational institutions and teachers’
perception of alienation.
Table 1
Arithmetic Mean and Standard Deviation Values related to the Organizational
Culture in Secondary Educational Institutions and Teachers’ Perception of

Alienation
Variable n X S
Organizational Culture 378 3.59 S5
Mission Culture 378 3.94 .73
Success Culture 378 3.64 .80
Support Culture 378 3.61 .79
Bureucratic Culture 378 3.31 .62
Alienation 378 2.17 .61
Powerlessness 378 2.27 .79
Meaninglessness 378 1.87 .80
Isolation 378 1.96 .82
Alienation to School 378 2.81 .79

As seen in Table 1, depending on the opinions of the teachers, mission
culture is dominant in secondary educational institutions, and thus, ranks the
first with a mean of (X = 3.94). Mission culture is followed by success culture
(x = 3.64), support culture (x = 3.61), and bureaucratic culture, respectively.
Alienation to school with a mean of (x = 2.81) was determined to be the most
intensely perceived sub-dimension of alienation, by the teachers. Alienation to
school sub-dimension is followed by powerlessness (x = 2.27), isolation (X =
1.96) and meaninglessness (x = 1.87), respectively.

Table 2 shows the results of pearson correlation analysis, displaying the
relation between the organizational culture and alienation of teachers (OK:
Organizational Culture, GK: Mission Culture, BK: Success Culture, DK:
Support Culture, BURK: Bureucratic Culture, IY: Alieanation to Work, G:
Powerlessness, A: Meaninglessness, Y: Isolation, OY: Alienation to School).
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Table 2
Relation between the Variables
OK Y GK BK DK BURK G A Y (0)'4
OK 1
Iy -371 1
GK 791 -390 1
BK 843 -457" 571" 1
DK 858 -422" 5917 .822” 1
BURK  .556™ 105" 340" 194 172 1

G -405" 861" -415" -476"" -.443" .066 1
A -258" 904 -283" -325" -278" .070 7157 1
Y =310 865 -317" -403" -380" 128" 672" 781" 1
oY -.94 209" -1117  -.106" -119° .040 021 -.013 .091 1

* p<0.05; ** p<0.01

As seen in Table 2, in general, there is a negative and medium level of
relation between the organizational culture and alienation (r = -.371; p < 0.01).
When the relation between the sub-dimensions of organizational culture and
sub-dimensions of alienation is examined, a negative and medium level relation
was determined between the mission culture and powerlessness (r = -.415; p <
0.01), and also between the mission culture and isolation (r = -.317; p < 0.01);
while a negative and low level of relation was determined between mission
culture and meaninglessness (r = -.283; p < 0.01) and between mission culture
and alienation to school (r = -.111; p < 0.05). There is a negative and medium
level of relation between the success culture and powerlessness (r = -.476; p <
0.01), success culture and meaninglessness (r = -.325; p < 0.01), and success
culture and isolation (r = -.403; p < 0.01), while there is negative and low level
of relation between the success culture and alination to school (r = -.106; p <
0.05). There is a negative medium level of relation between the support culture
and powerlessness (r = -.443; p < 0.01) and between support culture and
isolation (r = -.380; p < 0.01), while there is a negative and low level of relation
between support culture and meaninglessness (r = -.278; p < 0.01) and support
culture and alienation to school (r = -.119; p < 0.05). Finally, a positive and low
level of relation was determined only between bureaucratic culture and
isolation sub-dimension of alienation (r = .128; p < 0.05). In other words, it is
seen that bureaucratic culture has a significant relation only with isolation sub-
dimension of alienation.

As seen in Table 2, dimensions of organizational culture display a significant
relation among themselves (p < .05). Therefore, path coefficients need to be
calculated in order to clearly observe the unit contributions, i.e. to exclude the
relations of these dimensions among themselves.

Path coefficients are calculated in two phases. In the first phase, t-values
relating to the significance of coefficients are obtained (Figure 1); while in the
second phase, coefficients related to the significant paths are calculated and
interpreted (Figure 2).
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Figure 1. t- Values for the predictive effect of organizational culture on alienation

As seen in Figure 1, dimensions of organizational culture does not have a
predictive effect on the dimension of alienation to school (p > .05). On the
other hand, it is observed that support culture does not predict alienation. It is
also seen that the other coefficients are significant and that there is a positive
relation between the bureaucratic culture and powerlessness, meaninglessness
and isolation dimensions of alienation. Significant path coefficients are given
below:
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Figure 2. Path Coefficients for the predictive effect of organizational culture on alienation

687



Mehmet Korkmaz & Mehmet Sabir Cevik

As seen in Figure 2, highest level of relation (as well as the predictive effect)
is observed between the success culture and powerlessness (f = — 0.31). It is
seen that in line with the increase in success culture, the level of powerlessness
decreases. The second highest correlation coefficient is between mission culture
and powerlessness (f = — 0.28). In other words, in line with the increase in
mission culture, the level of powerlessness decreases.

Discussion, Conclusion and Suggestions

In this research, the relation between the organizational culture prevailing
in secondary educational institutions and alienation of teachers. Results of the
research support the idea that there is a significant relation between the
organizational culture and alienation of the teachers.

With regard to the sub-dimensions of the organizational -culture,
perceptions of secondary school teachers, participating in the research are at
the highest level for mission culture, and the lowest for bureaucratic culture. In
other words, when we rank the opinions of the participants concerning the sub-
dimensions of the organizational culture, from the highest mean to the lowest,
mission culture ranks the first and is followed by success culture, support
culture and bureaucratic culture, respectively. In short, mission culture is the
dominant organizational culture, as perceived by the participants in their
schools. Similarly, Terzi (2005), Kosar (2008), Esinbay (2008), Sezgin (2010),
Siizer (2010), Kosar and Cahk (2011), Ozdemir (2012), Tanriégen (2013),
Kiling (2014), Maral (2015) and Yaprak Kaya (2015) determined in their
studies that the mission culture is the dominant culture. This result is also
backed by the literature. However, there are also studies in the literature
putting forward different findings and claiming that different dimensions of
organizational culture, such as hierarchical organizational culture (Erdem,
2007), role culture (Sonmez, 2006) and constructive school culture (Demirkol
and Savas, 2012) are the dominant cultures.

According to the result of the research, it may be stated that participants act
depending on the organizational objectives in their schools rather than on their
personal objectives, and they attach importance to team work. With regard to
communication, it may be concluded that there is a bilateral communication
network in the schools covered in this research. As the mission culture is the
dominant culture in schools, the holder of the power in schools may be
foreseen. Thus, in organizations where the mission culture is dominant,
importance is attached to specialization, rather than the authority; and it is
aimed to match the resources of the organization with the most convenient
member of the organization, at the right place and with a focus on work.

Bureaucratic culture ranked the last in the research, which may be an
indicator that the administrators in secondary educational institutions behave
less formally and do not have an extremely strict and normative management
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mentality. In other words, it may be stated that the administrators in secondary
educational institutions do not control the organization based on pre-defined
principles and regulations. In this regard, it may be considered positive that the
mission culture is at the highest rank and bureaucratic culture is the lowest.

With regard to the sub-dimensions of alienation, perceptions of the teachers
participating in the research are at the highest level for alienation to school,
and the lowest for meaninglessness dimension. In other words, when we rank
the opinions of the participants concerning the sub-dimensions of alienation,
from the highest mean to the lowest, alienation to school ranks the first and is
followed by powerlessness, isolation and meaninglessness, respectively.
Accordingly, it may be stated that the participants feel alienated to school more
intensely, in comparison to other sub-dimensions. From various aspects, these
results are similar to the results of the researches carries out by Elma (2003),
Erjem (2005), Calisir (2006), Mercan (2006), Sirin (2009), Celep (2008),
Eryilmaz and Burgaz (2011), Emir (2012), Simsek, Balay and Simsek (2012),
Yildiz, Akgiin and Yildiz (2013). Considering the scale in general, it may be
stated that alienation levels of the teachers are relatively low. Thus, Eryilmaz
and Burgaz (2011) stated that overall characteristics of the teaching profession
have a role in obtaining these results. They claim that the characteristics of
teaching profession as being open to communication and providing the
opportunity of helping people may prevent alienation of teachers.

In this research, the fact that alienation to school is higher than other
dimensions may have different reasons. Thus, various reasons such as the
management understanding in schools, relations among the student-parents-
teacher, intense curriculum, crowded classrooms, and behavioral disorders of
the students may trigger the alienation of teachers to schools.

Considering the mean values, sub-dimension of meaninglessness has the
lowest value, and this may be an indicator that the teachers are aware of the
overall principles they should adopt, and can relate their roles with their selves.
In a sense, this may also be the result of the fact that teachers participating in
the research do not feel uncertainty about their jobs and realize their potentials
in their jobs.

As a result of the correlation test in the research, a statistically negative and
medium level relation was determined between the organizational culture and
alienation. On the basis of the sub-dimensions, a significant relation was
determined between all sub-dimensions alienation and the sub dimensions of
organizational culture, except the bureaucratic culture. In other words,
bureaucratic culture displays a significant relation only with the isolation sub-
dimension of alienation.

When the relation between the sub-dimensions of organizational culture
and sub-dimensions of alienation is examined, a negative and medium level of
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relation was determined between mission culture and sub-dimensions of
powerlessness, and isolation; and a negative and low level of relation between
the mission culture and sub-dimensions of meaninglessness and alienation to
school. In other words, in line with the increase in mission culture perceptions
of teachers, powerlessness, meaninglessness, isolation and alienation to school
may decrease. To a large extent, this result of the research is line with the
results of the research carried out by Minaslh (2013). Depending on the results
of the research, it may be concluded that teachers working in the schools where
mission culture is prevailing do not intensely feel powerlessness,
meaninglessness, isolation and alienation to school. The fact that the mission
culture highlights fields of specialization and organizational objectives, and the
employee observes his/her own contribution, effects and efforts on the task in
this culture is considered to prevent the feeling of powerlessness among the
employees. Moreover, teamwork principle prevailing in mission culture
facilitates the communication of employees and prevents the employee to keep
away from social and working life; and therefore, employees do not intensely
feel alienated. In this regard, possible reflections of mission culture on
organizations are considered as factors expected to diminish alienation by
ensuring desirable results for both the organization and its members.

When the relation between the sub-dimensions of alienation and
organizational culture’s sub-dimension of success culture is examined, a
negative and medium level of relation was determined between success culture
and sub-dimensions of powerlessness, meaninglessness and isolation; and a
negative and low level of relation between the success culture and alienation to
school. In other words, in line with the increase in success culture perceptions
of teachers, powerlessness, meaninglessness, isolation and alienation to school
may decrease. Low and medium level negative relation between the success
culture and alienation makes us consider that in secondary schools covered
under this research, importance is attached to individual responsibilities and
fulfillment of tasks, rather than to rules. The reason of this is that in success
culture, employees have satisfactory tasks, and are treated benevolently by their
employers. This causes employees to spare time for their organizations, and
exert all their effort to make contribution to the organization. Within the
framework of this research, it may be stated that in schools where success
culture is prevailing, teachers can take individual decisions, have social relations
with their colleagues, and make frequent and significant contribution to their
organizations, and therefore, their perception of powerlessness,
meaninglessness, isolation and alienation to school is low. Accordingly, negative
relation between the success culture and alienation to work may be interpreted
as an important result for the success of educational activities.

When the relation between the sub-dimensions of alienation and
organizational culture’s sub-dimension of support culture is examined, a
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negative and medium level of relation was determined between the support
culture and sub-dimensions of powerlessness and isolation; and a negative and
low level of relation between the support culture and sub-dimensions of
meaninglessness an alienation to school. Accordingly, it may be stated that in
line with the increase in support culture perceptions of teachers, their feeling of
powerlessness, meaninglessness, isolation and alienation to school may
decrease. This result of the research is nearly similar with the results of the
research carried out by Minash (2013). Depending on the results of the
research, it may be concluded that teachers working in the schools where
support culture is prevailing feel powerlessness, meaninglessness, isolation and
alienation to school, at a lesser degree. This conclusion may be the result of
organizational commitment among the members of the organization, and
human relations, widespread in support culture. This is related with the fact
that in support culture, besides being employees, every individual is considered
important as a human and a value. Members of the organization are supported
and promoted for organizational objectives. Therefore, it may be concluded
that support culture on the basis of schools prevent the teachers to feel
powerlessness, meaninglessness, isolation and alienation to school. Moreover,
this may also be the result of the fact that employees working in organizations
adopting support culture feel themselves as a part of the organization.

When the relation between the sub-dimensions of alienation and
organizational culture’s sub-dimension of bureaucratic culture is examined, a
positive and low level of relation was determined only between isolation and
bureaucratic culture. In other words, it may be stated that in line with the
increase in the teachers’ perception of bureaucratic culture, the level of
isolation may also increase. In bureaucratic culture, members of the
organization may feel alienated as they cannot disregard the pre-defined rules
and principles; and as the authority managing the organization adopts a formal
and strict understanding and displays practices to prevent the innovative
development of the organization. Bureaucratic culture holding the typical
features of classical organizations may prevent the individual to work feely and
without any constraint. This triggers alienation and disconnects the individuals
from their organization. Based on this perspective, positive relation between
the bureaucratic culture and isolation was an expected result. The reason is that
in line with the increase in the practices of bureaucratic culture, the feeling of
isolation among the teachers may also deepen. Accordingly, in order to achieve
the desired efficiency from the teachers, practices of bureaucratic culture
should be avoided as much as possible. Moreover, as standardization and rules
supersede individual in bureaucratic culture, members of the organization
might have felt isolated. With regard to educational institutions, bureaucratic
school may cause the alienation of teachers in general, and keep away from
educational activities. Therefore, it may be said that in educational institutions
such as schools, bureaucratic culture may have some negative effects.
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Examining the effect of mission culture on the sub-dimensions of alienation
which are powerlessness, meaninglessness, isolation and alienation to school, it
was determined that mission culture has the biggest effect on the sub-
dimension of powerlessness mostly. Moreover, it was also found out that the
mission culture does not have a significant effect only on alienation to school.
In mission culture, teamwork is emphasized, rather than the individual success;
and therefore, employees cannot monitor their direct effect on the work. In this
context, it is thought that this causes the feeling of powerlessness to be
experienced more intensely than the other sub-dimensions of alienation.
Moreover, the underlying reason of the fact that mission culture does not
significantly predict alienation to school is that mission culture attaches
importance to the organizational objectives, rather than the individual ones. In
other words, mission culture ignores the individual failures of the teachers to a
certain degree, and this prevents alienation of them to their schools.

Examining the effect of success culture on the sub-dimensions of alienation
which are powerlessness, meaninglessness, isolation and alienation to school, it
was determined that success culture has the biggest effect on the sub-dimension
of powerlessness mostly. Moreover, it was also found out that the success
culture does not have a significant effect only on alienation to school. As
success, culture attaches importance to the fulfillment of tasks and realization
of objectives, feeling of powerlessness may deepen among the members of the
organization. In this culture, individual responsibilities are highlighted and the
principle of cooperation is ignored, and this may cause the employees to feel
isolated in the organization. In schools where the success culture is dominant,
some concrete achievements and performances of the students may prevent the
alienation of the teachers to their schools.

It was determined that support culture does not have any significant effect
on the sub-dimensions of alienation as powerlessness, meaninglessness,
isolation and alienation to school. In fact, this may be considered as an
unexpected result in terms of the research. However, support culture does not
significantly predict any sub-dimension of alienation, and this points that
behaviors related to mission, success and bureaucracy culture are more
determinative for alienation. In addition to this, as most of the teachers
participating in the research are beginning teachers, they are self-motivated,
and this is considered to have a role in obtaining this result.

Examining the effect of bureaucratic culture on the sub-dimensions of
alienation which are powerlessness, meaninglessness, isolation, and alienation
to school, it was determined that mission culture has the biggest effect on the
sub-dimension of isolation. In addition to this, it was found out that
bureaucratic culture does not have a significant effect only on alienation to
school. Bureaucratic culture’s formal and strict nature free from personal
relations might have affected isolation sub-dimension of alienation more. Thus,
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in bureaucratic culture, employees of the organization are expected to strictly
obey the rules and orders. Lack of informal communication may also enhance
the possibility to feel isolated by the members of the organization, in
comparison to other dimensions. Moreover, in bureaucratic culture, the
individual acts based on the pre-defined authorities, and this restricts the
creativity of the individual, and may lead to the feeling of powerlessness. Also,
the fact that bureaucratic culture does not have a significant effect on
alienation may indicate that the teachers consider the compulsory bureaucratic
procedures as necessary and beneficial.

One of the foremost results of the research is that none of the sub-
dimensions of organizational culture do not predict alienation to school.
Accordingly, it may be concluded that behaviors related to mission, support and
bureaucratic culture do not affect alienation to school. This can be interpreted
as a positive result, as teachers feeling alienated possibly cannot avoid form
reflecting this feeling to school and to students. Therefore, this may be
interpreted as an indicator that teachers feel alienated not in organizational
level but personally. Moreover, it may also be stated that the feeling of
alienation of the teachers are limited with their selves and does not affect their
organizational behaviors. Another important result of the research may be that
the support culture does not predict any sub-dimension of alienation in any
way. Therefore, it may be stated that features of mission, success and
bureaucratic culture have a bigger effect on alienation more.

Based on the results of the research, alienation of teachers may be
prevented when school administrators include practices of cooperation and
team work among the teachers; when an atmosphere enabling teachers to take
initiatives personally is assured by ensuring trust, reliance and cohesion among
the teachers; when extremely normative and bureaucratic practices are avoided,
and when active participation of teachers to future decisions is ensured.

This research may be applied in different educational institutions such as
primary and secondary schools, through qualitative data collection tools or with
a mixed method. In addition to this, this research may be made more
thoroughly with different individuals such as administrators and students.

* This article was build on the master’s thesis titled “Impact Of Organizational Culture On Alienation” drafted by
Mehmet Sabir CEVIK under the supervision of Prof. Dr. Mehmet KORKMAZ and presented as a verbal
statement in the 26th International Conferance on Educational Sciences on 20-23 April 2017.
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Tiirkce Siiriim

Giris

Orgiitler, girdileri ve ciktilaryla kendine has kiiltiirleri olan sistemlerdir.
Her toplumun kendine 6zgii bir kiiltiirii oldugu gibi, orgiitlerin de kendine 6zgii
kiiltiirleri vardir. Orgiitiin kendisi tarafindan olusturulan bu Kkiiltiir, orgiit
calisanlarinin davraniglarina 6nemli 6l¢lide etki yapar (Celik, 2012). Kiiltiir,
inan¢ ve davraniglart kapsamakla birlikte kendini ¢esitli diizeylerde oOrgiitsel
yasamin genis bir alaninda gostermektedir (Hofstede, Neuijen, Ohayv ve
Sanders, 1990). Nitekim Hoy ve Miskel’e (2010) gore Orgiit, basit bir insan
toplulugu olmanin 6tesinde kendine has bir kimligi olan bir sekle biiriiniir. Is
yerlerine iligkin bu anlayis “kiiltiir” gibi bir kavramla ifadesini bulur.

Orgiit kiiltiirii, aym1 kurum icerisinde ortak amac ve misyon etrafinda
birlesen calisanlara bir yol haritasi olarak orgiitiin amaclarina sistemli ve belli
bir diizen igerisinde ulasmay: saglar. (Erkmen, 2012). Bu baglamda egitim
kurumlarindaki bagarmmin artirilmasinda okul kiltiirii faktorii 6nemli bir yer
tutmaktadir. Okul kiltiir, okul paydaslarina belirlenmis amaglar
dogrultusunda okul iiyelerinin gérev ve sorumluluklarinin en iyi sekilde yerine
getirilmesini saglar (Yesilyurt, 2009). Basarili yoneticiler de orgiit kiiltiiriinii
kullanarak baginda bulunduklar 6rgiitii etkiler (Kosar, 2008).

Arastirmacilar, orgiit kiltiriine iliskin farkl aciklamalar yapmiglardir. Kose,
Tetik ve Ercan (2001), Cameron ve Freeman (1991) orgiitle ilgili kiiltiirel
Ozellikleri benimseyen bireylerin, Orgiitsel basar1 ve yonetime olumlu
yansimalari oldugunu belirtmekteyken; Seki (2004) ve Myers ise (2009) giiclii
okul  kiltliriniin  akademik  basariyla  yakindan iligkili  oldugunu
vurgulamaktadir. Kaya (2008) orgiitlerde verimliligin, etkililigin ve yaraticiligin
artirthp rekabet ustiinligiinii saglanmanin yolu olarak oOrgiitsel amaclarla
bireylerin amaglarini biitlinlestiren orgiitsel kiiltlirii olusturmaktan gectigini
ifade etmektedir. Ramsey’e (1992) ve Siizer’e (2010) gore orgiit kiiltiirliniin,
Orgilit icerisinde memnuniyeti saglamasi, baghligi olusturmasi, takim anlayisin
getirmesi, ise anlamlilik katmasi, Orgiit hakkinda doniit vermesi, etkili
kararlarin alinmasi ve Orgiit icinde alinan kararlarin isabetli olmasini saglamasi
bakimindan 6nemlidir.

Ogretmenlerin okula iligkin olumlu tutum ve davramslarinin azalmasi egitim
sistemimizin en 6nemli sorunlardan biridir. Bu durumun sebepleri psikolojik,
fizyolojik veya Orgiitsel faktorler olabilir. Yabancilagsma da bu sebepler arasinda
yer alan Onemli faktorlerdendir (Mercan, 2006). Yabancilagsma, toplumsal
hayata etkileriyle hemen hemen biitiin kurumlarda ortaya cikmakta ve cesitli
sekillerde icinde yer aldigi sistemleri etkileyebilmektedir. Egitim kurumlar1 da
kendisini bu yabancilasma durumunun icinde bulabilmektedir (Kilgik, 2011).
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Egitim kurumlarinda yabancilagsma, okulun akademik basarisim1 dogrudan
etkileyerek oOrgiit icinde aktif katilmin zayiflamasina sebep olabilmektedir
(Erylmaz ve Burgaz, 2011). Nitekim Zielinski ve Hoy (1983) 6gretmenlerin
yabancilagsmas1 ile Ogretimde olusan basarisizlik arasinda anlamli bir iligki
oldugunu tespit etmis; Schlichte, Yssel ve Merber (2005) ise yabancilasan
Ogretmenlerin yeteri destegi alamadiklarinda meslekten soguyup ayrilmay:
yeglediklerini belirtmistir. Bayindir (2002) ve Sirin (2009) yaptiklar
arastirmalarda 6gretmenlerin meslege yabancilagsmalarinin dgretme-6grenme
stirecindeki davranglar1 olumsuz etkiledigini ve egitim siirecinin verimliligini
azalttigin1 tespit etmislerdir. Fettahlioglu (2006) da yabancilasmanin, orgiit
dyelerinin performansini ve flretilen Uriiniin kalitesini olumsuz etkiledigini
ifade etmektedir. Nitekim Orgiit icinde yabancilasan Ogretmen, yalnzlik
duygusu yasayarak biiyiik bir girdaba diismekte ve 6gretmenlige iligkin en temel
vazifeleri dahi yerine getiremez hale gelmektedir. (Canbay Tatar ve Tatar,
2014). Bagka bir anlatimla yabancilasmanin orgiit ¢calisanlar1 tizerinde mesleki
tatminin kaybolmasina, Orgiite karst diisik seviyede sadakate, isten
uzaklagmaya ve diisiik Orgiitsel saglik algisina neden oldugu bilinmektedir
(Tutar, 2010).

Bu arastirma, ortadgretim kurumlarinda var olan orgit kiltird ile
Ogretmenlerin yabancilagmalar1 arasindaki iligskiyi belirlemeyi amaglamaktadir.
Egitim kurumlarinda yabancilasma olgusunun yayginlagmasi, Ogretmenlerin
egitim-0gretim siirecindeki verimliligini ve niteligini diisiirebilmektedir. Bu
durum da, Ogrencilerin akademik basarilarindan, Ogretmenlerin okul
yonetimiyle olan iliskilerine kadar cesitli sekillerde olumsuz sonuglarin ortaya
¢ikmasina neden olmaktadir. Ortadgretim kurumlarinin, 68rencileri hayata ve
meslege hazirlayan en Onemli Ogretim kademeleri olmasi ise Ogretmen
faktoriinii daha Onemli bir hale getirmektedir. Bunun yani sira 2015 yilinda
Siirt’e atanan 6gretmen sayist 684 iken, ayni yil Siirt’ten ayrilan 6gretmen sayisi
1151°dir. Ayrilan 6gretmen sayisi ile atanan 6gretmen sayisi arasindaki bu ciddi
farkin ortaya cikmasinda, yabancilasmanin etkili olabilecegi diiglintilmektedir.
Dolayisiyla bu arastirmayla yabancilasma konusunda orgiit kiiltiiriiniin etkisinin
belirlenerek, 6gretmenlerin daha az yabancilagsma yasamasina katki saglayacagi
Ongoriilmektedir. Bu baglamda ortadgretim kurumlarinda hakim orgiit kiltiri
ile 6gretmenlerin yabancilagsmasi arasindaki iligkiyi orgiitsel kiiltiir cercevesinde
detayl bir sekilde arastirma ihtiyaci ortaya ¢ikmustir.

Tlgili alanyazin incelendiginde orgiit kiiltiiriiniin yabancilasma ile iligkisini
veya yabancilagma tizerindeki etkisini ele alan yerli aragtirmalarin (Acikel,
2013; Kahveci ve Demirtas, 2014; Kahveci, 2015; Minasl, 2013) sinirli oldugu
gorilir. Bununla birlikte ortadgretim kurumlarinda gorev yapan 0gretmenlerin
yabancilasma algilarinin  Olgiilmesinde Orgiit kiiltiiriiniin ne denli etkili
oldugunu gosteren arastirmalara da rastlanamamistir. Ozellikle alan
arastirmacilari, 6gretmenlerin yabancilasma algilariin yordanmasinda Orgiit
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kiltliirintin hangi alt boyutunun daha etkili olacagim kapsamli bir sekilde
arastirmamiglardir. Bu nedenle arastirmanin, orgiit kiltiirii ve yabancilagsma
konularinin incelenmesi agisindan egitim yonetimi alanyazinina dnemli katkilar
saglayip, yonetsel karar ve uygulamalara 151k tutacagi ongoriilmektedir. Ote
yandan aragtirmanin etkili ve verimli bir okul ortaminin saglanmasinda okul
yOneticilerine, 0gretmenlere ve tim paydaslara yol gosterici nitelikte olmasi
beklenmektedir.
Orgiit Kiiltiirii

Hoy ve Miskel (2010) orgiit kiltiiriinii, birimleri bir arada tutan ve onlar1
diger birimlerden farkli kilip kimlik kazandiran yonelimler sistemi olarak
tanimlarken, Erkmen ise (2010) orgiit kiiltiiriinii 6rgiit {iyelerince kullanilan bir
dizi beceri ve uyumlastirici stratejiler biitiinii olarak tanimlamaktadir. Trice ve
Beyer’e (1984) gore orgiit kiiltiirii, duygu yaratma siireci olup, duygu ve
normlarin etkisiyle meydana gelen bir yapidir. Kisacasi oOrgiitsel kiiltiir, Orgiit
dyelerinin Orgiitsel yaklasim ve davraniglari bigimlendiren bir takim ortak
degerler, inanclar, varsayimlar ve uygulamalar dizisidir (Davis, 1984; Denison,
1990; Kotter ve Heskett, 1992; Miron, Erez ve Naveh 2004; O'Reilly ve
Chatman, 1996; Wilson, 2001).

Alanyazinda orgiit kiiltiiriine yonelik farkli siniflandirmalarda genelde su alt
boyular iizerinde durulmaktadir;

Destek Kiiltiirii: Bu oOrgit kultiiriinde “Orgiitler, birey icin vardir” anlayisi
hakimdir. Bireysel amac ve cikarlar onceliklidir. Insana hizmet ve insanin
mutlulugu her seyin istiindedir. Destek kiiltiiriinde orgiit iiyelerine, ¢alisan
olmanin yani sira bir insan ve bir deger olarak da 6énem verilir (Sisman, 2014).
Destek kiiltiirinde mevcut Orgiitsel yapi, Orgiit icinde calisanlarin
gereksinimlerini desteklemek ve karsilamak i¢in vardir (Terzi, 2000). Bu orgiit
tipinde Orgiit calisanlari, kendilerine yakin Kkisilerle bir araya gelerek
desteklerini 6rgiit icin kullanir (Handy, 1995).

Biirokratik (Rol) Kiiltiir: Biirokratik kiiltiir, klasik biirokratik orgiitlerin tipik
Ozelliklerini yansitir. Bu kiiltiiriin en 6nemli 6zelligi calisanlarin 6nceden
belirlenmig kurallara ve yontemlere simsiki bagl olmalaridir. Orgiitiin
basindaki otorite, Orgiit iiyelerini kurallarla kontrol eder. Bu durum olumlu
goriinse de gerekli esneklige sahip olmamasi nedeniyle yenilik¢i bir Orgiit icin
gelismeyi onleyebilir (Uzkurt, 2008; Ozdevecioglu ve Celik, 2009). Handy’e
(1995) gore biirokratik modelde “istikrar ve denge” en bariz niteliklerdir. Bu
sebeple yapilan iglemlerin yeniden diizenlenmesi ve karsilasilan sorunlara
careler bulunmasi pek de onemli degildir. Yani roller ve gorevler bellidir.
Bireylerden bunlar1 yerine getirmeleri beklenir.

Basar: Kiiltiirii: Bu kiltiirde kurallardan ziyade islerin ve amaglarin
gerceklestirilmesine Onem verilir, uzmanlasma ve bireysel sorumluluk On
plandadir ve insan dogasina yonelik olarak “Y” kuraminin varsayimlari
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gecerlidir (Sisman, 2014). Balcr'ya (2014) gore bu egilimdeki orgiitlere, kiiciik
danismanlik ve arastirma sirketleri odrnek olarak verilebilir. Bu tiir orgiitlerde
iist yonetimin alt yonetimler iizerinde kismi kontrolii vardir. Orgiitsel kararlar,
genelde komisyon ve komiteler seklinde alinir.

Gorev Kiiltiirii: GOrev kiiltiiriine sahip Orgiitler is veya goreve doniiktiirler ve
yapilar1 da ag ya da matriks seklindedir. Bu orgiitlerde asil olan islerin yapilmig
olmasidir. Bu sebeple gorev kiiltiiriiniin egemen oldugu orgiitlerde kaynaklarin
en uygun kisilerle bir araya getirilmesi amaclanir (Balci, 2014). Gorev
kiltiirinde takim calismasi 6n plandadir. Takim icinde esneklik, uyum ve esitlik
hakim olup, iletisim ¢ift taraflidir. Orgiit ¢alisanlar1 gorevlerini tam ve eksiksiz
yapmaktadir. Calisanlarin uzmanlagmalari s6z konusudur. Bu yoniiyle yenilik¢i
bir Orgiit i¢in en uygun kiiltiiriin “gorev kiiltirii” oldugu séylenebilir (Uzkurt,
2008).

Gii¢ Kiiltiirii: G kiltiirinde otorite sahibi insanlar baskindir ve diger
calisanlarin bu otorite sahibinin beklenti ve isteklerine gore hareket etmeleri
beklenir. Bagka bir deyisle bu tip Orgiitlerde korku egemendir ve Orgiitlerde
genel olarak gergin bir hava hakimdir (Yaprak Kaya, 2015). Giic kiiltiiriinde az
sayida kural ve biirokrasi vardir. Kararlar, daha ¢ok orgiitsel politikalarin etkili
oldugu ortamlarda alimir. Bu kiiltiir izlerini tastyan orgiitler giiclii ve gururlu
olmakla birlikte hizli hareket etme yetileri de vardir, tehlikelere iyi tepki
verirler. Bu kiiltiirler etkili olabilecekleri gibi zarar verici hale de gelebilirler
(Tanri6gen, 2013).

Yabancilasma

Yabancilasma kavrami Latince kelime olan "alienare" kelimesinden tiiremis
olup bir seyi uzaklagtirma, yerini degistirme gibi anlamlara gelmektedir.
Yabancilasma kavrammnin Ingilizce karsiligi “alienation”dir. Kavramin temel
anlamlarindan biri insanin bir bagka kisiye doniismesi ya da kisinin kendinden
bagka olma halidir. Yabancilagma insanlarin birbirlerinden, belirli bir ortamdan
ya da silireclerden uzaklagmasini ifade eder. Bu yoOniiyle yabancilagma,
bireylerin kendileriyle ters diigmesi olarak da tanimlanabilir (Marshall, 1999;
Telman, 1998).

Yabancilasma, Marx’tan giiniimiiz disiiniirlerine kadar, bircok Kkisi
tarafindan endistriyel toplumlara yonelik yapilan elestirilerin odak noktasi
olmustur (Michaels, Cron, Dubinsky ve Joachimsthaler, 1988). Mottaz’a (1981)
gore de yabancilagsma kavraminin kokeni Marx’in calismalarina dayanmaktadir.
Yazara gore yaratict eylemler, insanoglunun dogasinda mevcuttur ve bu
yaraticilik ihtiyaci is ve calisma yolu ile tatmin edilmektedir.

Mann (2001) yabancilagmayi, Oxford sozliigiinden kisinin ait oldugu ya da
icinde bulunmasi gerektigi bir gruptan izole olmasi durumu ya da deneyimi
seklinde aktarmistir. Horowitz ise (1966) yabancilagsmayi ilkin somut diinyadan
kopma, sonra insanlardan kopma ve son olarak da diger insanlar ile ortak
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diinya algisindan kopma seklinde ifade etmistir. Benzer sekilde Overend (1975)
yabancilasmayi, kisinin dogadan, vatandaslik bilincinden, iretimden, diger
bireylerden, kendisinden kopmasi ve bdylece iligskilerden rahatsizlik duymasi
seklinde tamimlamigtir. Kongar’a (2010) goére yabancilagma insanin sosyal,
kiiltiirel ve fiziksel ¢evreye uyumunun azalarak kontroliiniin zayiflamast ve
giderek yalnizliga, caresizlige kapilmasidir. Agarwal (1993) yabancilagsmayi, ig
gOrenin isine gereken Onemi vermemesi ve isine gerektigi kadar zaman
harcamamasi olarak aciklamaktadir. Yabancilasmanin sonucunda; ig ve yasam
tatminsizligi, diisitk motivasyon, yogun ig stresi, isgiicii devri, isten ayrilma, ige
kars1 soguma ve disiik seviyede orgiitsel saglik algis1 gibi olumsuz durumlar
ortaya ¢ikabilmektedir (Kanungo, 1992; Tutar, 2010).

Alanyazinda yabancilagmanin yaygin bes alt boyutu vardir. Bu boyutlar su
sekilde aciklanabilir;

Giigsiizliitk (Powerlessness): Gugcsiizliik, kisinin yasam kosullarina miidahale
edememesi ve cevreyi etkilemede yetersiz kalmasi ya da yetersiz kaldigini
hissetmesidir (Senturan 2007; Tezcan, 1983). Nelson ve O’Donohue (2006)
giicsiizligii bireyin kendini gergeklestirmemesi ve benlik saygi ihtiyaclarimi
karsilayamamas1 gibi cesitli duygular1 kapsayan psikolojik kavramlarla
aciklamaktadir. Bacharach ve Aiken ise (1979) giigsiizliigli, ¢alisanlarin ig
siirecine miidahale haklarinin olmamasi ve karar alinirken katilim haklarinin
olmamasi seklinde tanimlamaktadir.

Anlamsizk (Meaninglessness): Anlamsizlik kisinin igini 6nemsiz ve degersiz
bulmasi ile ilgilidir (Suarez Mendoza & Zoghbi-Manrique-de-Lara, 2008).
Psikoloji ve sosyoloji bilimlerine gore anlamsizlik, bireyin kendisine 6gretilen
dogrularla iligkisinin kopmasi, neye inanacagi konusunda c¢ikmaza girmesidir
(Uysaler, 2010). Bu yoniiyle anlamsizlik, kisinin mensubu oldugu toplumda
olup bitenleri kavrayamamasi ve hangi dogrular tercih edecegi konusunda
toplumsal ortak degerlere ve kabullere uymamasidir (Biiyiikyilmaz, 2007).

Normsuzluk (Normlessness): Seeman, normsuzluk kavramini Durkheim'in
anomi kavramindan esinlenerek gelistirmistir (Cilesiz, 2014). Toplum
bilimcilerin ¢cogu normsuzlugu, bireyin toplum icinde nasil davranacagin
belirleyen normlara ya da sosyal kurallara uygun bir sekilde hareket etmemesi
veya bireyin toplum icinde var olan kurallara uymamasi olarak
tanimlamiglardir. Yani normsuzluk, bireyin toplumsal yasam icinde kaos,
dizensizlik, kargasa, kararsizlik, kotiimserlik ve belirsizlik icine diigmesidir
(Bayhan, 1997).

Yaltilmishk (Isolation): Yalitilmiglik, insanin icinde bulundugu cevreden
uzaklagmasi, bagka insanlarla iliski kurmaktan kaginmasi veya bu iligkiyi en aza
indirgemesi olarak ifade edilebilir. Bagka bir ifadeyle yalitilmiglik, baskalar: ile
etkilesim kurabilme becerisinden ya da olanagindan mahrum olma durumudur
(Elma, 2003). Yaltilmiglik duygusuna sahip bireyler, toplumsal kurallar1 kasith
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ve bilingli olarak sahiplenmez, sosyal kurallara karsi gelerek asosyal davraniglar
gosterirler (Temel, 2010).

Kendine Yabancilagma (Self-Estrangement): Kendine yabancilasma, bireyin
belirli bir siire¢ igerisinde 0z benligine sogumasiyla ilgili bir kavram olup,
bireyin toplumsal yapilara uyum saglayamamasi veya yasamdan herhangi bir tat
alamamasi durumudur (Simsek, Celik, Akgemci ve Fettahlioglu, 2006). Yani
kendine yabancilagma; kisinin kendi deger, istek ve gereksinimlerine cevap
verememesidir (Parsil, 2007). Bu bakimdan kendinden sogumus veya kendine
yabancilasmig bireyler, yaptiklari iglerden hicbir doyum alamaz, eylemlerini
digsal odiiller yonlendirir ve bagkalarina bagimli olarak yasarlar (Aydin, 2002).

Okula Yabancilasma

Egitim, ilkelerin gelisimleri acisindan adeta bir lokomotif gorevi goriir.
Ogretmen ise egitim kurumlarinin denge unsurudur. Zira 6grencileriyle siki bir
iletisim siirecinde olmalar1 gereken Ogretmenlerin, kendilerine ve okullarina
kars1 yabancilagmaya girmeleri hem egitimi, hem de Orgiitsel yapiy1 olumsuz
yonde etkilemektedir (Polat ve Yavas, 2012). Bu noktada yabancilasma duygusu
yasayan bir Ogretmen, isini kendisi disinda olugan siradan bir etkinlik seklinde
idrak edecek, 0gretme-6grenme siirecinde diisiisler yasayacak ve ogrencilerine
yonelik tutumlari olumsuz hale gelecektir (Baymdir, 2002). Bu bakimdan
egitimde yabancilasma, okulun sahip oldugu temel islevleri yerine getirememesi
veya bireysel hak ve Ozgiirliikleri yayginlastirma iglevini gerceklestirememesi,
kisileri toplumsal esitlik ve oOzgiirlikten uzaklastirarak yoOnetici, Ogretmen,
Ogrenci ve velinin egitim-Ogretim etkinliklerini anlamsiz ve yetersiz
hissetmesidir (Kilig, 2009). Egitim oOrgiitlerinde yabancilasma sorunu bash
bagina bir problem olarak ele almabilir. Ciinkii egitim kurumlarinda
Ogretmenlerin egitim-Ogretim siireciyle ilgili stireclerden sogumasi, egitimin
giderek sikici ve zevksiz hale gelmesi, o6gretmenlerin hem okuldaki diger
meslektaglarina, hem de kendine yabancilagmasiyla sonuglanir (Eryilmaz ve
Burgaz, 2011).

Egitim kurumlarinda hakim biirokratik yapi, kalabalik siniflar, abartili ve
yogun miifredat, egitim yoneticilerinin demokratik olmayan uygulamalari,
herhangi bir isleve sahip olmayan bilgilerin 6gretilmeye c¢alisiimasi ve 6gretim
stireclerinin merkezi bir sistemle belirlenmesi, egitimde yabancilasma
olgusunun ortaya cikmasina sebep olabilmektedir. Bu baglamda egitimde
Orgiitlerinde yabancilasma, hem 6gretmenleri ve hem de Ogrencileri olumsuz
bir sekilde etkileyen ¢ok 6nemli bir problem olarak goriilebilir (Katitag, 2012).
Nitekim Tezcan’a (1983) gore egitim Orgiitleri yabancilasmanin en c¢ok
yasandigt  kurumlardir.  Ozellikle ortadgretim ve  yiiksekogretimde
yabancilasmanin daha da belirgin ortaya ciktigr soylenebilir.
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Arastirmanin Amaci

Bu arastirma, ortadgretim kurumlarinda hakim oOrgit kiltird ile
Ogretmenlerin  yabancilasmasi  arasindaki iliskiyi belirlemek amaciyla
yapilmistir. Bu temel amag dogrultusunda asagidaki sorulara cevap aranmustir;

1. Ortadgretim kurumlarinda Orgiitsel kiiltiir boyutlarina iligkin 6gretmen
algilar1 nasildir?

2. Ortaggretim kurumlarinda yabancilasma boyutlarina iliskin 6gretmen
algilar1 nasildir?

3. Ogretmenlerin orgiitsel kiiltiire iliskin goriigleri ile yabancilasma algilari
arasinda anlaml bir iligki var midir?

4. Ogretmenlerin orgiitsel kiiltiire iligkin goriisleri, yabancilasmanin anlamli
bir yordayicist midir?

Yontem
Arastirma Modeli

Bu arastirma betimsel nitelikte iliskisel tarama modelinde nicel bir
arastirmadir. Tarama modelleri, ge¢miste ya da hélen var olan bir durumu var
oldugu sekliyle betimlemeyi amaclayan bir arastirma yaklagimidir (Karasar,
2008). Tliskisel (korelasyonel) arastirmalar iki ya da daha fazla degisken
arasindaki iligkileri belirleyip neden-sonug ile ilgili ipuclar1 elde etmek amaciyla
yapilan ve iligkilerin derinlenmesine analiz edildigi arastirmalardir
(Biiyiikoztiirk, Kilig, Akgiin, Karadeniz ve Demirel, 2014; Karakaya, 2012).

Aragtirmanin bagimsiz degiskenlerini Orgiit kiltiriiniin destek kiiltiird,
basar1 kiltiirii, biirokratik kiiltiir ve gorev kiltiiri boyutlar1 olustururken;
bagimli degiskenlerini ise yabancilasmanin giicsiizliik, anlamsizlik, yalitilmiglik
ve okula yabancilasma boyutlar1 olusturmaktadir. Buna ilaveten aragtirmada,
bagimsiz ve bagimli degiskenler arasinda neden-sonug iliskisi kurmak igin
degiskenlerin yordayicilik diizeyleri incelenmistir.

Evren ve Orneklem

Aragtirmanin evrenini  2015-2016 oOgretim yilinda Siirt merkezde 20
ortadgretim okulunda (lisede) gorev yapan 525 Ogretmen olusturmaktadir.
Evrende goérev yapan Ogretmen sayisimin ¢ok fazla olmamasi sebebiyle
Orneklem alma yoluna gidilmemistir. Ancak donen Olgeklerden 378 tanesinin
analiz edilmeye uygun oldugu goriillmiistiir. Arastirmaya katilan 6gretmenlerin,
241'i (%63.8) erkek, 137’si (%36.2) kadindir. Lisans-On Lisans mezunu
Ogretmenlerin sayis1 303 (%80.2) iken, lisansiistii egitim yapmis 6gretmenlerin
sayist ise 75 kisidir (%19.8). Ogretmenlerin 231’1 (%61.1) evli, 147’si (%38.9)
bekardir. 20-30 yag arast Ogretmenlerin sayisi 182 (%48.1), 31-40 yas arasi
Ogretmen sayist 160 (%42.3), 41 yas ve iizeri 6gretmen sayisi 36’dir (%9.6).
Kidemi 1-5 yil olan Ogretmenlerin sayist 199 (%52.6), 6-15 yil olan
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Ogretmenlerin sayis1 129 (%34.1), 16 yil ve {istii olan dgretmenlerin sayisi ise
50°dir (%13.3). Baska bir anlatimla katiimcilarin ¢ogu Lisans-Onlisans mezunu,
kidemi fazla olmayan, genc sayilabilecek evli erkek Ogretmenlerden
olugsmaktadir.

Veri Toplama Araglar:

Arastirmada kullanilan 6lgeklerin birinci boliimiinde, arastirmaya katilan
ogretmenlerin “Kisisel Bilgileri”; ikinci béliimiinde, “Orgiit Kiiltiirii Olgegi”;
iiciincii bolimde ise “Ise Yabancilasma Olgegi” kullaniimistir. Olgeklerin
birinci bolimiinde yer alan kisisel bilgiler kisminda arastirmaya katilan
Ogretmenlerin; cinsiyet, 6grenim durumu, kidem, medeni durum ve yag gibi
demografik degiskenler yer almaktadir. Asagida, arastirmada kullanilan
Olceklere iligkin bilgiler bulunmaktadir.

Orgiit Kiiltiirii Olgegi: Aragtirmada Terzi (2005) tarafindan gelistirilmis olan
“Orgiit Kiiltiirii Olcegi” kullanilmistir. Olgek destek kiiltiirii, basart kiiltiirii,
biirokratik kiiltiir ve gorev kiiltiirii olmak {iizere dort boyuttan olugsmaktadir.
Olgek 113’ i kadin, 124%ii erkek olmak iizere 237 kisilik 6gretmen grubuna
uygulanmstir. Olgegin yapr gecerliliginin belirlenmesi igin faktor analizi
yapilmig ve yapilan bu analizin yorumlanabilir olduguna iligkin hesaplanan
KMO degeri 0.83, Bartlett degeri ise 2238.28 olarak bulunmustur.

Olgegin gecerlik ve giivenirlik caligmalarina gore; olusturulan dort faktoriin
acikladigi toplam varyans % 50.97°dir. Bununla birlikte destek kiiltiiriiniin
madde faktor yiikleri .50 ile .74; basar kiiltiiriiniin madde faktor yiikleri .48 ile
.72; biirokratik kiltiriin madde faktor yikleri .44 ile .74; gorev kiltiiriiniin
madde faktor yiikleri .56 ile .67 arasinda degismektedir. Olcegin alt boyutlarina
iligkin Cronbach’s Alfa degerleri destek kiiltiirii boyutunda .88, basar1 kiiltiirii
boyutunda .82, biirokratik kiiltir boyutunda .76 ve gOrev boyutunda .74
olmustur. Olgegin biitiin olarak Cronbach’s Alfa degeri ise .84 olarak
hesaplanmustir. Olgegin destek kiiltiirii boyutunda 8, basari kiiltiirii boyutunda
6, biirokratik kiltiir boyutunda 9 ve gorev kiiltiiri boyutunda 6 madde olmak
iizere likert tipi dereceleme biciminde sunulmug 29 madde yer almaktadir.
Olgekte kullanilan derecelendirme segenekleri; (1) higbir zaman, (2) nadiren,
(3) bazen, (4) sik sik ve (5) her zaman biciminde belirlenmistir.

Orgiit Kiiltiiri Olcegi'nin bu arastirmadaki Cronbach’s Alfa giivenirlik
degerleri destek kiiltiirii boyutunda .89, basar1 kiiltiiri boyutunda .82,
bilirokratik kiltiir boyutunda .77, gOrev Kkiiltiiri boyutunda .81 olarak
bulunmustur. Olgegin tamamina iliskin Cronbach’s Alfa degeri ise .90 olarak
hesaplanmuisgtir

Ise Yabancilasma Olgegi: Arastirmada Elma (2003) tarafindan gelistirilmis
olan “Ise Yabancilasma” olcegi kullamlmustir. Ise yabancilasma olcegi
glicstizlitk, anlamsizlik, yahnlnushk ve okula yabancilagma olmak iizere dort
boyuttan olugsmaktadir.
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Olcek, 13 resmi ilkogretim okulunda gorev yapan 205 ogretmene
uygulanmis, uygulanan 205 oOlcekten ise 182’si geri donmiistiir. Yapilan ilk
analiz sonucunda Olcegin bes faktorli ciktigi, bu durumun Olgegin
hazirlanmasinda dikkate aliman dort temel yapiyr (gligsiizlik, anlamsizlik,
yalitilmishik ve okula yabancilagsma) yansittigi, ancak besinci faktor altinda iki
maddenin toplandig1 goriilmiistiir. Bu iki madde 6l¢ekten ¢ikarilarak ikinci bir
analiz yapilmig ve Olcegin dort temel yapiyr yansitacak sekilde olustugu
goriilmiistiir. Ise yabancilasma 6lceginde, her bir faktoriin acikladigi varyans
oranlarina bakildiginda; giicsiizliik boyutunun % 12.6, anlamsizlik boyutunun %
11.7, anlamsizlik boyutunun % 10.7, okula yabancilasma boyutunun %7.4,
toplamda ise % 42.4 oldugu tespit edilmistir.

Olgegin giicsiizliik boyutunun madde faktor yiikleri .47 ile .72; anlamsizhik
boyutunun madde faktor yiikleri .43 ile .71; yahitilmighk boyutunun madde
faktor yiikleri .37 ile .65; okula yabancilasma boyutunun madde faktor yiikleri
44 ile .62 arasinda degismektedir. Olgegin Cronbach’s Alfa giivenirlik
katsayilarina bakildiginda ise; giigsiizlik boyutunda .86, anlamsizlik boyutunda
.84, yalitilmighk boyutunda .80 ve okula yabancilasma boyutunda .62 oldugu
belirlenmistir. Olgcegin giicsiizlik boyutunda 10, anlamsizlik boyutunda 11,
yalitilmiglik boyutunda 10 ve okula yabancilasma boyutunda 7 madde olmak
iizere likert tipi dereceleme biciminde sunulmug 38 madde yer almaktadir.
Olgekte kullanilan derecelendirme segenekleri; (1) higbir zaman, (2) nadiren,
(3) bazen, (4) ¢ogu zaman ve (5) her zaman biciminde belirlenmistir.
Giigsiizliik, anlamsizlik ve yalitlmiglik boyutunu olusturan maddeler olumsuz
ifadelerden, okula yabancilasma boyutunu olusturan maddeler ise olumlu
ifadelerden olugsmaktadir. Maddeler olumlu ve olumsuz olusuna gore
puanlanmakta olup, okula yabancilasma boyutundaki olumlu maddeler ters
kodlama yapilarak analize dahil edilmistir.

Ise Yabancilasma Olgegi’nin bu arastirmadaki Cronbach’s Alfa giivenirlik
degerleri giicsiizliik boyutunda .90, anlamsizlik boyutunda .93, yalitilmiglik
boyutunda .91, okula yabancilasma boyutunda .77 olarak bulunmustur. Olgegin
tamamina iligkin Cronbach’s Alfa degeri ise .93 olarak bulgulanmigtir.

Verilerin Analizi

Arastirma sonucunda elde edilen verilerin analizinde IBM SPSS 21 ve R-
Project paket programlarindan yararlanilmistir. Arastirmada, betimsel istatiksel
teknikler (frekans, yiizde, ortalama, standart sapma) ve Path analizi
uygulanmustir. Iligkisel yapilarin incelenmesinde Pearson Momentler Carpim
Korelasyon Katsayisi (r) kullanilmigtir. Arastirmanin test sonuglart a = 0.01
veya a = (.05 hata diizeylerinde yorumlanmustir.
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Bulgular
Ortadgretim kurumlarinda orgiit kiltiiri ile 6gretmenlerin yabancilasma
algilarina iliskin betimsel istatistik sonuglar Tablo 1’de yer almaktadir.

Tablo 1
Ortadgretim  Kurumlarninda Orgiit Kiiltiini ve Ogretmenlerin  Yabancilasma
Algilanina Iligkin Aritmetik Ortalama ve Standart Sapma Degerleri

Degisken n X S

Orgiit Kiiltiirii 378 3.59 55
Gorev Kiiltiirii 378 3.94 .73
Bagari Kiiltiirii 378 3.64 .80
Destek Kiiltiiri 378 3.61 .79
Biirokratik Kiiltiir 378 3.31 .62
Yabancilagma 378 217 .61
Gigsiizliik 378 2.27 .79
Anlamsizlik 378 1.87 .80
Yalitilmighik 378 1.96 .82
Okula Yabancilagma 378 2.81 .79

Tablo 1'de gorildiigii gibi Ogretmen goriiglerine gore ortadgretim
kurumlarinda birinci sirada (x = 3.94) ortalamayla gérev yonelimli kiltiiriin
egemen oldugu goriilmektedir. Gorev kiltiiriinii sirasiyla bagar1 kiiltiirdi (x =
3.64), destek kiltiri (x = 3.61) ve biirokratik kiiltiir (x= 3.31) takip
etmektedir. Ogretmenlerin en yogun bir sekilde algiladiklar1 yabancilagma alt
boyutunun ise (x = 2.81) ortalamayla okula yabancilagma alt boyutu oldugu
tespit edilmistir. Okula yabancilasma alt boyutunu sirasiyla giigsiizlik (x =
2.27), yalitilmiglik (X = 1.96) ve anlamsizlik (x = 1.87) boyutlari izlemektedir.

Orgiit kiiltiirii ile 6gretmenlerin yabancilasmasi arasindaki iliskiyi gosteren
pearson korelasyon analiz sonuglari ise Tablo 2’de gosterilmistir (OK: Orgiit
Kiiltiri, GK: Gorev Kiiltirii, BK: Basar1 Kiltiirii, DK: Destek Kiiltiirii,
BURK: Biirokratik Kiiltiir, TY: Ise Yabancilasma, G: Giigsiiziilik, A:
Anlamsizlik, Y: Yahtimislhik, OY: Okula Yabancilagma).

Tablo 2
Degiskenler Arasindaki Iligki
OK 1Y GK BK DK BURK G A Y oY
OK 1
Iy -37117 1
GK 791 -390 1
BK 843" -4577 5717 1
DK 858" -4227 591 822" 1
BURK .556™ .105" .340" .194" 172" 1
G -405™ 861"  -415" -476"  -443" .066 1
A -258" 904 -283" -325" -278" .070 7157 1
Y -310" 865  -317" -403"  -380" 128 6727 7817 1
oY -.94 209" -111"  -106"  -.119° .040 .021 -.013 .091 1

*p<0.05; ** p<0.01
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Tablo 2’de goriildiigii gibi genel olarak bakildiginda, orgiitsel kiltiiri ile
yabancilasma arasinda negatif yonde ve orta diizeyde (r = -.371; p < 0.01) bir
iliski bulunmaktadir. Orgiitsel kiiltiiriin alt boyutlariyla yabancilasmanin alt
boyutlar1 arasindaki iliski incelendiginde ise goOrev kiiltiiriiyle giligsiizlik
arasinda (r = -.415; p < 0.01) ve gorev kiiltiiriiyle yalitilmighik arasinda (r = -
317, p < 0.01) negatif orta diizeyde bir iliski varken; goOrev kiiltliriiyle
anlamsizlik arasinda (r = -283; p < 0.01) ve goOrev kiltiiriiyle okula
yabancilasma arasinda (r = -.111; p < 0.05) negatif diisiik diizeyde bir iligki
saptanmistir. Basarn kiiltiriyle giicsiizliik arasinda (r = -.476; p < 0.01), basari
kiltliriyle anlamsizlik arasinda (r = -325; p < 0.01) ve basarn kiltiirle
yalitilmiglik arasinda (r = -.403; p < 0.01) negatif orta diizeyde bir iligki varken;
basar kiiltiiriiyle okula yabancilasma arasinda ise (r = -.106; p < 0.05) negatif
diisiik diizeyde bir iligki bulunmustur. Destek kiiltiiriiyle giigstizliik arasinda (r
= -.443; p < 0.01) ve destek kiiltiiriiyle yahtilmighk arasinda (r = -.380; p <
0.01) negatif orta diizeyde bir iligki varken; destek kiiltiirle anlamsizlik arasinda
(r = -.278; p < 0.01) ve destek kiiltiiriiyle okula yabancilasma arasinda (r = -
119, p < 0.05) negatif diisik dizeyde bir iligki saptanmistir. Son olarak
biirokratik kiiltiirle sadece yabancilasmanin yalitilmighk alt boyutu arasinda (r
=.128; p < 0.05) pozitif diisiik diizeyde bir iligki bulunmustur. Bagka bir deyisle
biirokratik kiiltiiriin sadece yabancilasmanin yalitlmiglik alt boyutuyla anlamh
iligkide oldugu goriilmektedir.

Tablo 2’de gorildigi gibi oOrgiit kiltiiriiniin boyutlar1 kendi aralarinda
anlaml iligkiye sahiptir (p < .05). Bu nedenle birim katkilar1 daha net bir
bicimde gorebilmek, yani bu boyutlarin kendi aralarindaki iligkilerini
arindirmak icin path katsayilarini hesaplanmasi gerekir.

Path katsayilar1 hesaplanmasi iki asamada gerceklestirilir. Birinci adimda
katsayilarin anlamliligina iligkin t-degerleri elde edilir (Sekil 1), ikinci asamada
ise anlamli yollara iligkin katsayilar hesaplanarak (Sekil 2) yorumlanir.

704



Organizational Culture and Alienation

[—=—13_66

~=—13.66

[—=—13.66
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Sekil 1. Orgiit kiiltiiriiniin yabancilasma iizerindeki yordama etkisi icin ¢- degerleri

[—=—13.66

Sekil 1’de gorildiigii gibi, orgiit kiiltiiriiniin boyutlar1 okula yabancilasma
boyutu tizerinde yordama etkisine sahip degildir (p > .05). Diger yandan destek
kiltiriniin yabancillasmayr yordamadigi goriilmektedir. Diger katsayilarin
anlamli oldugu ve biirokratik kiiltiir ile yabancilasmanin giicsiizliik, anlamsizlik
ve yalitilmighk boyutlar1 arasinda pozitif bir iligkinin oldugu goriilmektedir.
Anlamli olan path katsayilar1 agagidaki sekilde verilmistir.

1.00 — GK
1.00 — BK
1.00 — DK

1.00 — BURK

|~——— 0 _69

~=—0.85

=—0.76

oy ~=—0.98

Sekil 2. Orgiit kiiltiiriiniin yabancilasma iizerindeki yordama etkisi icin yol (path) katsayilari

705



Mehmet Korkmaz & Mehmet Sabir Cevik

Sekil 2’de goriildiigi gibi en yiiksek iligki (ayn1 zamanda yordama etkisi)
basar kiiltiiri ile giigsiizliikk arasindadir (f = - 0.31). Basan kiiltiirii arttikca
glicstizliik diizeyinin azaldig1 goriilmektedir. En yiiksek ikinci iligki katsayisi ise
gorev kiltiri ile giicstizliik arasindadir (f = - 0.28). Yani gorev kiiltiiri
arttikca giigsiizliik diizeyinin azaldig1 anlagilmaktadir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada, ortadgretim kurumlarinda egemen olan orgiit kiiltirii ile
Ogretmenlerin yabancilagsmasi arasindaki iligki incelenmistir. Arastirmanin
sonuglari, Orgit kiltiiri ile 6gretmenlerin yabancilasmasi arasinda anlamli bir
iligki oldugu diisiincesini destekler niteliktedir.

Aragtirmaya katilan ortadgretim kurumu o6gretmenlerinin Orgiit kiiltiiriine
yonelik algilar1 orgiit kiltlriiniin alt boyutlarina gore gorev kiiltiiriinde en
yiikksek diizeydeyken, biirokratik kiltiirde ise en diisiik diizeydedir. Baska bir
anlatimla katilimcilarin orgiit kiiltiriiniin alt boyutlarmma gore goriislerinin
siralanig1 en yiiksek ortalamadan en diigiik ortalamaya gore; gorev kiiltiird,
basar1 kiltiri, destek kiltiiri ve biirokratik kiiltiir seklindedir. Yani
katilmcilarin calistiklar1 okullarda algiladiklar1 basat oOrgiit kiiltiiri, gorev
kiltiiridir. Terzi (2005), Kosar (2008), Esinbay (2008), Sezgin (2010), Siizer
(2010), Kosar ve Calik (2011), Ozdemir (2012), Tanriégen (2013), Kiling
(2014), Maral (2015) ve Yaprak Kaya (2015) arastirmalarinda da gorev
kiltliriniin bagat bir kiltiir oldugunu tespit etmislerdir. Arastirmanin bu
sonucu, alanyazinin da desteklemis oldugu bir sonuctur. Bununla birlikte
alanyazinda hiyerarsik orgiit kiiltiirti (Erdem, 2007), rol kiiltiirii (Sonmez, 2006)
ve yapict okul kiltiiri (Demirkol ve Savas, 2012) gibi farkh orgiit kiltirt
boyutlarinin bagat bir kiiltiir olarak ortaya ciktign ve farkli bulgularin elde
edildigi arastirmalara da rastlanmaktadir.

Arastirma sonuclaria gore katilimcilarin gorev yaptiklar: okullarda bireysel
amaclardan ziyade, Orgiitsel amaclar cercevesinde hareket ettikleri ve takim
calisgmasimma Onem verdikleri sOylenebilir. Arastirmaya konu olan okullarda
iletisim bakimindan cift yonlii bir iletisim aginin var oldugu sonucuna varilabilir.
Okullardaki egemen kiiltiirtin gérev kiiltiirii olmas: okullardaki gii¢ kaynagi
hakkinda da bir Ongdriiyli saglayabilir. Ciinkii gorev kiiltiiriiniin basat oldugu
Orgiitlerde makam giiclinden cok, uzmanlik giici 6n planda olup oOrgiitlerdeki
kaynaklarin ig odakli, en uygun yerde ve en uygun Orgiit calisanlariyla bir araya
getirilmesi amaglanmaktadir.

Arastirmada biirokratik kiltiiriin en son sirada yer almasi ortadgretim
kurumu yo6neticilerinin formel davranis bicimlerini az sergiledikleri, asir1 kati ve
kuralci bir yonetim anlayisina sahip olmadiklarinin bir gostergesi olabilir. Bagka
bir anlatimla ortadgretim kurumu yoneticileri Orgiit tizerindeki kontrolii
Onceden belirlenmis ilke ve diizenlemelerle saglamaya calismadiklar
sOylenebilir. Bu bakimdan aragtirmada gorev kiiltiiriintin en ytiksek, blirokratik
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kiltirin ise en disik seviyede olmast olumlu bir sonu¢ olarak
degerlendirilebilir.

Aragtirmaya katilan 6gretmenlerin yabancilasmaya yonelik goriisleri 6lcegin
alt boyutlarina gore okula yabancilasma boyutunda en yiiksek diizeyde iken,
anlamsizlik boyutunda ise en diisiik diizeydedir. Diger bir ifadeyle katilimcilarin
yabancilagma alt boyutlarina gore goriislerinin en yiiksek ortalamadan en diisiik
ortalamaya gore; okula yabancilasma, giicsiizlik, yalitilmighk ve anlamsizlik
seklinde oldugu tespit edilmigtir. Buna gore katilimcilarin okula yabancilasma
duygusunu diger alt boyutlara gore daha fazla yasadiklar1 soylenebilir.
Aragtirmanin bu sonuglar gesitli yonleriyle Elma (2003), Erjem (2005), Calisir
(2006), Mercan (2006), Sirin (2009), Celep (2008), Eryilmaz ve Burgaz (2011),
Emir (2012), Simsek, Balay ve Simsek (2012), Yildiz, Akgiin ve Yildiz (2013)
aragtirmalarinin ~ sonuclariyla  benzerlik  gostemektedir. Olgegin  geneli
bakimindan 6gretmenlerin yabancilagsma diizeylerinin nispeten diisiik oldugu
sOylenebilir. Nitekim Eryilmaz ve Burgaz (2011), bu sonucun elde edilmesinde
ogretmenlik mesleginin genel ozelliklerinin etkili oldugunu ifade etmektedir.
Onlara gore 6gretmenlik mesleginin iletisime acik ve bagkalarina yardim etme
olanagina sahip olmasi 6gretmenlerin yabancilagmalarini dnleyebilmektedir.

Bu aragtirmada okula yabancilasma boyutunun diger boyutlara gore daha
yiksek cikmasinin farkl nedenleri olabilir. Zira okuldaki yOnetim anlayisi,
Ogrenci-veli-Ogretmen iliskisi, miifredatin agir ve siniflarin kalabalik olmasi,
Ogrencilerdeki davranig bozuklugu gibi degisik sebepler 6gremenlerin okula
yabancilagmalarini hizlandirabilmektedir.

Anlamsizlik boyutunun ortalama acisindan en disiik degere sahip olmasi
Ogretmenlerin  hangi genel dogrulara baglanabileceklerinin bilincinde
olduklarinin ve yiiklendikleri rollerle kendileri arasinda iligki kurabildiklerinin
bir gostergesi olabilir. Anlamsizlik boyutunun diisiik ¢ikmasi bir bakima
arastirmaya katilan Ogretmenlerin yaptiklar1 iste fazla bir belirsizlik
yasamadiklari ve is lizerinde potansiyellerini kullanabildiklerinin de bir sonucu
olabilir.

Aragtirmaya iligkin korelasyon testi sonucunda Orgiitsel kiltir ile
yabancilasma arasinda istatiksel acidan negatif yonde ve orta diizeyde anlaml
bir iligki tespit edilmistir. Boyutlar bazinda ise orgutsel kiiltiir alt boyutlarimin -
biirokratik kiiltiirii boyutu diginda- yabancilagmanin tiim alt boyutlariyla
anlaml bir iligki icerisinde oldugu saptanmistir. Bagka bir anlatimla biirokratik
kiltlir, yabancilasmanin sadece yalitimishk boyutuyla anlamli bir iligki
gostermektedir.

Orgiitsel kiiltiiriin alt boyutlariyla yabancilasmanin alt boyutlari arasindaki
iligki incelendiginde gorev kiiltiirii ile giicsiizlik ve yahitimislik alt boyutlar
arasinda negatif yonde orta diizeyde bir iliski; gorev kiiltiirii ile anlamsizlik ve
okula yabancilasma arasinda ise negatif yonde diisiik bir diizeyde iligki oldugu
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tespit edilmistir. Bagka bir deyisle 6gretmenlerin gorev kiiltiiriine iliskin algilar
artikca giicsiizliik, anlamsizlik, yalitilmighk ve okula yabancilasmalarinin
azalabilecegi ifade edilebilir. Arastirmanin bu sonucu Minasl’nin (2013)
arastirma sonugclariyla bilyiik bir olciide paralellik gostermektedir. Arastirmanin
sonuclarina gore gorev kiiltiirliniin egemen oldugu okullarda gorev yapan
Ogretmenlerin giigsiizlik, anlamsizlik, yalitilmighk ve okula yabancilagsma
duygusuna ¢ok da yogun bir diizeyde yasamadiklari sonucuna ulasilabilir. Gérev
kiiltiriinde uzmanlik alanlarinin ve Orgiitsel amaglarin 6n planda olmasi, orgiit
calisaninin yaptig ig iizerinde emegini, katkisini ve etkisini gérmesi, ig gorenin
gigcsiizlik ve  anlamsizhlk  duygusuna  kapilmasmma engel oldugu
disiiniilmektedir. Bununla birlikte gorev kiiltiiriinde takimla ¢alisma prensibi
de orgiit tiyelerinin kendi iclerinde etkilesim kurabilme olanagini artirmakta, bu
da is gorenin sosyal ve ¢aligma hayatindan uzaklagsmasini dnleyerek caliglanlarin
yalitilmighk duygularimi yogun yasamamalarimi saglamaktadir. Bu bakimdan
gOrev kiltiriinin Orgiitlere muhtemel yansimalari, Orgiit ve tiyeleri agisindan
istendik sonuclar1 saglayarak yabancilasmayi azaltmasi beklenen bir sonug
olarak goriilebilir.

Orgiit kiiltiiriiniin bagar1 kiiltiirii alt boyutuyla yabancilasmanin alt boyutlar
arasindaki iligkisi incelendiginde basar1 kiiltiirii ile giigstizliik, anlamsizlik ve
yalitilmighk boyutlar1 arasinda negatif yonde orta diizeyde bir iligki; basari
kiiltiirti ile okula yabancilasma arasinda ise negatif yonde diisiik bir diizeyde
iligki oldugu tespit edilmistir. Bagka bir anlatimla Ogretmenlerin bagari
kiltirine iliskin algilar artik¢a giicsiizliik, anlamsizlik, yalitmishik ve okula
yabancilasmalarinin  azalabilecegi ifade edilebilir. Basar1 kdltiiriyle
yabancilasma arasinda ortaya c¢ikan diisiik ve orta diizeydeki negatif iligki
arastirmanin yapildigi ortadgretim kurumlarinda kurallardan ziyade bireysel
sorumluluk ve iglerin yapimasinin énemli oldugu kanaatine stiriiklemektedir.
Ciinkii basar kiiltiiriinde orgiit ¢aliganlar i¢sel olarak kendilerini tatmin eden
islerde caligmakta, is gorenler de amirlerinden insani muamaler gérmektedir.
Bu ise oOrgiit calisanlarinin Orgiitlerine cokga zaman ayirmalarini ve ig
gorenlerin Orgiite katkida bulunmak {izere tiim enerjilerini harcamalarini
saglamaktadir. Bu aragtirmada basar1 kiiltiiriiniin yogun oldugu okullarda
Ogretmenlerin bireysel kararlar alabildikleri, ig arkadaslariyla sosyal iligkiler
gelistirebildikleri, Orgiit icinde sik ve anlamli bir katiim sagladiklar igin
Ogretmenlerin giigsiizliilk, anlamsizlik, yahitilmighk ve okula yabancilagsma
algillarinin disiik ¢citkmasia neden oldugu diisiintilebilir. Dolayisiyla aragtirma
acisindan basari kiiltiirii ile ise yabacilasma arasinda negatif bir iligkinin olmasi,
egitim-6gretim etkinliklerinin basariya ulagsmasi bakimindan énemli bir sonug
olarak yorumlanabilir.

Orgiitsel kiiltiiriin destek alt boyutuyla yabancilasmanm alt boyutlari
arasindaki iligki incelendiginde destek kiiltiirii ile gii¢siizlik ve yahitimislik alt
boyutlar1 arasinda negatif yonde orta diizeyde bir iligski; destek kiltiiri ile
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anlamsizlik ve okula yabancilasma arasinda ise negatif yonde diisiik bir diizeyde
iligki oldugu tespit edilmistir. Buna gore Ogretmenlerin destek kiiltiiriine
yonelik algilar1 artikga gligsiizliikk, anlamsizlik, yahtilmishk ve okula
yabancilagmalarinin  azalabilecegi sOylenebilir. Arastirmanin bu sonucu
Minasl’'nin (2013) arastirma sonugclariyla hemen hemen benzer Ozelikler
gostermektedir. Arastirmanin sonuclarina goére destek kiiltiiriiniin egemen
oldugu okullarda gorev yapan Ogretmenlerin gicsiizlik, anlamsizlik,
yalitilmighik ve okula yabancilasma duygularini disiik seviyede yasadiklari
sonucuna ulagilabilir. Bu sonucun ortaya ¢ikmasinda destek kiiltiiriinde egemen
olan insani iligikilerin ve Orgiit iyeleri arasindaki Orgiitsel baghligin etkili
oldugu sanilmaktadir. Ciinkii destek kiiltiiriinde herkes bir calisgan olmanin
yaninda, bir insan ve bir deger olarak goriilip 6nemsenmektedir. Orgiit
calisanlar1 Orgiitsel amagclar icin desteklenmekte ve onlara gerekli kolayliklar
saglanmaktadir. Dolayisiyla okul bazinda destek kiiltiiriiniin 6gretmenlerin
giicsiizlik, anlamsizlik, yalitilmighk ve okula yabancilagmalarimi engelledigi
sonucu c¢ikarilabilir. Aym1 zamanda s6z konusu sonucun ortaya cikmasinda
destek kiiltiiriinii benimsemis Orgiitlerde is gorenlerin kendilerini Orgiitiin bir
pargasi olarak gdrmelerinin de etkili oldugu tahmin edilmektedir.

Orgiit kiiltiiriiniin  biirokratik kiiltiir alt boyutuyla yabancilasmanimn alt
boyutlar1 arasindaki iligskisi incelendiginde biirokratik kiiltiiri ile sadece
yalitilmighik arasinda ise pozitif yonde diisiik diizeyde iliski oldugu tespit
edilmistir. Bagka bir ifadeyle ogretmenlerin biirokratik kiiltiire iliskin algilar
artikca yalhtilmishk diizeylerinin de artabilecegi soOylenebilir. Biirokratik
kiiltiirde Orgiit tyelerinin Onceden belirlenmis kural ve ilkelerin disina
¢ikamamasi, Orgiitiin bagindaki otoritenin formel ve kati anlayisi ile yenilikci bir
Orgiit icin gelismeyi Onelemeye yonelik uygulamalar1 Orgiit tiyeleri arasinda
yabancilasmaya sebep olabilmektedir. Klasik Orgiitlerin tipik o©zelliklerini
barindiran birokratik kiiltiir, bireyin serbestce ve 0Ozglirce is yapmasini
engelleyebilmektedir. Bu durum ise bireyin yabancilasmasma ve bireyin
zamanla Orgiitle olan baglarinin kopmasina zemin hazilamaktadir. Bu acidan
bakildiginda aragtirmada biirokratik kiiltiirle yalitilmighk arasindaki pozitif
iligki beklenen olasi bir sonugtu. Ciinkii biirokratik kiiltiire ilisikin uygulamalar
artikca Ogretmenlerin yalitilmighk duygulari da artabilmektedir. Buna gore
O0gretmenlerden istenen verimin elde edilebilmesi icin biirokratik kiiltiire iligkin
uygulamalardan olabildigince uzak durmak gerekmektedir. Buna ilaveten
biirokratik kiiltiirde bireyin yerini standardizasyonun ve kurallarin almasi orgiit
dyelerinin yalitilmighk duygulari yasamalarina neden olmus olabilir. Egitim
Orgiitleri agisindan ise biirokratik okullar Ogretmenlerin genel anlamda
yabancilagmalarina ve egitim-Ogretim etkinliklerinden uzak kalmalarina yol
acabilmektedir. Bu nedenledir ki okul gibi egitim Orgiitlerinde biirokratik
kiiltiiriin bazi olumsuz sonuglari oldugu soylenebilir.
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Gorev  kiltlriinlin, yabancilasmanin alt boyutlar1 olan  giigstizlik,
anlamsizlik, yalitilmiglik ve okula yabancilagsma iizerindeki etkisi incelendiginde
gorev kiltiriniin en fazla giicsiizlik alt boyutu {izerinde etkili oldugu
goriilmiistiir. Bu sonuca ilaveten gorev kiiltiiriiniin sadece okula yabancilagma
tizerinde anlamli bir etkiye sahip olmadigi goriilmiistiir. Gorev kiltiiriinde
bireysel basaridan ¢ok takim ¢aligmasi 6n planda olup, Orgiit ¢calisanlar1 yapilan
ig iizerinde dogrudan etkilerini gérememektedir. Bu ise giicsiizlitk duygusunun
ise yabancilasmanin diger alt boyutlarina gére daha yogun yasanmasina neden
oldugu tahmin edilmektedir. Bunun yam sira gorev Kkiiltiriiniin okula
yabancilasmay1 anlamli bir sekilde yordamamasinin temelinde gorev kiiltiiriinde
bireysel amaglar yerine Orgiitsel amaglara 6nem verilmesidir. Yani gorev
kiltiirinde 6gretmenlerin kigisel basarisizliklarinin bir dereceye kadar kabul
edilebilir olmasi, kurumlarina yabancilagmay: 6nledigi sOylenebilir.

Basar1 kiiltiiriintin, yabancilasmanin alt boyutlar1 olan giigsiizliik,
anlamsizlik, yalitilmiglik ve okula yabancilagsma iizerindeki etkisi incelendiginde
bagar1 kiiltliriiniin en fazla giigsiizlik alt boyutu iizerinde etkili oldugu tespit
edilmistir. Ayrica bagar1 kiiltiirliniin sadece okula yabancillasma iizerinde
anlamli bir etkiye sahip olmadigi tespit edilmistir. Basar1 kiiltiiriinde islerin
yapilmasi ve amaclarin gerceklestirilmesine 0nem verildigi icin Orgiit tyeleri
arasinda giigsiizliik duygusu artabilmektedir. Bireysel sorumlulugun 6n planda
tutulup birlikte calisma ilkesinin goz ardi edilmis olmasi, is gorenlerin Orgiit
icinde yalitiumishk duygusu yasamalarina sebep olabilmektedir. Bagari
kiltiriiniin egemen oldugu okullarda Ogrencilerin elde ettigi somut bazi
sonuglar ve basarilar da Ogretmenlerin gOrev yaptiklari okullara
yabancilagmalarini engelleyebilmektedir.

Destek kiiltiiriiniin ~ yabancillasmanin alt boyutlar1 olan giigstizlik,
anlamsizlik, yalitilmiglik ve okula yabancilasma t{izerindeki anlamli herhangi bir
etkisinin olmadig1 belirlenmistir. Esasinda bu sonug, arastirma igin
beklenmeyen bir sonug olarak goriilebilir. Ancak arastirmada destek kiiltiiriin
yabancilasmanin hicbir alt boyutunu anlamli bir sekilde yordamamasi
yabancilasmada gorev, basari1 ve biirokratik kiiltiire iligkin davraniglarin daha
belirleyici oldugunu gostermektedir. Buna ilaveten arastirmaya katilan
Ogretmenlerin cogunun meslege yeni girmig Ogretmen olmasi nedeniyle
kendiliginden bazi geyleri yapmaya meyilli olmalar1 da bu sonucun ortaya
cikmasinda etkili oldugu diisiiniilmektedir.

Biirokratik  kiiltiirin  yabancilasmanin alt boyutlar1 olan giigsiizliik,
anlamsizlik, yalitilmighk ve okula yabancilagsma tizerindeki etkisi incelendiginde
goOrev kiiltiiriinlin en fazla yalitilmiglik alt boyutu tizerinde etkili oldugu ortaya
cikmigtir. Bu sonuca ilaveten biirokratik kiiltiiriin sadece okula yabancilasma
iizerinde anlamli bir etkiye sahip olmadig bulgulanmigtir. Biirokratik kiiltiiriin
kigisel iligkilerden arindirilmig, formel ve kati niteliklere sahip olmasi
yabancilasmanin alt boyutu olan yalitilmigh§r daha fazla etkilemis olabilir.
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Nitekim biirokratik kiiltiirde orgiit calisanlarindan kurallara ve emirlere simsiki
bagli olmalar1 beklenir. Informel iletisimin eksik olmasi da orgiit iiyelerinin
diger boyutlara gore yalitilmig duygusuna kapilma ihtimalini artirabilmektedir.
Ayrica biirokratik kiiltiirde bireyin 6nceden belirlenmis yetki tanimlarina gore
hareket etmesi, bireyin Orgiitteki yaraticihgini kisitlamakta ve bu da bireyin
giicsiizlik yasamasina sebep olabilmektedir. Biirokratik kiiltiiriin okula
yabancilasma {tizerinde anlamli bir etkiye sahip olmamasinda 6gretmenlerin
uygulamak zorunda olduklar1 biirokratik iglemleri yararlh ve gerekli
distiindiiklerinin bir gostergesi olabilir.

Arastirmanin en O6nemli sonuglarindan biri Orgiit kiiltiriiniin higbir alt
boyutunun okula yabancilagmay1 yordama 6zelligine sahip olmamasidir. Buna
gbre gorev, basari, destek ve biirokratik kiiltiire iliskin davramiglarin okula
yabancilagmayi etkilemedigi sonucuna ulagilabilir. Bu, olumlu bir sonug olarak
yorumlanabilir. Ciinkli yabancilasma yasayan ogretmenlerin bu duyguyu okula
ve Ogrencilere yansitmamasi cogu kez miimkiin olmamaktadir. Dolayisiyla
arastirmanin bu sonucu, Ogretmenlerin yabancilagsmayi, Orgiitsel boyuttan
ziyade bireysel boyutta yasadiklarinin bir gostergesi olarak agiklanabilir. Ayrica
Ogretmenlerin yabancillasma duygularinin kendiriyle smurli olup, Orgiitsel
eylemlerine yansimadigi sonucuna da ulasilabilir. Destek kiiltiiriiniin ise
yabancilagmanin alt boyutlarini higbir sekilde yordamamasi arastirmanin diger
Onemli bir sonucu olarak goriilebilir. Dolayisiyla gorev, basar1 ve biirokratik
kiiltiire iliskin 6zelliklerin yabancilasmayi daha fazla etkiledigi soylenebilir.

Arastirmadan elde edilen sonuglara gore okul yoneticilerinin 6gretmenler
arasinda takim c¢aligmasina ve igbirligine yonelik uygulamalara yer vermesi,
Ogretmenler arasinda giiven, itimat ve uyum saglayarak ¢gretmenlerin bireysel
insiyatif alabilecekleri ortamlar olusturmasi, asir1 kuralct ve biirokratik
uygulamalari terk etmesi, alinacak kararlarda 6gretmenlerin aktif katilimlarini
saglamasina yonelik etkinliklere yer vermesi d6gretmenlerin yabancilagmalarini
Onleyebilir.

Arastirma, nitel veri toplama araclariyla veya karma yontem kullanilarak
ilkokul ve ortaokul gibi farkli egitim kurumlarinda uygulanabilir. Buna ilaveten
aragtirma, Ogrenci ve yoOnetici gibi farkl kisilerle de daha derinlemesine
incelenebilir.
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