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Examining the Relationships among Trust in Administrator,
Distributed Leadership and School Academic Optimism

Dagiilnug Liderlik, Yoneticiye Giiven ve Okul Akademik Iyimserligi
Arasindaki Iliskinin Incelenmesi

Ramazan Cansoy', Hanifi Parlar®

Abstract
The purpose of this study was to examine the relationships among trust in
administrator, distributed leadership and a school academic optimism based on
teachers' perceptions and to examine the mediator role of distributed leadership in
the relationship between the levels of trust in administrator and the school academic
optimism .The participants were a total of 540 teachers employed in elementary,
middle and high schools located in the Kadikoy district of Istanbul. The data were
gathered through the "Trust in Administrator Scale", the "Distributed Leadership
Scale" and the "School academic optimism Scale". Arithmetic mean, the Pearson
Product-Moment Correlation Coefficient, and regression analysis were used for
data analysis. The results showed that trust in administrators predicted the
distributed leadership and the school academic optimism, while distributed
leadership also predicted the school academic optimism. Additionally, distributed
leadership was found to have a partial mediator role in the relationship between
trust in administrator and school academic optimism.
Keywords: Trust, academic optimism, school leadership, distributed leadership in school
Oz
Bu calismada, 6gretmen algilarina gore yoneticiye giiven, dagitilmis liderlik ve okul
akademik iyimserligi arasindaki iligkileri ve dagitilmig liderligin yoneticiye giiven ve
okul akademik iyimserligi arasindaki aracilik rolii incelenmistir. Arastirmaya,
Istanbul ili Kadikoy ilgesinde yer alan ilkokul, ortaokul ve liselerde gorevli toplam
540 ogretmen katilmigtir. Arastirma verilerinin toplanmasinda “Yoneticiye Giiven
Olgegi”, “Dagitilmig Liderlik Olgegi” ve “Okul Akademik Iyimserlik Olgegi”
kullanilmustir. Verilerin analizinde aritmetik ortalama, Pearson Momentler Carpimi
Korelasyon Katsayisi ve Regresyon analizi kullanilmistir. Arastirma sonuglari
yOneticiye giiven diizeyinin dagitilmis liderlik diizeyini yordadigini, dagitilmig
liderligin okul akademik iyimserligini yordadigini ve yoneticiye giivenin okul
akademik iyimserligini yordadigini géstermistir. Bunun yaninda dagitilmis liderligin
yoneticiye giiven ile okul akademik iyimserligi arasinda kismi araci rolii oynadigi
gOrillmiistiir.
Anahtar sozciikler: Giiven, akademik iyimserlik, okulda dagitilmus liderlik
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Introduction

Since Coleman's seminal report in 1966, it has been a challenge for
educational researchers to identify the school characteristics that make a
difference in academic achievement regardless of the socio-economic status of
students (Wu and Sheu, 2015). Academic optimism is regarded as one of the
school characteristics that have been proven to significantly influence student
achievement (e.g., Hoy et al., 2006; McGuigan, 2005; McGuigan and Hoy, 2006;
Nelson, 2012). Academic optimism has been found to affect students' academic
achievement in relation to different variables. Schools’ academic optimism was
reported to have positive relationships with organisational commitment
(Akdemir, 2016; Hong, 2017), openness to change (Caglar, 2014),
organisational citizenship (Messick, 2012), effective bureaucratic school
structure (Mitchell and Tarter, 2017), and principals' emotional intelligence
(Jahraus, 2016). There are also studies in the literature that examine academic
optimism of teachers, revealing that it has positive relationships with different
organisational variables (e.g., Chang, 2011; Ozdemir and Kiling, 2014). It can
then be argued that the school academic optimism is related to various
organisational and individual variables. Therefore, it would be of significance to
identify these organisational and individual variables that enable the
development of academic optimism.

The purpose of this study was to examine the relationships among a school's
academic optimism, distributed leadership and trust in administrator.
Theoretical and empirical findings show direct or indirect effects of the trust in
school administrators on the development of schools (Cemaloglu and Kiling,
2012; Kosar, 2015; Trace, 2016; Tschannen-Moran, 2009). School
administrators have a vital role in the development of schools (Barth, 1990),
and they can help strengthen the school's academic optimism (McGuigan and
Hoy, 2006). Furthermore, different characteristics and leadership styles of
administrators are reported to have a positive effect on academic optimism
(Boz, 2016; Goddard et al., 2004; Hong, 2017; Leithwood and Riehl, 2003;
Tschannen-Moran and Hoy, 1998). In this respect, the relationship between the
trust in school administrators and teachers' perceptions of school academic
optimism should be determined. Similarly, it seems that there is no sufficient
proof of how distributed leadership, another variable of the present study,
enhances school development and student achievement (Hartley, 2007;
Spillane, 2005), and thus, it is of significance to reveal the relationship of school
leadership with other factors that affect student achievement by evaluating
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teachers' beliefs and emotional states (Yilmaz and Turan, 2015). Moreover,
research on academic optimism is rare and is still fairly new in the literature
(Beard et al., 2010; Hong, 2017; Hoy et al., 2006, 2008; Hoy and Miskel, 2008;
McGuigan and Hoy, 2006; Nelson, 2012). At the same time, the relationship of
this concept with certain variables has been examined in different countries, but
these studies are quite recent (Wu and Sheu, 2015), while those on schools'
level of academic optimism in the Turkish context have also been limited
(Akdemir, 2016; Boz, 2016; Caglar, 2013; Coban, 2010; Yilmaz and Kursun,
2015). Therefore, the present study is expected to contribute to the existing
literature.

School Academic Optimism

Academic optimism is discussed in two different constructs, as a school's
academic optimism and teachers' academic optimism (Beard et al., 2010; Hoy
et al., 2006). The school's academic optimism is a collective belief at the school
level. It is shaped based on teachers' common beliefs that students can perform
at the highest level and arises from a collective understanding. Teachers believe
that they can act in collaboration with parents and students to enhance student
learning, and as teachers, they make a collective judgement that they are
competent to achieve this (Beard et al., 2010; Hoy and Miskel, 2008; Hoy et al.,
2006; McGuigan and Hoy, 2006). Thus, the school's academic optimism
highlights teachers' belief that they can accomplish the objectives for effective
student learning through collaboration with the school community.

Academic optimism arises from the interaction of three dimensions:
collective efficacy, trust in parents and students, and academic emphasis (Beard
et al., 2010; Hoy et al., 2006). Collective efficacy underlines teachers' perceptions
that they can improve student learning (Hoy and Tschannen-Moran, 1999). It
refers to "the shared group belief related to the abilities of organising and
managing the action steps necessary for acquiring skills at different levels"
(Bandura, 1997: 477). Trust in parents and students is the school staff's beliefs
that they can establish open, sincere and trustworthy relationships with parents
and students with collective behaviours to achieve student learning (Hoy and
Tschannen-Moran, 1999). It positively affects student achievement (Beard et
al., 2010; Goddard et al., 2001; Hoy and Tschannen-Moran, 1999). Academic
emphasis is the school's efforts to maximise student learning (Hoy et al., 2006).
It can also be described as academic pressure, and it makes academic
achievement the school's primary objective (McGuigan and Hoy, 2006). Schools
with strong academic emphasis set high and achievable goals for their students.
In these schools, students are encouraged to study hard. Such schools act in
search of academic perfection (Hoy and Miskel, 2008; Hoy et al., 2006), and as
academic emphasis gets stronger, the achievement of their students gets better
(Griffith, 2002; Roney et al., 2007).
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Trust in Administrator

Issues regarding leadership and trust have been discussed within the fields
of religion, philosophy, psychology and administration (Brower et al., 2000).
Fukuyama (1998) states that the concept of trust has a key role in
understanding many other concepts as well as culture. Trust refers to believing
in and having commitment to something/somebody without fear and doubt
(Demirtag and Giines, 2002) and to the willingness and collaboration related to
defending others' rights (Hosmer, 1995). In a school context, trust is described
as the commitment to individuals who have superior humanistic characteristics
such as visibility of managers (Ozdemir and Sezgin, 2013), honesty,
benevolence, competence, openness, reliability, respect, conscientiousness,
wisdom and educational ideals (Walker et al., 2011). Trust in administrator, on
the other hand, arises when teachers feel their administrator is confident, kind,
honest and reliable, and refers to a perception of trust in teachers (Tschannen-
Moran and Hoy, 1998). As can be inferred, mutual goodwill, ethical bases and
humanistic characteristics are what lies behind trust.

Distributed Leadership

Distributed leadership does not include only the leadership behaviours that
are performed as part of an administrative position. It appears in the
interaction and harmony of the followers and in situations at different levels
(Spillane, 2005). It has been compared to different figures dancing in harmony
with the rhythm of the music, leading to a successful performance between a
leader and the audience (Spillane et al., 2001). Distributed leadership involves
school administrators, teachers, students and parents, and works based on
collaboration (Heck and Hallinger, 2009). Spreading leadership within an
institution with a horizontal understanding rather than a hierarchical one and
exhibiting behavioural patterns that encourage participation and collaboration
constitute distributed leadership behaviours. In this way, distributed leadership
reveals the total leadership potential at a school by activating and combining
different sources of leadership (Baloglu, 2011).

Gronn (2000) states that distributed leadership emerges with the interaction
that occurs with the division of labour within an institution. As a result of this
interaction, a process based on mutual benefit emerges, and individuals use
their competencies within this process. As typical examples of distributed
leadership, teams or small working groups carry out important duties in
decision-making processes and leadership activities at school. Such an
environment increases the institutional capacity by making the human potential
more dynamic, instead of inhibiting the leader's power (Gronn, 2000). Its
purposefulness comes from tightness around values, moral purpose, shared
professional capital, and social capital (Harris and Lambert, 2003).
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The Relationship between Trust in Administrator and Distributed Leadership
and School's Academic Optimism

Trust in the school principal enhances school's effectiveness (Hoy et al.,
1992; Tarter et al., 1995). Administrators' behaviours at school are influential in
determining the staff's perception of trust (Hoy and Tschannen-Moran, 1997).
Trust between individuals is established in recurring relationships (Louis, 2007).
As the relationships based on trust increase at school, participation in
leadership also increases (Oduro, 2004). In this way, the trust-based
relationships between teachers who perform different duties at school help
ensure leadership in different forms (Little, 1990). These views are also
supported by positive relationships reported between organisational trust in
schools, trust in administrator and distributed leadership practices (Adigiizelli,
2016; Beycioglu et al., 2012; Smylie et al., 2008; Yilmaz and Turan, 2015).
Contrary to this situation, mutual trust may be reduced if there is a hierarchical
and authoritative understanding in schools (Mechanic and Rosenthal, 1999;
Oduro, 2004). Bryk and Schneider (2002) state that trust has a key role in
collaboration. Without trust, teachers would not take sufficient responsibility
related to different activities.

Distributed leadership practices encourage the participation of the whole
school community in leadership and their behaviours towards contributing to
the leadership process. Such practices highlight strengthening a democratic
environment, interaction and shared responsibility (Harris and Muijs, 2005;
Hartley, 2007; Kiling, 2013; Lambert, 2003; Spillane et al., 2001). Academic
optimism emphasises a positive collective belief that student learning can be
achieved at school (Hoy et al., 2006). Distributed leadership practices include
those that focus on maximising student learning, which is the technical essence
of schools (Kiling, 2013). Additionally, school principals can increase the school
academic optimism by giving responsibilities to teachers or other stakeholders,
allowing them to experience success and strengthening collective efficacy
perceptions. At the same time, collective efficacy can be strengthened as a
whole with teachers who take joint responsibility through distributing
leadership and experience different achievements. Bandura (1997) states that
experiencing success, verbal persuasion, and benefiting from others'
experiences empower collective efficacy. According to Hoy et al. (2006),
academic emphasis, collective efficacy, and trust in parents and students, which
constitute academic optimism, work based on mutual causality. In other words,
as a characteristic of academic optimism increases, its other characteristics also
increase, and this continues within mutual causality. Thus, providing teachers
with different leadership opportunities would directly or indirectly affect
academic optimism.
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Administrators' behaviours are influential in supporting collaboration at
school and, thus establishing trust (Tschannen-Moran, 2009). School
administrators can earn their staff's trust by supervising processes carefully and
paying attention to certain ethical behaviours. In this regard, with trust in
administrator, teachers are expected to interact and have professional
collaboration with their school administrators and other colleagues. Trust
increases teachers' perception of competence and effectiveness, yields results
for academic performance, and significantly affects the collaboration among
stakeholders at school (Hoy and Tschannen-Moran, 1999). Perception of
collective efficacy is a vital characteristic of school's academic optimism. School
administrators can gain teachers' trust with a participatory approach and, thus
strengthen their collective efficacy perceptions. On the other hand, collective
efficacy perception, trust in parents and students, and academic emphasis,
which are among the characteristics of academic optimism, have a relationship
of mutual causality. In other words, as collective efficacy perceptions improve,
teachers' academic emphasis and feeling of trust are strengthened.
Consequently, the school academic optimism can increase (Hoy et al., 2006). It
can be argued that the school academic optimism would be enhanced with
greater trust in administrator.

Based on the arguments presented above, the primary aim of this study was
to examine the mediator role of distributed leadership between trust in
administrator and school academic optimism. Additionally, the following
hypotheses were addressed in the study:

1) There is a positive and significant relationship between trust in
administrator and school academic optimism.

2) There is a positive and significant relationship between trust in
administrator and distributed leadership.

3) There is a positive and significant relationship between distributed
leadership and school academic optimism.

Distributed
leadership

School's

academic

Trust in

administrator

optimism

Figure 1. The Model for the Relationships between Trust in Administrator,
Distributed Leadership and School's Academic Optimism
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Method
Model

This study was designed using the relational model to examine the
relationships between trust in administrator, distributed leadership and school
academic optimism based on teachers' views.

Population and Sample

The participants of the study were teachers emloyed in the Kadikoy district
of Istanbul in the 2016-2017 school year. The participants consisted of teachers
who were employed in schools that were easy and appropriate to reach.
Convenience sampling method was used while determining the participants. In
total, the participants were 540 teachers: 388 were female (72%), and 152 were
male (28%). There were 155 elementary school teachers (29%), 219 middle
school teachers (28%) and 166 high school teachers (31%). The average age of
the participants was 42.8 years, their average duration of service in their schools
was 5.84 years, and their average experience in the profession was 17.8 years.

Instrumentation

The information asked the participants for their demographic
characteristics, which included gender, age, duration of service in their schools
and their professional experience, and the type of school they work in. In the
study, the "School Academic Optimism Scale", the "Distributed Leadership
Scale" and the "Trust in Administrator Scale" were employed to gather the data.

School Academic Optimism Scale: The school academic optimism scale was
developed by Hoy et al. (2006) to reveal schools' positive perspectives towards
ensuring student learning. Hoy et al. (2006, p.436) explain this situation; “The
items were written to refer to school properties and not to individual
characteristics (e.g., "Teachers in this school can trust their students"). Second,
intraclass correlation coefficients for the measures showed that there was a
substantial group effect for each of the three variables.” It was adapted to
Turkish by Coban and Demirtag (2011). The scale contained 19 items and three
sub-dimensions. A 5-point Likert type grading scale was used, which included
options ranging from “(1) Strongly disagree” to “(5) Strongly agree”. The sub-
dimensions were collective efficacy, trust in parents and students, and academic
emphasis. The variance explained by the three dimensions was 56.92%. There
were five items in collective efficacy, seven items in academic emphasis, and
seven items in trust in parents and students. The Cronbach's alpha coefficients
of the sub-dimensions in the scale ranged between .68 and .89. The coefficient
for the whole scale was .85. As scores increase in the scale, school academic
optimism as perceived by teachers also increase. Sample items included
"Teachers in this school can cope with difficult students" in the dimension
"collective efficacy”, "Teachers in this school trust in parents” in the dimension
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"trust in parents and students”, and "Students make extra effort to get higher
marks" in the dimension "academic emphasis" (Coban and Demirtas, 2011; Hoy
et al., 2000).

Confirmatory factor analysis (CFA) was conducted to see the fit of the scale
structure with the data in the present study. The three-factor structure with 19
items could not be confirmed in the analysis. Similar findings were also
reported by Yildiz (2011) and Coban and Demirtag (2011). Explanatory factor
analysis (EFA) was then carried out on the scale items, and a single-factor
structure was revealed. The explained variance in this unidimensional structure
was found to be 61.62%. The reliability value for the whole scale was .91 in the
present study. Factor loads of items are between .51 and .80.

Distributed Leadership Scale: The Distributed Leadership Scale is a sub-
dimension of the Leadership Capacity School Survey developed by Lambert
(2003) and adapted to Turkish by Kiling (2013). This dimension reveals teachers'
distributed leadership perceptions in their schools, and emphasises the school
community's participation and contribution in leadership practices. The variance
explained by the distributed leadership dimension was 51.9%. The Cronbach's
alpha internal consistency coefficient of this dimension was .91, and it consisted
of 7 items. Sample items are as follows: "In our school, we engage one another
in opportunities to lead" and "We work together to create a sense of common
purpose".

CFA was conducted to see whether the unidimensional structure of the
scale fitted the data of the present study. After two modifications, the data
showed a good fit (x2 =45.37; p < .05; df = 12; x2/df= 3,78; RMSEA = .07;
CFI = .99; GFI = .98). The factor loadings of the items in the inventory ranged
between .67 and .86. The Cronbach's alpha internal consistency coefficient was
calculated as .91 for the scale.

Trust in Administrator Scale: This scale is a sub-dimension of the Scale of
Organisational Trust in Schools adapted by Yilmaz (2005). It was originally
developed by Daboval et al. (1994, cited in Yimaz, 2005). The Scale of
Organisational Trust in Schools has four sub-dimensions. Only the dimension
"trust in administrator" was used in this study, and it consisted of 12 items. The
Cronbach's alpha coefficient calculated for this dimension was .95 (Yilmaz,
2005).

CFA was performed to determine whether the structure of this scale fitted
the current data. After two items were excluded, the fit indices were found to
be satisfactory (y2 =137.16; p < .05; sd = 12; x2/sd = 4,28; RMSEA = .08; CFI
= .98; GFI = .95). The Cronbach's alpha coefficient for the scale was .96 in the
present study. Sample items include the following: "The school principal listens
to teachers™ suggestions" and "The school principal is open and honest".
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Data Analysis

Certain assumptions were initially checked for regression analysis. In this
regard, the analysis of the data was conducted basically in two steps. In the first
step, the data were examined for missing or incorrect values, outliers and
multivariates. In the second step, the hypotheses were analysed. Missing values
were first assigned an average value. In addition, multicollinearity, variance
inflation (VIF), and tolerance values were also examined. Skewness, Q-Q
graph, mod and median values were checked for the normality of the data. The
data showed skewness values between -.20 and -1.66. No correlations higher
than r = .58 were found between the variables. Skewness and kurtosis values
ranging between +2 and -2 show normal distribution (Gravetter and Wallnau,
2014; Trochim and Donnelly, 2006). Additionally, histogram and Q-Q plot
graph were also examined, and it was assumed that the data were distributed
normally, considering that the number of data did not exceed 30. It was then
seen that VIF values were lower than 10, and there were no tolerance values
close to zero. Additionally, CI (Condition Index) values were lower than 30.
Based on these results, it was concluded that the data was suitable for analysis.
The significance level was set at .05.

To analyse the hypotheses of the study, the arithmetic means of the scores in
trust in administrator, distributed leadership and school academic optimism
were calculated. The analyses were conducted based on these mean values.
Pearson Product-Moment Correlation coefficient (r) was used to determine the
relationships between the variables. To identify the predictive power of
independent variables over dependent variables, regression analysis was
performed. For the mediator role of distributed leadership between trust in
administrator and school's academic optimism, hierarchical regression analysis
was used in accordance with Baron and Kenny's (1986) suggestions. In the
interpretation of the regression analyses, standardised Beta (f3) coefficients
were considered. The significance level was set at .05. Moreover, the Sobel test
was applied to see whether the partial mediator role was significant.

As for the fit indices used in the present study, GFI is accepted as a good fit
if the coefficient obtained from AGFI is .85 (Anderson and Gerbing, 1984;
Cole, 1987) or .90 (Kline, 2005; Schumacker and Lomax, 1996) and above.
Values obtained from RMSEA that are .10 and below are regarded as sufficient
for fitness. A ratio of x2/df between 2-5 refers to good fit, whereas a ratio lower
than 2 refers to perfect fit (Jéreskog and Soérbom, 2001).

Findings

In this section, mean and standard deviation values for school's academic
optimism, distributed leadership and trust in administrator, as well as the
results of the correlation and regression analyses are presented.
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The relationships between the variables, along with means and standard
deviations, are presented in Table 1.

Table 1
The Relationships between School's Academic Optimism, Distributed Leadership
and Trust in Administrator, Means, and Standard Deviations

School's .. . .

Variable X sd Academic Dlstrlbuto?d TI..u.S tin
. . _ Leadership Administrator
Optimism

School's Academic Optimism  3.73 71 - .38* .28%
Distributed Leadership 3.07 .70 - 52%
Trust in Administrator 4.47 .68 -
*p < 0.05

As can be seen in Table 1, based on the teachers' perceptions, school's
academic optimism was found to be above the middle level (X = 3.73), while
distributed leadership perceived at school was relatively above the middle level
(X = 3.07). However, their perception of trust in administrator was at a
considerably high level (X = 4.47). The teachers had generally positive
perceptions regarding these characteristics.

According to the results of the correlation analysis, school academic
optimism had positive and significant relationships with distributed leadership
(r = .38, p <.05) and with trust in administrator (r = .28, p <.05). There was
also a positive and significant relationship between trust in administrator and
distributed leadership (r = .52, p <.05).

The mediator role of distributed leadership was also examined in the study.
The predictive power of distributed leadership was re-evaluated in accordance
with the conditions for mediator variables proposed by Baron and Kenny
(1986). In this method, the independent variable should have a significant effect
on the mediator and dependent variable. At the same time, the regression
coefficient value of the independent variable on the dependent variable should
decrease, and its significance should be maintained when the mediator variable
is included in the analysis. The direct and indirect paths between the variables
were first examined independently. In the scope of the mediating test, the
mediator role of distributed leadership between trust in administrator and
school academic optimism was tested (see Table 2).

Table 2
Regression Findings for the Relationship between Trust in Administrator and
School's Academic Optimism

Predictor variable Predicted variables B R p
Step 1 Trust in administrator  School's academic optimism .28 .08 p < .05
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In the first step of the model (Table 2), the relationship between trust in
administrator and school academic optimism was examined, and a positive and
significant relationship was found (f = .28, p < .05).

In the second step (Table 3), the predictive power of trust in administrator
on distributed leadership was analyzed. Trust in administrator was found to
significantly and positively predict distributed leadership (8 = .52, p < .05)

Table 3
Regression Findings for the Relationship between Trust in Administrator and
Distributed Leadership
Predictor variable Predicted variables B R? p
Step 2 Trust in administrator Distributed leadership 52 31 p<.05

In the third step (Table 4), the predictive power of distributed leadership on
school's academic optimism was examined. Distributed leadership significantly
and positively predicted school's academic optimism (f = .36, p < .05). These
findings showed that the conditions of the mediating test were met. The
mediator role of distributed leadership between trust in administrator and
school's academic optimism would then be investigated.

Table 4
Regression Findings for the Relationship between School's Academic Optimism
and Distributed Leadership

Predictor variable Predicted variables B R? p
Step 3 Distributed leadership  School's academic optimism .36 .15 p<.05

Mediator Role of Distributed Leadership between Trust in Administrator and
School's Academic Optimism

In the fourth step (Table 5), with trust in administrator being included in the
analysis along with distributed leadership, the predictive power of trust in
administrator on school's academic optimism decreased from a higher value (8
= .28, p < .05) to a lower value, and the predictive power was still significant (S
= .12, p <.05). On the other hand, distributed leadership continued to predict
academic optimism significantly (8 = .32, p < .05), and thus, distributed
leadership had a mediator role. In other words, the variance value of 8% in the
model in which trust in administrator directly explained school's academic
optimism went up to 15% with distributed leadership included in the model.
When examining the mediator role of a variable, it is described to have a
complete mediator role if the independent variable predicts the dependent
variable with no significance and a partial mediator role if there is a significant
decrease in the independent variable's prediction of the dependent variable -
(Frazier et al., 2004). Finally, the Sobel test was performed to determine the
partial mediator role, and the z value was found to be 7.62 (p < .01). This
finding showed the partial mediator role of distributed leadership. As a result,
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trust in administrator predicted school academic optimism both directly and
through distributed leadership (see Figure 2).

Table 5
Regression Findings for the Relationships between Distributed leadership and Trust
in Administrator and School’s Academic Optimism

Predictor variable Predicted variables B R? p
Step 4 Trust in administrator School's academic A2 p <.05
P Distributed leadership optimism 32 15 p<.05

Distributed
leadership

.36

School's

academic

Trust in
administrator — 28 (12 E—

optimism

Figure 2. Mediator Role of Distributed Leadership

Discussion, Conclusion and Suggestions

The relationships among trust in administrator, distributed leadership and
school academic optimism were examined in this study based on the teachers'
perceptions. The results revealed positive relationships among trust in
administrator, distributed leadership and school academic optimism.
Furthermore, it was revealed that trust in administrator was a predictor of
school academic optimism over distributed leadership.

In the study, trust in administrator was found to significantly predict distributed
leadership at school based on the teachers' perceptions. Similar findings that
directly or indirectly support this finding are also reported in the literature
(Adigiizelli, 2016; Beycioglu et al., 2012; Smylie et al., 2008; Yilmaz and Turan,
2015). This finding means that as school trust in administrator increases,
distributed leadership behaviours also increase. The key to working together is
mutual trust (Bryk and Schneider, 2002). Bursalioglu (2011) states that an
administrative mentality based on friendship, respect and trust is among the
most important duties of administrators. This is because individuals exhibit
more constructive behaviours in relationships that are based on trust. In turn,
trust in school administrator enables teachers to perform more professional
behaviours (Kosar, 2015). In other words, teachers who are respected for their
expertise take a higher level of responsibility towards student learning and
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collaborate with other teachers in this respect. In an environment where there
is trust in administrator, schools become professional learning communities
(Scribner et al., 2002). Working together, playing an active role in decision-
making processes, and applying democracy within the school facilitate the
implementation of distributed leadership (Oduro, 2004). However, it is difficult
to exhibit distributed leadership behaviours in organisations with low levels of
trust and mutual understanding (Youngs, 2008). It can thus be argued that
teachers will participate in activities and leadership processes towards student
learning and school development and perform distributed leadership
behaviours at a higher level with higher trust in administrator at their school.

In the study, distributed leadership was found to significantly predict school
academic optimism based on the teachers' perceptions. There are studies in the
literature that support this study’s finding, either directly (Akdemir, 2016;
Cassity, 2012; Hasanvand et al., 2013; Malloy, 2012; Mascall et al., 2009) or
indirectly (Wu et al., 2013). School academic optimism increasing with
distributed leadership can be explained by the collective efficacy perception at
school, trust in teachers and parents and the importance attached to academic
achievement. Beard et al. (2010) state that teachers' collective efficacy
perceptions, trust in parents and students, and academic emphasis are
important in determining school academic optimism . There are certain
practices that enhance collective efficacy at school. Collaboration among
teachers increases as they take leadership roles and shared responsibility (Chen
and Bliese, 2002; Marzano et al., 2005). Teachers' beliefs in their competencies
can be strengthened with sharing experiences and mutual positive
encouragement in the process of collaboration (Bandura, 1997). Teachers who
collaborate and take responsibility participate in the decision-making processes
and have more confidence, since they feel competent in this participation
(Brinson and Steiner, 2007; Goddard et al., 2004). Therefore, a positive
atmosphere in which student learning is ensured can be created with distributed
leadership practices at school. Moreover, teachers' taking shared
responsibilities can lead to increasing academic emphasis. It is known that
academic emphasis in schools improves school achievement (Griffith, 2002;
Hoy et al., 2002; Roney et al., 2007). Increasing school achievement can create
a more optimistic environment for student learning. Furthermore, any kind of
collaboration with parents and students in the process of contributing to
leadership may develop trust-based relationships. With established trust,
teachers make more effort to have a positive effect on student learning.
Consequently, academic optimism is improved with an interaction of collective
efficacy, trust and academic emphasis (Beard et al., 2010; Goddard et al., 2001;
Hoy and Tschannen-Moran, 1999). Thus, distributed leadership would support
academic optimism by contributing to the leadership process, strengthening
teachers and making them take shared responsibility.
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In the study, trust in administrator was found to significantly predict a school
academic optimism based on the teachers' perceptions. There are no findings
reported in the literature that directly support this result. However, findings
that teachers' academic optimism has a positive relationship with a facilitative
and trust-oriented school structure (Ozdemir and Kiling, 2014) and trust in the
school principal can be said to overlap with the results of the current study
(Dean, 2011) because teachers' academic optimism and school's academic
optimism are stated to be related constructs in different studies (Hoy et al.,
2006, 2008). Trust empowers consistency in behaviours and enhances effectivity
in the work place (Mishra and Morrissey, 1990). Increasing the level of
interpersonal trust affects collaborative and communicative processes and
contributes to teacher work towards the quality of education (Tschannen-
Moran, 2009). Goddard (2002) asserts that a collaboration-based school culture
improves collective efficacy. Thus, collaboration at school can strengthen
teachers' collective efficacy perceptions (Bandura, 1997). Trust, as well as being
respectful and ethical, encourages teachers to take leadership roles to develop
the school (Beachum and Dentith, 2004; Gordin, 2010; York-Barr and Duke,
2004). Trust in administrator may improve academic optimism by ensuring
teachers' commitment through different organisational variables (Kiliclar, 2011;
Trace, 2016; Zeinabadi and Rastegarpour, 2010). In this regard, trust in
administrator has positive relationships with organisational justice (Kiliglar,
2011), procedural justice (Zeinabadi and Rastegarpour, 2010), teachers'
professional behaviours (Kosar, 2015), forms of loyalty to administrators
(Karapinar, 2015) and job satisfaction (Trace, 2016). It can thus be inferred that
administrators who gain their teachers' trust can ensure academic optimism at
school by developing collaboration among teachers, supporting them and
creating a school culture that is based on trust.

In this study, distributed leadership was found to have a partial mediator
role in the relationship between trust in administrator and school academic
optimism. According to this finding, as trust in administrator at a school
increases, distributed leadership practices also increase, and as distributed
leadership practices increase, the school academic optimism also increases. In
other words, trust felt towards administrators and distributed leadership in
which contribution to school leadership is adopted would positively influence
the school academic optimism. This finding of the study shows similarities with
those reported in Yilmaz and Turan (2015) that reveal the predictive power of
trust felt at school and distributed leadership practices over organisational
support. Since distributed leadership emphasises aspects such as democratic
participation, interaction, shared responsibility and improvement towards
enhancing the quality of education at school, it is clear that they can be
achieved with trust in administrator. Such a trust is established with recurring
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relationships (Louis, 2007). Teachers who trust in their administrators make
more contributions to leadership processes (Oduro, 2004). In this respect, Bryk
and Schneider (2002) state that it is important to consider teachers' views in
developing trust between school administrators and teachers. Receiving
opinions of teachers on issues that concern them and ensuring their
participation in decisions are of significance in establishing trust in
administrator. According to Hoy et al. (2006), academic emphasis, collective
efficacy, and trust in parents and students, which constitute academic optimism,
work based on mutual causality. In other words, as a characteristic of academic
optimism increases, its other characteristics also increase, and this continues
within mutual causality. Trust in school administrator and distributed
leadership interact with each other to support the school academic optimism.

Direct or indirect relationships of trust in administrator and distributed
leadership with academic optimism show that they are important variables that
support a school's academic optimism. The results of this study can be
summarised as follows: Based on the teachers' perceptions, (i) the level of trust
in administrator predicts the level of distributed leadership, (ii) distributed
leadership predicts the school academic optimism, (iii) the level of trust in
administrator predicts the school academic optimism, and (iv) the level of trust
in administrator predicts the level of schools’ academic optimism through the
mediation of distributed leadership. Based on these results, it is important to
establish trust in administrator in schools at a high level. In this regard, school
administrators should be tolerant with teachers, adopt openness and honesty as
principles, have a participatory mentality as administrators, act fairly, create
environments that would ensure teacher development, and exhibit positive
approaches in their relationships with teachers. Therefore, school-based
activities can be planned to develop the perception of us in schools.
Furthermore, distributed leadership seems to be an important variable in
organisational outcomes. Thus, teachers can be provided with formal or
informal leadership roles to improve distributed leadership practices at school,
and accordingly, collective activities can be emphasised. By rewarding
achievements and enabling other stakeholders to collaborate at school with
strong academic emphasis, a school's perception of academic optimism can be
improved through strengthening distributed leadership. When considered from
an educational policy perspective, certain structural changes can be made to
share leadership in schools, and planning can be done with regard to
establishing facilitative school structures. Policies can thus be developed in a
way to ensure the balance of supervision and control. The relationships of
distributed leadership and academic optimism with different constructs and
student achievement can be investigated in the Turkish context. Because the
research on academic optimism is limited, this variable can be examined based
on cause-effect relationships with different variables.
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Tiirkce Siiriim

Giris

Egitim arastirmacilar1 icin zorluklardan biri Coleman’n 1966 yilinda
yaymladigl tnlii rapordan bu yana Ogrencilerin sosyoekonomik statiilerinin
(SES) etkisine ragmen akademik basarida fark olusturan okul o6zelliklerini
belirlemeye calismaktir (Wu ve Sheu, 2015). Akademik iyimserlik, 6grenci
basarisinda dnemli etkileri olduguna dair kanitlar bulunan okul 6zelliklerinden
biri olarak ele alinmaktadir (Hoy, Tarter, ve Woolfolk Hoy, 2006; McGuigan ve
Hoy, 2006; McGuigan, 2005; Nelson, 2012). Temellerini pozitif psikolojiden
alan iyimserlik egitim alaninda okul ve Ogretmenlerle ilgili olarak ele
alinmaktadir. Okul akademik iyimserligi 6gretmenlerin kolektif yeterlik algilari,
akademik 6nem algilari, 6gretmenlerin veli ve 0grenciye giiven Ozellikleriyle
ilgilidir. Okul akademik iyimserligi 6grenme ortamlarinin etkili hale getirilmesi,
Ogrencilerin Ogrenmeye yonelik inanglariin kuvvetlendirilmesi, akademik
basarinin okulun temel amaci olarak diisiiniilmesi ve okul iiyeleri arasindaki
giiclii isbirligine doniik olumlu okul ortamina vurgu yapar (Hoy vd., 2006;
McGuigan, 2005). Ogretmen akademik iyimserligi ise Ogretmen ozyeterlik
inanci, Ogretmenin veli ve Ogrencilere giiveni, 6gretmenin akademik Onem
inancini bireysel boyutta ele almaktadir (Beard, Hoy, & Woolfolk Hoy, 2010;
Woolfolk Hoy, Hoy ve Kurz, 2008).Yani, okul akademik iyimserligi okul
diizeyinde kolektif bir alg1 olarak ele almmaktadir. Okul akademik
iyimserliginin  0grenci Ogrenmelerinin ve okuldaki egitim niteliginin
gelistirilebilecegine dair olumlu okul ortamini ifade ettigi sdylenebilir.

Akademik iyimserligin Ogrencilerin akademik basarilarinda farkl
degiskenlerle iligkili olarak etkililiginin ortaya konuldugu goriilmektedir.
Okulun akademik iyimserligi ile orgiitsel baglilik (Akdemir, 2016; Hong, 2017),
degisime aciklik (Caglar, 2014), orgiitsel vatandaglik (Messick, 2012), etkili
biirokratik okul yapisi (Mitchell ve Tarter, 2017), midiiriin duygusal zekasi
(Jahraus, 2016) arasinda olumlu yonde iligkiler oldugu ortaya konulmustur.
Diger taraftan akademik iyimserligi O0gretmen diizeyinde ele alan ve farkli
Orgiitsel degiskenlerle olumlu iliskileri oldugunu ortaya koyan caligmalarda
bulunmaktadir (eg. Chang, 2011; Ozdemir ve Kiling, 2014). O halde okul
akademik iyimserlik diizeyinin Orgiitsel ve kisisel bazi degiskenlerle iligkili
oldugu ifade edilebilir. Dolayisiyla akademik iyimserliginin geligmesini saglayan
orgiitsel ve Kkigisel Ozelliklerin tespit edilmesinin 0nemli oldugu yorumu
yapilabilir.

Bu calisma da ise, okulun akademik iyimserligi ile ilgili oldugu diisiiniilen,
okulda dagitilmig liderlik anlayis1 ve yoneticiye giiven arasindaki iligkilerin
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incelenmesi amaglanmistir. Okul yOneticilerine olan giivenin okul gelisiminde
dogrudan ya da dolayl etkileri olduguna dair teorik ve ampirik kanitlar vardir
(Cemaloglu ve Kiling, 2012; Kosar, 2015; Trace, 2016; Tschannen-Moran,
2009). Okul yoneticileri okullarin gelisiminde hayati bir role sahiptir (Barth,
1990) ve okul yoneticileri okulun akademik iyimserliginin giiclenmesini
saglayabilir (McGuinan ve Hoy, 2006). Bununla birlikte alan yazinda
yoneticilerin farkli 6zelliklerinin ve liderlik tarzlarmin akademik iyimserligi
olumlu yonde gelistirdigine dair bulgular vardir (Hong, 2017; Leithwood ve
Riehl, 2003; Goddard, Hoy ve Hoy, 2004; Boz, 2016; Tschannen-Moran ve Hoy,
1998). Bu bakimdan okul yoneticilerine giivenin ¢gretmenlerin okul akademik
iyimserligine yonelik algilar1 ile olan iliskilerinin ortaya konulmalidir. Bu
calismadaki diger degisken olan dagitilmig liderligin okul gelisimini ve 6grenci
bagarisin1 nasil sagladigi ile ilgili yeterince kamit olmadigi (Spillane, 2005;
Hartley, 2007) ve okul liderliginin O0grenci basarisim etkileyen faktorlerle
iliskilerinin ~ 0gretmenlerin  inanclari ve duygusal durumlarinin da
degerlendirilerek ele ortaya konulmasinin 6énemli oldugu ifade edilmektedir
(Yimaz ve Turan, 2015). Diger yandan alanyazinda akademik iyimserlik ile
ilgili caligmalarin sinirli ve yeni calisilmaya baglandig goriilmektedir (Beard vd.,
2010; Hong, 2017; Hoy, Tarter ve Woolfolk Hoy, 2006; Hoy and Miskel 2008;
Woolfolk Hoy, Hoy, and Kurz 2008; McGuigan ve Hoy, 2006; Nelson, 2012).
Ayni zamanda kavramin farkli iilkelerde farkli degiskenlerle iligkilerin test
edildigi, ancak bu ¢alismalarin heniiz yeni oldugu (Wu ve Sheu, 2015), benzer
bicimde ulusal alanyazindaki okul akademik iyimserlik diizeyi ile ilgili
calismalarm smurl diizeyde oldugu goriilmektedir (Akdemir, 2016; Boz, 2016;
Caglar, 2013; Coban, 2010; Yilmaz ve Kursun, 2015). Dolayisiyla bu caligma,
alanyazinin genislemesine katkida bulunabilir.

Yukaridaki agiklamalardan da anlasilacagi gibi bu arastirmada, 6gretmen
algilarina gore yoneticiye giiven, dagitilmig liderlik ve okul akademik iyimserligi
arasindaki iligkiler incelenecektir. Bu baglamda bu calismanin okulun akademik
iyimserlik diizeyini gelistiren degiskenlerin neler olduguna dair caligmalara
destek olmasi beklenmektedir. Arastirma da elde edilen sonuglara bagl olarak
uygulayicilara okullarin akademik iyimserlik diizeyini gelistirmeye doniik hangi
Orgiitsel ve kisisel degiskenlerin 6dnemli olabilecegi konusunda 6nemli bazi
pratikler sunmay1 hedeflenmektedir.

Okul Akademik Iyimserligi

Iyimserlik pozitif psikoloji ile ilgilidir ve olumlu yaklasim anlayis1 olarak ele
alinmaktadir (Woolfolk Hoy, Hoy ve Kurz, 2008). Pozitif psikoloji yagam
kalitesini artirmaya yonelik olumlu bir bakis agisin1 destekleyerek hayati daha
anlamli hale getirmeyi hedefler (Seligman ve Csikszentmihalyi, 2014).
Akademik iyimserlik kavrami pozitif psikoloji temelinde, insancil psikoloji,
sosyal biligsel teori, sosyal sermaye teorisi, Orgit kiiltiirii ile ilgili 6grenilen
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iyimserlik caligmalar1 temelinde ele alinmaktadir (Beard, Hoy ve Woolfolk
Hoy, 2010). Akademik iyimserli okul akademik iyimserligi ve Ogretmen
akademik iyimserligi olarak iki farkl yapida ele alinmaktadir (Beard vd., 2010;
Hor vd., 2006). Okul akademik iyimserligi okul genelindeki kolektif bir inanctir.
Okul akademik iyimserligi Ogrencilerin {ist diizeyde performans
gosterebileceklerine yonelik 6gretmenlerin ortak inanclar1 temelinde sekillenir
ve kolektif bir anlayisla ortaya c¢ikar. Ogretmenler 6grenci Ogrenmelerini
iyilestirebilmek icin veli ve Ogrencilerin igbirli§i c¢ercevesinde hareket
edeceklerine inanirlar ve Ogretmenler olarak basarabilmek igin yeterli
olduklarina dair kolektif bir yargilari bulunur (Beard vd., 2010; Hor vd., 2006;
Hoy and Miskel 2008; McGuigan ve Hoy, 2006; Woolfolk Hoy, Hoy, and Kurz
2008). O halde okul akademik iyimserligin Ogretmenler arasinda “Biz
ogrencilerde okul toplumu ile isbirligi yaparak etkili bir sekilde Ogrenci
ogrenmeleri ile ilgili hedefleri basarabiliriz” inancin1 6n plana ¢ikardig: ifade
edilebilir.

Akademik iyimserligin biligsel, duygusal ve davranigsal boyutlar1 bulunur.
Kolektif yeterlik grup inanci ile ilgilidir ve biligsel bir 6zellik tasir. Veli ve
Ogrenciye giiven 0grenci 0grenmeleri ile ilgili velilerle isbirligi yapilabilecegine
dair inanci ifade eder ve duygusal bir yapiyr ifade eder. Akademik Onem ise
Ogrenci 0grenmelerine doniik harcanan caba ve zamanla ilgilidir ve davranigsal
bir yapiy1 one ¢ikarir (Beard vd., 2010; Hoy ve Tschannen-Moran, 1999). O
halde okul akademik iyimserligi 6grenci 6grenmelerine yonelik olumlu duygu,
diisiince ve davraniglar1 On plana c¢ikardigi, 6grenci bagarisinin saglanmasi icin
olumsuzluklara degil olumlu yonlere odaklanilmas: gerektigini ifade
etmektedir.

Akademik iyimserligin li¢ boyutlu yapinin etkilesimi ile ortaya ciktigi ifade
edilmektedir. Bunlar kolektif yeterlik, veli ve Ogrenciye giiven ile akademik
onem seklindedir (Beard vd., 2010; Hoy vd., 2006). Kolektif yeterlik,
Ogretmenlerin 6grenci 0grenmelerini olumlu yonde gelistirebileceklerine dair
algilarina vurgu yapmaktadir (Hoy ve Tschannen-Moran, 1999). Kolektif
yeterlik, "Belirli diizeylerde beceriler elde edebilmesi icin gerekli olan eylem
asamalari1 Orgiitleme ve yOnetme yeteneklerine iligkin paylasilmig grup
inancidir" (Bandura, 1997, p.477). Kolektif yeterlik karsilikli iletisim ve
etkilesimin bir sonucu olarak, dinamik bir sekilde ortaya cikar (Goddard,
Woolfolk Hoy ve Hoy, 2000). Grup tarafindan ortaya konulan performans bir
biitiin olarak grubun kararlilif1 ve grubun paylastig ortak inanglarla ilgilidir. Bu
yoniiyle 6zyeterlige benzemektedir (Goddard, Woolfolk Hoy ve Hoy, 2000). O
halde kolektif yeterligin Ogretmenler arasindaki egitim niteligini artirmaya
doniik ortak bir inanca vurgu yaptigi sdylenebilir.
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Veli ve ogrenciye giiven, okul kadrosunun kolektif davranmiglarla Ogrenci
O0grenmelerinin gerceklesebilmesi icin veli ve Ogrencilerle acgik, samimi ve
giivenilir iligskiler cergevesinde caligabileceklerine olan inanglaridir (Hoy ve
Tschannen Moran, 1999). Bu giiven 0grenci bagarisini olumlu yonde etkiler
(Beard vd., 2010; Goddard, Tschannen-Moran ve Hoy, 2001; Hoy ve
Tschannen-Moran, 1999). Tschannen-Moran ve Hoy (2000) okulda giiveni
olusturan temel bazi ilkelere vurgu yapmislardir. Bunlar gonillii korunmasizlik,
yardimseverlik, giivenirlik, beceri, duristlik ve acikliktir. GoOniilli
korunmasizlik kisinin kendi istegi karsidaki kisiyi kabullenmesi ve karsidaki
kisiden gelebilecek riskli davraniglar1 kabullenmesidir. Yardimseverlik kisilerin
kendi haklarinin giivendigi kisiler tarafindan korunacagini ve karsisindaki
durumdan  zarar gormeyecegi  konusundaki inancidir.  Giivenirlik,
ongoriilebilirlik ve tahmin edilebilirlik ile ilgilidir. Insanlarin giivenirligi umut,
diristlik, erdem gibi duygulara baghdir. Beceri kisinin verilen isleri
yapabilmedeki yetkinligidir. Okulda bir projenin zamaninda bitirilecegine dair
inang becerinin islevselligini gosterir. Diiriistliik bir kisinin karakteri, biitiinligi
ve Ozglnligiidiir. Diiriistliik giivenin Onciisii olarak gorilmektedir. Agiklik ise
bilgi paylasimimin seffaflik icinde kullanilmasidir. Bilgileri karsilikli paylasma
istegidir. (Tschannen-Moran ve Hoy, 2000). Dolayisiyla veli ve Ogrenciye
giivenin insaa edilmesinde davranislardaki tutarhiligin  6nemli oldugu
sOylenebilir.

Akademik onem, okulun O6grenci Ogrenmelerini en iist diizeye tagimaya
yonelik amaclar dogrultusunda hareket etmesidir (Hor vd., 2006). Akademik
baski olarakta adlandirilabilir ve okulun ana amaci olarak akademik basariyr
belirler (McGuigan ve Hoy, 2006). Akademik 6nemin yiiksek oldugu okullar,
ogrenciler igin yiiksek ve basarilabilir hedefler koyarlar. Bu okullarda dgrenciler
cok calismaya tegvik edilir. Yiiksek akademik 6nemi olan bir okul ise akademik
mitkemmellik arayisi icinde hareket eder (Hoy ve Miskel, 2008; Hoy vd., 2006)
ve akademik vurgu arttikga Ogrenci basaris1 da artar (Griffith, 2002; Roney,
Coleman ve Schhlichting, 2007). O halde akademik basariya verilen 6nemle
birlikte yiiksek basar1 standartlariin yakalanabilecegi ve tiim okulun bu hedefi
gerceklestirmek igin calisacagl yorumu yapilabilir.

Yoneticiye Giiven

Liderlik ve giiven iizerine tartigmalar din, felsefe, psikoloji ve yonetim
alanlarinda uzun zamandir i¢ ice gecmis bir sekilde tartisilmaktadir (Brower,
Schoorman ve Tan, 2000). Fukuyama (1998) giiven kavraminin bircok konunun
ve kiiltirin anlagilmasinda kilit bir 6neme sahip oldugunu belirtmektedir.
Giiven korku duymadan, kuskusuz bir bigimde inanma, baghlik duyma
(Demirtag ve Giines, 2002), bagkalarinin haklarina sahip ¢ikma ve koruma ile
ilgili istek ve igbirligine vurgu yapar (Hosmer, 1995). Giiven okul baglaminda
ele alindiginda ise diristliik, hayirseverlik, yeterlilik, aciklik, inanilabilirlik,
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saygl, Ozen, bilgelik ve egitsel idealler gibi iistiin insani niteliklere sahip olan
kisilere baglilik olarak ifade edilmektedir (Walker, Kutsyuruba, ve Noonan,
2011). Yoneticiye giiven ise, 6gretmenlerin okul yoneticisini emin, nazik, diiriist
ve inanilir hissetmeleriyle ortaya cikan ve oOgretmenlerde giiven algisina
gonderme yapmaktadir (Tschannen-Moran, ve Hoy, 1998). Bu ifadelerden de
anlasilacagi gibi giivenin temelinde karsilikli iyi niyetin bulundugu, etik temeller
iizerinde yiikseldigi ve insani 6zelliklerin oldugu sdylenebilir.

Okullarda giivenin olugsmasi ve giiclenmesi igin bazi davranig Oriintiilerinin
ortaya konulmasi gerekir. Bu bakimdan yoneticilerin yapiy1 kurmalar1 ve anlayig
gostermeleri 6nemli davraniglarindandir. Anlayis gostermek, yOneticinin
calisanlarda dostluk, saygi, giiven gibi insani degerleri olusturmasina vurgu
yapar. Bu bakimdan okullarda kargilikli anlayisla hareket eden bireyler giivene
dayali iligkilerde birbirlerini suglama yerine yapict davraniglar sergilerler
(Bursalioglu, 2011). Dolayisiyla yoneticilerin bu yapict davranislarinin giiveni
giiclendirici oldugu ifade edilebilir. Giiven ve iletisim birlikte yiiriir. Yani,
giiven ve iletisimin karsilikli etkilesimiyle isgOrenler kendilerini rahat ifade
ortami bulurlar ve okuldaki siirecleri isbirligi icinde gotiriirler. Sonugta
karsilikli anlayis ortaya cikarak giiven giiclenir (Mishra ve Morrisey, 1990).
Diger taraftan yoneticilerin goriiniirliiliigii (Ozdemir ve Sezgin, 2013), tutarlilik,
adalet, duriistliikk, sadakat, aciklik, taahhiit yerine getirme gibi eylemleri
isgorenlerin davraniglarini  yonlendirir (Deluga, 1995). Ciinkii isgérenler
yOneticilerin sergiledigi davraniglarda kendilerine ne kadar giiven duyuldugunu
hissederek davranislarini ortaya koyarlar (Brower, Schoorman ve Tan, 2000). O
halde okul yoneticisinin yapici davramiglarimin giiven olusturmada Onemli
oldugu soylenebilir.

Okullarda giivenin giliclenmesini saglayan diger faktorlere bakildiginda ise,
okul yoneticilerinin yonetim anlayiglarinin  6gretmenlerin  giivenlerinin
olusumunda etkili oldugu sOylenebilir. Yani okullarda firsat olusturan
yoneticiler kendilerine olan giivenin giiclenmesini saglayabilirler. Nitelikli
yoneticiler giiclerini, gretmenlerin 6niinii agmak icin kullanirlar. Ogretmenleri
kogluk ve isbirligi ile giiclendirirler (Tschannen-Moran, 2004). Okul miidiirii ve
Ogretmenlerin birbirlerine acik olduklar1 ve karsilikli giivenin oldugu
ortamlarda problemler birer firsat olarak goriilir ve dgretmenlerin &grenci
Ogrenmesine doniik daha fazla sorumluluk almalar1 beklenir (Hoy ve
Sweetland, 2001). Aymi zamanda giivenin yogun yasandigi ortamlarda
yOneticiden 0gretmene ya da O0gretmenden yOneticiye bilgi akist hizli olur ve
taraflarin acik davraniglarindan dolayr problemler hizli bicimde ¢oziilir (Bryk
ve Schneider, 2002). Boéylece okul yoneticilerinin profesyonel davraniglarinin
okuldaki igbirligi ve destek ortamini gelistirerek giivenin olugsmasinda etkili
oldugu goriilebilir (Tschannen-Moran, M. (2009). Tim bunlarin aksine
oOrgiitlerde kat1 hiyerarsik yapiy1 6nem veren yoneticiler giiven olusturma yerine
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denetlemeye daha fazla destek verirler (Tschannen-Moran, 2009). Sirekli
denetleme diisiincesi ise Ogretmenlerin egitimin niteligine doniik karar
almalarda pasif davraniglar sergilemesini saglar. Aslinda siirekli denetlemenin
alt yapisinda 6gretmenlerin becerilerinin yetersiz oldugu diisiincesi yatar. Boyle
bir durum ise giiveni zedeler ve Ogretmenlerin karar alma siireglerine
katiimlarim1  diigliriir  (Darling-Hammond, L. (1988). Bu ifadelerden
anlagilacagi  gibi, okul yOneticisinin  0gretmenlerin  uzmanliklarinin
Onemsemesinin, okul icindeki ¢aligmalarda kolaylastirici tavirlarinin yoneticiye
giiveni giliclendirecegi ifade edilebilir.

Okulda yoneticiye giivenin orgiitler ve bireyler icin bazi 6nemli ciktilari
bulunmaktadir. Okul yoneticisine giiven ile orgiitsel adalet (Kiliclar, 2011),
prosediirel adalet (Zeinabadi ve Rastegarpour, 2010), 0Ogrenci basarisi
(Tschannen-Moran ve Gareis, 2015), 6gretmenlerin profesyonel davraniglari
(Kosar, 2015), yoneticiye baglanma stilleri (Karapinar, 2015), is doyumu (Trace,
2016) arasinda olumlu iligkiler bulunmaktadir. Bunun yaninda 6gretmen
titkenmisligi okul midiriine giiven ile azalmaktadir (Ceyanes, 2004) ve okul
midiiriine giiven algisi arttikca kayirmaci davraniglarin azaldigi belirtilmektedir
(Ozer ve Caglayan, 2016). Okulda yiiksek diizeyde giiven, orgiitsel baghhg
artirarak bireylerin daha etkili caligmalarimi saglar. Kisilerarasi giiven diizeyi
arttikca okuldaki isbirligi ve iletisim siirecleri bu durumdan etkilenerek,
Ogretmenlerin egitimin niteligine doniik daha fazla calisma yapmalarina katkida
bulunur (Tschannen-Moran, 2009). Ciinki giiven, davramiglarda tutarlilig
giiclendirir ve isyerinde verimi artirir (Mishra ve Morrisey, 1990) O halde
yOneticiye giivenin artmasiyla birlikte Ogretmenlerin Ogrenci Ogrenmelerine
doniik fazla gaba sarf edecekleri ve okuldaki egitim niteligini gelistirmek icin
daha fazla insiyatif alacaklar1 yorumu yapilabilir.

Bu calisgma baglaminda ele alinan giivenilir bir okul yoneticisinin bazi
Ozellikleri sunlardir: Okul midiiri 6gretmenlere kolay ulagabilir, isbirligine
agiktir ve calisanlarina adalet ile davranir. Bunun yaninda davraniglarinda
yapmacik degildir, samimi davranir. Ogretmenlerin uzmanliklarina énem verir
ve Ogretmenleri her tirli degerlendirmede objektif davranir. Her tiirli
planlamada Ogretmenlerin haklarini korur ve oOgretmenleri ilgilendiren
konularda onlara acik davranir (Yilmaz, 2005). Bu ifadelerden anlasilacag gibi,
okul midiriniin insani ve etik degerler cercevesinde hareket etmesinin
yOneticiye glivenin temellerini olusturdugu ifade edilebilir.

Dagitilmig Liderlik

Son yillarda okuldaki siireclerin karmasikligindan dolay okullarda tek adam
liderligine doniik bazi elestiriler ortaya ¢ikmistir (Elmore, 2000, 2002; Gronn,
2000). Orgiitlerde giderek sorumlulugun paylagildigi bir kiiltiire kayarken ve
liderligin dagitilmasi fikrinin yogunlastig1 goriilmektedir (Hartley, 2007). Bu
baglamda 2000’li yillardan itibaren liderligin okul miidiriine ait bir 6zellik
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olmadigr ve liderligin okulun butinine dagitilmast diisincesi tartigilmaya
baglanmugtir (Ozdemir ve Yirmibes, 2016). Diger taraftan dagitilmus liderlige ait
ilk goriisiin Gibb’e (1954) ait oldugu belirtilmektedir (Ozdemir ve Yirmibes,
2016).

Dagitilmis liderlik sadece bir pozisyondan dolayr ortaya cikan liderlik
davraniglari1  kapsamaz. Liderlerin, takipgilerin ve durumlarin farkli
diizeylerde etkilesimleri ve uyumlari ile ortaya cikar (Spillane, 2005). Dagitiimig
liderlik lider ve izleyenler arasinda, miizigin ritmine uygun olarak uyum iginde
dans ederek farkli figiirleri basariyla yiiriitmeye benzetilmektedir (Spillane,
Halverson ve Diamond, 2001). Dagitilmis liderlik okul yoneticileri, 6gretmen,
ogrenci ve aileleride igerir ve isbirligine bagl olarak yiiriir (Heck ve Hallinger,
2009). Orgiitte liderligi hiyerarsik bir anlayistan ziyade yatay bir anlayisla
yaymak, katilim ve igbirligini tesvik eden davranig Oriintiileri ortaya koymak,
dagitilmig liderlik davraniglarini olusturur. Boylece dagitilmis liderlik farkl
liderlik kaynaklarini harekete gecirerek ve biitiinlestirerek okuldaki toplam
liderlik potansiyelini ortaya ¢ikarir (Baloglu, 2011).

Gronn (2000), dagitilmig liderligin etkilesimle birlikte ortaya ¢iktigini
belirtmektedir. Bu etkilesim ise Orgiitteki ig boliimi ile ortaya cikmaktadir
(Gronn, 2002). Bu etkilesim sonucu karsilikli faydaya dayali bir siire¢ olugur ve
bireyler bu siirecte uzmanliklarini kullanirlar. Takimlar ya da kiigiik calisma
gruplar1 dagitilmig liderligin tipik Ornekleri olarak karar verme siireglerinde
okuldaki liderlik faaliyetlerinde Onemli gorevler yaparlar. Ortaya g¢ikan bu
durum orgiit liderinin giiciinii azaltmak yerine insan kapasitesinin daha dinamik
hale getirilmesiyle orgiit kapasitesini artirir (Gronn, 2000). Dagitilmus liderligin
esnek bir kavram olmasi amaca bagli olma, paylasilan inanclar, yiitksek amaclari
gerceklestirmeye doniik isbirligi duygusu, uzmanligin paylagilmasi ve sosyal
sermayeye vurgu yapmasindan gelir (Harris ve Lambert, 2003). O halde
dagitilmig liderlik, Orgiitte yapilan isin niteligini artirmaya yonelik isbirligi
icinde caligmaya ve kisisel ya da gruplar halinde Orgiitiin biitiiniine iligkin
sorumluluk almaya gdnderme yapmaktadir.

Okullarda dagitilmig liderlik uygulamalar1 ile okul performanslarinin
artmasinin kavramla ilgili caligmalar1 artirdigi sOylenebilir. Zaman icerisinde
okul liderliginin nasil daha islevsel olabilecegine dair beklentiler ve dagitilmis
liderligin okullarda olumlu ciktilari saglamasi kavrama verilen 6nemi artirmistir
(Harris ve Spillane, 2008). Ayni zamanda dagitilmis liderligin uygulandig:
okullarda, Ogrenci basarimlarinin ve okul performansimin yiikseldigi
goriilmektedir (Davis, 2009; Day, Gronn ve Salas, 2004; Leithwood, Anderson,
Mascall, Strauss, 2010; Spillane, 2006; Spillane, Halverson ve Diamond, 2001;
Leithwood, Patten ve Jantzi, 2010). Diger taraftan dagitilmis liderligin is
doyumu (Eres ve Akyiirek, 2016), akademik iyimserlik (Akdemir, 2016),
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Ogretmenlerin motivasyon diizeyleri (Ugar, 2015), orgiitsel baghlik (Yetim,
2015), orgiitsel adanmiglik (Ulusoy, 2014), deger temelli liderlik (Baloglu,
2012), ogretmen liderligi (Kurt, 2016) arasinda olumlu yonde iligkilerinin
olmasi, Orgiit icinde olumlu gelismeleri saglayabilecek 6nemli liderlik 6zelligi
oldugu fikrini desteklemektedir. Bu bakimdan dagitimis liderlik okul
gelisimine ve okulda kapasitesine katkida bulunmaktadir (Harris, 2004). Ciinkii
dagitilmig liderlik yaklagimi 6gretmen, veli, 6grenci ve diger liderlik bigimleriyle
kurulacak igbirligine 6zel bir 6nem verir (Baloglu, 2011). Okuldaki paydaslarin
kendilerini ilgilendiren konularda karar verme siireglerine ve okuldaki
uygulamalara katilimlarinin saglanmasiyla hem kararlar1 sahiplenmelerini hem
de kendi kapasitelerini daha etkili diizeyde kullanmalar1 saglanabilir
(Leithwood ve Mascall, 2008). Dagitilmis liderlik, okuldaki liderlik
caligmalarma okulun tiim okul toplumunun katilimimi ve sahip olduklari
niteliklerle okul liderligi siirecine katki saglamaya doniik davraniglan ifade
edilmektedir. Bunun yaninda okulda komisyonlar olusturarak ¢alismak, liderlik
konusunda model olmak, okuldaki paydaslara doniik diizenlemeler yapmak,
yOnetsel bazi yetkilerin paylagsmak, okulu bir mesleki 6grenme toplulugu olarak
gormek ve ortak amag¢ algist olusturmak Onemli dagitilmig liderlik
uygulamalarindandir (Kiling, 2013; Lambert, 2003).

Bu ifadelerden de anlasilacagi gibi, okullarda liderligin okulun biitiiniine
dagitilmasiyla okul toplumunun birlikte hareket etmesi, daha etkili caligmalar
yapmalari saglanabilir. Bunun yaninda liderligin bilgi, beceri ve uzmanliklarda
bagli olarak dagitilmasi ve coklu liderlik yapilarimin etkin kullanilmasiyla
okuldaki uyumunda artmasiyla birlikte okullarda niteligin yiikselmesi
saglanabilir.

Yoneticiye Giiven ve Dagitilmus Liderlik Arasindaki Iliski

Okul miidiiriine giiven okul etkililigini artirir (Hoy, Tarter ve Witkoskie,
1992; Tarter, Sabo ve Hoy, 1995). Okullarda yoneticilerin gosterdikleri
davraniglar isgdrenlerin giiven algisim1 belirlemede etkilidir (Hoy ve Tschannen-
Moran, 1997). Kisiler arasi giiven tekrarlanan iligkilerle artar (Louis, 2007).
Okulda giivene dayali iligkilerin artmasi ise liderlige katilimi artirir (Oduro,
2004). Boylece okullarda farkli gorevler yiiriiten 6gretmenler arasinda giivene
dayali iligkiler, liderligin farkli formlarda olusturulmasina yardimci olur
(Little,1990). Okullarda orgiitsel giiven, yoneticiye giiven ve dagitilmig liderlik
uygulamalar1 arasindan olumlu iligkiler olduguna dair kanitlar da bu gorisleri
desteklemektedir (Adigiizelli, 2016; Beycioglu, Ozer ve Ugurlu, 2012; Smylie,
Mayrowetz, Murphy ve Louis, 2007; Yilmaz ve Turan, 2015). Diger taraftan bu
durumun aksine okullarda hiyerarsik ve kontrole dayali bir anlayistan dolay1
karsilikli giiven azalabilir (Mechanic ve Rosenthal, 1999;0duro, 2004). Bryk
and Schneider (2002) isbirliginde giivenin anahtar oldugunu ifade etmektedir.
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Boyle bir durumda ise 6gretmenlerin farkli calismalarla ilgili yeterli diizeyde
sorumluluk almayacaklari ifade edilebilir.

Okullarda dgretmenler egitim niteliginin gelismesini saglamak igin igbirligi
ile hareket ederek dagitilmis liderligin uygulanmasi icin farkli uygulama
firsatlart bulurlar (Harris, 2005). Okullarda isbirligi, paylasim, alinan kararlara
katilim, demokratik davramglar dagitilmis liderligin uygulama bigimlerindedir
(Oduro, 2004). Bu baglamda okul yoneticisinin agik, giivenilir, tarafsiz olmasi,
ogretmenlerin fikirlerine ve ¢calismalarina deger vermesi 6gretmenleri yaptiklari
calismalarda cesaretlendirerek okulla ilgili daha fazla sorumluluk almalarim
saglayabilir. Boylece yoneticilerine giivenen 6gretmenler daha 6zgiin hareket
ederek, birbiriyle daha fazla isbirligine giderek, liderlik sorumlulugu alabilirler.
O halde yoOneticiye duyulan giivene dayali olarak okullarda yetkilerin
paylasildigy, birlikte calismanin 6nemli goriildiigi, isbirliginin 6n plana ¢iktigi ve
paydaslar arasinda etkilesimi ve uyumu ist diizeye cikaracak uygulamalara
agirlik verilecegi ifade edilebilir

Dagitilmis Liderlik ile Okul Akademik Iyimserligi Arasindaki Iliski

Dagitilmis liderlik uygulamalar1 okuldaki liderlik caligmalarina okulun bir
biitiin olarak katilmini ve okul liderligi siirecine katki saglamaya doniik
davraniglart tesvik eder. Giglendirme, demokratik bir cgevre, etkilesim ve
paylagilan ortak sorumluluga vurgu yapar (Lambert, 2003; Kiling, 2013; Hartley,
2007; Harris, 2005; Spillane, Dimond ve Jita, 2000). Akademik iyimserlik ise
okulda 6grenci 6grenmelerinin gerceklesebilecegine doniik olumlu kolektif bir
inanca vurgu yapmaktadir (Hor vd., 2006). Dagitilmis liderlik uygulamalarinin
okulun teknik 6zii olan 6grenci 6grenmelerini en st diizeye ¢ikarmaya doniik
calismalart igerdigi sdylenebilir (Kiling, 2013). Yani okulda liderligin
dagitilmasinin en temel gerekgesi olarak Ogretmenlerin okul akademik
basarisina vurgu yapildigini hisseden Ogretmenlerin akademik basariya daha
cok dnem vermesi saglanir. Ornegin, Hoy, Sweetland ve Smith (2002) yaptiklart
caligmada okuldaki akademik 6neme verilen dnemle birlikte kolektif yeterlik
algisnin  yiikseldigini ve onun f{izerinden Ogrenci basarisini etkiledigini
bulmuglardir. Diger taraftan okul miidiirleri 6gretmenlere ya da okuldaki
paydaslara sorumluklar vererek, basariy1 deneyimlemelerini ve kolektif yeterlik
algisini giigiilendirerek okulun akademik iyimserlik diizeyini artirabilirler. Ayni
zamanda liderligin dagitilmasi yoluyla ortak sorumluluk altinda giren
Ogretmenler farkli basarilar deneyimleyerek bir biitiin olarak kolektif yeterligin
giiclenmesi saglanabilir Bandura (1997) basarimin deneyimlenmesi, sozel
iknalar, bagkalarimin deneyimlerinden faydalanmanin kolektif yeterlik algisini
giiclendirdigini ifade etmektedirler. Hoy, Tarter ve Woolfolk Hoy’a (2006) gore
akademik iyimserligi olusturan akademik vurgu, kolektif yeterlik, veli ve
Ogrenciye giliven karsilikli nedensellik ile hareket eder. Yani akademik
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iyimserligi olusturan bir 6zelli§in artmasiyla birlikte digerlerinde de bir artig
meydana gelir ve bu karsilikli nedensellik icinde devam eder. O halde okulda
Ogretmenlere arasinda farkli liderlik firsatlarinin verilmesinin akademik
iyimserligi dogrudan ya da dolayl olarak etkileyecegi ifade edilebilir.

Dagitilmig liderlik ile okul akademik iyimserlik diizeyi arasinda dogrudan
(Akdemir, 2016; Malloy, 2012; Mascall, Leithwood, Strauss ve Sacks, 2009;
Cassity, 2012; Hasanvand, Zeinabadi, Shomami ve Karfestani, 2013) ya da
dolayl iligkileri oldugunu gosteren kanitlar vardir (Wu, Hoy ve Tarter, 2013).
Okulda dagitilmis liderlik uygulamalari, O6gretmenleri giiclendirerek, daha
demokratik ortamlar sunarak, paylasim ve sorumlulugu artirarak 6gretmenlerin
Ogrenci basarilarina doniik olumlu hisler gelistirmelerini sagliyor olabilir.
Dagitilmig liderliginin is doyumu, orgiitsel baglilik, 6gretmene motivasyonu,
adanmuglik gibi okul diizeyindeki degiskenler ile olumlu iligkilere sahip olmasi,
dagitdmig liderlikle oOgretmenlerin  okullarini sahiplendikleri  goriisiinii
destekledigi soylenebilir (Eres ve Akytirek, 2016; Ucar, 2015; Ulusoy, 2014;
Yetim, 2015). Yukaridaki ifadelerden anlagilacagi gibi okuldaki liderligin
okulun biitiiniine yayilmasiyla akademik iyimserligin artacag ifade edilebilir.

Yoneticiye Giiven ile Akademik Iyimserlik Arasindaki Iliski

Yoneticilerin davramiglar1 okulda isbirligini desteklemede ve dolayli olarak
giivenin olusmasinda etkilidir (Tschannen-Moran, 2009). Okul yoneticisi bu
giiveni okuldaki siirecleri iyi kontrol ederek ve bazi etik davraniglara dikkat
ederek saglayabilir. Bu baglamda yoneticiye duyulan giivenle birlikte
Ogretmenlerin okul yoneticileri ve diger arkadaslar ile etkilesim iginde olmalari
ve mesleki igbirligi kurmalar1 beklenir. Giiven 6gretmenlerin yetkinlik inancim
ve etkinligi artirir, akademik performans igin sonuglar dogurur ve okullardaki
taraflar arasindak isbirligini 6nemli dlciide etkiler. (Hoy ve Tschannen-Moran,
1999). Goddard (2002) isbirligine dayali bir okul kiiltiiriiniin kolektif yeterligi
artirdigim  belirmektedir. Ogretmenlerin okuldaki kararlara katilimlar1 ve
yetkilendirilmeleri, daha fazla kontrol edebilmeyle birlikte yetkinlik inanglar
artabilir (Brinston ve Steiner, 2007; Goddard, Hoy ve Hoy, 2004). Kolektif
yeterlik algis1 ise okul akademik iyimserliginin Onemli bir 6zelligidir. Okul
yOneticileri katilimer bir anlayigla 6gretmenlerin giivenini kazanabilir ve boylece
Ogretmenlerin  kolektifi yeterlik algisim giiclendirebilir. Diger taraftan
akademik iyimserliginin 6zellikleri arasinda olan kolektif yeterlik algisi, veli ve
Ogrenciye giiven, akademik 6nem karsilikli nedenselik icinde hareket eder.
Yani okulda kolektif yeterlik algis1 arttikga, 0gretmenlerin akademik bagariya
verdikleri 6nem ve giliven duygusu gelisebilir. Dolayisiyla okulun akademik
iyimserlik diizeyi artabilir (Hor vd., 2006). O halde yoneticiye giivenle birlikte
okulun akademik iyimserlik diizeyinin artacag ifade edilebilir.

Okul yoneticisiyle samimi ve giivene dayal iligskiler kurabilen 6gretmenler
desteklendiklerine inanarak okul icin daha aktif liderlik rolleri almalari
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beklenebilir. Okulda destek gordiigiinii diisiinen Ogretmenler daha yiiksek
diizeyde caba ortaya koyarlar (Hoffman, Sabo, Bliss ve Hoy, 1994; Hart, 1994;
Tschannen-Moran, 2009; York-Barr ve Duke, 2004; Wenner ve Campbell,
2016). Liderligin paylasilmasi (Brosky, 2011;Chamberland, 2009), okulda
giiven, saygi ve etige dikkat etme (Beachum ve Dentith, 2004; Gordin, 2010;
York-Barr ve Duke, 2004), 6gretmenlerin okulu gelistirecek bicimde liderlik
davraniglart gostermelerini saglar. Okulda giiven eksikligi (Muijs ve Harris,
2006) ve liderligin tek kiside toplanmasi (Chew ve Andrews, 2010) ise
ogretmenlerin liderlik davramglarini azaltir. Okul yOneticisinin sinirlayicilik
davraniglart 6gretmenlerin liderliklerinin kisitlar (Kiling, 2014). Ayni zamanda
kolaylastirict ve giiven odakli bir okul yapist 6gretmen akademik iyimserligini
gelistirir (Ozdemir ve Kiling, 2014). Diger yandan ogretmen akademik
iyimserligi ile miidiire giiven arasinda olumlu iligkiler olduguna dair kanitlar
akademik iyimserlik ve giiven arasindaki olumlu iliskiyi desteklemektedir
(Dean, 2011). Ciinkii bu iki yapi birbiriyle oldukga iligkili yapilar olarak
belirtilmektedir (Beard vd., 2010).

Bu ifadelerden anlagilacag: tizere, okul miidiiriine duyulan giiven karsilikh
etkilesimi, isbirligini, sorumluluk alma duygusunu ve okulda daha demokratik
yaklagimlar1 artirarak, bir biitlin olarak okulda 6grenmelerine doniik olumlu
algilarin olusmasini saglayabilir. Yani, yoneticiye duyulan giicli bir giiven algis
ve bununla birlikte olusan giiven havasi okulda Ogrenmeyi ist diizeye
cikarabileceklerine dair bir kiiltir olusturabilir. Bu giivene dayali kiiltiirle
birlikte 0gretmenlerin basariya verdikleri 6nem, veli ve 6grenciye olan giiven ve
kolektif yeterlik inanglarimin daha yiiksek diizeylere cikmasi beklenebilir. O
halde yoneticiye giivenin okulun akademik iyimserlik diizeyinin artmasini
saglayacagi ifade edilebilir.

Bu ifadelerden hareketle arastirmanin ana amaci olarak, dagitilmis liderligin
yoneticiye giiven ile okul akademik iyimserlik diizeyi arasindaki aracilik roli
incelenmistir. Bununla birlikte bu arastirmada ii¢ hipotez incelenecektir.
Bunlar;

1) Yoneticiye giiven ile okul akademik iyimserlik diizeyi arasinda pozitif
yOnlii ve anlamli bir iliski bulunmaktadir.

2) Yoneticiye giiven ile dagitilmis liderlik arasinda pozitif yonli ve anlamli
iligki bulunmaktadir.

3) Dagitilmis liderlik ile okul akademik iyimserlik diizeyi arasinda pozitif
yOnlii ve anlamli iliski bulunmaktadir.
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Sekil 1. Yoneticiye Giiven, Dagitilmus Liderlik ve Okul Akademik Iyimserligi
Arasindaki Iligkilere Ait Model

Yontem

Model

Bu arastirmada Ogretmen goriislerine gore yoOneticiye giiven, dagitilmisg
liderlik ve okul akademik iyimserlik diizeyleri arasindaki iligkilerin belirlenmesi
i¢in iliskisel modelde tasarlanmigtir. Arastirmada dgretmen algilarina gore okul
yOneticisine giivenin, okul akademik iyimserlik diizeyi tizerindeki dogrudan ve
dagitilmig liderlik araciligi ile dolayli olarak yordayacagi diisiiniilen bir model
olusturulmustur.

Katiimcilar

Arastirmanin katihmeilarim 2016-2017 egitim-6gretim yilinda, Istanbul ili
Kadikdy ilgesinde gorev yapmakta olan oOgretmenler olusturmaktadir.
Aragtirmanin katilimcilarini, ulagilmasi kolay ve uygun okullardaki 6gretmenler
olusturmaktadir. Okullardak 6gretmenler segilirken uygun 6rnekleme yontemi
ile secim yapilmistir. Arastirmaya 540 6gretmen katilmistir. Katilimeilarin 388’si
(%72) kadm, 152’si (%28) erkektir. Ilkokullardan 155 (%29), ortaokullardan
219 (%28), liselerden 166 (%31) 6gretmen arastirmaya katilmistir. Caligmaya
katilanlarin yas ortalamasi 42.8 y1l, 6gretmenlerin okullarindaki ortalama gorev
stireleri 5.84 y1l, ortalama kidemleri ise 17.8 yildir.

Veri Toplama Araclart

Katilimcilarin demografik ozelliklerine iligkin bilgiler, cinsiyet, yas, kidem,
bulundugu okulda calistigi yi, calistigt okul tirii olarak toplanmustir.
Arastirmada veri toplamak amaciyla Okul Akademik Iyimserlik Olgegi,
Dagitilnus liderlik olgegi, Yoneticiye Giiven Olgegi kullanilmugtir.

Okul Akademik Iyimserlik Olgegi: Okul akademik iyimserlik 6lgegi, okullarin
Ogrenci 0grenmelerinin saglanabilecegine doniik bir biitiin olarak olumlu bakig
algilarini ortaya koymak amaciyla Hoy (2006) tarafindan gelistirilmistir. Hoy ve
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dig. (2006, s.436) bu durumu su sekilde aciklamaktadir; "Ogeler bireysel
Ozelliklere degil de okul Ozelliklerini 6grenmek igin yazilmistir (6r." Bu
okuldaki &gretmenler ogrencilerine giivenebilir"). Tkincisi, smiflar arasi
korelasyon katsayilari, akademik optimizm yapisini olusturan {i¢ degiskenin her
biri igin dnemli bir grup etkisi oldugunu gdstermistir." Coban ve Demirtag
(2011) tarafindan olcegin Tiirk kiiltiiriine uyarlamasi yapilmigtir. Olcek 19
maddeden ve 3 alt boyuttan olusmaktadir. Olgek “(1) Kesinlikle katilmiyorum”
ile “(5) Kesinlikle katiliyorum” arasinda degisen Likert tipinde 5°li
derecelendirme ile hazirlanmistir. Olgek kolektif yeterlik boyutu, veli ve
ogrenciye giiven boyutu ve akademik 6nem boyutundan olusmaktadir. Ug
boyutun acikladigi varyans % 56.92 olarak bulunmustur. Kolektif yeterlik 5
maddeden, akademik vurgu 7 maddeden, veli ve 6grenciye giiven alt boyutu 7
maddeden olugmaktadir. Olgegin alt boyutlarinin giivenirligine dair hesaplanan
Cronbach’s Alpha degerleri .68 ile .89 arasinda degismektedir. Olgegin tiimiine
ait Cronbach’s Alpha degeri ise .85 olarak bulunmustur. Olgekten alinan puan
arttikca Ogretmenler tarafindan algilanan okullarin akademik iyimserlik
diizeyleri yiikselmektedir. Olgekte kolektif yeterlik boyutuna érnek madde “Bu
okulda 6gretmenler zor 6grencilerle basa cikabilirler”, veli ve 6grenciye giiven
boyutundan O6rnek madde “Bu okuldaki Ogretmenler ailelere giivenir”,
akademik vurgu boyutuna 6rnek madde “Ogrenciler iyi not alabilmek igin
ekstra caba sarf ederler” seklindedir (Coban ve Demirtas, 2011; Hor vd., 2006).

Olgegin yapisimin bu ¢alismadaki verilerle uyumunu gérebilmek icin
Dogrulayici Faktor Analizi (DFA) yapilmustir. 3 faktorlii ve 19 maddeli yapinin
DFA’s1 dogrulanmamistir. Yildiz (2011) ve Coban ve Demirtag (2011)’in
caligmalarinda benzer bulgular bulunmaktadir. Daha sonra 6lgek maddelerine
acimlayict faktdr analizi uygulanmis (AFA) ve 6lgegin tek boyutlu bir yapi
gosterdigi gOrilmiistiir. Tek boyutlu yapida agiklanan varyans %43.56
bulunmustur. Bu calisma icin 6lcegin giivenirligi ise .91 olarak bulunmustur.
Maddelerin faktor yiikleri .51 ile .80 arasinda bulunmustur.

Dagitilnus  Liderlik Olgegi: Dagitilmis Liderlik Olgegi, Lambert (2003)
tarafindan gelistirilen ve Kiling (2013) tarafindan Tiirk kiiltiiriine uyarlamasi
yapilan Okullarda Liderlik Kapasitesi Olceginin bir alt boyutudur. Bu boyut
ogretmenlerin okullanindaki dagitilnus liderlik alglanimi ortaya koymak ve okul
toplumunun liderlik calismalarnina kattimuna ve katkisina vurgu yapmaktadir.
Dagitilmig liderlik Olceginin agiklanan varyanst % 51.9’dur. Bu boyuta iligkin
giivenirlik analizi sonucu ise Cronbach’s Alpha i¢ tutarlilik katsayis1 .91 olarak
bulunmustur. Bu boyut 7 maddeden olusmaktadir. Ornek maddeler sunlardir:
“Okulumuzda hepimiz birbirimize liderlik etme firsati yaratacak sekilde
hareket ediyoruz” ve “Ortak bir amag¢ algis1 olusturmak icin birlikte
calistyoruz”.
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Olgegin tek boyutlu yapismin bu calismanin verileriyle uyumlu olup
olmadigini anlamak tizere DFA yapilmistir. 2 tane modifikasyon sonucunda
verilerin iyi uyum gosterdigi goriilmiistiir ( x2 =45.37; p < .05; df = 12; x2/df=
3,78; RMSEA = .07; CFI = .99; GFI = .98). Olgekte yer alan maddelerin
standart faktor yiikleri .67 ile .86 arasinda degismektedir. Olgegin giivenirligi
icin hesaplanan i¢ tutarlik katsayisi ise .91 olarak bulunmustur.

Yoneticiye Giiven Olgegi: Bu olgek, Yilmaz (2005) tarafindan uyarlanan
Okullarda Orgiitsel Giiven Olgeginin bir alt boyutudur. Olcek, Daboval, Comish,
Swindle ve Gaster (1994) tarafindan gelistirilmistir (Akt., Yilmaz, 2005).
Okullarda orgiitsel giiven 6lgegi 4 boyutludur. Ancak bu arastirma icin sadece
yoneticiye giiven boyutu alinmistir. Bu boyut 12 maddeden olugmaktadir.
Yoneticiye giiven boyutunun giivenirligi icin hesaplanan Cronbach’s Alpha
katsayisi .95 bulunmustur (Yilmaz, 2005).

Bu 06lgegin yapisinin mevcut verilerle uyum gosterip gostermedigine DFA ile
bakilmistir. Iki tane madde atildiktan sonra uyum 3 modifikasyon yapilmis
sonugta uyum indekslerinin iyi uyum gosterdigi gorilmiistiir (y2 =137.16; p <
.05; sd = 12; x2/sd = 4,28; RMSEA = .08; CFI = .98; GFI = .95). Mevcut
caligma icin gilivenirlige dair hesaplanan Cronbach’in Alpha degeri ise. 96
bulunmustur. Ornek maddeler sunlardir:” Okul miidiirii 6gretmenlerin
Onerilerini dinler” ve “Okul midiirii, acik ve diristtiir.”

Verilerin Analizi

Oncelikle regresyon analizleri icin bazi varsayimlar incelenmistir. Bu
baglamda verilerin analizi temel olarak iki adimda gergeklestirilmistir. Birinci
adimda, veriler eksik ya da hatali deger, aykir1 deger ve coklu degisme
bakimindan incelenmistir. Ikinci asamada ise, hipotezler analiz edilmistir.
Oncelikle eksik degerlere ortalama deger atanmustir. Bunun yaninda
degiskenler arasi coklu baglanti (multicollinearity), varyans sismesi (VIF) ve
tolerans degerleri incelenmistir. Verilerin normalligine yonelik carpiklik ve Q-
Q grafigine, mod ve medyan degerlerine bakilmistir. Verilerin (-.20) ile (-1.66)
arasinda carpiklik degerlerine sahip oldugu goriilmektedir. Degiskenler
arasinda r = .58’den bilyiik korelasyona rastlanmamaigtir. Carpiklik ve basikligin
+2 ve -2 arasinda olmasina bagl olarak normal dagilima sahip oldugu
soylenebilir (Gravetter ve Wallnau, 2014; Trochim ve Donnelly, 2006). Bunun
yaninda histogram ve Q-Q plot grafigine de bakilarak ve veri sayisinin 30’u
ge¢mesinden de hareketle verilerin normal dagildigi varsayilmistir. Ardindan
VIF degerlerinin 10’dan kiiciik oldugu ve sifira yaklasan tolerans degerinin
olmadigi goriilmiistiir. Ayrica CI (Condition Index) degerleri 30’un altinda
bulunmustur. Bu sonuglara gore verilerin analize uygun oldugu sonucuna
varimigtir. Verilerin anlamliligina .05 diizeyine gore karar verilmistir.
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Arastirmada alt problemlerin ¢Oziimlenmesi icin elde edilen verilerin
analizinde yOneticiye giiven, dagitilmis liderlik ve okul akademik iyimserlik
diizeylerinden elde edilen puanlarin aritmetik ortalamalar1 hesaplanmstir.
Analizler bu degerler iizerinden yapilmigtir. Degisken arasindaki iligkilerin
saptanmasi icin Pearson Momentler Carpimu Korelasyon katsayist (r)
kullanilmistir. Bagimsiz degiskenlerin bagimli degiskenlerin yordayicilik giiciinii
belirlemek amaciyla Regresyon Analizi yapilmistir. Dagitilmis liderligin
yoneticiye giiven ve okul akademik iyimserlik diizeyi arasindaki aracilik roli
icin Baron ve Kenny'nin (1986) Onerilerine uygun olarak hiyerarsik regresyon
analizi kullanilmigtir. Regresyon analizlerinin yorumlanmasinda,
standartlastirilmig Beta (f3) katsayilar1 kullanilmigtir. Verilerin anlamliligina .05
diizeyine gore karar verilmistir. Bunun yaninda kismi araciligin anlamli olup
olmadigini anlamak i¢in Sobel testi uygulanmustir.

Aragtirmada kullanilan uyum indeksleri su sekildedir; GFI, AGFI’den elde
edilen katsaymin .85 (Anderson ve Gerbing, 1984 ve Cole, 1987) veya .90
(Kline, 2005; Schumacker ve Lomax, 1996) iizerinde olmasi iyi bir uyum olarak
kabul edilmektedir. RMSEA’dan elde edilen .10 ve daha kiigiik degerler
uyumluluk icin yeterlidir. x2/sd’nin oraninin ise 2-5 arasindaki olmasi iyi uyumu,
2’den kiigiik degerler ise mitkkemmel uyumu ifade etmektedir (Joreskog ve
Soérbom, 2001).

Bulgular

Okulun akademik iyimserligine iligkin degiskenler arast iligkiler, ortalamalar
ve standart sapma degerleri verilmistir (Tablo 1).

Tablo 1
Okul Akademik Fyimserligi, Dagitilnug Liderlik, Yoneticiye Giiven Arasindaki
Lliskiler, Ortalama ve Standart Sapma Degerleri

Okul - T
<. = . Dagitilmis  Yoneticiye
Degisken X S .Al.<adern.1uk. Li%ierlik§ Giiveny
Iyimserligi
Okul Akademik Tyimserligi  3.73 71 - 38 28
Dagitilmig Liderlik 3.07 .70 - 52"
Yoneticiye Giiven 4.47 .68 -
*p < 0.05

Ogretmen algilarina gore okulun akademik iyimserlik diizeyi orta diizeyin
iizerindedir (X = 3.73). Okulda algilanan dagitilmis liderligin gérece orta
diizeyin iizerinde oldugu goriilmektedir (i = 3.07). Yoneticiye giiven algis1 ise
oldukga yiiksek diizeyde bulunmustur (X = 4.47). Ogretmenlerin genel olarak
okulun bu 6zellikleriyle ilgili olumlu algilara sahip oldugu goriilmektedir.
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Korelasyon analizi sonuclarma gore okul akademik iyimserlik diizeyi ile
dagitilmig liderlik arasinda (r = .38, p <.05), okul akademik iyimserligi ile
yOneticiye giiven arasinda (r = .28, p <.05 ) pozitif yonli ve anlaml iligkiler
oldugu bulunmustur. Yoneticiye giiven ile dagitilmig liderlik arasinda pozitif
yonlii ve anlaml iligkiler oldugu bulunmustur (r = .52, p <.05) .

Okul Yoneticisine Giiven ve Okul Akademik Iyimserligi Iliskisinde Dagitimus
Liderligin Aract Etkisi

Calismada dagitilmig liderligin araci degisken rolil arastirilmistir. Baron ve
Kenny (1986) tarafindan araci degisken kosullarina gore dagitilmis liderligin
yordama giicii yeniden degerlendirilmistir. Bu yOnteme gore bagimsiz
degiskenin araci ve bagimli degisken iizerinde anlamli bir etkisinin olmasi
gerekir. Diger yandan aract degisken analize dahil edildiginde bagimsiz
degiskenin bagimli degisken tizerinde regresyon katsayr degeri diiserken,
anlamhiligi devam etmelidir. Ilk olarak degiskenleri arasindaki dogrudan ve
dolayli etkiler ayr1 ayr1 incelenmistir.

Tablo 2
Yoneticiye Giiven ve Okul Akademik lyimserligi Arasindaki Iliskiye Dair Regresyon
Sonuclart

Yordayan degiskenler  Yordanan degigkenler B R? p
l.adim  Yoneticiye giiven Q.klﬂ ak.af}emlk .28 .08 p<.05
iyimserligi

Modelde birinci adimda Tablo 2’de gorildiigi gibi yoneticiye giiven ile okul
akademik iyimserlik diizeyi arasindaki iliskiye bakilmis, pozitif yonde ve anlaml
bir iligki bulunmugtur (f = .28, p < .05).

Tablo 3
Yoneticiye Giiven ve Dagitilmus Liderlik Arasindaki Iliskive Dair Regresyon
Sonuclar
Yordayan degiskenler ~ Yordanan degigkenler B R? p
2.adim  YOneticiye giiven Dagitilmis liderlik S2 31 p<.05

Ikinci adimda Tablo 3te goriildiigii gibi yoneticiye giivenin dagitilmis
liderlik tizerindeki yordama giiciine bakilmistir. Yoneticiye giivenin dagitilmig
liderligi anlamli ve pozitif yonde yordadig: goriilmiistiir (8 = .52, p < .05).

Tablo 4
Dagitilmus  Liderlik ile Okul Akademik Iyimserligi Arasindaki Iliskiye Dair
Regresyon Sonuclar

Yordayan degiskenler Yordanan degiskenler B R p
3.adm  Dagitilmis liderlik Okul akademik 36 15 p<.05
iyimserligi

Ugiincii adimda Tablo 4’te goriildiigii gibi dagitilmis liderligin  okul
akademik iyimserlik diizeyini yordama giiciine bakilmistir. Dagitilmis liderligin
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okul akademik iyimserlik diizeyini anlamli ve pozitif yonde yordadig
goriilmiistiir (8 = .36, p < .05). Bu bulgulara dayali olarak aracilik etkisinin 6n
kosullarinin saglandig goriilmiistiir.

Tablo 5
Dagitilnus Liderlik, Yoneticiye Giiven ve Okul Akademik Iyimserligi Arasindaki
Aractliga Dair Regresyon Sonuglarn
Yordayan degiskenler ~ Yordanan degiskenler f R? p
4.adim  Yoneticiye giiven Okul akademik A2 p <.05
Dagitilmig liderlik iyimserligi 32 A5 p< .05

Dordiincii adimda Tablo 5’te goriildiigii gibi yoneticiye giiven ile okul
akademik iyimserligi arasindaki iliskide dagitilmis liderligin araci etkisi
incelenmistir. Dordiincii asamada yOneticiye giivenin dagitilmig liderlik ile
birlikte analize girmesiyle birlikte yoneticiye giivenin okul akademik iyimserlik
tizerindeki yordama giicii daha yiiksek bir degerden (f = .28, p < .05) daha
diisiik bir degere diigsmiis ve yordama giicii hala anlamli kalmistir (f = .12, p
<.05). Diger taraftan dagitilmig liderligin akademik iyimserligi anlamli bi¢cimde
yordamaya devam ettigi gorilmistir (f = .32, p < .05). Yani dagitilmis
liderligin aracilik rolii oldugu goOriilmiistiir. Baska bir ifadeyle yOneticiye
giivenin okul akademik iyimserligini dogrudan acikladigt modeldeki varyans
degeri olan %8, dagitilmis liderligin modele eklenmesiyle %15’e ¢ikmistir. Bir
degiskenin aracilik roliine bakilirken bagimsiz degiskenin bagimli degiskeni
anlamsiz olarak yordamasi durumunda tam aracilik bagimsiz degiskenin bagiml
degiskeni yordamasinda anlamli bir azalma s6z konusu oldugunda ise kismi
aractlk rolii bulunur (Frazier, Tix ve Barron, 2004). Son olarak kismi aracilik
roliinii belirlemek icin Sobel Testi yapilmigtir. Aracilik testi sonucunda z degeri
7.62 (p < .01) olarak bulunmustur. Bu sonug¢ dagitilmg liderligin kismi aracilik
rolinii gostermektedir O halde yoOneticiye giiven hem dogrudan, hem de
dagitilmug liderlik aracilifi ile okul akademik iyimserlik diizeyini yordamaktadir
(Sekil 2).

Dagitilmig
liderlik

52

Yoneticiye 28 (.12) Okul akademik

iyimserligi

giiven

Sekil 2. Dagitilmig Liderligin Araci Rolii
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Tartisma, Sonug ve Oneriler

Bu arastirmada 6gretmen algilarina gore yoneticiye giiven, dagitilmig liderlik
ve okul akademik iyimserlik diizeyleri arasindaki iligkiler incelenmistir.
Arastirma sonuclarina gore yoneticiye giiven, dagitilmis liderlik ve okul
akademik iyimserlik diizeyleri arasinda olumlu yoénde iligskiler oldugu
bulunmustur. Bunun yaninda dagitilmis liderli§in yoneticiye giiven iizerinden
okul akademik iyimserlik diizeyinin bir yordayicist oldugu ortaya konulmustur.

Arastumada Ogretmen goriiglerine gore yoneticiye glivenin okuldaki dagitilmus
liderligi anlaml bigimde yordadigi bulunmustur. Bu bulguyu dogrudan ya da
dolayli bigimde destekleyen benzer bulgular bulunmaktadir (Adigiizelli, 2016;
Beycioglu, Ozer ve Ugurlu, 2012; Smylie, Mayrowetz, Murphy ve Louis, 2007;
Yimaz ve Turan, 2015). Bu bulguya goére yoneticiye giliveninin artmasiyla
dagitilmis liderlik davraniglarinin da artacag ifade edilebilir. Birlikte calismanin
anahtar1 karsihikli giivendir (Bryk ve Schneider, 2002). Bursalioglu (2011),
yoneticinin en dnemli gorevleri arasinda dostluk, saygi, giiven temelinde anlayig
gostermenin oldugunu ifade etmektedir. Ciinkii giivene dayal iligkilerde
taraflar daha yapici iligkiler sergilemektedirler. Diger taraftan okul yoneticisine
giiven Ogretmenlerin daha profesyonel davraniglar gdstermesini saglar (Kosar,
2015). Yani uzmanlk alanlarina saygi duyulan Ogretmenler Ogrenci
Ogrenmelerine doniik daha yiiksek diizeyde sorumluluk alabilirler ve
Ogretmenlerin Ogrenci Ogrenmelerine yonelik igbirligi yapmalarina katkida
bulunabilir. Yoneticiye giivenin oldugu bir ortamda ise okullar mesleki
ogrenme topluluklarina donerler (Scribner, Hager ve Warne, 2002). Okullarda
birlikte ¢aligma, karar alma siireclerinde etkin rol alma, okul icinde
demokrasinin uygulanmasi dagitilmis liderligin uygulanmasini kolaylastirir
(Oduro, 2004). Diger taraftan karsilikli anlayisin olmadigi, giiven diizeyinin
diisiik oldugu orgiitlerde dagitilmis liderlik davraniglar1 géstermek ve yiiriitmek
zordur (Youngs, 2008). O halde okuldaki yoneticiye giivenle birlikte
O0gretmenlerin 0grenci 6grenmelerine, okulun gelisimine doniik faaliyetlere ve
liderlik siireclerine bir biitiin olarak katilacaklari, dagitilmis liderlik
davraniglarini daha yiiksek diizeyde gosterecekleri ifade edilebilir.

Arastumada  Ogretmen algilanina gore dagitlmug liderligin okul akademik
iyimserlik diizeyini anlamli bicimde yordadigi goriillmiistiir. Arastirmanin bu
bulgularini dogrudan (Akdemir, 2016; Cassity, 2012; Hasanvand, Zeinabadi,
Shomami ve Karfestani, 2013; Malloy, 2012; Mascall, Leithwood, Strauss ve
Sacks, 2009) ya da dolayli olarak destekleyen benzer bulgular bulunmaktadir
(Wu, Hoy ve Tarter, 2013). Dagitilmis liderligin artmasiyla okul akademik
iyimserlik diizeyinin artmas1 okuldaki kolektif yeterlik algisi, 6gretmen ve veliye
giiven ve akademik basariya verilen Onem ile aciklanabilir. Beard, Hoy ve
Woolfok Hoy (2010) okulun akademik iyimserlik diizeyinin belirlenmesinde,
ogretmenlerin kolektif yeterlik algilarinin, veli ve dgrenciye giiven diizeylerinin
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ve akademik vurgunun 6nemli oldugunu belirtmektedirler. Bu o6zelliklerden
okuldaki kolektif yeterligi artiran bazi uygulamalar bulunmaktadir. Okulda
ogretmenlerin liderlik rolleri ve ortak sorumluluk almalariyla Ggretmenler
arasinda igbirligi artar (Chen ve Bliese, 2002; Marzano, Waters ve McNulty,
2005). Isbirligi siirecindeki paylagimlar, deneyimler ve karsilikli olumlu
tesviklerle 6gretmenlerin kendi yeterliklerine olan inanglar giiglenir (Bandura,
1997). Isbirligi ve sorumluluk alan 6gretmenler karar alma siireclerine katilirlar
ve bu katilim siirecinde kendilerini daha yetkin hissettiklerinden kendilerine
olan giivenleri artar (Brinston ve Steiner, 2007; Goddard, Hoy ve Hoy, 2004).
Dolayisiyla dagitilmig liderlik uygulamalaryla birlikte okulda 6grenci
Ogrenmelerinin saglanacagina dair daha olumlu bir atmosfer olugmasi
saglanabilir. Ayn1 zamanda Ogretmenlerin ortak sorumluluklar almalariyla
okuldaki akademik basariya verilen dnem artiyor olabilir. Okullarda akademik
bagariya verilen énemin okul basarisini artirdigi bilinmektedir (Griffith, 2002;
Hoy, Sweetland ve Smith, 2002; Roney, Coleman ve Schhlichting, 2007).
Okuldaki basarinin artmasi okulda 6grenci 6grenmelerine doniik daha iyimser
bir hava olugmasini saglayabilir. Son olarak liderlige katki siirecinde veli ve
Ogrenciyle her tiirlii is birligi giivene dayali iligkileri gelistiriyor olabilir. Olusan
giivenle birlikte 6gretmenlerin daha yiiksek caba gOsterir ve Ogrenci basarisi
olumlu yonde etkilenir Yani kolektif yeterlik, giiven ve akademik basarmnya
verilen 6nem etkilesim icinde akademik iyimserligi artirir (Beard vd., 2010;
Goddard, Tschannen-Moran ve Hoy, 2001; Hoy ve Tschannen-Moran, 1999).
Bu aciklamalara bir biitiin olarak bakildiginda dagitilmis  liderlik
uygulamalariyla liderlik siirecine katki verilmesi, 6gretmenlerin giiglendirilmesi
ve ortak sorumluluk almalarinin okuldaki akademik iyimserligi destekleyecegi
sOylenebilir.

Arastumada Ogretmen algilanina gore yoneticiye giivenin okul akademik
iyimserlik diizeyini anlamlt bicimde yordadigi gorviilmektedir. Arastirmanin bu
bulgularimi dogrudan destekleyen bir bulguya rastlanmamustir. Ancak 6gretmen
akademik iyimserligi ile kolaylastiric1 ve giiven odakli bir okul yapisi (Ozdemir
ve Kiling, 2014), okul miidiiriine gliven arasinda olumlu iligskiler olduguna dair
bulgularin mevcut arasgtirma sonuglarini destekledigi sdylenebilir (Dean, 2011).
Cinkii farkli ¢alismalarda 0gretmen akademik iyimserligi ile okul akademik
iyimserligi iligkili yapilar olarak belirtilmektedir (Hoy, Tarter, and Woolfolk
Hoy 2006; Woolfolk Hoy, Hoy, and Kurz 2008). Giiven davraniglarda tutarlilig
giiclendirir ve igyerinde etkililigi artirir (Mishra ve Morrisey, 1990). Kisilerarasi
giiven diizeyi arttikca okuldaki isbirligi ve iletisim siirecleri bu durumdan
etkilenerek, Ogretmenlerin egitimin niteligine doniik daha fazla caligma
yapmalarina katkida bulunur (Tschannen-Moran, 2009). Goddard (2002)
isbirligine dayal1 bir okul kiiltiiriiniin kolektif yeterligi artirdigim belirmektedir.
O halde okuldaki isbirliginin Ogretmenlerin kolektif yeterlik algilarim
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giiclendirebilir (Bandura, 1997; Goddard, Woolfolk-Hoy ve Hoy, 2000). Okulda
giiven, saygl ve etige dikkat etme Ogretmenlerin okulu gelistirecek bigimde
liderlik rolleri gostermelerini saglar (Beachum ve Dentith, 2004; Gordin, 2010;
York-Barr ve Duke, 2004). Yoneticiye giliven farkli orgiitsel degiskenler
iizerinden Ogretmenlerin baghligini saglayarak akademik iyimserligi artirtyor
olabilir (Kiliglar, 2011; Trace, 2016; Zeinabadi ve Rastegarpour, 2010). Bu
degiskenlerden okul yoneticisine giiven ile Orgiitsel adalet (Kiliclar, 2011),
prosediirel adalet (Zeinabadi ve Rastegarpour, 2010), Ogretmenlerin
profesyonel davraniglar1 (Kosar, 2015), yoneticiye baglanma stilleri (Karapinar,
2015) ve is doyumu (Trace, 2016) arasinda olumlu iliskiler bulunmaktadir. Bu
ifadelerden hareketle, Ogretmenlerin giivenini kazanan yoOneticilerin
Ogretmenler arasindaki isbirligini gelistirerek, onlara destek olarak ve giivene
dayali bir okul kiltiiri olusturarak okuldaki akademik iyimserligin
giiclenmesini sagladig1 yorumu yapilabilir.

Aragtirmada dagitilmig liderlik davranislarinin yoneticiye giiven diizeyi ile
okul akademik iyimserlik diizeyleri arasinda kismi araci oldugu goriilmektedir.
Bu bulguya gore okulda yoneticiye giiven diizeyi arttikca dagitilmig liderlik
uygulamalar1 artmakta, dagitilmig liderlik uygulamalari arttikca da okulun
akademik iyimserlik diizeyi artmaktadir. Diger bir ifadeyle yoneticiye yonelik
hissedilen giivenin ve okul liderligine katkinin benimsendigi dagitilmis liderligin
okul akademik iyimserlik diizeyine katkida bulunacag ifade edilebilir.
Calismanin bu bulgusu okulda hissedilen giiven ve dagitilmis liderlik
uygulamalarinin 6rgiitsel destegi yordadigini belirten Yilmaz ve Turan (2015)’in
bulgulartyla benzerlik gostermektedir. Dagitilmig liderlik okuldaki egitim
niteliginin gelismesine doniik demokratik katilim, etkilesim, paylasilan
sorumluluk ve giiclendirme gibi yonlere agirlik verdiginden, bu faaliyetlerin
yOneticiye giiven ile yiiriitillecegi goriilebilir. Boyle bir giiven ise tekrarlanan
iligkilerle artar (Louis, 2007). Yoneticisine giivenen Ogretmen ise liderlik
stiireclerine daha fazla katki verir (Oduro, 2004). Bu baglamda Bryk ve
Schenieder (2002) okul yoneticileri ile Ogretmenler arasinda giivenin
gelismesinde Ogretmenlerin goriislerine deger verilmesinin 6nemli oldugunu
belirtmektedir. Ogretmenlerin  kendi alanlarini ilgilendiren konularda
goriiglerinin alinmasi ve kararlara katilimlarinin saglanmasi yoneticiye giivenin
olusmasinda oOnemlidir. Bu siireclere katiim ile birlikte 6gretmenlerde
calistiklar1 okulla ilgili bizim okulumuz algisi gelismektedir. Bu ifadelerle
birlikte okuldaki giiven ortami liderli§in okulda yayilmasi yoluyla akademik
iyimserligin gelismesinde etkili olan okulda kolektif yeterlik, giiven ve akademik
basartya verilen Onem Ozelliklerini destekliyor olabilir. Hoy, Tarter, ve
Woolfolk Hoy’ a gore (2006) gore akademik iyimserligi olusturan akademik
vurgu, kolektif yeterlik, veli ve 6grenciye giiven karsilikli nedensellik ile hareket
eder. Yani akademik iyimserligi olusturan bir Ozelligin artmasiyla birlikte
digerlerinde de bir artis meydana gelir ve bu karsilikli nedensellik icinde devam
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eder. O halde bu ifadelere bir biitiin olarak bakildiginda okul yoneticisine
duyulan giiven ve okuldaki dagitilmis liderlik uygulamalarinin etkileserek okul
akademik iyimserlik diizeyini destekleyecegi sOylenebilir.

Yoneticiye giiven ve dagitilmig liderligin akademik iyimserlik ile iligkilerinin
dogrudan ya da dolaylh bir sekilde ortaya konulmasi, okul akademik
iyimserliginin desteklenmesinde 6nemli degiskenler olduklarini gdstermektedir.
Aragtirmadaki sonuglar su sekilde ozetlenebilir; Ogretmen algilarina gore (i)
yOneticiye giiven diizeyi algilanan dagitilmig liderlik diizeyini yordamaktadir (ii)
dagitilmig liderlik okulun akademik iyimserlik diizeyini yordamaktadir (iii)
yoneticiye giiven diizeyi okulun akademik iyimserlik diizeyini yordamaktadir
(iv) yoneticiye giiven diizeyi dagitilmug liderlik aracilifiyla okulun akademik
iyimserlik diizeyini yordamaktadir. Bu arastirmadaki sonuglara gore, okullarda
yoneticiye duyulan giiven st diizeylerde olmasinin 6nemli oldugu ifade
edilebilir. Bu baglamda okul yoneticilerinin 6gretmenleri anlayisla karsilamasi,
aciklik ve diiriistliigii ilke edinmeleri, katilimci bir yonetim tarzi benimsemeleri,
tarafsiz  davranmalari, Ogretmenlerin  gelisimini saglayacak  ortamlar
hazirlamalar1 ve oOgretmenlerle olan iligskilerinde olumlu yaklagimlar
sergilemeleri Onerilebilir. Bu bakimdan okullarda biz algisin: gelistirmeye doniik
okul temelli calismalar planlanabilir. Diger taraftan dagitilmis liderligini Orgiit
ciktilarinda 6nemli bir degisken oldugu goriilmektedir. Bu bakimdan okulda
dagitilmig liderlik uygulamalarimi gelistirmek icin 6gretmenlere formal ya da
informal liderlik rolleri sunulabilir. Dolaysiyla kolektif calismalara agirlik
verilebilir. Okulda giicli akademik vurgu ile birlikte, basarilarin
odillendirilmesi ve okuldaki diger paydaslarin isbirligi yapmalar1 saglanarak
dagitilmug liderligin giiclendirilmesi yoluyla okulun akademik iyimserlik algisi
daha ist diizeylere cikartilabilir. Egitim politikas1 agisindan bakildiginda
okullarda liderligin yayilmasin1 saglayacak bicimde bazi yapisal degisiklikler
yapilabilir ve kolaylastirici okul yapilart kurulmasi {izerinde planlamalar
yapilabilir. Bunun igin denetleme ve kontrol dengesini kuracak sekilde
politikalar iretilebilir. Tiirkiye baglaminda dagitimci liderlik ve akademik
iyimserligin farkli yapilar1 ve 6grenci basarilar1 arasindaki iligkiler incelenebilir.
Akademik iyimserlik konusundaki smurli sayida c¢alisma bulundugu
goriildiigiinden bu degisken farkli degiskenler neden-sonug iliskileri
diizleminde aragtirilabilir.

36



Trust, Distributed Leadership and Academic Optimism

References/Kaynaklar

Adigiizelli, Y. (2016). Dagitilmig liderlik ile Orgiitsel gliven arasindaki iligkinin
Ogretmen goriiglerine gore incelenmesi. Egitim ve Bilim, 41(185), 269-280.

Akdemir, O. A. (2016). Ogretmen algilanna gore okul yoneticilerinin dagitilmus
liderlik davramglarimin okullarin akademik iyimserlikleri ile orgiitsel baghlik
ve okul basansiyla iligkisi (Yayimlanmamig doktora tezi). Atatiirk
Universitesi, Erzurum.

Anderson, J. C., & Gerbing, D.W. (1984). The effect of sampling error on
convergence, improper solutions, and goodness-of-fit indices for maximum
likelihood confirmatory factor analysis. Psychometrika, 49(2), 155-173.
https://doi.org/10.1007/BF02294170

Baloglu, N. (2011). Dagitimc liderlik: okullarda dikkate alinmasi gereken bir
liderlik yaklasimi. Ahi Evran Universitesi Egitim Fakiiltesi Dergisi, 12(3),
127-148.

Bandura, A. (1997). Self-efficacy: The exercise of control. New York: W. H.
Freeman and Company.

Baron, R. M., & Kenny, D. A. (1986). The moderator-mediator variable
distinction in social psychological research: conceptual, strategic, and

statistical considerations. Journal of Personality & Social Psychology, 51(6),
1173-1182. https://doi.org/10.1037/0022-3514.51.6.1173

Barth, R. (1990). Improving schools from within: Teachers, parents and principals
can make a difference. San Francisco, CA: Jossey-Bass.

Beachum, F., & Dentith, A.M. (2004). Teacher leaders creating cultures of
school renewal and transformation. Educational Forum, 68(3), 276-286.
https://doi.org/10.1080/00131720408984639

Beard, K.S., Hoy, W.K., & Hoy, A.-W. (2010). Academic optimism of individual
teachers: confirming a new construct. Teaching and Teacher Education,
26(5), 1136-1144. https://doi.org/10.1016/j.tate.2010.02.003

Beycioglu, K., Ozer, N, & Ugurlu C.T. (2012). Distributed leadership and
organizational trust: the case of elementary schools. Procedia - Social and
Behavioral ~ Sciences, 46, 3316-3319. https://doi.org/10.1016/j.sbspro.
2012.06.058

Boz, A. (2016). Okul yoneticilerinin otantik liderlik davramslart ile okullarin
akademik iyimserlik ve Ogretmenlerin orgiitsel sinizm diizeyleri arasindaki
iliski (Yayimlanmamig doktora tezi). Dicle Universitesi, Diyarbakir.

Brinson, D., & Steiner, L. (2007). Building collective efficacy: How leaders inspire
teachers to achieve (Issue Brief). Washington, DC: Center for

Comprehensive School Reform and Improvement. Retrieved from
http:/files.eric.ed.gov/fulltext/ED499254.pdf

37



Ramazan Cansoy & Hanifi Parlar

Brower, H. H., Schoorman, F.D., & Tan, H. H. (2000). A model of relational
leadership. The Leadership Quarterly, 11(2), 227-250.
https://doi.org/10.1016/S1048-9843(00)00040-0

Bryk, A., & Schneider, B. (2002). Trust in Schools: A Core Resource for
Improvement, NY: Russell Sage Foundation

Bursalioglu, Z. (2011). Okul yonetiminde yeni yapt ve davranig. Ankara: Pegem
Akademi.

Caglar, C. (2013). Akademik iyimserlik diizeyinin orgiitsel baglilik tizerindeki
etkisi. Mersin Universitesi Egitim Fakiiltesi Dergisi, 9(1), 260-273.

Caglar, C. (2014). Okullarin akademik iyimserlik diizeyleri ile degisime agiklik
diizeyleri arasindaki iliski. Kuramsal Egitimbilim Dergisi, 7(1), 94-113.
https://doi.org/10.5578/keg.5731

Cassity, A.H. (2012). Relationships among perceptions of professional learning
communities, school academic optimism, and student achievement in
Alabama middle and high schools. (Order No. 3539972). Available from
ProQuest Dissertations & Theses Global. (1095714772). Available at:
https://search.proquest.com/docview/10957147727accountid=2508

Cemaloglu, N., & Kiling, A. C. (2012). Tlkdgretim okulu yéneticilerinin etik
liderlik davraniglar1 ile Ogretmenlerin algiladiklar1 Orgiitsel giiven ve
yildirma arasindaki iligki. Egitim ve Bilim, 37(165), 137-151.

Chang, I-H. (2011). A study of the relationships between distributed leadership,
teacher academic optimism and student achievement in Taiwanese
elementary schools. School Leadership & Management, 31(5), 491-515.
https://doi.org/10.1080/13632434.2011.614945

Chen, G., & Bliese, P.D. (2002). The role of different levels of leadership in
predicting self-and collective efficacy: Evidence for discontinuity. Journal
of Applied Psychology, 87(3), 549-556. https://doi.org/10.1037/0021-
9010.87.3.549

Coban, D. (2010). Okullarin akademik iyimserlik diizeyi ile 6gretmenlerin érgiitsel
baghhg arasindaki iliski (yayimlanmamis yiiksek lisans tezi). Inonii
Universitesi, Malatya.

Coban, D., & Demirtas, H. (2011). Okullarin akademik iyimserlik diizeyi ile
Ogretmenlerin Orgiitsel baghiligi arasindaki iliski. Kuram ve Uygulamada
Egitim Yonetimi, 17(3), 317-348.

Cole, D. A. (1987). Utility of confirmatory factor analysis in test validation
research. Journal of Consulting and Clinical Psychology, 55(4), 584-594.
https://doi.org/10.1037/0022-006X.55.4.584

38



Trust, Distributed Leadership and Academic Optimism

Coleman, J. S., & Department of Health USA. (1966). Equality of educational
opportunity (Vol. 2). Washington, DC: US Department of Health,
Education, and Welfare, Office of Education.

Dean, S. D. (2011). Collegial leadership, teacher professionalism, faculty trust:
predicting teacher academic optimism in elementary schools. (Order No.
3461037). Available from ProQuest Central; ProQuest Dissertations &
Theses Global. (879551255). Available at:
https://search.proquest.com/docview/879551255?accountid=25087

Demirtas, H., & Giines, H. (2002). Egitim yonetimi ve denetimi sozIiigii, Ankara:
Ani Yayincilik.

Frazier, P.A, Tix, A.P., & Barron, K.E. (2004). Testing moderator and mediator
effects in counseling psychology research. Journal of Counseling
Psychology, 51(1), 115-134. https://doi.org/10.1037/0022-0167.51.1.115

Fukuyama, F. (1998). Giiven: sosyal etmenler ve refalin yaratilmast (Cev. A.
Bugdayci). Istanbul: Tiirkiye Is Bankasi.

Goddard, R. D. (2002). Collective efficacy and school organization: a multilevel
analysis of teacher influence in schools. In Miskel, C. and Hoy, W. K.
(Eds.), Theory and Research in Educational Administration (pp. 169-184).
Greenwich, CT: Information Age Publishing

Goddard, R.D., Hoy, W.K., & Hoy, A.W. (2004). Collective efficacy beliefs:
theoretical developments, empirical evidence, and future directions.
Educational ~ Researcher, 33(3), 3-13.  https://doi.org/10.3102/
0013189X033003003

Goddard, R. D., Tschannen-Moran, M., & Hoy, W. K. (2001). A multilevel
examination of the distribution and effects of teacher trust in students and

parents in urban elementary schools. The Elementary School Journal,
102(1), 3-17. https://doi.org/10.1086/499690

Gordin, L. (2010). Conceptualization and support of the role of teachers serving as
team leaders in a professional learning community. (Order No. 3415533).
Retrieved from https://search.proquest.com/docview/725645784?
accountid=25087

Gravetter, F. J.,, & Wallnau, L. B., (2014). Essentials of statistics for the
behavioral sciences. Belmont, CA: Wadsworth.

Griffith, J. (2002). A multilevel analysis of the relation of school learning and
social environments to minority achievement in public elementary schools.
The Elementary School Journal, 102(5), 349-366.
https://doi.org/10.1086/499708

Gronn, P. (2000). Distributed properties. Educational Management &
Administration, 28(3), 317-338. https://doi.org/10.1177/0263211X000283006

39



Ramazan Cansoy & Hanifi Parlar

Harris, A., & Lambert, L. (2003). Building leadership capacity for school
improvement. Philadelphia: Open University.

Harris, A., & Muijs, D. (2005). Improving schools through teacher leadership.
UK: Open University.

Hartley, D. (2007). The emergence of distributed leadership in education: why
now?. British Journal of FEducational Studies, 55(2), 202-214.
https://doi.org/10.1111/j.1467-8527.2007.00371.x

Hasanvand, M. M., Zeinabadi, H. R., Shomami, M. A., & Karfestani, Z. J.
(2013). The study of relationship between distributed leadership and
academic optimism in high schools of Iran. Australian Journal of Basic and
Applied Sciences, 7(7), 623-630.

Heck, R. H., & Hallinger, P. (2009). Assessing the contribution of distributed
leadership to school improvement and growth in math achievement.
American Educational Research Journal, 46(3), 659-689.
https://doi.org/10.3102/0002831209340042

Hong, F.Y. (2017). Antecedent and consequence of school academic optimism
and teachers’ academic optimism model. Educational Studies, 43(2), 165—
185. https://doi.org/10.1080/03055698.2016.1248902

Hosmer, L. T. (1995). Trust: the connecting link between organizational theory
and philosophical ethics. The Academy of Management Review, 20(2), 379—
403. https://doi.org/10.2307/258851.

Hoy, A. W., Hoy, W. K., & Kurz, N. M. (2008). Teacher's academic optimism:
the development and test of a new construct. Teaching and Teacher
Education, 24(4), 821-835. https://doi.org/10.1016/j.tate.2007.08.004

Hoy, WK, & Miskel, C.G. (2008). Educational Administration: Theory,
Research and Practice. NY: McGraw Hill.

Hoy, W. K., Sweetland, S. R., & Smith, P. A. (2002). Toward an organizational
model of achievement in high schools: the significance of collective
efficacy.  Educational — Administration — Quarterly,  38(1), 77-93.
https://doi.org/10.1177/0013161X02381004

Hoy, W. K., Tarter, C. J., & Hoy, A. W. (2006). Academic optimism of schools:
a force for student achievement. American Educational Research Journal,
43(3), 425-446. https://doi.org/10.3102/00028312043003425

Hoy, W.K, Tarter, CJ., & Witkoskie, L. (1992). Faculty trust in colleagues:
linking the principal with school effectiveness. Journal of Research and
Development in Education, 26(1), 40-47.

Hoy, W. K., & Tschannen-Moran, M. (1999). Five faces of trust: an empirical
confirmation in urban elementary schools. Journal of school Leadership,
9(3), 184-208.

40



Trust, Distributed Leadership and Academic Optimism

Jahraus, L. C. (2016). The relationship between the emotional intelligence of an
elementary school principal, the level of school academic optimism , and
school achievement. (Order No. 10128772). Available from ProQuest
Dissertations &  Theses Global. (1814762620). Available at:
https://search.proquest.com/docview/1814762620?accountid=8319

Joreskog, K., & Sorbom, D. (2001). LISREL 8.51. Mooresvile: Scientific
Software.

Karapmar, P. B. (2015). Okul yoneticisine giiven: baglanma stilleri ile iligkisi.
Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 30(3), 73-86.

Kiliglar, A. (2011). Yoneticiye duyulan giiven ile orgiitsel adalet iligkisinin
dgretmenler agisindan incelenmesi. Isletme Arastirmalart Dergisi, 3(3), 23-
36.

Kiling, A. C. (2013). Ilkogretim okullannda liderlik kapasitesinin belirlenmesi.,
(Yayimlanmamus doktora tezi). Gazi Universitesi, Ankara.

Kline, R. B. (2005). Principle and practice of structural equation modeling. New
York, NY: Guilford.

Kosar, S. (2015). Ogretmen profesyonelizminin yordayicilar1 olarak okul
midiiriine gliven ve 0z yeterlik. Egitim ve Bilim, 40(181), 255-270.

Lambert, L. (2003). Leadership capacity for lasting school improvement. Virginia:
ASCD.

Leithwood, K. A., & Riehl, C. (2003). What we know about successful school
leadership. Philadelphia: Temple University.

Little, J. W. (1990). The persistence of privacy: autonomy and initiative in
teachers’ professional relations. Teachers College Record, 91(4), 509-536.

Louis, K. S. (2007). Trust and improvement in schools. Journal of Educational
Change, 8(1), 1-24. https://doi.org/10.1007/s10833-006-9015-5

Malloy, J. P. (2012). Effects of distributed leadership on teachers’academic
optimism and student achievement (Unpublished doctoral dissertation).
University of Toronto. Retrieved from
https://tspace.library.utoronto.ca/bitstream/1807/34799/3/Malloy_John_P_
201211_EdD_thesis.pdf

Marzano, R.J., Waters. T., & McNulty, B.A. (2005). School leadership that
works: From research to results. Alexandria: Association for Supervision
and Curriculum Development.

Mascall, B., Leithwood, K., Strauss, T., & Sacks, R. (2009). The relationship
between distributed leadership and teachers' academic optimism. In A. Harris
(Ed.), Distributed Leadership. New York: Springer.

McGuigan, L. (2005). The role of enabling bureaucracy and academic optimism
in academic achievement growth (Unpublished doctoral dissertation).

41



Ramazan Cansoy & Hanifi Parlar

Retrieved from ProQuest Dissertations and Thesis database. (UMI No.
3179683).

McGuigan, L., & Hoy, W. K. (2006). Principal leadership: creating a culture of
academic optimism to improve achievement for all students. Leadership
and Policy in Schools, 5(3), 203-229.
https://doi.org/10.1080/15700760600805816

Mechanic, D., & Rosenthal, M. (1999). Responses of HMO medical directors
to trust building in managed care. The Milbank Quarterly, 77(3), 283-303.
https://doi.org/10.1111/1468-0009.00137

Messick, P. P. (2012). Examining relationships among enabling school structures,
academic optimism and organizational citizenship behaviors. (Order No.
3520487). Available from ProQuest Dissertations & Theses Global.
(1033785180).  Available  at:  https://search.proquest.com/docview/
1033785180?accountid=25087

Mishra, J., & Morrissey, M. A. (1990). Trust in employee/employer
relationships: a survey of West Michigan managers. Public Personnel
Management, 19(4), 443-486. https://doi.org/10.1177/009102609001900408

Mitchell, R., & Tarter, J. (2017). Effects of principal professional orientation
towards leadership, professional teacher behavior, and school academic
optimism on school reading achievement. In Leithwood K, Sun J and
Pollock K (eds) How School Leaders Contribute to Student Success: The
Four Paths Framework (pp. 263-277). Springer International Publishing
Cham. https://doi.org/10.1007/978-3-319-50980-8_12

Nelson, L. M. (2012). The relationship between academic optimism and academic
achievement in middle schools in Mississippi (Unpublished doctoral
dissertation). Retrieved from http://aquila.usm.edu/cgi/viewcontent.cgi?
article=1837&context=dissertations

Oduro, G. K. T. (2004). Distributed leadership in schools. Education Journal,
80, 23-25.

Ozdemir, S., & Kiling, A. C. (2014). The relationship between bureaucratic
school structure and teachers' level of academic optimism. Journal of
Theory and Practice in Education, 10(1), 1-23.

Ozdemir, S., & Sezgin, F. (2013). Etkili okullar ve dgretim liderligi. Manas
Sosyal Arastirmalar Dergisi, 2(3), 266-282.

Roney, K., Coleman, H., & Schlichting, K. A. (2007). Linking the
organizational health of middle grades schools to student achievement.
NASSP Bulletin, 91(4), 289-321. https://doi.org/10.1177/0192636507310161

Schumacker, R. E, & Lomax, R. G. (1996). A Beginners Guide to Structural
Equation Modeling. NJ: Lawrence Erlbaum Associates.

42



Trust, Distributed Leadership and Academic Optimism

Scribner, J. P., Hager, D. R., & Warne, T. R. (2002). The paradox of
professional community: tales from two high schools. Educational
Administration  Quarterly,  38(1), 45-76.  https://doi.org/10.1177/
0013161X02381003

Smylie, M.A., Mayrowetz, D., Murphy, J., & Louis, K. S. (2007). Trust and the
development of distributed leadership. Journal of School Leadership, 17,
469-503.

Spillane, J. P. (2005). Distributed leadership. The Educational Forum, 69(2),
143-150. https://doi.org/10.1080/00131720508984678

Spillane, J. P., Halverson, R., & Diamond, J. B. (2001). Investigating school
leadership practice: a distributed perspective. Educational Researcher,
30(3), 23-28. https://doi.org/10.3102/0013189X030003023

Tarter, C. J., Sabo, D., & Hoy, W. K. (1995). Middle school climate, faculty
trust, and effectiveness: a path analysis. Journal of Research and
Development in Education, 29(1), 41-49.

Trace, N. (2016). The relationship among teacher job satisfaction, trust in the
principal, and principal support. (Order No. 10111571). Available from
ProQuest Dissertations & Theses Global. (1799038586). Available at:
https://search.proquest.com/docview/1799038586?accountid=25087

Trochim, W. M., & Donnelly, J. P. (2006). The research methods knowledge base
(3rd ed.). Cincinnati, OH: Atomic Dog.

Tschannen-Moran, M. (2009). Fostering teacher professionalism in schools: the
role of leadership orientation and trust. Educational Administration
Quarterly, 45(2), 217-247. https://doi.org/10.1177/0013161X08330501

Tschannen-Moran, M., & Hoy, W. (1998). Trust in schools: a conceptual and
empirical analysis. Journal of Educational Administration, 36(4), 334-352.
https://doi.org/10.1108/09578239810211518

Walker, K., Kutsyuruba, B., & Noonan, B. (2011). The fragility of trust in the
world of school principals. Journal of Educational Administration, 49(5),
471-494. https://doi.org/10.1108/09578231111159502

Wu, J.H., Hoy. W. K., & Tarter, C. J. (2013). Enabling school structure,
collective responsibility, and a culture of academic optimism: toward a
robust model of school performance in Taiwan. Journal of Educational
Administration, 51(2), 176-193. https://doi.org/10.1108/09578231311304698

Wu, J. H., & Sheu, T. M. (2015). How to improve academic optimism? An
inquiry from the perspective of school resource and investment. Asia
Pacific Education Review, 16(4), 663-674.

Yidiz, G. (2011). Akademik iyimserlik Olceginin Tiirkceye uyarlanabilirliginin
incelenmesi (Yayimlanmamig yiiksek lisans tezi). Gazi Universitesi,
Ankara.

43



Ramazan Cansoy & Hanifi Parlar

Yimaz, D., & Turan, S. (2015). Dagitilmis liderligin okullardaki goriiniimii: bir
yapisal esitlik modelleme ¢alismasi. Kuram ve Uygulamada Egitim Yonetimi
Dergisi, 21(1), 93-126. https://doi.org/10.14527/kuey.2015.005

Yimaz, E. (2005). Okullarda orgiitsel giiven dlceginin gegerlik ve giivenirlik
calismasi. Selcuk Universitesi Sosyal Bilimler Enstitiisii Dergisi, 14(1), 567-
580.

Yimaz, E., & Kursun, A.T. (2015). Okullarin orgiitsel kiiltiirii ile akademik
iyimserligi arasindaki iliski. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi
Dergisi, 1(35), 46-69.

York-Barr, J., & Duke, K. (2004). What do we know about teacher leadership?
Findings from two decades of scholarship. Review of Educational Research,
74(3), 255-316. https://doi.org/10.3102/00346543074003255

Youngs, H. (2008, April). “Should I stand back, or should I lead?” Developing
intentional communal cultures of emergent and distributed forms of
leadership in educational settings. Paper presented at the International
Educational Leadership Conference, Auckland, New Zealand.

Zeinabadi, H., & Rastegarpour, H. (2010). Factors affecting teacher trust in
principal: testing the effect of transformational leadership and procedural
justice.  Procedia-Social and Behavioral Sciences, 5, 1004-1008.
https://doi.org/10.1016/j.sbspro.2010.07.226

44



