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Abstract

The purpose of this study is to investigate the predictive value of the characteristics of teaching profession for teac-
hers’ professional commitment to their job. The target population of the research consists of 812 teachers working
in public primary and secondary schools in Fatsa district of Ordu. Of the entire target population, 327 teachers are
selected by cluster sampling method. Using the correlational survey design, the set data is obtained by using Teac-
hing Job Characteristics and Teachers’ Professional Commitment scales. Results of the study suggest that teachers’
perceptions of job characteristics and their professional commitment levels are very high. Multiple linear regression
analysis results suggest that there is a moderate level of positive relation between teachers’ perceptions of job cha-
racteristics and professional commitment, commitment to job and commitment to students, and a low level of posi-
tive relation between perceptions of job characteristics and devoted work. It is also revealed that job characteristics
explain 34% of professional commitment and that the sub-dimensions of job characteristics; teacher competencies,
teacher performance feedback and teacher autonomy are significant predictors of professional commitment. It is
determined that teachers’ perceptions of job characteristics and general levels of professional commitment do not
differ in terms of gender, area and educational level; although the perceptions of job characteristics do not differ in
terms of marital status and year of service, the general level of Professional commitment is found to differ in favor
of single teachers and teachers with 1-10 years of service.
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Oz

Bu arastirma, 6gretmenlik meslegi is 6zelliklerinin meslege adanmigligi yordama diizeyini tespit etmek amaciyla
gerceklestirilmistir. Arastirmanin hedef evreni, Ordu ilinin Fatsa ilgesinde kamuya bagli ilk ve ortaokullarda go-
rev yapan 812 6gretmenden olugsmaktadir. Hedef evrenden kiime drnekleme yontemi ile belirlenen 327 6gretmen
ornekleme déhil edilmistir. Tligkisel tarama modelinin kullanildigi arastirmada veriler, “Ogretmenlik Meslegi Is
Ozellikleri Olgegi” ve “Ogretmenlik Meslegine Adanmiglik Olgegi” kullanilarak elde edilmistir. Arastirma sonu-
cunda 6gretmenlerin is 6zellikleri algisi ve meslege adanmuslik diizeylerinin ¢ok yiiksek oldugu ortaya ¢ikmugtir.
Yapilan ¢oklu dogrusal regresyon analizi sonucunda, 6gretmenlerin is 6zellikleri algisi ile meslege adanmuslik,
meslege baglilik ve 6grencilere adanma arasinda orta diizeyde; 6zverili galisma arasinda ise diisiik diizeyde pozi-
tif yonlii bir iligki oldugu tespit edilmistir. Arastirmada ayrica, is 6zelliklerinin meslege adanmighgi %34 oraninda
acikladigr ve ig 6zelliklerinin alt boyutlarindan 6gretmen yeterlikleri, 6gretmen performansi geribildirimi ve 6g-
retmen 6zerkliginin meslege adanmiglhigin anlamh yordayicilari oldugu ortaya gikmugtir. Ogretmenlerin ig 6zellik-
leri algisi ve meslege adanmuglik genel diizeylerinin cinsiyet, alan ve egitim durumu agisindan farklilasmadig; is
ozellikleri algisinin medeni durum ve hizmet yili agisindan farklilasmamasina ragmen meslege adanmuglik genel
diizeyinin bekar dgretmenler ve 1-10 yil hizmeti olan 6gretmenler lehine farkhilastigi tespit edilmistir.

Anahtar Sozciikler: Ogretmen, is 6zellikleri, meslege adanmislik.
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Introduction

There are many factors that can affect the working performance of indivi-
duals in organizations. Some of these elements are; the motivation of employees,
perceptions about their job, the positive/negative situations they encounter while
performing their job, the variables that affect the occurrence of these situations,
working conditions and the characteristics of the job performed.

Hackman and Oldham (1975) developed the “Job Characteristics Theory”
in order to determine the factors that affect the motivation, job satisfaction and
job attendance of employees. In that theory, subjects like the basic job charac-
teristics that determine the degree of motivation of the job, the critical psycho-
logical levels that these features affect (the significance felt, the responsibility
felt, the knowledge about the results) and the individual and job-related outputs
formed as a result of these critical levels (job motivation, job satisfaction, quality
of work, attendance) were discussed.

Job characteristics are important in terms of expressing how the tasks per-
formed by the employees affect their attitudes towards the job (Oldham & Hack-
man, 2005, as cited in Mavi, 2015) and aims to motivate people in the organizati-
on at a high level (Asan, 1998). Job characteristics theory, which aims to explain
the effects of job enrichment and expansion programs on employees, is one of
the main organizational psychology theories that address business motivation
and job satisfaction together. According to the job characteristics theory, a job in
general has five basic characteristics (dimensions); skill variety, task identity, task
significance, autonomy and feedback (Hackman & Oldham, 1975; 1976).

Skill variety is the feature of the job regarding whether it allows the employee
to use different skills. In some jobs, only physical or mental skills are used, while
in some jobs, employees use both mental and physical skills together. Task iden-
tity deals with to what extent a job or an identifiable part of it is done by the con-
cerned person from start to finish. In some jobs, production is divided into dif-
ferent departments and employees are only concerned with the jobs performed
in the relevant department. However, in team production, all employees produce
the related product together from start to finish. 7ask significance is about wheth-
er the job done has an important effect on the lives of others. When an employee
thinks that the results of his job have important effects on the lives of others, the
significance of the job will increase. It is an undeniable fact that teachers have
very important effects on their students’ lives. This shows how important and sig-
nificant the teaching job is and teachers should be aware of this fact. Autonomy
is about the flexibility of the employees to determine the rules of their job and to
perform their duties without instructions from others. Autonomy contributes to
the development of a sense of responsibility in the employee. When the job done
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makes the employee autonomous, the tendency of the employees to hold them-
selves responsible for the success or failure in the result of the job will increase.
Teachers are among those responsible for their students’ success or failure. This
makes it inevitable that the teaching job should have autonomy. Feedback refers
to the degree of clear information that employees directly derive from the result
of their work. Teachers track the changes that occur in student behavior during/
at the end of the teaching-learning process through feedback. In case the data
obtained with the feedback shows insufficiency in reaching the targets, necessary
corrective and reinforcing measures are taken. A person who encounters basic
job characteristics while performing his job experiences a different psychologi-
cal situation according to each feature and makes a reaction accordingly. This
situation may produce different results for both employees and the organization
(Bilgic, 2008; Hackman & Oldham, 1975; 1976; Polat & Ozdemir, 2018). The
presence of the mentioned first three features (skill variety, task identity and
task significance) in the job reveals the psychological situation of finding the job
significant in the employee, while the autonomy feature allows the employee to
feel responsible for the results of the job, and the feedback feature provides in-
formation about the results (Hackman & Oldham , 1975; 1976).

While the teaching job is defined as “a specialist job which takes on the edu-
cation, training and related management duties of the state” in Article 43 of the
National Education Basic Law No. 1739, Celikten, Sanal & Yeni (2005) state that
the teaching job has some unique characteristics and divided these characteris-
tics into two groups as personal and professional. While personal characteristics
are listed as being open-minded and objective towards students, being able to
investigate the problems encountered by taking into account the expectations
and needs of students with scientific methods, considering the individual differ-
ences of students, being open to innovations and developments, being able to
understand and interpret social changes, being a researcher and having a high
expectation of success, professional characteristics are listed as field knowledge,
teaching job knowledge and general culture.

According to the job characteristics theory, teachers’ finding the job they
do significant and evaluating the teaching job as autonomous with high feedback
will motivate them and make them dedicate themselves to their jobs and ensure
that they will take more responsibility by working harder for educational institu-
tions to achieve their goals.

While the concept of commitment expresses the participation, commitment,
passion, excitement, self-giving, energy and focused effort (Schaufeli & Bakker,
2010), professional commitment is the employee’s desire to comply with profes-
sional goals and values and an expectation to perform their professional roles
efficiently (Celep, 2000; Eroglu, 2007). Professional commitment of employees
is directly related to the effort they put in doing their jobs. Therefore, professio-
nal commitment significantly affects employees’ performance at the job (Turhan,
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Demirli & Nazik, 2012). As with other employees, teachers’ professional com-
mitment level is effective in their performance.

Professional commitment in teaching can be defined as the attitudes of teac-
hers towards their jobs. Professional commitment of teachers can be determined
by criteria such as being satisfied with choosing teaching, being proud of the job,
caring about the values of teaching more than other professional values, percei-
ving teaching as an ideal job, making a reputation in the job and maintaining the
job even though it is not economically needed (Celep, 1998).

Teachers’ professional commitment significantly affects their success in their
job. In other words, the degree of professional commitment and the degree of
commitment to the job shows a parallel development (Celep, Doyuran, Saride-
de & Degirmenci, 2004). The professional commitment of teachers depends on
their dialogue with other teachers and their students, the quality of the activi-
ties carried out at school and their level of perception of their job. Therefore,
low professional commitment of teachers reduces their success in school and
consequently leads to inefficiency (Celep, 1998). Therefore, it is important that
professional commitment of teachers is high in order to achieve predetermined
educational goals.

When the literature is analyzed, It is seen that studies on the relation be-
tween the perceptions of the employees about their job characteristics and dif-
ferent concepts covers employees working in various institutions (Agan, 1998;
Coskun, 2012; Camur, 2006; Demirbas, 2008; Erben, 2008; Eyi, 2010; Kasli, 2007;
Ozpnar, 2003; Oztiirk, 2010; Sert, 2017; Suveren, 1998; Uysal, 2014, Uniivar,
2006, Yildiz, 2018, Yolcu, 2010) and though limited, employees in educational in-
stitutions (Mavi, 2015; Polat, 2017, Polat & Ozdemir, 2018). There are studies on
professional commitment and commitment to job covering employees working
in different institutions (Askin, 2014; Bostanci & Ekiyor, 2015; Caliskan, 2014;
Ince, 2016; Kahn, 1990; Keles, 2014; Nigah, Davis & Hurrel 2012; Schaufeli,
Salanova, Gonzalez-Roma & Bakker, 2001; Zhang et al., 2014) and employees
working in educational institutions (Celep, 1998; Celep et al., 2004; Giiner, 20006;
Kozikoglu, 2016; Turhan et al., 2012). In the literature, there is no study that
deals with the perception of the job characteristics of teaching and the levels of
professional commitment in teaching. From this point of view, the relationship
between teachers ‘perception of the job characteristics and their professional
commitment was found worthy to investigate, and this research was carried out
to determine the relationship between the professional commitment and com-
mitment to the job of the teachers working in public schools affiliated to the Min-
istry of National Education. Within the framework of this general aim, answers
to the following questions were sought:
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1. What s the level of perception of job characteristics regarding teaching
and teachers’ professional commitment?

2. Do perception of job characteristics and professional commitment of
teachers show a significant difference in terms of gender, marital status,
area, education level and year of service?

3. Towhat extent do job characteristics predict professional commitment?

Method

Research Model

Correlational survey design is used in this research, which tries to determine
the predictive value of the characteristics of teaching profession for teachers’
professional commitment to their job.

Universe and Sampling

The target universe of the study consists of teachers working in public pri-
mary and secondary schools in Fatsa district of Ordu. There are 19 primary and
20 secondary schools in Fatsa in the 2018-2019 academic year, and a total of 812
teachers work in these schools. Since it is not possible to reach the entire target
universe, sampling is used.

The sample of the study is determined by proportional cluster sampling met-
hod. For this, all the schools in the universe are divided into two clusters: primary
and secondary schools. Teachers working in these schools which are selected by
simple random sampling constitute the sample of the study. In this context, the
sample of the research consists of 327 teachers working in 10 primary schools
and 8 secondary schools. The number of teachers from each cluster is decided
according to their ratios in the target universe. Anderson’s (1990) “Theoretical
Sample Table for Different Sized Universes” (as cited in Balci, 2016) is used for
the sample size. According to the table in question, if the number of units in the
universe is 1000, it is seen appropriate to include 270 units as a sample in the 5%
confidence interval.

After obtaining permission from the Ordu Provincial Directorate of Na-
tional Education for research, schools are visited by researchers, meetings are
held with school principles and scales are distributed on a voluntary basis after
the teachers were informed about the research. 350 teachers are included in the
sample considering the situations such as non-returning scales, missing or incor-
rect filling. After removing 15 missing and incorrectly filled scales from teachers,
327 scales are evaluated in total. The frequency and percentage distributions of
the information regarding the demographic characteristics of the participants are
shown in Table 1.
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Table 1
Information on Participants’ Demographic Characteristics

Group Frequency (f) Percentage (%)
Female 170 52

Gender Male 157 48
Total 327 100
Married 299 91.4

Marital Status Single 28 8.6
Total 327 100
Classroom Teacher 154 47.1

Area Branch Teacher 173 529
Total 327 100
Associate Degree 32 9.8

Education Status Bachelor’s Degree 288 88.1
Master Degree 7 2.1
Total 327 100
1-10 years 75 229

. 11-20 years 141 43.1

Years of Service
21 years and more 111 33.9
Total 327 100

It is seen in Table 1 that 52% of the participants are female and 48% are
male; 91.4% married and 8.6% single. 47.1% of the participants are classroom
teachers and 52.9% are branch teachers. When analyzed in terms of educational
status, it is seen that 9.8% of the participants have Associate Degree, 88.1%
of them have Bachelor’s Degree and 2.1% of them have Master Degree. It is
noteworthy that the number of teachers with Master Degree is quite low. When
the service years of the participants are analyzed, it is seen that 22.9% have 1-10
years, 43.1% have 11-20 years and 33.9% have 21 and more years of service.

Data Collection Tools

“Teaching Job Characteristics” and “Professional Commitment” scales are
used to collect research data.

The perception of job characteristics related to teaching is measured with
the “Teaching Job Characteristics Scale” consisting of 35 items and five sub-di-
mensions developed by Polat and Ozdemir (2018). Polat and Ozdemir (2018)
name the sub-dimensions of the scale respectively; “Teacher Competencies”,
“Teacher Roles and Responsibilities”, “Significance of Teaching Job”, “Teacher
Autonomy” and “Teacher Performance Feedback”. 5-point Likert scales are be-
tween “I strongly disagree (1)” and “I strongly agree (5)”. The increase in the
scores obtained from the scale shows that the perception of job characteristics
increases. In the reliability analysis made by Polat and Ozdemir (2018), the Cron-
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bach Alpha value for the overall scale is calculated as .89. Cronbach Alpha values
related to the sub-dimensions of the scale are calculated as .90, .81, .74, .74 and
.77 respectively. The total variance explained by the scale is 54%.

In this research, the Cronbach Alpha value calculated for the overall scale is
found as .89. Cronbach Alpha values related to the sub-dimensions of the scale
are calculated as .90, .80, .66, .78 and .72 respectively.

Teachers’ professional commitment is determined using the “Teachers’ Pro-
fessional Commitment Scale” consisting of 20 items and three sub-dimensions
developed by Kozikoglu (2016). Kozikoglu (2016) names the sub-dimensions of
the scale, respectively; “Commitment to Job”, “Commitment to Students” and
“Devoted Work™. The 5-point Likert scales are between “I strongly disagree (1)”
and “I strongly agree (5)”. The increase in the scores on the scale shows that
professional commitment level increases. In the reliability analysis made by Kozi-
koglu (2016), the overall Cronbach Alpha value for the scale is calculated as .90.
Cronbach Alpha values related to the sub-dimensions of the scale are calculated
as .92, .86 and .70 respectively. The total variance explained by the scale is 58%.

In this study, the Cronbach Alpha value calculated for the overall scale is fo-
und as .92. Cronbach Alpha values related to the sub-dimensions of the scale are
calculated as .89, .88 and .83 respectively. The values obtained in the reliability
analysis show that the reliability of both scales and the internal consistency of the
data are appropriate.

Data Analysis

In the research, the data is analyzed using the SPSS program. After data
entries, extreme values are removed and then skewness and kurtosis values are
examined to test the normality of the data set. Tabachnick and Fidell (2013) state
that the distribution can be accepted as normal when the skewness and kurto-
sis values are between +1.5 and -1.5. For “Teaching Job Characteristics Scale”,
skewness value is -.32 and kurtosis value is -.40; for “Teachers’ Professional Com-
mitment Scale” the skewness value is calculated as -.69 and the kurtosis value as
-.06. According to skewness and kurtosis values, the data set is accepted to con-
form to the normal distribution and parametric tests are used for the analyzes.

“Independent Samples t-Test” is used for gender and area in perception of
job characteristics and professional commitment levels; “One Way Analysis of
Variance (ANOVA)” is used for the years of service. However, as the number
of single teachers and the number of teachers with Master Degree are less than
30, nonparametric tests are preferred in these groups (Yilmaz, 2007), “Mann-
Whitney U Test” is used for marital status and “Kruskal-Wallis H Test” is used for
educational status. The level of job characteristics predicting teachers’ professio-
nal commitment is tested by multiple linear regression analysis.

The significance level is taken as .05 for the statistical analysis in the re-
search. Scale scores are evaluated as 1-1.79 “Strongly Disagree” (very weak);
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1.80-2.59 “Disagree” (weak); 2.60-3.39 “Partially Agree” (medium); 3.40-4.19
“Agree” (high) and 4.20-5.00 “Strongly Agree” (very high). The relation result-
ing from the Pearson correlation analysis is evaluated as low between 0-0.29,
moderate between 0.30-0.69, and high for 0.70 and above (Biiyiikoztiirk, Cokluk,
& Koklii, 2013).

Findings

The findings section includes the participants’ perception of teaching job
characteristics and their level of professional commitment and descriptive statis-
tical information about these levels, and the results of multiple linear regression
analysis to determine whether the job characteristics are an important predictor
of teachers’ professional commitment.

Findings for Teaching Job Characteristics and Professional
Commitment Levels

The arithmetic mean and standard deviation values of the participants’ job
characteristics and professional commitment are shown in Table 2.

Table 2
Arithmetic Mean and Standard Deviation Values Regarding Teaching Job
Characteristics and Professional Commitment Levels

X S
Job Characteristics 4.39 .34
Teacher Competencies 4.77 31
Teacher Roles and Responsibilities 4.25 54
Significance of Teaching Job 4.59 43
Teacher Autonomy 3.99 .61
Teacher Performance Feedback 4.32 52
Professional Commitment 4.42 45
Commitment to Job 445 57
Commitment to Students 4.45 49
Devoted Work 4.29 .61

N=327

When Table 2 is examined, it is seen that the arithmetic means of the de-
pendent variables vary between 4.29 and 4.45, and the standard deviation values
vary between .45 and .61. Arithmetic means of independent (predictive) variab-
les range from 3.99 to 4.77, and standard deviation values range from .31 to .61. It
is noteworthy that the arithmetic means of dependent and independent variables
are quite high.
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The arithmetic mean and standard deviation values of the items that the
participants agreed the most in teaching job characteristics and professional
commitment are given in Table 3.

Table 3
Items with the Highest and the Lowest Arithmetic Mean for Teaching Job
Characteristics and Professional Commitment Levels

X S

The Most Agreed Items

1. My job requires seeing the students as individuals and caring for them. 486 .35
% 2. My job requires effort for the learning and development of the students. 486 36
=
E 4. My job requires getting to know the students in all aspects. 482 40
g The Least Agreed Items
g 27. My personal opinion is decisive in whether the student is successful in the 375 1.09
= course.

29. It is my initiative to give lectures above the weekly course load that I have 370 114

to attend.

25. I determine the number of exams I will make during the year. 337 1.29

The Most Agreed Items

1. I carry out the teaching job lovingly. 4.66 .58
g 2. As a teacher, I enjoy working with students. 4.65 .54
-‘g 15. I try to do my best for every student to succeed. 4.65 .56
g The Least Agreed Items
Té 6. IF I had a chance to choose one more time, I would choose the teaching job 415 08
g again.
“E 11. For my professional development, I waive many things in other areas of my 413 88
& life. T

14. Tt is a great pleasure for me to spend time with my students outside of the 409 85

lesson and help them.
N=327

When Table 3 is analyzed, it is seen that the item “My job requires seeing
the students as individuals and caring for them.”(4.86) has the highest mean; and
the item “I determine the number of exams I will make during the year.” (3.27)
has the lowest mean.

On the professional commitment section, the item “I carry out the teaching
job lovingly.” (4.66) has the highest arithmetic mean; and the item “It is a great
pleasure for me to spend time with my students outside of the lesson and help
them.” (4.09)” has the lowest mean.
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Findings for the Evaluation of Demographic Variables of Teaching
Job Characteristics and Professional Commitment Levels

T Test and Mann-Whitney U Test Findings

Independent Samples T Test for demographic variables gender and area and
Mann-Whitney U Test for the marital status is used and the results are shown
in tables. The t-test results of the teaching job characteristics and professional
commitment by gender are given in Table 4.

Table 4
T-Test Results of Teaching Job Characteristics and Professional Commitment
Levels by Gender

Gender
Female Male
X /S X/S tp
Job Characteristics 4.42/.33 4.37/.35 t=1.370/p=.17
Teacher Competencies 4.78/.31 4.76/.31 t=.620/p=.54
Teacher Roles and Responsibilities 4.28/.51 4.22/.57 t=1.066 / p=.29
Significance of Teaching Job 4.62/.42 4.56/.43 t=1.337/p=.18
Teacher Autonomy 4.04/.57 3.93/.65 t=1.592/p=.11
Teacher Performance Feedback 3.31/.50 4.33/.54 t=-414 / p=.68
Professional Commitment 4.42/.43 4.42/.48 t=.096 / p=.92
Commitment to Job 4.45/.55 4.45/.59 t=-.072/p=.94
Commitment to Students 4.45/.49 4.46/.50 t=-.086 / p=.93
Devoted Work 4.31/.56 4.27/.66 t=.636 /p=.53

Female N=170 Male N=157

When Table 4 is examined, it is seen that there is no statistically significant
difference between the participants’ perception of job characteristics and profes-
sional commitment in terms of gender (p> .05). In other words, the gender of
the participants does not significantly differentiate their perception of job cha-
racteristics and professional commitment. The results of Man-Withney U Test
for teaching job characteristics and professional commitment levels according to
marital status are given in Table 5.
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Man-Withney U Test Results for Teaching Job Characteristics and Professional
Commitment Levels According to Marital Status

Marital Status

Married Single
Mean Rank/ Mean Rank/ Up
Sum of Ranks Sum of Ranks
Job Characteristics 161.55/48304.50  19.13/5323.50 U=3454.5/p=.13
Teacher Competencies 161.21/4820.50 193.84/5427.50  U=335.5/p=.06
Teacher Roles and Responsibilities ~ 162.65/48631.50  178.45/4996.50  U=3781.5/p=.40
Significance of Teaching Job 162.54/4860.50 179.55/5027.50  U=375.5/p=.35
Teacher Autonomy 161.75/48364.50  187.98/5263.50 = U=3514.5/p=.16
Teacher Performance Feedback 162.77/48668.50  177.13/4959.50  U=3818.5/p=.44
Professional Commitment 16.60/4802.50 20.27/5607.50 U=317.5/p=.03*
Commitment to Job 162.23/48507.50  182.88/512.50 U=3657.5/p=.26
Commitment to Students 16.44/4797.50 202.05/5657.50  U=312.5/p=.03*
Devoted Work 16.04/4785.50 206.34/5777.50  U=300.5/p=.01*

Married N=299 Single N=28

*p<.05

According to Table 5, it is seen that the general level of perception of job charac-
teristics of the participants [U=3454.50; p>.05] and their level in all sub-dimensions
do not differ statistically in terms of marital status. In other words, the fact that the
participants are married or single does not significantly affect the perception of job
characteristics related to the teaching job.

It is seen that the general level of professional commitment [U=317.50] of the
participants and the sub-dimensions of “Commitment to Students” [U=312.50] and
“Devoted Work” [U=300.50] differ in favor of single teachers (p <.05), but their pro-
fessional commitment for the “Commitment to Job” [U=3657.50] sub-dimension
does not differ significantly in terms of marital status (p>. 05). The T-test results for
teaching job characteristics and professional commitment levels according to area are

given in Table 6.
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Table 6
T-Test Results for Teaching Job Characteristics and Professional Commitment
Levels According to Area

Area

Classroom Branch

X /s X/S tp

Job Characteristics 4.43/.34 4.36/.34 t=1.651/p=.10
Teacher Competencies 4.80/.29 4.75/.33 t=1.587/p=.11
Teacher Roles and Responsibilities 4.38/.52 4.13/.53 t=4.425 / p=.00*
Significance of Teaching Job 4.54/.45 4.63/.40 t=-1.842/p=.07
Teacher Autonomy 3.97/.61 4.00/.61 t=-.327 [p=.74
Teacher Performance Feedback 4.36/.52 4.28/.52  t=1.424/p=.16

Professional Commitment 4.47/.43 4.38/.47 t=1.765/ p=.08
Commitment to Job 4.51/.51 4.40/.62 t=1.816/p=.07
Commitment to Students 4.50/.48 4.41/.50 t=1.775/ p=.08
Devoted Work 4.30/.58 4.28/.63  t=.346/p=.73

Classroom N=154 Branch N=173

*p<.05

When Table 6 is analyzed, it is seen that the perception of the job characte-
ristics of the participants in the sub-dimension of “Teacher Roles and Responsi-
bilities” differs in favor of classroom teachers (p <.05). Therefore, it can be said
that the perception of job characteristics of the classroom teachers about roles
and responsibilities is higher than the branch teachers. It is also seen that the
general level of the perception of job characteristics and other sub-dimensions of
the participants did not differ in terms of area.

It is seen that there is no significant difference in terms of area between the
participants’ professional commitment (p> .05). In other words, it can be said
that the professional commitment levels of class teachers and branch teachers
do not differ.

One Way Analysis of Variance (ANOVA) and Kruskal-Wallis H Test
Findings

Kruskal-Wallis H Test is used for teaching job characteristics and professio-
nal commitment levels of participants according to educational status and ANO-
VA is used for years of service, and the results are shown in tables. Kruskal-Wallis
H test results of perception of teaching job characteristics and professional com-
mitment levels according to the educational status are shown in Table 7.
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Kruskal-Wallis H Test Results for Teaching Job Characteristics and Professional
Commitment Levels According to Educational Status

Educational Status (Mean Rank)

Associate  Bachelor’s  Master sd o2 b b=

Degree Degree Degree [a)
N 32 288 7
Job Characteristics 162.94 163.53 188.00 2 463 79 -
Teacher Competencies 152.75 164.97 175.36 2 664 72 -
Teacher Roles and Responsibilities 16.11 163.36 208.00 2 1598 45 -
Significance of Teaching Job 152.88 167.12 86.43 2 5830 .05 -
Teacher Autonomy 166.89 163.08 188.71 2 538 76 -
Teacher Performance Feedback 187.48 159.97 222.57 2 5322 07 -
Professional Commitment 173.19 163.02 162.50 2 336 85 -
Commitment to Job 175.11 162.52 174.07 2 .607 74 -
Commitment to Students 175.27 162.97 154.71 2 564 a5 -
Devoted Work 156.11 164.43 182.50 2 .509 78 -

According to Table 7, there is no statistically significant difference in parti-
cipants’ perceptions of job characteristics and professional commitment in terms

of educational status (p> .05).

ANOVA results for teaching job characteristics and professional commit-

ment according to years of service are shown in Table 8.

Table 8

ANOVA Results for Teaching Job Characteristics and Professional Commitment
Levels According to Years of Service

1-10 years 11-20 21 years and ANOVA  Diff.
1) years (2) more (3) Results

X S X S8 X S F p
Job Characteristics 444 31 435 33 441 36 2106 .12 --
Teacher Competencies 483 29 475 32 476 31 1.745 18  --
Teacher Roles and Responsibilities 4.32 .53 4.15 54 433 .51 4452 .01 3-2
Significance of Teaching Job 467 39 455 43 459 45 2.068 .13 -
Teacher Autonomy 400 .63 398 59 397 .63 068 93 -
Teacher Performance Feedback 435 48 423 55 440 48 3.528 .03* 3-2
Professional Commitment 450 40 435 46 445 47 3255 .04 12
Commitment to Job 456 50 436 .62 450 .53 3791 .02% 12
Commitment to Students 452 46 439 49 448 51 2120 12 --
Devoted Work 435 57 426 .63 430 .60 578 56 --
*p<.05
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When Table 8 is analyzed, while there is no statistically significant differen-
ce according to years of service in terms of overall level of perceptions of job
characteristics and the sub-dimensions “Teacher Competencies”, “Significance
of Teaching Job” and “Teacher Autonomy” (p> .05); A significant difference
was found in the sub-dimensions of “Teacher Roles and Responsibilities” and
“Teacher Performance Feedback” (p <.05). Tukey test results suggest that this
difference is between teachers who have 21 or more years of service and teachers
with 11-20 years of service and the mean scores show that teachers who have
21 or more years of service have a higher perception of job characteristics than
teachers with service between 11-20 years in sub-dimensions “Teacher Roles and
Responsibilities” and “Teacher Performance Feedback”.

It is seen that professional commitment and the commitment levels in the
sub-dimension “Commitment to Job” differ significantly in terms of years of ser-
vice (p <.05). Tukey test results suggest that this difference is between teachers
with 1-10 years of service and teachers with 11-20 years of service and the mean
scores show that teachers with 1-10 years of service have a higher level of pro-
fessional commitment both overall and in the sub-dimension “Commitment to
Job”.

There is no statistically significant difference between professional com-
mitment levels of teachers in terms of years of service in the sub-dimensions of
“Commitment to Students” and “Devoted Work™” (p> .05).

Findings Regarding Predictive Value of the Characteristics of
Teaching Profession for Teachers’ Professional Commitment to
Their Job

In this study to determine the extent to which teachers’ perception of job cha-
racteristics predict their professional commitment levels, the five sub-dimensions
of the Teaching Job Characteristics Scale are determined as predictive variables,
and the sub-dimensions of the Professional Commitment Scale were determined
as dependent variables. Standard enter method and multiple linear regression
analysis are used to determine the extent to which the predictive variables pre-
dict the dependent variable.

As the first step, it is checked whether the basic assumptions of the model
are met. In this context, as a result of examining the scattering diagram mat-
rix, it is seen that the data meets the multivariate normality and there is a li-
near relationship between the predictive variables and the dependent variable,
there is no multiple connection problems between the independent variables
(VIF<10;TV>.10;CI<30) and there isno auto correlation (1.5<DW=1.86<2.5).
After testing the basic assumptions, multiple linear regression analysis is conti-
nued, and the results are presented in tables.
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The results of multiple linear regression analysis for professional commit-
ment prediction level of sub-dimensions of teaching job characteristics are given
in Table 9.

Table 9

Multiple Linear Regression Analysis Results for Professional Commitment
Prediction Level of Teaching Job Characteristics.

Professional Commitment
Predictive Variables

B SHB B t p bilateral r  partial r
Constant .644 328 1.963 .05
Teacher Competencies 487 .089 335 5.442 .00% 513 291
Teacher Roles and Responsibilities 070 .048 .082 1456 .15 380 .081
Significance of Teaching Job 014 059 013 237 81 .308 .013
Teacher Autonomy 094 .039 126 2386 .02* 332 132
Teacher Performance Feedback 167 .052 190 3.225  .00% .458 177

R=.580 R2=336 F,,,=32474  p<.000*

In Table 9, when looking at the bilateral relation between sub-dimensions
of job characteristics and professional commitment, a meaningful, positive and
medium level of relation is seen (.31<binary r<.51; p<.001). When the partial
relations are examined, the highest relation is seen between professional com-
mitment and teacher competencies (partial r =.29).

When T value is examined, it is seen that teacher competencies, teacher
autonomy and teacher performance feedback are significant predictors of pro-
fessional commitment (p <.05). It is seen that the most predictive variable is
teacher competencies. One-unit increase in teacher competencies increases the
professional commitment by a ratio of .487. One unit increase in teacher perfor-
mance .167; and one unit increase in teacher autonomy increases professional
commitment by a ratio of .094.

It is seen that all of the variables in the model are significant predictors of
professional commitment (F s 5, )=32.47; p<.00). Sub-dimensions of job charac-
teristics predict 34% of professional commitment (R?=.336; p<.001). According
to the standardized regression coefficients (P), the relative importance order of
the predictive variables on professional commitment is; teacher competencies,
teacher performance feedback, teacher autonomy, teacher roles and responsibi-
lities, and significance of teaching job.

The results of multiple linear regression analysis for the sub-dimension
“commitment to job” prediction level of sub-dimensions of teaching job charac-
teristics are given in Table 10.
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Table 10

Results of Multiple Linear Regression Analysis for the Sub-Dimension “Commitment
to Job” Prediction Level of Job Characteristics

Commitment to Job

Predictive Variables

B SHB B t p bilateral r partial r
Constant 1.026 .466 2200 .03
Teacher Competencies 607 127 333 4777 .00% 375 258
Teacher Roles and Responsibilities 031 .068 .029 455 .65 235 .025
Significance of Teaching Job 015 .083 .011 .179 86 216 .010
Teacher Autonomy 090 .056 .097 1.621 .11 .189 .090
Teacher Performance Feedback -007 .073 -007 -101 .92 224 -.006

R=388 R2=151  F,,,=11407  p<.001*

In Table 10, when we look at the bilateral relationship between the sub-
dimensions of job characteristics and the sub-dimension commitment to job, a
significant, positive, low and medium level relation is seen (.19<bilateral r<.38;
p<.001). When the partial relations are examined, the highest relation is seen
between commitment to job and teacher competencies (partial r=.26). When T
value is examined, it is seen that teacher competencies are a significant predictor
of commitment to job (p <.05). One unit increase in teacher competencies inc-
reases commitment to job by a ratio of .607.

It is seen that all of the variables in the model are significant predictors of
commitment to job (F (5321~ 11.41; p<. 001). Job characteristics sub-dimensions
predict 15% of commltment to job (Rz— 151; p<.001). According to the standar-
dized regression coefficients (P), the relative importance order of the predictive
variables on commitment to job is; teacher competencies, teacher autonomy, te-
acher roles and responsibilities, significance of teaching job and teacher perfor-
mance feedback.

The results of multiple linear regression analysis for the sub-dimension
“commitment to students” prediction level of sub-dimensions of teaching job
characteristics are given in Table 11.
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Table 11
Multiple Linear Regression Analysis Results for the Sub-Dimension “Commitment
to Students” Prediction Level of Teaching Job Characteristics

Commitment to Students

Predictive Variables

B SHB B t p bilateral r  partial r
Constant 280 .339 824 41
Teacher Competencies 477 0 .092 303 5157 .00% 530 277
Teacher Roles and Responsibilities 127 0 .050 139 2573 .01% 432 142
Significance of Teaching Job -.023 .061 -020 -379 .71 .305 -.021
Teacher Autonomy .081 .041 .100 1.989 .04* 352 110
Teacher Performance Feedback 264 053 277 4948 .00% 530 .266

R=.630 R2=397  F,,,=42194  p<.000*

In Table 11, when looking at the bilateral relationship between sub-
dimensions of job characteristics and commitment to students, a meaningful,
positive and medium level relationship is seen (.31<bilateral r<.53; p<.001).
When the partial relations are examined, the highest relationship is seen betwe-
en commitment to students and teacher competencies (partial r=.28) and teac-
her performance feedback (partial r=.27).

When T value is analyzed, it is seen that teacher competencies, teacher ro-
les and responsibilities, teacher autonomy and teacher performance feedback
are significant predictors of commitment to students (p<.05). It is seen that the
most predictive variable is teacher competencies. One-unit increase in teacher
competencies increases commitment to students by a ratio of .477. One-unit inc-
rease in teacher performance feedback .264; one unit increase in teacher roles
and responsibilities .127; and one-unit increase in teacher autonomy increases
commitment to students by a ratio of .081.

It is seen that all of the variables in the model are significant predictors
of commitment to students (F s 3,,,=42.19; p<.001). Job characteristics sub-
dimensions predict 40% of commltment to students (R?=.397; p<.001). Ac-
cording to the standardized regression coefficients ([]), the relative importance
order of predictive variables on commitment to students is; teacher competen-
cies, teacher performance feedback, teacher roles and responsibilities, teacher
autonomy and significance of teaching job.

The results of multiple linear regression analysis for the sub-dimension “de-
voted work” prediction levels of teaching job characteristics sub-dimensions are
given in Table 12.
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Table 12
Multiple Linear Regression Analysis Results for the Sub-Dimension “Devoted
Work” Prediction Level of Teaching Job Characteristics

Predictive Variables Devoted Work
B SHB B t p bilateral r partial r

Constant 611 471 1.297 .20

Teacher Competencies 266 128 138 2.073 .04* 354 115
Teacher Roles and Responsibilities 032 .069 .028 .467 .64 279 .026
Significance of Teaching Job 086 .084 .061 1.017 31 .252 .057
Teacher Autonomy 126 .056 127 2.240 .03* 315 124
Teacher Performance Feedback 319 074 273 4308 .00% 434 234

R= 480 R2=230 F;,,=19214  p<.000*

In Table 12, when looking at the bilateral relationship between the sub-
dimension devoted work and sub-dimensions of job characteristics, a signifi-
cant, positive, low and medium level relationship is seen (.25<bilateral r<.43;
p<.001). When the partial relations are examined, the highest relation is seen
between devoted work and teacher performance feedback (partial r=.23).

When T value is analyzed, it is seen that teacher competencies, teacher au-
tonomy and teacher performance feedback are significant predictors of devoted
work (p<.05). It is seen that the most predictive variable is teacher performance
feedback. One-unit increase in teacher performance feedback increases devoted
work by a ratio of .319. One unit increase in teacher competence .266; and one-
unit increase in teacher autonomy increases devoted work by a ratio of .126.

It is seen that all the variables in the model are significant predictors of de-
voted work (F 5 5,,,=19.21; p<.001). Job characteristics sub-dimensions predict
23% of devoted work (R?=.230; p<.001). According to the standardized regres-
sion coefficients (f3), the relative importance order of the predictive variables on
devoted work is; teacher performance feedback, teacher competencies, teacher
autonomy, significance of teaching job, and teacher roles and responsibilities.

Discussion, Conclusion and Suggestions

In this study, which is carried out to determine the extent to which the per-
ception of teaching job characteristics predict professional commitment, it is seen
that teachers’ perception of job characteristics and their professional commit-
ment levels are very high. In the sub-dimensions of job characteristics, while te-
achers agreed the most in teacher competencies (very high), they agreed at least
in teacher autonomy (high). In the sub-dimensions of professional commitment,
teachers agreed the most in commitment to job (very high) and commitment to
students (very high) while they agreed the least in devoted work (very high).
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The teachers stated the most that their job “requires seeing the students
as individuals and caring for them” and “requires effort for the learning and
development of the students”. Teachers agreed the least in terms of their job
characteristics that “they determined the number of exams they make during the
year”. In terms of Professional commitment, while teachers agreed the most to
the item “I carry out the teaching job lovingly”, they agreed the least on the item
“Itis a great pleasure for me to spend time with my students outside of the lesson
and help them”.

In the study, no significant gender difference is detected in the percepti-
on of job characteristics and professional commitment levels of the participants.
Therefore, it can be said that the gender of the participants did not affect their
perception of job characteristics and professional commitment levels. This re-
sult, which suggests that teachers’ perceptions of job characteristics do not differ
in terms of gender, does not coincide with the research results of Polat (2017). In
the research of Polat, it is found that the perceptions of teachers’ job characteris-
tics differ in favor of females in all other sub-dimensions except for significance
of teaching job. Similar to Polat’s research, Sert (2017) explains that the percep-
tion of the job characteristics of the participants differed in favor of females in
the sub-dimensions of diversity and autonomy. In this study, the results regarding
professional commitment coincides with the research conducted by Turhan, De-
mirli and Nazik (2012) which shows that professional commitment levels do not
differ in terms of gender. In contrast, some studies have revealed that female
teachers have more professional commitment than male teachers (Alper Apak,
2009; Karagdz, 2008). Although the results differ in terms of gender, the litera-
ture indicates that teachers generally have professional commitment. In this con-
text, Celep (1998) revealed that teachers have high professional commitment.

In the research, it is determined that the general level of perception of te-
aching job characteristics and the levels in all sub-dimensions do not differ in
terms of marital status. This result significantly overlaps with the results of the
research conducted by Polat (2017). In Polat’s research, it is determined that the
perceptions of job characteristics in all sub-dimensions except for teacher perfor-
mance feedback do not differ in terms of marital status. It is determined that te-
achers’ general level of professional commitment and the levels of commitment
to students and devoted work sub-dimensions differ in favor of single teachers.
This difference may have resulted from the fact that single teachers have more
time for their professions and students since their responsibilities for family life
are relatively low compared to married teachers. It is revealed that the teachers’
commitments in the sub-dimensions of professional commitment do not differ in
terms of marital status. In other words, it can be said that the fact that the partici-
pants are married or single does not affect their professional commitment levels.

Although there is no significant difference in teachers’ professional com-
mitment and perceptions of job characteristics in terms of area except the sub-
dimension “Teacher Roles and Responsibilities”, the perception of job charac-
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teristics in “Teacher Roles and Responsibilities” sub-dimension differed in favor
of classroom teachers. This difference may be due to the fact that the classroom
teachers feel responsible for everything related to their duties as they spend the
whole training day with the same students and in the same classroom.

There is no statistically significant difference in teachers’ perceptions of
job characteristics and professional commitment levels in terms of educational
status. This result, which suggests that job characteristics do not differ in terms
of educational status variable, partially overlaps with the results of the research
conducted by Polat (2017). In the research of Polat, it is determined that percep-
tions of the job characteristics in the three sub-dimensions other than significan-
ce of teaching job and teacher autonomy did not differ in terms of educational
status. Regarding the groups with difference, it is revealed that the perception
of job characteristics of teachers with Bachelor’s Degree is higher than that of
teachers with Master Degree.

While teachers’ overall perceptions of job characteristics and perceptions
of the sub-dimensions “Teacher Competencies”, “Significance of Teaching Job”
and “Teacher Autonomy” do not differ in terms of years of service, it is found that
there is a significant difference between teachers with 11-20 years of service and
those with 21 and more years of service in the sub-dimensions of “Teacher Roles
and Responsibilities” and “Teacher Performance Feedback” in favor of teachers
with 21 and more years of service. In the research conducted by Polat (2017) with
secondary education teachers, it is determined that the perceptions of job cha-
racteristics of the participants do not differ in significance of teaching job sub-
dimension in terms of years of service which is in parallel with this research, while
the perceptions of job characteristics in the other four sub-dimensions differed in
favor of the teachers with 1-5 years of service. Results of the research conducted
by Demirbag (2008) with the participation of IDO employees to determine the
effects of job characteristics on job integration suggest that experienced emp-
loyees evaluated the significance of their jobs more positively than inexperien-
ced employees. While teachers’ professional commitment levels do not differ in
terms of years of service in the sub-dimensions of “Commitment to Students”
and “Devoted Work”, there is a difference between the teachers with 1-10 years
of service and teachers with 11-20 years of service in overall levels and the sub-
dimension “Commitment to Job” in favor of teachers with 1-10 years of service.
This result suggests that teachers have more professional commitment in the first
years of the job. There are studies supporting this result in the literature. The
results of the research carried out by Kozikoglu (2016) suggest that preservice
teachers are highly committed to the teaching job.

As aresult of the research, a moderate positive correlation is found between
teaching job characteristics and professional commitment levels. This confirms
the existence of a relation which is the main research problem. The results of
the study suggest that teachers’ professional commitment is 34% dependent on
their perception of job characteristics. It is seen that teacher competencies, teac-
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her performance feedback and teacher autonomy sub-dimensions are significant
predictors of professional commitment; however, teacher roles and responsibili-
ties and significance of teaching job sub-dimensions are not significant predictors
of professional commitment.

It is observed that all the sub-dimensions of job characteristics are in a mo-
derately positive relation with teachers’ professional commitment; however, only
the teacher competencies sub-dimension is a significant predictor of professional
commitment, and the remaining four sub-dimensions are not significant predic-
tors of professional commitment.

In the research, it is determined that all the sub-dimensions of job characte-
ristics are in a moderately positive relation with the teachers’ commitment to stu-
dents and that the teachers’ commitment to students are 40% dependent on their
perception of job characteristics. It is also observed that the four sub-dimensions
of job characteristics other than significance of teaching job are significant pre-
dictors of commitment to students.

It is seen that all the sub-dimensions of job characteristics are in a low-level
positive relation with devoted work sub-dimension; teacher competencies, teac-
her autonomy and teacher performance feedback sub-dimensions are significant
predictors of devoted work; and teacher roles and responsibilities and significan-
ce of teaching job sub-dimensions are not significant predictors of devoted work.

There are various studies in the literature which points to the fact that po-
sitive perceptions of employees about job characteristics affect their motivati-
on and performance positively. In this context, in one of the limited number
of studies examining job characteristics in educational institutions, Mavi (2015)
explains that job characteristics positively and significantly predict the workflow
of teachers. In another study conducted in the field of education, Polat (2017)
determines that there is a low relationship between job characteristics and work
life balance dimensions and intention to leave the profession as a result of the
research conducted with the participation of teachers working in secondary edu-
cation institutions.

The results of the research in a different sector conducted by Kash (2007)
with the participation of hotel employees suggest that there is a significant re-
lationship between three job characteristics (skill variety, task integrity and sig-
nificance of task) and the increase in job motivation of the hotel employees. In
another study carried out with the participation of hotel employees, Sert (2017)
determines that autonomy, job identity, feedback, cooperation and friendship
characteristics reduced alienation, and the diversity of the job increased aliena-
tion. In the research carried out by Demirbag (2008), it is found that autonomy,
feedback and felt significance of the job explained 19% of the job integration.
According to the research results of Uysal (2014), job autonomy and job comple-
xity positively affect the proactive job behavior. The results of the study conduc-
ted by Yildiz (2018) suggest that job characteristics positively affect the success
target orientation.
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Research on job characteristics shows that diversity in skills, task identity
and significance, autonomy and feedback in the job increase job satisfaction and
performance and contribute to less absenteeism in employees (Kass, Vodanovich
& Khosravi, 2011).

In this study, the extent to which the perceptions of teaching job characteris-
tics predict teachers’ professional commitment levels is examined. In subsequent
research, the subject of to what extent the teaching job characteristics predict the
dependence on job, work life balance, job satisfaction and performance can be
studied.
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Giris
Orgiitlerde bireylerin calisma performanslarmi etkileyen bircok unsurdan
s0z edilebilir. Bu unsurlardan bazilari; calisganlarin motivasyonu, mesleklerine
yonelik algilari, mesleklerini icra ederken karsilastiklart olumlu/olumsuz durum-

lar ile bu durumlarin olugsmasinda etkili olan degiskenler, calisma kosullari ve
yapilan isin 0zellikleri seklinde siralanabilir.

Hackman ve Oldham (1975) caliganlarin motivasyonu, ig tatmini ve ise de-
vamlar1 konularinda etkili olan faktorleri belirleyebilmek amaciyla “Is Ozellikle-
ri Kurami” nm1 gelistirmiglerdir. Kuramda, isin motive etme derecesini belirleyen
temel is 0zelliklerine, bu 6zelliklerin etkiledigi kritik psikolojik diizeylere (hisse-
dilen anlamlilik, hissedilen sorumluluk, sonuglara iliskin bilgi sahibi olma) ve bu
kritik diizeyler sonucu sekillenen bireysel ve ise iligkin ¢iktilara (is motivasyonu,
is doyumu, isin kalitesi, ise devam ve devamsizlik) yer verilmistir.

Is ozellikleri, calisanlarin gerceklestirdikleri gorevlerin ise yonelik tutum-
larini nasil etkiledigini ifade edebilmek agisindan dnemlidir (Oldham ve Hack-
man, 2005: akt. Mavi, 2015) ve kisileri 6rgiit icerisinde iist diizeyde motive etmeyi
amaclamaktadir (Asan, 1998). Is zenginlestirme ve genisletme programlarinin
calisanlar tizerindeki etkilerini aciklamay1 amaclayan is 6zellikleri kuramai, is mo-
tivasyonu ve ig doyumunu birlikte ele alan 6rgiit psikolojisi kuramlarinin baginda
gelmektedir. Is ozellikleri kuramina gore genel olarak bir isin; beceri cesitliligi,
gorev kimligi, gorevin onemi, ozerklik ve geribildirim olmak lizere bes temel 6zelligi
(boyutlar1) bulunmaktadir (Hackman ve Oldham, 1975; 1976).

Beceri cesitliligi (skill variety); yapilan igin, calisanin farkli becerilerini kullan-
masina imkan verip vermemesiyle ilgili olan 6zelligidir. Bazi islerde sadece fizik-
sel veya zihinsel beceriler kullanilirken, bazi islerde ¢alisanlar hem zihinsel hem
de fiziksel becerilerini birlikte kullanirlar. Gérev kimligi (task identity); bir isin ta-
maminin ya da tanimlanabilir bir boliimiiniin, bastan sona kadar ne derecede ilgili
kisi tarafindan yapilip yapilmadigyla ilgilidir. Bazi islerde tiretim degisik boliimle-
re ayrilmakta ve calisanlar sadece ilgili boliimde yapilan iglerle ilgilenmektedirler.
Buna karsin takim halinde yapilan tiretimlerde tim calisanlar ilgili Griinii bagtan
sona kadar birlikte tiretirler. Gérevin onemi (task significance); gergeklestirilen
isin bagkalarinin yasamlari iizerinde 6nemli bir etkiye sahip olup olmamasiyla il-
gilidir. Bir ¢aligan, yaptig1 iglerin sonucunun bagkalarinin hayati {izerinde énemli
etkileri oldugunu diisiindiigiinde isin kendisi icin anlami da artacaktir. Ozellikle
ogretmenlerin, 0grencilerinin hayatinda olduk¢a dnemli etkileri oldugu yadsi-
namaz bir gercektir. Bu da 6gretmenlik mesleginin ne kadar 6nemli ve anlamh
oldugunu ve o6gretmenlerin de bu gergegin farkinda olmalar1 gerektigini goster-
mektedir. Ozerklik (autonomy); calisanlarin yapmis olduklar islerin kurallarmni
belirleme esnekligine sahip olmasi ve gdrevini bagkalarindan yonerge almadan
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yapabilmesiyle ilgilidir. Ozerklik, calisanda sorumluluk duygusunun gelismesine
katki saglar. Yapilan isler calisan1 6zerklestirdiginde, ¢alisanlarda igin sonucun-
daki basar1 ya da basarisizlik durumlarindan kendilerini sorumlu tutma egilimi
artacaktir. Ogretmenler, 6grencilerinin basari ya da basarisizlik durumlarinin so-
rumlular: arasinda gosterilmektedir. Bu durum, 6gretmenlik mesleginin 6zerklik
tagimasi gerektigini kacinilmaz kilmaktadir. Geribildirim (feedback); ¢alisanlarin
yaptiklari isin sonucundan dogrudan elde ettikleri net bilgi derecesini ifade eder.
Ogretmenler, 6grenme-ogretme siireci icerisinde/sonunda 6grenci davranislarin-
da meydana gelen degisiklikleri geribildirim yoluyla takip ederler. Geribildirimler
sonunda elde edilen verilerin hedeflere ulasma noktasinda yetersiz kalmas: du-
rumunda ise gerekli diizeltici ve takviye edici dnlemler alinir. Isini icra ederken
temel ig Ozellikleri ile kargilagan bir kisi, her bir 6zellige gore farkli bir psikolojik
durum yasar ve ona gore bir tepkide bulunur. Bu durum hem calisanlar hem de
orgiit acisindan farkli sonuglar ortaya gikarabilir (Bilgic, 2008; Hackman ve Old-
ham, 1975; 1976; Polat ve Ozdemir, 2018). Isinde, belirtilen s6z konusu ilk iic
ozelligin (beceri gesitliligi, gorev kimligi ve gérevin 6nemi) bulunmasi, ¢alisanda
isini anlaml bulma psikolojik durumunu ortaya cikarirken, 6zerklik 6zelligi isin
sonuglarindan sorumlu olmayt, geribildirim 6zelligi ise isin sonuglar1 hakkinda bil-
gi sahibi olmay1 saglamaktadir (Hackman ve Oldham, 1975; 1976).

1739 sayili Milli Egitim Temel Kanunu’nun 43. Maddesinde 6gretmenlik
meslegi, “Devletin egitim, 0gretim ve bununla ilgili yonetim gorevlerini iizerine
alan 0zel bir ihtisas meslegi” olarak tanimlanirken Celikten, Sanal ve Yeni (2005),
ogretmenlik mesleginin kendine 6zgii bazi 6zellikleri oldugunu ifade etmis ve bu
ozellikleri kigisel ve mesleki 6zellikler olarak iki gruba ayirmiglardir. Kigisel ozel-
likler 6grencilere yonelik agik goriislii ve objektif davranma, 6grencilerin beklenti
ve gereksinmelerini dikkate alarak karsilagilan problemleri bilimsel yontemlerle
arastirabilme, 6grencilerin bireysel farkliliklarini dikkate alma, yenilik ve gelis-
melere acik olma, toplumsal degisimleri anlayip yorumlayabilme, aragtirmaci bir
yapida olma ve yiiksek basar1 beklentisi olarak siralanirken, mesleki ozellikler alan
bilgisi, 6gretmenlik meslek bilgisi ve genel kiiltiir olarak ifade edilmistir.

Is ozellikleri kuramina gore 6gretmenlerin yaptiklari isi anlamli bulup, 6g-
retmenlik meslegini 6zerk ve geribildirimi ylksek olarak degerlendirmeleri, is-
lerine daha iyi motive olarak kendilerini mesleklerine adamalarini ve daha ¢ok
caligarak egitim kurumlarinin hedeflerine ulagsmasi adina daha fazla sorumluluk
almalarini saglayacaktir.

Adanmuglik kavrami; katilim, baglilik, tutku, heyecan, kendini verme, enerji
ve odaklanmig ¢abayi ifade ederken (Schaufeli ve Bakker, 2010) meslege adan-
miglik ise calisanin, mesleki amac ve degerlere uyma istegi ve mesleki rollerini
verimli bir sekilde gerceklestirme beklentisidir (Celep, 2000; Eroglu, 2007). Cali-
sanlarin meslege adanmisliklari, iglerini yaparken ortaya koyduklari ¢aba ve gay-
ret ile dogrudan iligkilidir. Dolayisiyla mesleki adanmislik calisanlarin isteki per-
formanslarint 6nemli oranda etkilemektedir (Turhan, Demirli ve Nazik, 2012).
Diger calisanlarda oldugu gibi 6gretmenlerin de meslege adanmishk diizeyleri
¢aligma performanslarinda etkili olmaktadir.
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Ogretmenlik meslegine adanma, 6gretmenlerin mesleklerine yonelik tu-
tumlari olarak tanimlanabilir. Ogretmenlerin mesleki adanmighgi; 6gretmenlik
meslegini segmekten hognut olma, meslegi ile gurur duyma, 6gretmenlik mesle-
ginin degerlerini diger mesleki degerlerden daha fazla 6nemseme, 6gretmenlik
meslegini ideal bir meslek olarak algilama, mesleginde iin yapma ve ekonomik
acidan ihtiyac hissetmese de 6gretmenlik meslegini siirdiirme gibi Olgiitlerle be-
lirlenebilir (Celep, 1998).

Ogretmenlerin mesleki adanmusliklar1 islerindeki basarilarmi 6nemli oran-
da etkilemektedir. Yani 6gretmenlerin meslege adanma dereceleri ile ise adan-
ma dereceleri paralel bir gelisme gostermektedir (Celep, Doyuran, Saridede ve
Degirmenci, 2004). Ogretmenlerin mesleki adanmishklari, diger 6gretmenler ve
ogrencileriyle olan diyaloglarina, okulda gergeklestirilen etkinliklerin niteligine
ve mesleklerini algilama diizeylerine baglidir. Bu nedenle 6gretmenlerin meslege
adanmigliklarinin diistik olmasi, okuldaki basarilarini diisiirmekte ve sonuc ola-
rak verimsizlige yol agmaktadir (Celep, 1998). Dolayisiyla dnceden belirlenmig
egitsel amaclara ulasilabilmesi agisindan 6gretmenlerin meslege adanmigliklari-
nin yliksek olmasi 6nemlidir.

Alan yazin incelendiginde, ¢alisanlarin is 6zellikleri ile ilgili algilarin farkl
kavramlarla iligkisi konusunda ¢esitli kurumlarda calisanlar1 (Asan, 1998; Cos-
kun, 2012; Camur, 2006; Demirbas, 2008; Erben, 2008; Eyi, 2010; Kash, 2007;
Ozpnar, 2003; Oztiirk, 2010; Sert, 2017; Suveren, 1998; Uysal, 2014, Uniivar,
2006, Y1ldiz, 2018, Yolcu, 2010) ve siurli da olsa egitim kurumlarinda ¢aliganlari
(Mavi, 2015; Polat, 2017, Polat ve Ozdemir, 2018) kapsayan calismalar yer almak-
tadir. Meslege adanmuslik ve ise adanmislik konusunda da farkli kurumlarda cali-
sanlar (Askin, 2014; Bostanci ve Ekiyor, 2015; Caligkan, 2014; Ince, 2016; Kahn,
1990; Keles, 2014; Nigah, Davis ve Hurrel 2012; Schaufeli, Salanova, Gonzalez-
Romaé ve Bakker, 2001; Zhang vd., 2014) ve egitim kurumlarinda calisanlar (Ce-
lep, 1998; Celep vd., 2004; Giiner, 2006; Kozikoglu, 2016; Turhan vd., 2012) ile
ilgili arastirmalar yapilmistir. Alan yazinda, 6gretmenlik mesleginin is 6zellikleri
algisi ile 6gretmenlik meslegine adanmiglik diizeylerini birlikte ele alan herhangi
bir caligmaya rastlanilmamistir. Buradan hareketle 6gretmenlerin, 6gretmenlik
mesleginin i 6zellikleri algisi ile meslege adanmisliklart arasindaki iligski aras-
tirllmaya deger bulunmus ve bu aragtirma Milli Egitim Bakanligi’'na bagh kamu
okullarinda gorev yapan 6gretmenlerin, 6gretmenlik mesleginin is 6zelliklerine
yonelik algisi ile meslege adanmisliklar arasindaki iliskiyi tespit etmek amaciyla
yapilmistir. Bu genel amac cercevesinde asagidaki sorulara yanit aranmustir:

1. Ogretmenlik meslegine yonelik is ozellikleri algis1 ve dgretmenlerin
meslege adanmigliklari ne diizeydedir?

2. 15 ozellikleri algist ve meslege adanmuslik diizeyleri 6gretmenlerin; cin-
siyet, medeni durum, alan, egitim durumu ve hizmet yili degiskenleri
acisindan anlaml bir farklilik gostermekte midir?

3. s ozellikleri meslege adanmishg ne derece yordamaktadir?
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Yontem

Arastirma Modeli

Ogretmenlik meslegi is 6zelliklerinin meslege adanmigligi yordama diizeyini
belirlemeye calisan bu arastirma iligkisel tarama modelindedir.

Evren ve Orneklem

Calismanin hedef evreni Ordu ilinin Fatsa ilgesindeki kamuya ait ilk ve orta-
okullarinda gorev yapan 0gretmenlerden olusmaktadir. 2018-2019 egitim O0gre-
tim yilinda Fatsa’da 19 ilkokul ve 20 ortaokul bulunmakta ve bu okullarda toplam
812 6gretmen gorev yapmaktadir. Hedef evrenin tamamina ulagma imkani olma-
digindan 6rneklem alma yoluna gidilmistir.

Calismanin 6rneklemi oranli kiime Ornekleme yOntemi ile belirlenmistir.
Bunun i¢in oncelikle evrendeki tiim okullar, ilkokul ve ortaokul olarak iki kii-
meye ayrilmig ve listelenmistir. Bu listelerde yer alan ve basit seckisiz yontem
ile secilen okullarda gdrev yapan 0gretmenler arastirmanin drneklemini olustur-
mustur. Bu kapsamda arastirmanin 6rneklemi, 10 ilkokul ve 8 ortaokulda gorev
yapan 327 6gretmenden olusmaktadir. Her kiimeden hedef evrendeki oranlariy-
la 6rneklemde temsil edilecek sayida 6gretmen secilmistir. Orneklem biiyiikliigii
icin Anderson’ un (1990) “Farkli Biiyiikliikteki Evrenler Icin Kuramsal Orneklem
Tablosundan” (akt. Balci, 2016) yararlanimigtir. S6z konusu tabloda evrendeki
birim sayisinin 1000 olmast durumunda %5 giiven araliginda 6rneklem olarak
270 birimin aragtirmaya dahil edilmesinin uygun olacag ifade edilmistir.

Aragtirma icin Ordu 11 Milli Egitim Miidiirliigii’nden izin alindiktan sonra
arastirmacilar tarafindan okullar ziyaret edilerek dncelikle okul miidiirii ile go-
riisiilmils ve ardindan 6gretmenlere aragtirma hakkinda bilgi verildikten sonra
goniilliiliik esasina gore olgekler dagitilmustir. Olceklerin geri donmemesi, eksik
veya hatali doldurulmasi gibi durumlar dikkate alinarak 350 6gretmen Ornek-
leme dahil edilmistir. Ogretmenlerden geri dénen 342 Slcekten eksik ve hatali
doldurulan 15 6lcek ayiklandiktan sonra toplamda 327 Olcek degerlendirmeye
almmugtir. Katiimcilarin demografik 6zelliklerine ait bilgilerin frekans ve yiizde
dagilimlar1 Tablo 1’de gosterilmistir.
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Tablo 1 )
Katilmcilanin Demografik Ozelliklerine Ait Bilgiler

Grup Frekans (f) Yiizde (%)
Kadin 170 52
Cinsiyet Erkek 157 48
Toplam 327 100
Evli 299 91.4
Medeni Durum Bekar 28 8.6
Toplam 327 100
Simf Ogretmeni 154 47.1
Alan Brang Ogretmeni 173 529
Toplam 327 100
On Lisans 32 9.8
Egitim Durumu L?sans 288 88.1
Lisansiisti 7 2.1
Toplam 327 100
1-10 y1l 75 22.9
Hizmet Yil 11-20 yil 141 43.1
21 yil ve tizeri 111 339
Toplam 327 100

Tablo 1 incelendiginde, katilimcilarin %52°si kadin, %48’ erkek; %91,4’i
evli ve %8,6’s1 ise bekar o6gretmenlerden olugmaktadir. Katihimcilarin %47,1°i
sinif, %52,9’u ise brang 6gretmenidir. Egitim durumu agisindan incelendiginde
katilimceilarin %9,8’i 6n lisans, %88,11 lisans ve %2,1’1 ise lisansiistii egitimi me-
zunudur. Lisansiistii egitim mezunu 6gretmen sayisinin oldukca diisiik oldugu
dikkat cekmektedir. Katilimcilarin hizmet yillari incelendiginde %22,9’u 1-10 y1l,
%43,1’1 11-20 y1l ve %33,9’u ise 21 yil ve lizeri hizmete sahip olduklar: goriilmek-
tedir.

Veri Toplama Araclari

_ Aragtirma verilerini toplamak igin “Ogretmenlik Meslegi Is Ozellikleri” ve
“Ogretmenlik Meslegine Adanmislik” 6lgekleri kullanilmistir.

Ogretmenlik meslegine yonelik is 6zellikleri algisi, Polat ve Ozdemir (2018)
tarafindan gelistirilen 35 madde ve bes alt boyuttan olusan “Ogretmenlik Mes-
legi Is Ozellikleri Olgegi” ile olgiilmiistiir. Polat ve Ozdemir (2018) 6lgegin alt
boyutlarin sirastyla; “Ogretmen Yeterlikleri”, “Ogretmen Rol ve Sorumluluk-
lar”, “Ogretmenlik Mesleginin Onemi”, “Ogretmen Ozerkligi” ve “Ogretmen
Performansi Geribildirimi” seklinde adlandirmustir. 5’1i Likert seklindeki 6l¢ek

puanlar1 “Kesinlikle katilmiyorum (1)” ile “Tamamen katiliyorum (5)” arasinda
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yer almaktadir. Olgekten alinan puanlarin yiikselmesi, is 6zellikleri algisinin yiik-
seldigini gostermektedir. Polat ve Ozdemir (2018) tarafindan yapilan giivenirlik
analizinde 6lgegin geneline iligkin Cronbach Alpha degeri .89 olarak hesaplan-
mustir. Olgegin alt boyutlarina iligkin Cronbach Alpha degerleri ise sirastyla .90,
81, .74, .74 ve .77 olarak hesaplanmustir. Olgegin acikladigi toplam varyans ise
Jo54tiir.

Bu arastirmada 6lgegin geneline iligkin hesaplanan Cronbach Alpha degeri
.89 olarak bulunmustur. Olgegin alt boyutlarma iliskin Cronbach Alpha degerleri
ise sirasiyla .90, .80, .66, .78 ve .72 olarak hesaplanmuistir.

Ogretmenlerin meslege adanmislik duzeyleri, Kozikoglu (2016) tarafindan
gelistirilen 20 madde ve tg alt boyuttan olusan “Ogretmenlik Meslegine Adan-
mushk Olgegi” kullanlarak belirlenmistir. Kozikoglu (2016) 6lcegin alt boyutla-
i1 sirastyla; “Meslege Baglilik”, “Ogrencilere Adanma” ve “Ozverili Calisma”
seklinde adlandirmistir. 5’1i Likert seklindeki Olgek puanlar1 “Kesinlikle katil-
miyorum (1)” ile “Tamamen katiliyorum (5)” arasinda degismektedir. Olgekte-
ki puanlarin yikselmesi meslege adanmislik diizeyinin arttigini1 gostermektedir.
Kozikoglu (2016) tarafindan yapilan giivenirlik analizinde 6lgegin geneline ilis-
kin Cronbach Alpha degeri .90 olarak hesaplanmustir. Olgegin alt boyutlarma
iliskin Cronbach Alpha degerleri ise sirasiyla .92, .86 ve .70 olarak hesaplanmis-
tir. Olgegin acikladig1 toplam varyans ise %58 dir.

Bu arastirmada 6l¢egin geneline iligkin hesaplanan Cronbach Alpha degeri
.92 olarak bulunmustur. Olgegin alt boyutlarina iliskin Cronbach Alpha deger-
leri ise sirasiyla .89, .88 ve .83 olarak hesaplanmistir. Giivenirlik analizinde elde
edilen degerler, her iki Olcegin giivenirliklerinin ve verilerin icsel tutarliklarinin
uygun oldugunu gostermektedir.

Verilerin Analizi

Aragtirmada veriler SPSS programi kullanilarak analiz edilmigtir. Veri gi-
riglerinden sonra u¢ degerler ayiklanmig ve ardindan veri setinin normalligini
test etmek icin carpiklik ve basiklik degerleri incelenmistir. Tabachnick ve Fidell
(2013) carpiklik ve basiklik degerlerinin +1.5 ve -1.5 arasinda oldugu durum-
larda dagilimin normal kabul edilebilecegini ifade etmektedirler. “Ogretmen-
lik Meslegi Is Ozellikleri Olgegi” icin carpiklik degeri -.32, basiklik degeri -.40;
“Ogretmenlik Meslegine Adanmighk Olgegi” icin carpiklik degeri -.69, basiklik
degeri -.06 olarak hesaplanmustir. Carpiklik ve basiklik degerlerine gore veri se-
tinin normal dagilima uydugu kabul edilmis ve analizler i¢in parametrik testler
kullanilmuistir.

Is ozellikleri algisi ve meslege adanmuslik diizeylerinde cinsiyet ve alanlar
icin “Bagimsiz Orneklemler t-Testi”; hizmet yili icin ise “Tek Yonlii Varyans Ana-
lizi (ANOVA)” kullanilmigtir. Ancak bekar 6gretmen sayisi ile lisansiistii egitim
almig 6gretmen sayisinin 30’un altinda olmasi nedeniyle bu gruplarda paramet-
rik olmayan testler tercih edilmis (Yilmaz, 2007) ve medeni durum igin “Mann-
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Whitney U Testi”, egitim durumu i¢in ise “Kruskal-Wallis H Testi” kullanilmustir.
Is 6zelliklerinin 6gretmenlerin meslege adanmighklarini yordama diizeyi ise ¢ok-
lu dogrusal regresyon analizi ile test edilmigtir.

Arastirmadaki istatistiki coztimlemeler i¢in anlamlilik diizeyi .05 olarak alin-
mustir. Olgek puanlari 1-1.79 arasi “kesinlikle katilmiyorum” (gok zayif); 1.80-
2.59 aras1 “katilmiyorum” (zayif); 2.60-3.39 aras1 “kismen katiltyorum” (orta);
3.40-4.19 aras1 “katiltyorum” (yiiksek) ve 4.20-5.00 arasi ise “tamamen katiliyo-
rum” (cok yiiksek) seklinde degerlendirilmistir. Pearson korelasyonu analizin-
den cikan iligki 0-0.29 aras1 diisiik, 0.30-0.69 arasi orta, 0.70 ve ustii yiikksek diizey
olarak degerlendirilmistir (Biyiikdztiirk, Cokluk ve Koklii, 2013).

Bulgular

Bulgular boliimiinde katilimcilarin 6gretmenlik meslegine yonelik is 6zellik-
leri algis1 ve 0gretmenlik meslegine adanmislik diizeyleri ile bu diizeylere iliskin
tanimlayici istatistiksel bilgilere ve is 6zelliklerinin 6gretmenlik meslegine adan-
mighgin énemli bir yordayicist olup olmadiginin belirlenmesi amaciyla yapilan
¢oklu dogrusal regresyon analizi sonuclarina yer verilmistir.

Ogretmenlik Meslegi i§ Ozellikleri ve Meslege Adanmishk
Diizeylerine Yonelik Bulgular

Katilimeilarin 6gretmenlik meslegi is Ozellikleri ve 6gretmenlik meslegine
adanmuslik diizeylerine ait aritmetik ortalama ve standart sapma degerleri Tablo
2’de gosterilmistir.

Tablo 2

Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adanmuslik Diizeylerine Iligkin Arit-
metik Ortalama ve Standart Sapma Degerleri

X S
is Ozellikleri 4.39 34
Ogretmen Yeterlikleri 4.77 31
Ogretmen Rol ve Sorumluluklar 4.25 54
Ogretmenlik Mesleginin Onemi 4.59 43
Ogretmen Ozerkligi 3.99 .61
Ogretmen Performansi Geribildirimi 432 52
Meslege Adanmishk 4.42 45
Meslege Baghlik 4.45 57
Ogrencilere Adanma 4.45 49
Ozverili Calisma 4.29 .61

N=327
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Tablo 2 incelendiginde bagiml degiskenlerin aritmetik ortalamalarinin 4.29
ve 4.45 arasinda, standart sapma degerlerinin .45 ile .61 arasinda degistigi go-
rilmektedir. Bagimsiz (yordayici) degiskenlerin ise aritmetik ortalamalari 3.99
ile 4.77 arasinda, standart sapma degerleri .31 ile .61 arasinda degismektedir.
Bagimli ve bagimsiz degigkenlerin aritmetik ortalamalarinin oldukca yiiksek ¢ik-
masi dikkat cekmektedir.

Katilimcilarin 6gretmenlik meslegi is 0zellikleri ve 6gretmenlik meslegine
adanmislik 6lceklerinde en fazla ve en az katildiklart maddelerin aritmetik orta-
lama ve standart sapma degerleri Tablo 3’te verilmistir.

Tablo 3
Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adannushk Diizeylerine Iliskin En
Yiiksek ve En Diisiik Aritmetik Ortalamaya Sahip Maddeler

X S
En Fazla Katildiklart Maddeler
1. Isim; 6grenciyi birey olarak gormeyi ve ona deger vermeyi gerektirir. 486 .35
2. Igim; 6grencinin 6grenme ve gelisimi igin caba harcamayi gerektirir. 486 .36
5 4 Isim; 6grenciyi tiim yonleri ile tanimay: gerektirir. 4.82 .40
% En Az Katildiklar1 Maddeler
:i 27. Ogrencinin dersten basarili sayilip sayilmayacaginda kisisel kanaatim be- 375 1.09
= lirleyicidir.
29. Girmekle yiikiimlii oldugum haftalik ders yiikiiniin istiinde ders verip 372 114
vermemek benim inisiyatifimdedir.
25. Yil igerisinde yapacagim sinav sayisini kendim belirlerim. 337 1.29
En Fazla Katildiklart Maddeler
1. Ogretmenlik meslegini severek yaptyorum. 4.66 .58
2. Ogretmen olarak 6grencilerle calismaktan zevk aliyorum. 4.65 54
f‘Z’” 15 Her 6grencimin basarili olabilmesi igin elimden gelenin en iyisini yapmaya 465 56
E caligtyorum. ' ’
é En Az Katildiklar1 Maddeler
% 6 Eger bir kez daha tercih sansim olsaydi, yine 6gretmenligi secerdim. 415 98
g 11 Mesleki gelisimim i¢in yasamimin bagka alanlarinda bir¢ok seyden feragat 413 88
ediyorum.
14 Ders dis1 zamanlarda 6grencilerimle vakit gecirerek onlara yardimci ol- 409 85

mak benim i¢in biiyiik bir zevktir.

N=327

Tablo 3 incelendiginde is 6zellikleri dlgeginde en yiiksek aritmetik ortalama-
nin “Isim; 6grenciyi birey olarak gormeyi ve ona deger vermeyi gerektirir” (4.86)
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maddesinde; en diisiik ortalamanin ise “Yil icerisinde yapacagim sinav sayisini
kendim belirlerim” (3.27) maddesinde oldugu goriilmektedir.

Ogretmenlik meslegine adanmishik élceginde ise en yiiksek aritmetik orta-
lamanin “Ogretmenlik meslegini severek yaptyorum” (4.66) maddesinde; en diigiik
ortalamanin ise “Ders disi zamanlarda dgrencilerimle vakit gecirerek onlara yardim-
ct olmak benim igin bilyiik bir zevktir’ (4.09) maddesinde oldugu goriilmektedir.

Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adanmishgin
Demografik Degiskenler Acisindan Degerlendirilmesine Yonelik
Bulgular

T Testi ve Mann-Whitney U Testi Bulgulart

Demografik degiskenlerden cinsiyet ve alan igin Bagimsiz Orneklemler t
Testi; medeni durum i¢in ise Mann-Whitney U Testi yapilmig ve sonuclar tablolar
halinde gosterilmistir. Cinsiyete gore 6gretmenlik meslegi is 6zellikleri ve mesle-
ge adanmuglik diizeylerinin t-testi sonuclar1 Tablo 4’te verilmistir.

Tablo 4
Cinsiyete Gore Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adanmuslik Diizeylerinin
t-testi Sonuclar

Cinsiyet
Kadin Erkek
X /S X /s tp
is Ozellikleri 4.42/.33 4.37/.35 t=1.370/p=.17
Ogretmen Yeterlikleri 4.78/.31 4.76/.31 t=.620/p=.54
Ogretmen Rol ve Sorumluluklarn 4.28/.51 4.22/.57 t=1.066 / p=.29
Ogretmenlik Mesleginin Onemi 4.62/.42 4.56/.43 t=1.337/p=.18
Ogretmen Ozerkligi 4.04/.57 3.93/.65 t=1.592/p=.11
Ogretmen Performansi Geribildirimi 3.31/.50 4.33/.54 t=-.414/p=.68
Meslege Adanmishk 4.42/.43 4.42/.48 t=.096 / p=.92
Meslege Baghhik 4.45/.55 4.45/.59 t=-.072/ p=.94
Ogrencilere Adanma 4.45/.49 4.46/.50 t=-.086 / p=.93
Ozverili Calisma 4.31/.56 4.27/.66 t=.636/p=.53

Kadin N=170 Erkek N=157

Tablo 4 incelendiginde katilimcilarin 6gretmenlik mesleginin is ozellikle-
ri algis1 ve meslege adanmugliklart arasinda cinsiyet acisindan istatistiki olarak
anlaml bir farklilik olmadigr goriilmektedir (p>.05). Yani katilimcilarin cinsi-
yetleri, onlarin is 6zellikleri algisi ile meslege adanmisliklarini anlaml diizeyde
farklilagtirmamaktadir.
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Medeni duruma gore 6gretmenlik meslegi is 6zellikleri ve meslege adanmis-
lik diizeylerinin Man-Withney U Testi sonuglar1 Tablo 5’te verilmistir.

Tablo 5

Medeni Duruma Gore Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adanmuslik
Diizeylerinin Man-Withney U Testi Sonuglart

Medeni Durum

Evli Bekar
Sira Ort/Sira Top  Sira Ort/Sira Top  U/p
is Ozellikleri 161.55/48304.50  19.13/5323.50 U=3454.5/p=.13
Ogretmen Yeterlikleri 161.21/4820.50 193.84/5427.50 U=335.5/p=.06
Ogretmen Rol ve Sorumluluklar 162.65/48631.50  178.45/4996.50 U=3781.5/p=.40
Ogretmenlik Mesleginin Onemi 162.54/4860.50 179.55/5027.50 U=375.5/p=.35
Ogretmen Ozerkligi 161.75/48364.50  187.98/5263.50 U=3514.5/p=.16
Ogretmen Performanst Geribildirimi  162.77/48668.50  177.13/4959.50 U=3818.5/p=.44
Meslege Adanmishk 16.60/4802.50 20.27/5607.50 U=317.5/p=.03*
Meslege Baghlik 162.23/48507.50  182.88/512.50 U=3657.5/p=.26
Ogrencilere Adanma 16.44/4797.50 202.05/5657.50 U=312.5/p=.03*
Ozverili Calisma 16.04/4785.50 206.34/5777.50 U=300.5/p=.01*
EvliN=299  Bekar N=28
*p<.05

Tablo 5’¢ gore katihimeilarin is 6zellikleri algist genel diizeyi [U=3454.50;
p>.05] ile biitiin alt boyutlardaki diizeyinin medeni durum agisindan istatistiki olarak
farklilagsmadig1 goriilmektedir. Yani katilimcilarin evli ya da bekar olmalar1 6gretmen-
lik meslegine iliskin is 6zellikleri algisin1 anlamli bir sekilde etkilememektedir.

Katilimcilarin meslege adanmishk genel diizeyi [U=317.50] ile “Ogrencile-
re Adanma” [U=312.50] ve “Ozverili Calisma” [U=300.50] alt boyutlarindaki dii-
zeylerinin bekar ogretmenler lehine farklilagtigi (p<.05) ancak “Meslege Baglilik”
[U=3657.50] alt boyutundaki adanmisliklarinin medeni durum agisindan istatistiki
olarak anlamli bir sekilde farklilagsmadig1 goriilmektedir (p>.05).

Alana gore 6gretmenlik meslegi is 6zellikleri ve meslege adanmiglik diizeyleri-
nin t-testi sonuglart Tablo 6’da verilmistir.
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Tablo 6
Alana Gére Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adannuglik Diizeylerinin
t testi Sonuclan

Alan
Sinif Brang
X/S X/S tp
is Ozellikleri 4.43/34  436/.34  t=1.651/p=.10
Ogretmen Yeterlikleri 4.80/.29 4.75/.33 t=1.587/p=.11
Ogretmen Rol ve Sorumluluklarn 4.38/.52 4.13/.53 t=4.425 / p=.00*
Ogretmenlik Mesleginin Onemi 4.54/.45 4.63/.40 t=-1.842/p=.07
Ogretmen Ozerkligi 3.97/.61 4.00/.61 t=-327 /p=.74
Ogretmen Performansi Geribildirimi 4.36/.52 4.28/.52 t=1.424/p=.16
Meslege Adanmishk 4.47/.43 4.38/.47 t=1.765/ p=.08
Meslege Baghlik 4.51/.51 4.40/.62 t=1.816 / p=.07
Ogrencilere Adanma 4.50/.48 4.41/.50 t=1.775/p=.08
Ozverili Caligma 4.30/.58 4.28/.63 t=.346 /p=.73

Sinif N=154 Brang N=173

*p<.05

Tablo 6 incelendiginde katilimcilarin “Ogretmen Rol ve Sorumluluklari” alt
boyutundaki ig 0zellikleri algisinin sinif 6gretmenleri lehine farklilastigi goriil-
mektedir (p<.05). Dolayisiyla sinif 6gretmenlerinin rol ve sorumluluklar konu-
sundaki ig Ozellikleri algisinin brang 0gretmenlerine gore daha yiiksek oldugu
sOylenebilir. Katilimcilarin is 6zellikleri algis1 genel diizeyi ve diger alt boyutlar-
daki diizeylerinin alan acisindan farklilagmadigi ortaya cikmuistir.

Katilimcilarin meslege adanmislik diizeyleri arasinda alan agisindan anlam-
It bir farklilik bulunmadig1 gorilmektedir (p>.05). Diger bir ifadeyle smnif 6g-
retmenleri ile brang 6gretmenlerinin meslege adanmisliklarinin farklilagsmadigi
sOylenebilir.

Tek Yonlii Varyans Analizi (ANOVA) ve Kruskal-Wallis H Testi
Bulgulari

Katilimcilarin 6gretmenlik meslegine yonelik is 0zellikleri algis1 ve meslege
adanmuslik diizeylerinde egitim durumu icin Kruskal-Wallis H Testi ve hizmet yili
icin ise ANOVA yapilmig olup sonuclar tablolar halinde gosterilmistir. Egitim
durumuna gore 6gretmenlik meslegi is Ozellikleri algis1 ve meslege adanmislik
diizeylerinin Kruskal-Wallis H testi sonuglar1 Tablo 7°de gosterilmistir.
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Tablo 7
Egitim Durumuna Gore Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adanmuslik
Diizeylerinin Kruskal-Wallis H Testi Sonuglar

Egitim Durumu (Sira Ort)

On Lisans Lisans Lisanststi  sd 2 p E
N 32 288 7
is Ozellikleri 162.94 163.53 188.00 2 463 79 -
Ogretmen Yeterlikleri 152.75 164.97  175.36 2 664 72 -
Ogretmen Rol ve Sorumluluklar: 16.11 163.36  208.00 2 1598 45 -
Ogretmenlik Mesleginin Onemi 152.88 167.12  86.43 2 5830 .05 -
Ogretmen Ozerkligi 166.89 163.08 188.71 2 538 76 -
Ogretmen Performanst Geribildirimi 187.48 159.97 222.57 2 5322 .07 -
Meslege Adanmishk 173.19 163.02 162.50 2 336 8 -
Meslege Baghlik 175.11 162.52  174.07 2 .607 74 -
Ogrencilere Adanma 175.27 162.97 154.71 2 564 75 -
Ozverili Caligma 156.11 164.43 182.50 2 509 78 -

Tablo 7’ye gore katilimcilarin is 0zellikleri algilar1 ve meslege adanmislik
diizeylerinde egitim durumu agisindan istatistiki olarak anlaml bir fark bulun-
mamaktadir (p>.05).

Hizmet yilina gore 6gretmenlik meslegi is 6zellikleri ve meslege adanmiglik
diizeylerinin ANOVA sonuglari Tablo 8’de gosterilmistir.

Tablo 8
Hizmet Yilina Gore Ogretmenlik Meslegi Is Ozellikleri ve Meslege Adanmuslk
Diizeylerinin ANOVA Sonuglan

1-10 yil 11-20 y1l 21 y1l ve ANOVA

(1) 2) iizeri (3) Sonuglart
X S S X S F p
Is Ozellikleri 444 31 435 33 441 36 2106 .12 -
Ogretmen Yeterlikleri 483 29 475 32 476 31 1745 18 -
Ogretmen Rol ve Sorumluluklart 432 53 415 54 433 51 4452 .01*% 32
Ogretmenlik Mesleginin Onemi 467 39 455 43 459 45 2068 .13 -
Ogretmen Ozerkligi 400 .63 398 59 397 .63 .068 .93 -
Ogretmen Performansi Geribildirimi 435 .48 423 .55 440 .48 3.528 .03* 32
Meslege Adanmiglik 450 40 435 46 445 47 3255 .04% 12
Meslege Baglilik 456 .50 436 .62 450 .53 3791 .02% 1-2
Ogrencilere Adanma 452 46 439 49 448 51 2120 .12 -
Ozverili Calisma 435 57 426 .63 430 .60 578 56 -

*p<.05
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Tablo 8 incelendiginde katilimcilarin is 6zellikleri algilar1 arasinda genel dii-
zey ile “Ogretmen Yeterlikleri”, “Ogretmenlik Mesleginin Onemi” ve “Ogret-
men Ozerkligi” alt boyutlarinda hizmet yili agisindan istatistiki olarak anlamli bir
fark bulunmazken (p>.05); “Ogretmen Rol ve Sorumluluklari” ile “Ogretmen
Performansi Geribildirimi” alt boyutlarinda anlaml bir fark oldugu bulgulan-
mustir (p<.05). Tukey testi sonuglar1 bu farkliligin 21 yil ve iizeri hizmete sahip
olan 6gretmenler ile 11-20 y1l aras1 hizmete sahip 6gretmenlerden kaynaklandi-
g1 ve ortalamalar, 21 yil ve iizeri hizmete sahip 6gretmenlerin “Ogretmen Rol
ve Sorumluluklari” ile “Ogretmen Performansi Geribildirimi” boyutlarindaki is
ozellikleri algilarinin 11-20 yil aras1 hizmete sahip 6gretmenlere gore daha ytik-
sek oldugunu gostermektedir.

Ogretmenlerin meslege adanmishk genel diizey ile “Meslege Baglilik” alt
boyutundaki adanmigliklarinin hizmet yili agisindan istatistiki olarak anlamli bir
sekilde farklilagtigi goriilmektedir (p<.05). Tukey testi sonuglart bu farkliligin
1-10 y1l aras1 hizmete sahip olan 0gretmenler ile 11-20 y1l arasi hizmete sahip
ogretmenlerden kaynaklandigini ve ortalamalar incelendiginde 1-10 yil arasi hiz-
mete sahip 0gretmenlerin meslege adanmiglik genel diizey ile “Meslege Baglilik”
alt boyutundaki adanmugliklarinin daha ytiksek oldugu goriilmektedir.

C")grf.:.tmenlerin meslege adanmishk diizeyleri arasinda “Ogrencilere Adan-
ma” ve “Ozverili Caligma” alt boyutlarinda hizmet y1li agisindan istatistiki olarak
anlamli bir fark bulunmamstir (p>.05).

Ogretmenlik Meslegi Is Ozelliklerinin Meslege Adanmishg yordama
diizeyine Yonelik Bulgular

Ogretmenlerin is 6zellikleri algisinin meslege adanmiglik diizeylerini ne de-
rece yordadiginin saptanmasina yonelik bu arastirmada Ogretmenlik Meslegi Is
Ozellikleri Olcegi'nin bes alt boyutu yordayic1 degiskenler, Ogretmenlik Mesle-
gine Adanmuslik Olgegi ve alt boyutlari da bagimli degisken olarak belirlenmistir.
Yordayici degiskenlerin bagimli degiskeni ne derece yordadigini tespit etmek igin
standart enter yontemiyle coklu dogrusal regresyon analizi yapilmustir.

Oncelikle modelin temel sayiltilarinin karsilanip karsilanmadigi kontrol
edilmistir. Bu kapsamda, sacilma diyagrami matrisinin incelenmesi sonucu ve-
rilerin ¢ok degiskenli normalligi kargiladig1 ve yordayici degigkenler ile bagimh
degisken arasinda dogrusal bir iligski oldugu, bagimsiz degiskenler arasinda ¢oklu
baglanti sorunu olmadigr (VIF<10;TV>.10;CI<30) ve oto korelasyon olmadigi
(1.5<DW=1.86<2.5) goriilmiistiir. Temel sayiltilarin test edilmesinin ardindan
¢oklu dogrusal regresyon analizine devam edilmis ve sonuglar tablolar halinde
verilmistir.

Ogretmenlik meslegi is ozellikleri alt boyutlarinin égretmenlik meslegine
adanmighigl yordamasina iligkin ¢coklu dogrusal regresyon analizi sonuglar1 Tablo
9’da verilmistir.
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Tablo 9

Ogretmenlik Meslegi Is Ozelliklerinin Meslege Adanmishg Yordamasina Iliskin
Coklu Dogrusal Regresyon Analizi Sonuglar

Ogretmenlik Meslegine Adanmighk

Yordayic1 Degiskenler .

B SHB p t p Ikilir Kismir
Sabit .644 328 1.963 .05
Ogretmen Yeterlikleri 487 089 335 5442 .00% 513 291
Ogretmen Rol ve Sorumluluklari 070 048  .082 1456 .15 .380 .081
Ogretmenlik Mesleginin Onemi 014 059 .013 .237 81 .308 .013
Ogretmen Ozerkligi 094 039 126 2386 .02*% 332 132

Ogretmen Performansi Geribildirimi 167 052 190 3.225  .00% 458 177
R=.580 R? =336 F(s.30y=32.474 p<.000*

Tablo 9°da is Ozellikleri alt boyutlariyla 6gretmenlik meslegine adanmiglik
arasindaki ikili iliskiye bakildiginda anlamli, pozitif ve orta diizeyde bir iligki
goriilmektedir (.31<ikili r<.51; p<.001). Kismi iligkilere bakildiginda meslege
adanmuglik ile en yiiksek iligki 6gretmen yeterlikleri arasinda gorilmektedir (kis-
mir =.29).

T degeri incelendiginde 6gretmen yeterlikleri, 6gretmen 6zerkligi ve 6gret-
men performansi geri bildiriminin 6gretmenlik meslegine adanmighigin anlaml
yordayicilari oldugu goriilmektedir (p<.05). Yordayicilar icerisinde en fazla yor-
dayanin 6gretmen yeterlikleri oldugu goriilmektedir. Ogretmen yeterliklerindeki
bir birimlik artig 6gretmenlik meslegine adanmishigi .487 oraninda artirmaktadir.
Ogretmen performansindaki bir birimlik artis .167; 6gretmen 6zerkligindeki bir
birimlik artis .094 oraninda 6gretmenlik meslegine adanmishigr artirmaktadir.

Modeldeki degiskenlerin hepsi birlikte meslege adanmighigin anlamli yor-
dayicisi oldugu goriilmektedir (F(5_321)=32.47; p<.00). Is ozellikleri alt boyut-
lar1 hep birlikte 6gretmenlik meslegine adanmighigin %34’inii yordamaktadir
(R?=.336; p<.001). Standardize edilmis regresyon katsayilarma () gore, yor-
dayici degiskenlerin meslege adanmislik tizerindeki goreli 0nem sirasi; 6gretmen
yeterlikleri, 6gretmen performansi geribildirimi, 6gretmen 6zerkligi, 6gretmen
rol ve sorumluluklari ve 6gretmenlik mesleginin 6nemi seklindedir.

Ogretmenlik meslegi is 6zellikleri alt boyutlarinin meslege baglilik alt boyu-
tunu yordamasina iligkin ¢coklu dogrusal regresyon analizi sonuclar1 Tablo 10’da
verilmistir.
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Tablo 10
Qgretmenlik Meslegi Is Ozelliklerinin Meslege Baglilik Alt Boyutunu Yordamasina
Liskin Coklu Dogrusal Regresyon Analizi Sonuglar

Meslege Baghihik
Yordayic1 Degiskenler A -
B SHB f t p Ikilir Kismir

Sabit 1.026  .466 2200 .03

Ogretmen Yeterlikleri 607 127 333 4777 .00% 375 258
Ogretmen Rol ve Sorumluluklari 031 .068 .029 455 .65 235 .025
Ogretmenlik Mesleginin Onemi 015 083 .011 179 86 .216 .010
Ogretmen Ozerkligi .090 056 .097 1.621 .11  .189 .090

Ogretmen Performansi Geribildirimi -007 .073 -007 -101 .92 224 -.006
R=.388 R? =151 F(s.3y=11.407 p<.001*

Tablo 10’da is 6zellikleri alt boyutlartyla meslege baghlik alt boyutu arasin-
daki ikili iliskiye bakildiginda anlamli, pozitif, diisiik ve orta diizeyde bir iligki
goriilmektedir (.19<ikili r<.38; p<.001). Kismi iligkilere bakildiginda meslege
baglilik ile en yiiksek iligki 6gretmen yeterlikleri arasinda goriilmektedir (kismi
r=.26). T degeri incelendiginde dgretmen yeterliklerinin meslege bagliligin an-
lamh bir yordayicist oldugu gériilmektedir (p<.05). Ogretmen yeterliklerindeki
bir birimlik artig meslege baghgi .607 oraninda artirmaktadir.

Modeldeki degiskenlerin hepsi birlikte meslege baglhiligin anlamli yordayicist
oldugu goriilmektedir (F(5-321)=11.41; p<.001). Is ézellikleri alt boyutlar1 hep
birlikte 6gretmenlik meslegine adanmigligin %15’ini yordamaktadir (R2=.151;
p<.001). Standardize edilmis regresyon katsayilarina () gore, yordayici degis-
kenlerin meslege adanmuislik iizerindeki goreli 6nem sirasi; 6gretmen yeterlikle-
ri, 6gretmen Ozerkligi, 6gretmen rol ve sorumluluklari, 6gretmenlik mesleginin
Oonemi ve 0gretmen performansi geribildirimi seklindedir.

Ogretmenlik meslegi is ozellikleri alt boyutlarin égrencilere adanma alt
boyutunu yordamasina iligkin coklu dogrusal regresyon analizi sonuglar1 Tablo
11’de verilmistir.
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Tablo 11
Ogretmenlik Meslegi Is Ozelliklerinin Ogrencilere Adanma Alt Boyutunu Yordama-
sina Iligkin Coklu Dogrusal Regresyon Analizi Sonuclarn

Ogrencilere Adanma

Yordayici Degiskenler B SHB B . > dir Komic
Sabit 280 .339 824 41

Ogretmen Yeterlikleri 477 0 .092 303 5157 .00% 530 277
Ogretmen Rol ve Sorumluluklari 127 0 .050 139 2573 .01% 432 142
Ogretmenlik Mesleginin Onemi -023 .061 -.020 -379 .71 .305 -.021
Ogretmen Ozerkligi 081 .041 100  1.989 .04* 352 110

Ogretmen Performansi Geri bildirimi 264  .053 277 4948 .00* 530 .266
R=.630 R? =397 F(5.30y=42.194 p<.000*

Tablo 11°de is 6zellikleri alt boyutlartyla 6grencilere adanma alt boyutu ara-
sindaki ikili iliskiye bakildiginda anlamli, pozitif ve orta diizeyde bir iligki go-
riillmektedir (.31<ikili r<.53; p<.001). Kismi iligkilere bakildiginda 6grencilere
adanma ile en yiiksek iliski 6gretmen yeterlikleri (kismi r=.28) ve 6gretmen per-
formanst geri bildirimi arasinda goriilmektedir (kismi r=.27).

T degeri incelendiginde 6gretmen yeterlikleri, 6gretmen rol ve sorumluluk-
lar1, 6gretmen Ozerkligi ve 6gretmen performansi geri bildiriminin 6grencilere
adanmanin anlamh yordayicilart oldugu gorilmektedir (p<.05). Yordayicilar
icerisinde en fazla yordayanin 6gretmen yeterlikleri oldugu goriilmektedir. Og-
retmen yeterliklerindeki bir birimlik artig 6grencilere adanmay1 .477 oraninda
artirmaktadir. Ogretmen performansi geri bildirimindeki bir birimlik artig .264;
o0gretmen rol ve sorumluluklarindaki bir birimlik artis .127; 6gretmen 6zerkligin-
deki bir birimlik artis .081 oraninda 6grencilere adanmayi artirmaktadir.

Modeldeki degiskenlerin hepsi birlikte 6grencilere adanmanin anlamli yor-
dayicisi oldugu goriilmektedir (F(5 o =42.19; p<.001). Is 6zellikleri alt boyutlari
hep birlikte 6grencilere adanmanin %40’ i1 yordamaktadir (R?>=.397; p<.001).
Standardize edilmis regresyon katsayilarina () gore, yordayici degiskenlerin 6g-
rencilere adanma tlizerindeki goreli onem sirasi; 6gretmen yeterlikleri, 6gretmen
performansi geribildirimi, 6gretmen rol ve sorumluluklari, 6gretmen 6zerkligi ve
ogretmenlik mesleginin 6nemi seklindedir.

Ogretmenlik meslegi is 6zellikleri alt boyutlarmin 6zverili caligma alt boyu-
tunu yordamasina iligkin ¢coklu dogrusal regresyon analizi sonuclar1 Tablo 12’de
verilmistir.
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Tablo 12
Qgretmenlik Meslegi Is Ozelliklerinin Ozverili Calisma Alt Boyutunu Yordamasina
Liskin Coklu Dogrusal Regresyon Analizi Sonuglar

Ozverili Cahgma

Yordayict Degiskenler o -
B SHB f t p Ikilir  Kismir

Sabit 611 471 1297 .20

Ogretmen Yeterlikleri 266 128 138 2.073  .04* 354 115

Ogretmen Rol ve Sorumluluklari 032 .069 .028 467 .64 279 .026

Ogretmenlik Mesleginin Onemi 086 .084 .061 1.017 .31 252 .057

Ogretmen Ozerkligi 126 .056 127 2240 .03*% 315 124

Ogretmen Performansi Geribildirimi 319 074 273 4308 .00% 434 234
R=.480 R? =230 Fis.3,=19.214 p<.000*

Tablo 12’de is Ozellikleri alt boyutlariyla 6zverili calisma alt boyutu arasinda-
ki ikili iligkiye bakildiginda anlamli, pozitif, diisiik ve orta diizeyde bir iligki goriil-
mektedir (.25<ikili r<.43; p<.001). Kismi iligkilere bakildiginda 6zverili calisma
ile en yiiksek iliski 6gretmen performansi geri bildirimi arasinda gorilmektedir
(kismi r=.23).

T degeri incelendiginde 6gretmen yeterlikleri, 6gretmen 6zerkligi ve 6gret-
men performansi geri bildiriminin 6zverili calismanin anlamli yordayicilari oldu-
gu gortilmektedir (p<.05). Yordayicilar igerisinde en fazla yordayanin d6gretmen
performansi geri bildiriminin oldugu goriilmektedir. Ogretmen performansi geri
bildirimindeki bir birimlik artis 6zverili calismay1 .319 oraninda artirmaktadir.
Ogretmen yeterligindeki bir birimlik artis .266; 6gretmen 6zerkligindeki bir bi-
rimlik artig .126 oraninda Ozverili calismayi artirmaktadir.

Modeldeki degiskenlerin hepsi birlikte 6zverili calismanin anlamli yordayi-
cist oldugu gorilmektedir (F s 5,,)=19.21; p<.001). Is 6zellikleri alt boyutlar1 hep
birlikte 6zverili calismanin %23 unii yordamaktadir (R?>=.230; p<.001). Stan-
dardize edilmis regresyon katsayilaria () gore, yordayict degiskenlerin dzverili
caligma tizerindeki goreli 6nem sirasi; 6gretmen performansi geribildirimi, 6gret-
men yeterlikleri, 6gretmen 6zerkligi, 6gretmenlik mesleginin 6nemi ve 6gretmen
rol ve sorumluluklar seklindedir.

Tartisma, Sonug ve Oneriler

Ogretmenlik meslegi is 6zellikleri algisinin 6gretmenlik meslegine adanmis-
lig1 ne derece yordadigini belirlemeye yonelik gerceklestirilen bu arastirmada
ogretmenlerin ig Ozellikleri algis1 ve meslege adanmughik diizeyleri ¢ok yiliksek
cikmugtir. Is ozellikleri alt boyutlarinda dgretmenler en fazla 6gretmen yeter-
liklerine katilirken (¢ok yiiksek), en az dgretmenlerin 6zerkligine katilmiglardir
(viiksek). Meslege adanmuglik alt boyutlarinda ise 6gretmenler en fazla meslege
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baglilik (¢ok yiiksek) ve 0grencilere adanmaya (¢ok yiiksek) katilirken en az 6z-
verili caligmaya (cok ytiksek) katilmiglardir.

Ogretmenler is 6zelliklerine yonelik en fazla “islerinin 6grenciyi birey ola-
rak gérmeyi, ona deger vermeyi ve 6grencilerinin 6grenme ve gelisimi i¢in ¢aba
harcamay1 gerektirdigini” belirtmislerdir. Ogretmenler is 6zelliklerine yonelik
olarak en az ise “yil icerisinde yaptiklari sinav sayisini kendilerinin belirledik-
lerine” katilmislardir. Meslege adanmislikta 6gretmenler en fazla “6gretmenlik
meslegini severek yaptiklarina” katilirken, en az ise “ders dist zamanlarda 6gren-
cilerle birlikte vakit gecirerek onlara yardimer olmaktan biiytik zevk aldiklarina”
katilmislardir.

Arastirmada katilimcilarin is 6zellikleri algisi ve meslege adanmislik diizey-
lerinde cinsiyet agisindan anlamli bir farklilik tespit edilmemistir. Dolayisiyla kati-
Iimcilarin cinsiyetlerinin onlarin i 6zellikleri algisi ile meslege adanmislik diizey-
lerini etkilemedigi soylenebilir. Ogretmenlerin mesleklerine yonelik is 6zellikleri
algisinin cinsiyet agisindan farklilasmadigina yonelik bu sonuc, Polat’in (2017)
arastirma sonuglariyla ortiismemektedir. Polat’in arastirmasinda 6gretmenlerin
is Ozellikleri algilarinin, 6gretmenlik mesleginin 6nemi alt boyutu disindaki diger
tim alt boyutlarda kadin 6gretmenler lehine farklilastigi bulgulanmistir. Polat’in
arastirmasina benzer sekilde Sert (2017), yapmig oldugu aragtirmanin sonucunda
katilimcilarin is 6zellikleri algisinin cesitlilik ve 6zerklik alt boyutlarinda kadinlar
lehine farklilastigini tespit etmistir. Meslege adanmighigin cinsiyet acisindan fark-
lilagsmadigina yonelik sonug ile benzer sekilde Turhan, Demirli ve Nazik (2012)
tarafindan yapilan arastirmanin sonucunda, 6gretmenlerin meslege adanmislhik
duizeylerinin cinsiyet acisindan farklilasmadig tespit edilmistir. Buna karsin ya-
pilan bazi arastirmalar kadin 6gretmenlerin erkek dgretmenlerden daha fazla
meslege adandiklarini ortaya koymustur (Alper Apak, 2009; Karagoz, 2008).
Cinsiyet acisindan ele alindiginda sonuglar farklilik gosterse de alan yazin, 6gret-
menlerin genel olarak kendilerini mesleklerine adadiklarina isaret etmektedir.
Bu kapsamda Celep (1998) yaptig1 arastirmada, 0gretmenlerin yiiksek derecede
mesleklerine adandiklarini ortaya ¢ikarmustir.

Arastirmada 6gretmenlerin is 6zellikleri algis1 genel diizeyi ile biitiin alt bo-
yutlardaki diizeylerinin medeni durum acisindan farklilasmadigi tespit edilmistir.
Bu sonug Polat (2017) tarafindan yapilan arastirma sonuclariyla dnemli oranda
ortiigmektedir. Polat’in arastirmasinda, 6gretmen performanst geri bildirimi di-
sindaki diger tiim alt boyutlardaki is 6zellikleri algisinin medeni durum acisindan
farklilasmadig1 tespit edilmistir. Ogretmenlerin meslege adanmuslik genel diizeyi
ile 6grencilere adanma ve Ozverili calisma alt boyutlarindaki diizeylerinin bekar
ogretmenler lehine farklilagtig tespit edilmistir. Bu farklilik bekar 6gretmenlerin
aile yasam1 konusundaki sorumluluklarinin evli 6gretmenlere oranla gorece az
olmasindan dolayr mesleklerine ve 6grencilerine daha fazla zaman ayirabilme-
lerinden kaynaklanmus olabilir. Ogretmenlerin meslege baghilik alt boyutundaki
adanmusliklarinin ise medeni durum acisindan farklilasmadigl ortaya ¢ikmistir.
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Yani katilimcilarin evli veya bekér olmalariin onlarin meslege baglhilik boyutun-
daki adanmiglik diizeylerini etkilemedigi sOylenebilir.

Ogretmenlerin is 6zellikleri algisi genel diizeyi, is 6zelliklerinin “Ogretmen
Rol ve Sorumluluklar1” digindaki diger alt boyutlarindaki diizeyleri ve meslege
adanmuslik diizeylerinde alan agisindan anlaml bir fark ortaya ¢ikmamasina rag-
men “Ogretmen Rol ve Sorumluluklar1” alt boyutundaki is 6zellikleri algisinin
siuf 6gretmenleri lehine farklilastig tespit edilmistir. Bu fark, sinif 6gretmenle-
rinin tiim egitim giiniinti ayn1 6grencilerle ve ayni sinifta gecirdigi icin gorevleriy-
le ilgili her hususta kendilerini sorumlu hissetmelerinden kaynaklanabilir.

Ogretmenlerin is ozellikleri algilar1 ve meslege adanmuslik diizeylerinde
egitim durumu agisindan istatistiki olarak anlamli bir farklilik bulunmamustir. Is
ozelliklerinin egitim durumu degiskeni agisindan farklilasmadigina yonelik bu
sonug¢ Polat (2017) tarafindan yapilan arastirmanin sonuglariyla kismen Ortiis-
mektedir. Polat’in arastirmasinda is ozelliklerinin, 6gretmenlik mesleginin 6ne-
mi ve 6gretmen Ozerkligi disindaki diger tic alt boyutundaki 6gretmen algilarinin
egitim durumu agisindan farklilasmadigi tespit edilmistir. Fark olan gruplarda ise
lisans mezunu 6gretmenlerin is 6zellikleri algisinin lisansiistii mezunu 6gretmen-
lere gore daha yiiksek oldugu ortaya ¢ikmuistir.

Ogretmenlerin is ozellikleri algisi genel diizey ile “Ogretmen Yeterlikle-
1i”, “Ogretmenlik Mesleginin Onemi” ve “Ogretmen Ozerkligi” alt boyutlarin-
da hizmet yili acisindan farklilasmazken “Ogretmen Rol ve Sorumluluklar1” ile
“Ogretmen Performansi Geribildirimi” alt boyutlarinda 11-20 yil arasi hizmete
sahip 6gretmenler ile 21 ve iizeri hizmet yili olan 6gretmenler arasinda; 21 ve
tizeri hizmet yili olan 6gretmenler lehine anlaml bir sekilde farklilagtigi bulgu-
lanmigtir. Polat’in (2017) ortadgretim 6gretmenleriyle gerceklestirdigi aragtirma-
da katilimcilarin 6gretmenlik mesleginin 6nemi boyutundaki is 6zellikleri algisi,
bu arastirmaya paralel bir sekilde, hizmet yili agisindan farklilasmazken diger
dort alt boyuttaki is 6zellikleri algilarinin 1-5 y1l hizmeti olan 6gretmenler lehine
farklilagtig tespit edilmistir. Demirbag’in (2008) IDO caliganlarinin katilimiyla
gerceklestirdigi, is Ozelliklerinin ig biitiinlesmesi tizerindeki etkisini belirlemeye
yOnelik aragtirmasinin sonucunda, tecriibeli ¢alisanlarin deneyimsiz caliganlara
oranla iglerinin hissedilen anlamliligini daha olumlu olarak degerlendirdikleri
ortaya cikmistir. Ogretmenlerin meslege adanmisliklar1 “Ogrencilere Adanma”
ve “Ozverili Caligma” alt boyutlarinda hizmet yili agisindan farklilasmazken ge-
nel diizey ile “Meslege Baglilik” alt boyutunda 1-10 yil aras1 hizmeti olan 6gret-
menler ile 11-20 y1l aras1 hizmeti olan 6gretmenler arasinda; 1-10 y1l arast hizmeti
olan ¢gretmenler lehine farklilagtifi ortaya ¢ikmistir. Bu sonu¢ 6gretmenlerin
meslegin ilk yillarinda kendilerini mesleklerine daha ¢cok adadiklarini gdstermek-
tedir. Alan yazinda bu sonucu destekler nitelikte arastirmalar bulunmaktadir.
Kozikoglu'nun (2016) yapmis oldugu arastirma sonucunda aday dgretmenlerin
ogretmenlik meslegine yiiksek diizeyde adanmis olduklari tespit edilmistir.

Arastirma sonucunda 0gretmenlik meslegi is 0zellikleri ve meslege adan-
miglik arasinda orta diizeyde pozitif yonlii bir iligki tespit edilmistir. Bu durum,
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temel arastirma problemi olan iligkinin varligini dogrulamaktadir. Aragtirmada
elde edilen sonuclar, 6gretmenlerin meslege adanmigliklarinin %34 oraninda
is ozellikleri algi diizeylerine bagl oldugunu géstermektedir. I dzelliklerinin
alt boyutlarindan 6gretmen yeterlikleri, 6gretmen performans: geribildirimi ve
ogretmen Ozerkliginin meslege adanmighigin anlamh yordayicilart oldugu; 6g-
retmen rol ve sorumluluklari ve 6gretmenlik mesleginin dneminin ise meslege
adanmighgin anlamli yordayicilar: olmadigr goriilmiistiir.

Is ozelliklerinin tiim alt boyutlarinin hep birlikte &gretmenlerin meslege
bagliliklariyla orta diizeyde pozitif yonli bir iligki icinde oldugu, is 6zelliklerinin
sadece Ogretmen yeterlikleri boyutunun meslege baghligin anlamli yordayicisi
oldugu ve geriye kalan diger dort alt boyutunun ise meslege bagliligin anlaml
yordayicilar1 olmadig goriilmiistiir.

Arastirmada is ozelliklerinin tiim alt boyutlarinin hep birlikte 6gretmenle-
rin 6grencilere adanmalariyla orta diizeyde pozitif yonli iliski icinde oldugu ve
ogretmenlerin 6grencilere adanmalarinin %40 oraninda is 6zellikleri algilarina
bagl oldugu tespit edilmistir. Is 6zelliklerinin 6gretmenlik mesleginin énemi
disindaki diger dort alt boyutunun 6grencilere adanmanin anlaml yordayicilari
oldugu gorilmistiir.

Is 6zelliklerinin tiim alt boyutlarmin hep birlikte 6gretmenlerin dzverili ga-
lismalariyla diisiik diizeyde pozitif yonlii bir iligki i¢inde oldugu; 6gretmen yeter-
likleri, 6gretmen 6zerkligi ve 6gretmen performansi geribildirimi alt boyutlarinin
Ozverili calismanin anlamli yordayicilar: oldugu, 6gretmen rol ve sorumluluklari
ve 0gretmenlik mesleginin Onemi alt boyutlarinin ise dzverili calismanin anlaml
yordayicilari olmadig goriilmistiir.

Alan yazinda, calisanlarin is 6zellikleriyle ilgili olumlu algillarinin onlarin
isleriyle ilgili motivasyon ve performansini olumlu yonde etkiledigine yonelik
gesitli aragtirmalar bulunmaktadir. Bu kapsamda, egitim kurumlarinda is 6zellik-
lerini inceleyen sinirh sayidaki arastirmalardan birinde Mavi (2015) is 6zellikle-
rinin 6gretmenlerin is akigini pozitif yonde ve anlaml sekilde yordadigini tespit
etmistir. Egitim alaninda yapilan bir bagka arastirmada Polat (2017) ortadgretim
kurumlarinda gorev yapan 6gretmenlerin katilimiyla gerceklestirdigi arastirma-
nin sonucunda, is 6zellikleri ile ig yasam dengesi boyutlar1 ve meslekten ayrilma
niyeti arasinda diisiik bir iliski oldugunu saptamistir.

Farkli bir sektorde Kasli'nin (2007) otel ¢alisanlarinin katilimiyla gercekles-
tirdigi arastirmasinin sonucunda, isi anlamli hissetmeye yonelik ti¢ is 6zelligi (be-
ceri gesitliligi, gdrev biitlinligii ve gdrevin 6nemi) ile otel ¢alisanlarinin is moti-
vasyonunun artmasi arasinda anlamli bir iligki oldugu ortaya konulmustur. Yine
otel calisanlariin katilimiyla gerceklestirilen bir bagka arastirmada Sert (2017)
isin Ozerklik, gorev kimligi, geribildirim, is birligi ve arkadaslik 6zelliklerinin ise
yabancilagmay1 azalttigini, isin cesitlilik 6zelliginin ise yabancilasmayi arttirdigi-
ni1 tespit etmistir. Demirbag’in (2008) yapmis oldugu arastirmada, is 6zellikleri
boyutlarindan 6zerklik, geri bildirim ve isin hissedilen anlamliliginin is biittinles-
mesini %19 oraninda acikladigi bulgulanmigtir. Uysal’in (2014) arastirma sonug-
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larma gore is 0zerkligi ve isin karmagikligi, proaktif is davranigini pozitif yonde
etkilemektedir. Yildiz (2018) tarafindan yapilan arastirmada ise is 6zelliklerinin
basar1 hedef yonelimini pozitif yonde etkiledigi ifade edilmistir.

Is ozellikleri konusunda yapilan arastirmalar calisanlara becerilerinde cesit-
lilik, gorevin kimligi ve Onemi, islerinde 6zerklik ve geri bildirim saglamanin is
tatmini ve performansini arttirdigini ve calisanlarin islerinde daha az devamsizlik
yapmalarma katki sundugunu gostermektedir (Kass, Vodanovich ve Khosravi,
2011).

Bu arastirmada, 6gretmenlik meslegi is 6zelliklerine yonelik algilarinin 6g-
retmenlerin meslege adanmislik diizeylerini ne derece yordadigi incelenmistir.
Sonraki arastirmalarda 6gretmenlik meslegi is 0zelliklerinin meslege bagliligy, is
yasam dengesini, is tatmini ve performansini ne diizeyde yordadigi calisilabilir.
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