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Abstract

It was aimed to determine the mediating effect of workaholism in the relationship between teacher and principal
behaviours related to school climate and organizational commitment in this study. The study was designed through
correlational survey method. Organizational Climate Scale, DUWAS (Dutch Work Addiction Scale), Meyer and
Allen Organizational Commitment Scale were used as data collection tools. 266 teachers working at primary and
secondary schools in Kiitahya Province created the sample of the study. In accordance with the aim of the study,
different measurement models were set and tested by structural equation modelling. In terms of the findings, the
tests of only two models are successful. It is statistically proved that workaholism has a mediating effect only in the
relationships between supportive principal behaviour and normative and continuance commitment dimensions of
organizational commitment. The positive relationship between supportive principal behaviour and organizational
climate strengthens with the workaholic behaviours the teachers experience. In other words, workaholic teachers
are more committed to their organizations in which the supportive principal behaviours are observed in comparison
with their colleagues. However, any mediating effect of workaholism cannot be found in the relationships between
directive principal behaviour, restrictive principal behaviour, collegial teacher behaviour, intimate teacher behavi-
our, disengaged teacher behaviour and organizational commitment.
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Oz

Bu caligma okul iklimine iliskin 6gretmen ve okul miidiirii davraniglar ile 6gretmenlerin orgiitsel baglhlig: ara-
sindaki iliskide iskolikligin aracilik etkisini belirlemek amacr ile gerceklestirilmistir. Arastirma iligkisel tarama
yontemi ile tasarlanmugtir. Veri toplama aract olarak Orgiitsel Iklim Olgegi, DUWAS iskoliklik Olgegi ve Me-
yer ve Allen Orgiitsel Baghilik Olgegi kullanilmistir. Aragtirmanin 6rneklemini Kiitahya’da ilk ve orta dereceli
okullarda gorev yapmakta olan 266 6gretmen olusturmaktadir. Arastirmanin amacina uygun olarak farkli 6lgiim
modelleri olusturulmus ve modeller yapisal esitlik modellemesi ile test edilmistir. Elde edilen bulgulara gére mo-
dellerden yalnizca iki tanesinin snamasi basaril olmustur. Iskoliklik araci degiskeninin yalnizca destekleyici mii-
diir davraniginin orgiitsel bagliigin devam bagliligi ve normatif baghlik boyutlar ile iliskisinde aracilik etkisine
sahip oldugu istatistiksel olarak ortaya konmustur. Destekleyici miidiir davranisi ile orgiitsel baglilik arasindaki
pozitif yonlii iliski 6gretmenlerin sergiledigi iskolik davraniglar ile pekismektedir. Diger bir ifade ile destekleyici
midiir davraniglarinin gozlemlendigi okullarda igkolik 6gretmenlerin 6rgiitsel baghliklar: diger meslektagslarina
gore daha yiiksektir. Ancak emredici mudiir davramsi, kisitlayic: midiir davranisi, samimi 6gretmen davranis,
meslektaglar arasi igbirlik¢i 6gretmen davranisi ve umursamaz 6gretmen davranigi ile orgiitsel baglilik arasindaki
iligkide iskolikligin aracilik etkisinde bulunmadig: tespit edilmistir.
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Introduction

The function and responsibility of the individuals in the organizations incre-
ase day by day. Qualified people open-to-change, teamwork-skilled, highly mo-
tivated, strong-willed, aware of ethical values, and open for individual improve-
ment are important sources for all types of organizations. The aforementioned
condition is prevelant for educational organizations. The teachers have a large
effect on the schools comprising an important part of educational organizations.
Besides, they are affected at the same degree by the entire organizational factors
within the schools.

The organizational behavior studies done in the field of educational admi-
nistration include the opinipons and emotions of the teachers and administrators
in addition to their activities consciously performed for achieving some certain
objectives in school environment. In this study, it is aimed to determine existing
teacher-administrator relationships, reveal the dynamics of these relationships in
terms of workaholism and organizational commitment and contribute to develo-
ping school quality.

Organizational climate was put forward as a concept by the researchers of
social sciences who were interested in organizational studies approximately at
the end of 1950’s (Altun and Memisoglu, 2011). When the literature is reviewed,
it is seen that the concept of organizational climate is defined differently by the
academics of administration field. Hoy and Miskel (1987) used the phrase “per-
sonality of the organization” to describe the organizational climate. According to
Varol (1989), organizational climate is the air created in an organization by the
culture; according to Bilgen (1990), it is all of the perceptions belonging to the
members of the organization, which affect the members of the organization and
bring the organization a personality.

The early attempts for generalizing the emotional environment and atmosp-
here of the school have led to the drawing of the boundaries of the school climate
and the measurement of its dimensions (Altun, 2001, Hoy, Tarter and Kotkamp,
1991). School climate refers to the quality and character of school life. According
to Cohen, Mccabe, Michelli, and Pickeral (2009), the school climate is based on
the way in which individual experiences of schooling occur and it reflects or-
ganizational structures, learning-teaching practices, interpersonal relationships,
values, goals and principles. A sustainable and positive school climate encou-
rages youth to learn the necessary skills to create a productive, supportive and
satisfying environment for democracy. In such a climate, students, educators and
parents all strive to develop within a shared vision.
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Since work life can transform into both a satisfaction source and an anxi-
ety factor generating physical and psychological problems, it is a complex struc-
ture concluding in different results. Among these potential sources of stress in
business life, there is the phenomenon of workaholism that leads to individual
and organizational problems. In this respect, it is one of the issues that should
be carefully examined in contemporary social science studies (Bayraktaroglu,
Yilmaz and Cetinel, 2015). According to Giilova, Ispirli and Eryilmaz (2014),
workaholism is an organizational behavior promoted in today’s information-ori-
ented and intensive labor world, as well as creating wide effects both in terms of
individual and societal reasons for the excess of negative situations. Therefore,
workaholism is a problem of organizational behavior that needs to be seriously
considered.

Workaholism was first placed as a concept in Wayne Oates’ book called
“Confessions of a Workaholic” (Shapiro, 1984; Zohar, 2006; Snir and Harpaz,
2004; Snir, Harpaz and Burke, 2006). Oates identified workaholism as a habit
and evaluated it as a danger on individuals’ health, personel happiness and in-
teractional activities (Douglas and Morris, 2006). The first academic definition
about workaholism belongs to Spence and Robbins (1992). According to this
academic definition, workaholic people are the individuals who are “highly ad-
dicted to their work, highly motivated on the work for decreasing intrinsic stress
and satisfied with their work at the lowest degree”. In accordance with another
perspective, workaholism is to accept working as an activity requiring working for
long hours and obligation that should be performed without noticing the place
and time (Broeck et al., 2011). Many organizations prefer implementations and
award systems that promote workaholism despite the fact that workaholism is
known by its negative effects. Workaholism should be defined by a certain desc-
ription and a technique in which negative results are identified and measured
should be used in order that workaholism can be identified as a problem (Giilova
et al., 2014).

“Commitment” is a matter that has been discussed for a long time in the
fields of administration and especially organizational behavior. However, it has
not lost its currentness thanks to the emergence of different professional descrip-
tions and viewpoints and has continued to be a main study area of the related li-
terature (Ozmen, Ozer and Saatgioglu, 2005). In short, commitment concept can
be described as a personal emotional tendency toward a certain phenomenon or
identification with a social unit (Meyer and Allen, 1997).

On the other hand, organizational commitment refers to the psychological
commitment developed by the person towards the organization and it includes
attendance to work, loyalty and beliefs in organizational values (Cetin, 2004).
Bayram (2005) defined organizational commitment as a person’s attitude based
on loyalty towards the organization and interest in organizational success. The
concept of organizational commitment has been the subject of various studies
in different sectors. As a result of the diversity of the studies, it is possible to
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encounter different expressions of organizational commitment. Meyer and Allen
(1997) stated that a part of the studies on organizational commitment stresses
that organizational commitment is an expression of the psychological needs of
employees. According to this approach, organizational commitment is a psycho-
logical element that links the employee and the organization. Among the factors
affecting the formation of this linkage, there is the employee’s need to adapt,
define his personal identity and internalize organizational values.

The relationships between the concepts examined in the study are carefully
investigated in order to do a mediating effect test between these concepts. Only
one study which investigates the relationship between organizational climate and
teachers’ workaholism tendencies was found when the literature was reviewed.
Yimaz, Altinkurt and Kesim (2014) stated that supportive principal behavior
increase the work attendance of enthusiastic addicted teachers, directive princi-
pal behavior decreases obsessive addiction; similarly restrictive principle behavi-
or and disengaged teacher behavior decrease the job satisfaction of enthusiastic
addicted. Additionally, the researchers found that collegial teacher behavior dec-
reases obsession levels of work-addicted teachers. Taboli et al. (2015) mentioned
that there is a significant relationship between organizational climate and worka-
holism. As a similar result, Keller, Spurk, Baumeler and Hirschi (2016) investi-
gated comparison-based organizational climate and workaholism and stated that
workaholism levels of the employees whose performance are frequently compa-
red are higher. Johnstone and Johnston (2005) pointed out that there is a syste-
matical relationship between organizational climate and workaholism structures.
The researchers stated that the employees experiencing high level of pressure in
their work environment feel more obligated to work harder; on the other hand,
the employees get more satisfied with their work in the insightful, participatory,
supportive organizations where the level of pressure is low.

Aziz (2002) revealed that workaholism can be result of organizational com-
mitment and the employees who have high level of commitment to their orga-
nizations may accept themselves as workaholics. Consistently with this opinion,
the employees who are highly committed to their organizations work harder for
achieving organizational goals (Kok, 2006). The self-confidence of workaholics
is low as their addiction to outer factors is high (Porter, 1996). According to Aziz,
Uhrich, Wuensch and Swords (2013), the employees who are more dependent
on outer factors think that they have fewer job opportunities and they develop
continuance commitment by making more effort for their existing job in order
not to lose it. Kesen (2015) found that overall organizational commitment boosts
workaholism but continuance and affective commitment do not directly affect
workaholism in his study investigating the effect of organizational commitment
on workaholism. On the other hand, Bayraktaroglu, Kutanis and Dosaliyeva
(2009) declared that the increase in scores obtained from the workalism-related
dimensions affects organizational commitment positively.
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When the literature is reviewed generally, it is seen that the commitment
has been investigated and considered as a significant concept in numerous re-
searches in the field of educational organizations and administration for many
years. The variety of the individual and organizational factors that both affect or-
ganizational commitment and are affected by it makes it necessary to study com-
mitment in a multidimensional way. High level of organizational commitment is
a desired situation for employee productivity and organizational effectiveness.
Additionally, it is a dilemma that it is widely discussed in different academic stu-
dies if workaholism is a positive or negative concept in terms of its effects on
organizations and individuals. In that it is described as a reason for honor while it
is accepted as a pathological sickness. Clearing up this dilemma is possible by ela-
borately examining the variables which are observed with workaholic behaviors.

It is one of the factors which increase the signficance of this research that
it focuses on the teacher and principal behaviors related to school climate that
is expressed as a combination of the individual affections and perceptions ex-
perienced in organizations. In that how the teacher and principal behaviors are
evaluated by their colleagues provides important information about the existing
school climate. The climate is an unseperatable part of all organizations and a
proper identification of the organizational climate is an important way for de-
veloping foresight towards future organizational behavior. Therefore, it should
be considered that a positive school climate will affect the school’s personality
development in the same direction and the school climate should be correctly
idetified and analyzed.

As a consequence of the literarture review, it is seen that the type of thin-
king occuring within the context of organizational climate affects organizational
commitment. On the other hand, the studies indicate that workaholism is related
to organizational commitment. The characteristics of the organizational climate
can either support the workaholism or decrease it. This study has been designed
for examining the mediating effect of workaholism in the relationship between
school climate and organizational commitment. Within this context, the relati-
onships between observed teacher-principal behaviors related to school climate
and organizational commitment dimensions will be examined and it will be de-
termined whether workaholism has a mediating effect in these relationships.

The overall purpose of the study is to determine the mediating effect of wor-
kaholism in the relationship between teacher and principal behaviors related to
school climate and organizational commitment. In terms of this overall purpose
the following reseach questions were searched for:

*  What is the mediating effect of workaholism in the relationship bet-
ween supportive/directive/restrictive principal behavior and teachers’
affective commitment?

*  What is the mediating effect of workaholism in the relationship bet-
ween supportive/directive/restrictive principal behavior and teachers’
continuance commitment?
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*  What is the mediating effect of workaholism in the relationship bet-
ween supportive/directive/restrictive principal behavior and teachers’
normative commitment?

*  What is the mediating effect of workaholism in the relationship betwe-
en intimate/collegial/disengaged teacher behavior and teachers’ affec-
tive commitment?

e What is the mediating effect of workaholism in the relationship betwe-
en intimate/collegial/disengaged teacher behavior and teachers’ conti-
nuance commitment?

*  What is the mediating effect of workaholism in the relationship bet-
ween intimate/collegial/disengaged teacher behavior and teachers’ nor-
mative commitment?

Methodology

Research Model

This study has been designed through correlational research model with
quantitative research approach. Correlational survey is done for examining the
relationships between two or more variables and getting some clues about these
relationships (Biiytikoztiirk, Cakmak, Akgiin, Karadeniz and Demirel, 2012).
The mediating effect of workaholism in the relationship between teacher and
principal behaviors related to school climate and organizational commitment has
been examined in this study. When the mediating effect was evaluated, the rela-
tionships between school climate-workaholism and workaholism-organizational
commitment were considered. The prominence of the relationships between the
concepts is influaential on the selection of correlational research method. The
related scheme of the relationships is given in Figure 1. Structural equation mod-
eling has been used for answering research questions. The purpose of structural
equation modeling is to reveal the verification level of the theoretical pattern by
testing it by obtained data (Simsek, 2007). Therefore, structural equation models
are used for testing special hypotheses (Byrne, 1998). Additionally, structural
equation modeling is stronger than other multi-analysis techniques in terms of
revealing the complex relationships between a number of dependent variables
(Hair, Black, Babin, Anderson and Tahtam, 2006). This led to prefer structural
equation modeling. The dependent, independent and mediator variables are il-
lustrated in Figure 1.
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WORKAHOUSM

/N

SUPPORTIE, DIRECTIVE,

RESTRICTIVE PRINCPLE AFFECTIVE COMMITMENT
BEHAVOR ———» |CONTINUANCE COMMITMENT
INTIMATE, COLLEGIAL, NORMATIVE COMMITMENT
DISENGAGED TECAHER
BEHAVIOR

Figure 1. The scheme of relationships between varibles in mediation tests

Population/Sample

The study population includes a total of 6271 teachers who are working in
primary and secondary schools in Kiitahya province during 2016-2017 academic
year. In the scope of the study, 350 teachers were reached but a total of 266 forms
were evaluated because of missing or unanswered data collection tools. The total
universe representation level of the sample was calculated by using RMSEA and
the degree of freedom values on the statistical package program and it was de-
termined as 100%. The demographic data of the sample are presented in Table 1.

Table 1
Demographic Data of the Participants (n=266)

Variable Groups N %
Gender Female 138 51.9
Male 128 48.1
21-30 years 50 18.8
Age 31-40 years 104 39.1
41-50 years 81 30.5
51 years or more 31 11.7
Bachelor 239 89.8
Educational level Master 25 9.4
PhD 2 .8
1-10 years 87 32.7
L 11-20 years 108 40.6
Seniority 21-30 years 56 211
31 years or more 15 5.6
Primary school 66 24.8
School Type Secondary school 79 29.7
High school 121 45.5
200-500 75 28.2
Student number 500-800 94 353
More than 800 97 36.5
1-30 71 26.7
31-40 83 31.2
Teacher number 4160 33 310
More than 60 29 10.9
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Considering the data in Table 1, 51.9% of the teachers participating in the
research are female while 48.1% are male. 18.8% of the participants are 21-30
years old, 39.1% are 31-40, 30.5% are 41-50 and 11.7% are over 50 years. In
terms of educational level, %89.8 have bachelor, 9.4% have master and 0.8%
have doctoral degree. 24.8% of the teachers work at primary schools, 29.7% at
secondary school and 45.5% at high school. 28.2% of the participants work at the
schools which have 200-500 students while 35.3% of them work in the schools
having 500-800 students and 36.5% are at the schools with 800 or more students.
In addition, 26.7% of the teachers work at the schools where 1-30 teachers are
employed, 31.2% of them work at the schools where 31-40 teachers are emplo-
yed, and 31.2% of them work at the schools where 41-60 teachers are employed
while 10.9% of them work at the schools where more than 60 teachers work
teachers are working.

Data Collection
Organizational Climate Scale

This scale was developed by Hoy ve Tarter (1997). Yilmaz and Altinkurt
(2013) adapted the scale into Turkish language and validty-reliability study of it
was done. In this study, each factor of organizational commitment scale is accep-
ted as an independent variable in the models. According to the research data,
Cronbach’s coefficients are 0.93 for “Supportive Principle Behavior”, 0.65 for
“Directive Principal Behavior”, 0.68 for “Restrictive Principal Behavior”, 0.88
for “Intimate Teacher Behavior”, 0.70 for “Collegial Teacher Behavior” and 0.67
for “Disengaged Teacher Behavior”. When the fit indices of the scale’s factor
structure (x*/df=1.91, RMSEA=0.060, GFI=0.96, AGFI=0.87, CFI=0.86) is
examined, it is seen that it shows good fit.

DUWAS Work-Addiction Scale

DUWAS (Dutch Work Addiction Scale) was developed by Schaufeli, Tarris
ve Baker (2006). Dogan and Tel (2011) adapted the scale into Turkish langua-
ge and validty-reliability study of it was done. There are 14 items in the scale
and it measures two separate dimensions of workaholism as “Excessive Work”
and “Compulsive Work”. Factor scores and overall scores (totally three) can be
obtained from the scale. According to the research data, Cronbach’s coeffici-
ents are 0.82 for excessive work factor, 0.80 for compulsive work factor, and 0.89
for overall scale. When the fit indices of the scale’s factor structure (x?/df=3.44,
RMSEA=0.080, GF1=0.92, AGFI=0.87, CFI=0.91) is examined, it is seen that
it shows good fit.

Meyer and Allen Organizational Commitment Scale

“Organizational Commitment Scale” implemented in this research was de-
veloped by Meyer and Allen (1997), adapted by Wasti (2000) into Turkish lan-
guage. Its validity and reliability were tested by Basol and Yalgin (2009) in edu-
cational organizations. The scale includes 18 items and each 6 items measure
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one of the three different dimensions of organizational commitment: “Affective
Commitment”, “Continuance Commitment” and “Normative Commitment”.
According to the research data, Cronbach’s coefficients are 0.74 for affective
commitment factor, 0.64 for continuance commitment factor, and 0.72 for nor-
mative commitment factor. When the fit indices of the scale’s factor structure (x%/
df=3.16, RMSEA=0.070, GF1=0.91, AGFI=0.88, CFI1=0.94) is examined, it is
seen that it shows good fit.

Data Analysis

The data obtained through the scales were transferred to the computer en-
vironment by using the statistical package program by the researcher. The frequ-
encies and percentage distributions of the demographic information related to
the participants were determined. The normality tests for the scales were applied
and Cronbach’s Alpha internal consistency reliability coefficients of the measu-
rement instruments were determined. The reliability of the sample and the mar-
gin of error were calculated using the relevant statistics. The relevant program
for analyzing linear structure relationships was used to construct and test the
measurement models. In this study, the data were analyzed by structural equati-
on modeling method.

Findings

In this section, the findings of descriptive statistics obtained from the scales
used in the research, the coefficients of correlation between variables, and the
testing of the models developed to examine the mediating effect of workaholism
in the relationship between principal and teacher behaviors related to organiza-
tional climate and organizational commitment.

The Average Scores Obtained from the Scales by Participant Teachers in the
Research

The mean scores, median values, standard deviations, minimum and maxi-
mum values of teacher and principal behaviors related to school climate expres-
sed by the teachers in the research, their level of workaholism and organizational
commitment are given in Table 2.
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Table 2
The Average Scores Obtained from the Scales

Factor X Median S Min Max
Supportive Principal Behav. 2.86 2.89 .74 1.00 4.00
Directive Principal Behav. 2.61 2.71 54 1.43 3.86
Restrictive Principal Behav. 2.48 2.50 .63 1.00 4.00
Intimate Teacher Behav. 2.56 2.57 .66 1.00 4.00
Collegial Teacher Behav. 2.94 3.00 46 1.86 4.0
Disengaged Teacher Behav. 2.08 2.00 .68 1.00 4.00
Workaholism 3.41 3.36 .64 1.86 5.00
Affective Commitment 3.36 3.33 .62 1.67 5.00
Continuance Commitment 3.24 3.17 71 1.17 5.00
Normative Commitment 3.01 3.00 .79 1.00 5.00

Regarding Table 2, it is seen that the teachers (n=266) notified supportive
principal behavior (=2.86, S=.74-happens generally) at the highest level. Direc-
tive (=2.61, S=.54-happens generally) and restrictive (=2.48, S=.25-sometimes
happens) principal behaviors respectively follow supportive principal behavior.
The teacher behaviors which are most frequently notified by the other teachers
are respectively collegial teacher behavior (=2.94, S=.46-happens generally),
intimate teacher behavior (=2.56, S=.66-happens generally) and disengaged te-
acher behavior (=2.08, S=.68-happens sometimes). The average score (=3.41,
S=.64-usually) obtained by the teachers in DUWAS indicates that the teahcers
participating in this research perform high-level workaholism. The commitment
dimensions expressed by the teachers are respectively affective commitment
(=3.36, S=.62-1 moderately agree), continuance commitment (=3.24, S=.71-1
moderately agree) and normative commitment (=3.01, S=.79-1 moderately ag-
ree).

The Correlational Findings about the Relationships between Variables

All of the variables should have significant relationships with the others in
order that a structural equation modeling can be implemented. Regarding that,
Pearson correlation coefficients between the variables examined in the study
were calculated and the findings are presented in Table 3. Models have been
tested regarding these relations.
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Table 3
Correlation Coefficients between Variables

Organizational Commitment

Affective Continuance Normative Workaholism
Commitment Commitment Commitment
Supportive - s s 3k
Principal Behav. 39 12 33 A7
Directive
o Principal Behav. 06 06 05 A5
g Restrictive 5k 002 06 14
5 Principal Behav. ’ ’ ’ ’
S Intimate
-g Teacher Behav. 20 -06 12 09
1%} .
Collegial s s «
Teacher Behav. 37 -01 23 A1
Disengaged «
Teacher Behav. =15 03 -12 06
g
4
s - 30 26%* 38%*
b=
9)
=

*p<.05 **p<.01

Investigating Table 3, it is seen that there is a weak positive relationship
(r=.17, p<.01) between supportive principal behavior and workaholism. Investi-
gating the relationships between school climate and organizational commitment
diemsions, it is identified that supportive principal behavior has a moderate
positive relationship (r=.39, p<.01) with affective commitment, weak positive
relationship (r=.12, p<.01) with continuance commitment, moderate positive
relationship (r=.33, p<.01) with normative commitment. No relationship betwe-
en organizational commitment dimensions and supportive principal and intimate
teacher behaviors could be found. While there is a weak negative relationship
(r=-.25, p<.01) between restrictive principal behavior and affective commit-
ment, no relationship can be found between restrictive principal behavior and
continuance and normative commitment. It has been determined that collegial
teacher behavior has a moderate positive relationship (r=.37, p<.01) with affec-
tive commitment and a weak positive relationship (r=.23, p=.01) with normative
commitment. A weak negative relationship (r=.15, p<.05) has been found bet-
ween disengaged teacher behavior and affective commitment while no relations-
hip can be found between disengaged teacher behavior and other dimensions of
organizational commitment.

Accorging to the correlational findings about workaholism and organizati-
onal commitment dimensions, there is a moderate positive relationship(r=.32,
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p<.01) between workaholism and affective commitment, a weak positive
relationship(r=.26, p<.01) between workaholism and continuance commitment,
a moderate positive relationship(r=.38, p<.01) between workaholism and nor-
mative commitment. There is a weak positive relationship (r =.17, p <.01) bet-
ween supportive principal behavior and workaholism, a weak positive relations-
hip between collegial teacher behavior and workaholism (r =.11, p <.05); there
is no significant relationship between other sub-dimensions of school climate and
workaholism.

Testing the Mediating Effect Models

In the research, a total of 18 models were constructed in order to determi-
ne the meadiating effect of workaholism in the relationship between supportive
principal, directive principal, restrictive principal, intimate teacher, collegial te-
acher and disenagaged teacher behavior of school climate and affective, conti-
nuance and normative commitment. Regarding correlation coefficients, it has
been determined that only three of the models are appropriate for testing inter-
variable relationships. Within this context, the first model which was successfully
tested is given in Figure 2.

WORKAHOLISM

SUPPORTIVE AFFECTIVE
PRINCIPAL ’ COMMITMENT
BEHAVIOR

Figure 2. Dependent, independent and mediator variables of Model 1

Structural equation models were developed in three stages in order to test
the mediating effect of workaholism in the relationship between supportive
principal behavior and the dimensions of organizational commitment. The cons-
tructed measurement models should show acceptable fit for doing analysis via
structural equation modeling. Afterwards, “the path indicating the effect of inde-
pendent variable on dependent variable (Figure 3)”, “the path from independent
variable to mediator and the path from mediator to dependent variable (Figure
4), “the model in which the path from independent variable to dependent vari-
able is added to the model including the path from independent variable to me-
diator and the path from mediator to dependent variable (Figure 5)” should be
tested. To decide on the mediating effect, the best fit indices should be obtained
from the path from independent variable to mediator variable and from media-

306



Workaholism, School Climate and Organizational Commitment

tor to dependent variable. Additionally, the coefficient of the path drawn from
independent variable to dependent variable should be bigger in model 1 than
model 3 (Simsek, 2007).

1.00 @ 0.36 DUYE 0.87

Figure 3. 1% stage path analysis of Model 1

@ T 0.96
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1.00 0.22

T 0.96

Figure 4. 2" stage path analysis of Model 1
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o

Figure 5. 3" stage path analysis of Model 1

When the path coefficients between variables presented in Figure 5 are exa-
mined, it is observed that the relationship between supportive principal behavior
and affective commitment is lower with a small difference in comparison with
Figure 3. The values required for deciding the mediating effect in terms of fit
indices and the findings related to these values are given in Table 4.
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Table 4
Fit Indices of Model 1
x? df x¥df P AGFI GFI CF1 NFI RMSEA
1 31597 89 354 0 .80 .85 91 .88 .100
ED 2 1001.94 375 267 0 .76 79 .85 78 .081
2 3 100194 375 267 0 .76 79 .85 .78 .081

When the findings of the fit values in Table 4 are examined, it is understood
that the measurement model created does not have good fit indices. It is not
possible to mention a clear mediation effect of workaholism in the relationship
between supportive principal behavior and affective commitment in terms of the
findings obtained from this model.

A second model was created with the aim of determining the mediating ef-
fect of workaholism in the relationship between supportive principal behavior
and continuance commitment. Dependent, independent, and mediator variables
in the model are presented in Figure 6.

WORKAHOLISM
SUPPORTIVE
PRINCIPAL B — CONTINUANCE

BEHAVIOR COMMITMENT

Figure 6. Dependent, independent and mediator variables of Model 2

The path analysis of the model was done in three stages like first model. The
findings obtained are illustrated in Figure 7, Figure 8 and Figure 9.

1.00 DMD 0.21 DEVB 0.96

Figure 7. 15t stage path analysis of Model 2
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1.00 0.41

Comn D

Figure 8. 2" stage path analysis of Model 2

0.19 0.36

1.00 DMD 0.14 DEVB ~— 083

Figure 9. 3" stage path analysis of Model 2

When the findings of the model are investigated, it is seen that the weak
positive relationship between supportive manager behavior and continuance
commitment at the first stage, disappears at the third stage. Additionally, it is un-
derstood that the model has good fit when the fit indices in Table 5 are examined.
These findings prove that workaholism has a mediating effect in the relationship
between supportive principal behavior and continuance commitment.

Table 5

Fit Indices of Model 2
x? df ¥df  p  AGFI GFI CFI NFI  RMSEA
1 18455 89 2.07 0 088 91 95 91 067
o 2 84069 376 223 0 089 91 95 91 062
o L
» 3 82927 314 221 0 .8 91 95 91 062

A third model was constructed in order to determine the mediating effect
of workaholism in the relationship between supportive principal behavior and
normative commitment. The independent, dependent and mediator variables of
the model are presented in Figure 10.
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SUPPORTIVE
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Figure 10. Dependent, independent and mediator variables of Model 3

The path analyses of the model were performed at three stages like first and
second models. The findings obtained are presented in Figure 11, Figure 12 and
Figure 13.

1.00 @ 0.37 DEGB 0.86

Figure 11. 1% stage path analysis of Model 3

S
0.2
1.00 0.46
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Figure 12. 2" stage path analysis of Model 3

P
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Figure 13. 3 stage path analysis of Model 3
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When the findings of the model are examined, it is seen that the coefficient
of the moderate positive relationship between supportive principal behavior and
normative commitment determined at 1% stage decreases at 3" stage. When the
reference values are considered and the fit indices in Table 6 are examine, it is
found out that the model has good fit. These findings prove that there is a me-
diating effect of workaholism in the relationship between supportive principal
behavior and normative commitment.

Table 6
Fit Indices of Model 3
X2 df  x¥df P AGFI GFI CFI NFI RMSEA
J 1 23260 89 261 0 85 89 93 90  .082
& 2 87338 375 232 0 88 91 87 89 062
Y 3 8327 3 228 0 88 91 87 89 062

Conclusion Discussion and Suggestions

The findings of the research show that there is a moderate positive relations-
hip between supportive behaviors of school principals and affective and normati-
ve commitment. On the other hand, there is a weak positive relationship between
supportive principal behavior and continuance commitment. Burke (2000) sta-
ted that the administrators and employees who state supportive organizational
values are more satisfied with their works. Cokluk and Yilmaz (2010) reached
the finding of that there is a positive relationship between supportive leadership
behaviors and organizational commitment in their study investigating the relati-
onship between leadership behaviors and organizational commitment in Turkish
primary schools. The results of the research support this finding. Moreover, a
relationship between supportive principal behavior notified by the teachers and
workaholism has been determined in the research. If the employees in an or-
ganization are given the opportunity to participate in work-related decisions,
managers do not hesitate to show their support, intercollegiate concordance is
supported and the level of pressure felt is low; the employees in this organization
are affected by the positive aspects of workaholism (Johnstone and Johnston,
2005). In this context, it can be said that the teachers participating in the rese-
arch and working in the schools where the supportive manager behaviors are
observed are influenced by the positive aspects of the workaholism. Because the
principals who perform supportive behaviors listen to teachers’ suggestions and
express their criticisms in a frequent and realistic way. In addition, the criticism
expressed by the principal is constructive (Hoy and Miskel, 2010).

It has been proved that workaholism has a mediating effect in the relations-
hip between supportive principal behavior related to the organizational climate
and continuance and normative commitment in the created models and these
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models are supported by the good fit indices. In other words, workaholism rein-
forces the positive relationship between supportive principal behavior and con-
tinuence and normative commitment of teachers. Supportive principal behavior
-independent variable-, which is the sub-dimension of the organizational climate,
shares common characteristics with transformational leadership. Leaders perfor-
ming transformational behaviors support employees in their efforts to achieve
organizational goals and enable them to perceive that their work is more impor-
tant and valuable. There are significant researches (Hoy, Tarter and Kottkamp,
1991; Korkmaz, 2007) that demonstrate the positive impact of transformational
leadership on the health of the organization. The positive impact of organizati-
onal health on organizational commitment (Korkmaz, 2011) suggests that the
findings in this area are supported.

When the relationship between restrictive principal behavior and organiza-
tional commitment is examined, it is found that there is a negative relationship
between restrictive principal behavior and affective commitment, while there is
no relationship between the restrictive principal behavior and the continuance
commitment and normative commitment. On the other hand, there is no sig-
nificant relationship between restrictive principal behavior and workaholism.
Hence, it is not statistically possible to talk about the mediating role of the wor-
kaholism in the models in which restrictive principal behavior is considered as
an independent variable. Yurter (2016) stated that the high rating of restrictive
principal behavior is due to the principal’s limitation of creativity by assigning
teachers with off-duty responsibilities. Restricting teachers’ opportunities to fo-
cus on their own work by restrictive principal behaviors and teachers’ avoiding
attempting to work harder by fedding up with excessive job responsibilities can
be attributed to the results of this model.

In the research, it is seen that there is a positive relationship between sup-
portive principal behavior and all sub-dimensions of organizational commitment,
but there is no significant relationship between directive principal behavior and
organizational commitment when the effects of principal behaviors related to
school climate on teachers’ organizational commitment are evaluated. These fin-
dings are consistent with the leadership behaviors-school climate and organizati-
onal commitment studies (Cokluk and Yilmaz, 2010; Turan, 1998; Yilmaz et al.,
2014, Eshraghi, Harati, Ebrahimi and Nasiri, 2011). In addition, Korkmaz (2011)
stated that the directive and restrictive behavios sub-dimensions of organizati-
onal climate variable are a reflection of transactional leadership. The research
results (Bulug, 2009; Korkmaz, 2007), which reveal the negative effects of the
transactional leadership on organizational health and organizational climate, are
consistent with this finding.

According to the results of the research, there is no relationship between in-
timate teacher behavior and the dimensions of organizational commitment. On
the other hand, it is identified that there is a moderate positive relationship bet-
ween collegial teacher behavior and affective commitment and normative com-
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mitment. In other words, teachers have a high level of normative commitment
and affective commitment to their organizations when there is a professional
and open interaction among them. Similarly, McMurray et al. (2004) stated that
organizational climate has a positive effect on organizational commitment, and
that employees’ interactions with colleagues strongly influence organizational
commitment. Teachers prefer to work in schools that provide good working en-
vironments and where their objectives match with the goals of the organization.
On the other hand, collaborative and supportive relationships with high morale
and reasonable conflict provide a working environment that promotes mental
health (Hoy and Woolfolk, 1990). In this context, it is important to provide and
maintain collegial teacher behaviors in schools.

It has been found that there is a negative weak relationship between disen-
gaged teacher behavior of school climate and affective commitment. However,
there is no relationship between disengaged teacher behavior and continuence
commitment and normative commitment. Regarding Turkish employees’ orga-
nizational commitment, Wasti (2000) stated that interpersonal factors such as
to retain good relations with other employees, to feel loyalty to the work team
and the employer, to make self-sacrifice for the team affect organizational com-
mitment in Turkey. In addition, Ozkaya, Kocakog and Kara (2006) pointed out
that Turkish employees” demands for organizational culture are quite similar to
family environment and protective rather than being independent-individual.
On the contrary, disengaged teacher behavior represents a negative and critical
inter-teacher setting where consideration and professionalism are weak. In this
context, the negative relationship between teachers’ affective commitment and
disengaged teacher behavior becomes meaningful.

The determined negative relationship between affective commitment and
disengaged teacher behavior reveals that, like other organizations, employees
also attach importance to interpersonal relationships in educational organiza-
tions. Korkmaz (2011) emphasized that disengagaed teacher behavior does not
have any contribution to predicting organizational commitment. This finding dif-
fers from the results of the research. It is possible to say that the working envi-
ronments where the interaction among the employees is high; strong and positive
communication is common; interpersonal commitment is developed; the indivi-
duals care about each other, organizational activities and improvement increase
organizational commitment.

Acceptance, strong social support, positive attitudes towards their duties,
and enjoyment in school are among the factors increasing teachers’ affective and
normative commitment. On the other hand, disengaged teacher behaviors such
as dismissal from formal school activities, disregarding these activities, and trying
to solve problems through group coercion reduce affective commitment. In this
context, a positive school climate and accompanying principal behaviors should
be supported by positive relationships between teachers.
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Significant relationships have not been found between collegial and disen-
gaged teacher behaviors related to school climate and workaholism. According
to Beek et al. (2012), the workaholic people are weaker in terms of socialisation.
Considering that workaholic employees are highly conflicting individuals (Pek-
demir and Kogoglu, 2014), these employees are expected to experience problems
with their colleagues and organizational quality-reducing behaviors (Schaufel,
Bakker, Heijden and Prins, 2009). In this context, it is an expected result that no
relationship between collegial, disengaged teacher behaviors of school climate
and workaholism can be found.

When the findings about the relationship between principal behaviors rela-
ted to school climate and workaholism are examined, there is a significant po-
sitive relationship between supportive principal behavior and workaholism. But
there is no relationship between restrictive principal behavior, directive principal
behavior and teachers’ workaholism levels. In other words, the supportive be-
haviors performed by the principals increase the level of teachers’ workaholism.
According to Johnstone and Johnston (2005), in organizations where repressive
administration is common and which does not provide social support, employe-
es face with the unhealthy consequences of workaholism. Social support is the
key variable in work satisfaction (Johnstone and Johnston, 2005). Yilmaz et al.
(2014) found that supportive principal behavior increased enthusiastic-addicted
teachers’ work participation, whereas directive principal behavior reduced ob-
sessive addiction; likewise, they expressed that restrictive principal behavior and
disengaged teacher behavior reduce enthusiastic-addicts’ level of enjoying work.

Burke and Koksal (2002) stated that workaholism is associated with over-
work and high work performance, organizational commitment of workaholic
employees reduces organizational disruption and high level of workaholism inc-
reases organizational commitment. The results of the research reveal a statisti-
cally positive relationship between workaholism and organizational commitment
dimensions. This finding is consistent with the studies that examine the relati-
onship between workaholism and organizational commitment (Aziz et al., 2013;
Bayraktaroglu et al., 2009, Kesen, 2015). Teachers’ commitment to their organi-
zations increases as much as the degree of workaholism.

In a general viewpoint, it has been statistically revealed that workaholism,
as a mediator variable, has a mediating effect only in the relationships between
supportive principal behavior and continuance commitment, and between sup-
portive princiapl behavior and normative commitment. The relationship betwe-
en supportive principal behavior and continuance commitment, and normative
commitment becomes stronger thanks to the workaholic behaviors of teachers.
In other words, continuance commitment and normative commitment of teac-
hers are higher than other colleagues in the schools where supportive principal
behaviors are observed.

Previous studies have pointed out that the use of reward power and cha-
rismatic power by the principals positively affect collegial teacher behavior and
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supportive principal behavior. Within this context, it is suggested for the prin-
cipals to use reward and charismatic power in principal-teacher interaction in
order to provide a positive school climate and high level of teacher commitment.
The in-school and out-of-school social activities organized by the principals for
improving intimate and collegial teacher behaviors can affect the teachers’ or-
ganizational commitment positively. Similarly, school principals may be able to
contribute to a healthier school environment by increasing mutual tolerance by
avoiding authoritarian, oppressive and control oriented management approach
and performing equitable, constructive criticism and feedbacks, and paying at-
tention to teachers, exhibiting sharing behaviors.

It is important for the teachers to attach importance to maintaining good
relationships and participating in organized social activities in order to impro-
ve their colleagues’ and own organizational commitment. Disengaged teacher
behavior reduces organizational commitment. Teachers are suggested to avoid
performing disengaged teacher behavior and participate in formal meetings and
activities seriously.

It is suggested to construct and test new models by using the school climate
openness level of school principals and teachers as dependent variables in furt-
her researches on this subject. The obsessive work and excessive work factors of
workaholism can be examined separately as mediator variables by establishing
different models. The research can be supported by qualitative researches
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Tiirkce Siiritm

Giris

Bireylerin orgiit icindeki islevi ve gorevi glinden gline artmaktadir. Donanimli,
degisime ayak uydurabilen, takim calismasina yatkin, yiiksek diizeyde giidiilenmis,
iradeli, etik degerler acgisindan farkindalik sahibi ve kisisel gelisime agik calisanlar
her tiirden 6rgiit icin 6nemli bir kaynak olusturmaktadir. S6z konusu durum egitim
orgiitleri icin de gecerlidir. Ogretmenler egitim orgiitlerinin 6nemli bir bolimiinii
olusturan okullar i¢in yiiksek etkileme giiciine sahip olmakla birlikte okullarda var
olan tiim Orgiitsel faktorlerden de ayni olgtide etkilenmektedirler.

Egitim yonetimi alaninda yapilan o6rgiitsel davranis ¢aligmalar1 egitim yo-
neticilerinin ve ¢gretmenlerin okul ortaminda belirli amaclar1 gergeklestirmek
iizere bilingli bir sekilde ortaya koyduklari etkinliklerin yani sira duygu ve dii-
stincelerini de kapsamaktadir. Bu ¢alismada egitim orgiitlerindeki mevcut yone-
tici-6gretmen iligkilerini belirlemek, bu iligkilerin iskoliklik ve orgiitsel baglilik
baglaminda ortaya ¢ikan dinamiklerini ortaya ¢ikarmak ve okullarin kalitesini
arttirmaya yonelik katkilar sunmak hedeflenmektedir.

Orgiit iklimi bir kavram olarak 6rgiit calismalari ile ilgilenen sosyal bilimler
arastirmacilari tarafindan 1950’li yillarin sonlaria dogru ortaya atilmistir (Altun
ve Memisoglu, 2011). Alanyazin incelendiginde 6rgiit iklimi kavraminin yonetim
bilimciler tarafindan farkli bicimlerde tanimlandig1 goriilmektedir. Hoy ve Mis-
kel (1987) orgiit iklimini tanimlarken “6rgiitiin kisiligi” ifadesini kullanmislardir.
Varol’a (1989) gore orgiit iklimi, kiiltiirin Orgiitte yarattig1 hava; Bilgen’e (1990)
gore ise Orgiite kisilik veren, Orgiitiin iiyelerini etkileyen, orgiit {iyelerine bireysel
olarak ait olan algilarin tamamidir.

Aragtirmacilarin egitim orgiitlerini konu edinmesi (Halpin ve Croft, 1963;
Pace ve Stern, 1958), okulda olusan duygusal ortamin ve atmosferin genel hatla-
riyla belirlenmesine yonelik ilk cabalar okul ikliminin sinirlarinin ¢izilmesine ve
boyutlarinin 6l¢iimiine 6nayak olmustur (Altun, 2001; Hoy, Tarter ve Kotkamp,
1991). Okul iklimi okul hayatinin kalitesini ve karakterini ifade etmektedir. Co-
hen, Mccabe, Michelli ve Pickeral’a (2009) gore okul iklimi bireylerin okul ile
ilgili deneyimlerinin gerceklesme bicimlerine dayanmaktadir ve orgiitsel yapilari,
O0grenme-Ogretme uygulamalariny, kisiler aras iligkileri, degerleri, amaclari ve il-
keleri yansitir. Siirdiiriilebilir ve olumlu bir okul iklimi genclik gelisimi ile birlikte
iretken, destekleyici ve tatminkar bir demokrasi ortami olusturmak icin gerekli
o0grenmeyi tegvik eder. Bu tiir bir iklimde 6grenciler, egitimciler ve veliler hep
birlikte, paylasilmis bir vizyon ¢ercevesinde gelisime yonelik caba gosterirler.

Caligma hayati, bireyler i¢in hem bir doyum kaynagima hem de fiziksel veya
psikolojik problemlere ortam hazirlayan bir stres faktoriine donisebildigi i¢in
¢esitli sonuclara ortam hazirlayan karmagik bir yapidir. Is hayatindaki bu potan-
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siyel stres kaynaklar1 arasinda bireysel ve orgiitsel sorunlara gebe olan igkoliklik
olgusu da yer almaktadir. Bu yonii ile iskoliklik giincel sosyal bilim ¢alismalarin-
da dikkatle incelenmesi gereken konular arasindadir (Bayraktaroglu, Yilmaz ve
Cetinel, 2015). Giilova, Ispirli ve Eryilmaz’a (2014) gore iskoliklik giiniimiiz bilgi
¢ag1 ve yogun emek diinyasinda tesvik edilen bir orgiitsel davranig olmasinin yani
sira ortaya cikardigi olumsuz durumlarin fazlaligi nedeni ile hem bireysel hem
de toplumsal acidan genis etkiler yaratmaktadir. Bu ylizden iskoliklik ciddiyetle
tizerinde durulmasi gereken bir orgiitsel davranig problemidir.

Iskoliklik bir kavram olarak ilk kez Wayne Oates’e ait “Bir Iskoligin Itiraf-
lar1” isimli kitapta yer bulmustur (Shapiro, 1984; Zohar, 2006; Snir ve Harpaz,
2004; Snir, Harpaz ve Burke, 2006). Oates eserinde igkolikligi bir aligkanlik ola-
rak ifade etmis ve bu kavrami bireylerin sagliklari, kisisel mutluluklari ile sosyal
ve etkilesimsel etkinlikleri izerinde bir tehlike olarak degerlendirmistir (Douglas
ve Morris 2006). Iskoliklik ile ilgili ilk akademik tanim ise Spence ve Robbins’e
(1992) aittir. Bu akademik tanima gore iskolik kimseler “iglerine yiiksek diizeyde
bagimli, icsel baski diizeyini disiirmek icin ise fazlasiyla giidiilenen ve islerin-
den diisiik diizeyde doyum saglayan” kisilerdir. Iskoliklik diger bir bakis acist ile
zaman ve mekan fark etmeksizin her kosulda ¢alismak, ¢alismayr uzun saatler
gerektiren bir ugras ve zorunluluk olarak gormektir (Broeck ve dig., 2011). Is-
koliklik her ne kadar olumsuz etkileri ile biliniyor olsa da bir¢ok Orgiit iskolikligi
tesvik eden uygulamalari ve 6diil sistemlerini tercih etmektedir. Iskolikligin bir
problem olarak taninmasi i¢in bu kavramin sabit bir tanimla ifade edilmesi ve
olumsuz sonuglarinin saptanarak Olciildiigii bir teknigin kullanilmasi gerekmek-
tedir (Giilova ve dig., 2014).

“Baglhilik” yonetim ve Ozellikle orgiitsel davranis yazininda uzun yilardir
tartisilan bir konudur. Buna ragmen, ortaya cikan gesitli meslek tanimlari ve
farkli bakis acilar1 sayesinde giincelligini yitirmemis ve ilgili yazinin temel calis-
ma alanlarindan biri olmay siirdiirmiistiir (Ozmen, Ozer ve Saatcioglu, 2005).
Baglilik kavrami kisaca var olan belirli bir 6geye karsi kiside gerceklesen duygu-
sal bir yonelme ya da sosyal bir birimle 6zdeslesme olarak tanimlanabilmektedir
(Meyer ve Allen, 1997).

Orgiitsel baghlik kavrami ise bireyin orgiite kargi gelistirdigi ve iginde ise
katilma, sadakat ve orgiit degerlerine inang gibi unsurlarin bulundugu psikolojik
baglilig1 ifade etmektedir (Cetin, 2004). Bayram (2005) orgiitsel baghlig: kisinin
orgiite olan sadakate dayali tutumu ve Orgiit basarisina yonelik ilgisi olarak ta-
mimlamustir. Orgiitsel baghlik kavrami farkli sektorlerde cesitli calismalara konu
olmustur. Caligmalarin cesitliligi sonucunda tanimsal olarak farkl orgiitsel bag-
lilik ifadeleri ile karsilasmak miimkiindiir. Meyer ve Allen (1997) 6rgiitsel bag-
lilik iizerine yapilan ¢alismalarin bir kisminda orgiitsel baglhiligin calisanlara ait
psikolojik gereksinimin bir digavurumu oldugunun vurgulandigini ifade etmisler-
dir. Bu yaklagima gore Orgiitsel baglilik ¢alisan ile ¢alisilan kurum arasinda bagi
olusturan psikolojik bir unsurdur. Bu bagin olusumuna etki eden unsurlar ara-
sinda ¢alisganin uyum saglama, kisisel kimligini tanimlama ve Orgiitsel degerleri
icsellestirme gereksinimi yer almaktadir.
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Arastirmada incelenen kavramlar arasinda bir aracilik testi gerceklestirebil-
mek icin bu kavramlar arasi iligkileri test eden caligmalar dikkatle incelenmistir.
Alanyazin incelendiginde okullardaki orgut iklimi ile 0gretmenlerin iskoliklik
egilimleri arasindaki iligkiyi dogrudan inceleyen tek bir caligmaya rastlanmistir.
Yimaz, Altinkurt ve Kesim (2014) destekleyici miidiir davraniginin hevesli ba-
gimli 6gretmenlerin ise katilimini arttirdigini, emredici miidiir davraniginin ise
saplantili bagimhiligr azalttigini; benzer sekilde, kisitlayict miidiir davranigt ve
umursamaz 6gretmen davranisinin hevesli bagimlilarin isten keyif alma diizey-
lerini diisiirdiigiini ifade etmislerdir. Ayrica, arastirmacilar calismalarinda mes-
lektaglar arasi igbirlik¢i 6gretmen davranisinin ise bagimli 6gretmenlerin saplanti
diizeylerini arttirdig1 bulgusuna yer vermislerdir. Taboli ve digerleri (2015) orgiit
iklimi ve igskoliklik arasinda anlaml bir iligki oldugundan bahsetmistir. Benzer se-
kilde Keller, Spurk, Baumeler ve Hirschi (2016) kiyaslamaya dayali orgiit iklimi
ile igkoliklik iligkisini inceledikleri calismalarinda, ¢alisanlarin performanslarinin
siklikla kiyaslandig orgiitlerde calisanlarin igkoliklik diizeyinin daha yiiksek ol-
dugunu ifade etmislerdir. Johnstone ve Johnston (2005) orgiit iklimi ile iskoliklik
yapist arasinda sistematik bir iligki bulundugunu ifade etmiglerdir. Arastirmaci-
lar calisma ortamlarinda yiiksek diizeyde baski hisseden calisanlarin daha siki
calismak zorunda hissettiklerini; diger yandan anlayisl, katilimci, destekleyici ve
baskinin diisiik oldugu orgiitlerde ise calisanlarin isten daha yiiksek diizeyde ke-
yif aldigini belirtmislerdir.

Iklim érgiitiin kendisine bir kisilik kazandirmakla birlikte 6rgiit igerisinde
bireylerin davramglaria yon verir (Dénmez ve Korkmaz, 2011). Orgiit iklimi
baglaminda ortaya cikan disiince bicimi de Orgiitsel bagliigi etkilemektedir
(Giirkan, 2006). Cekmecelioglu (2006) orgiit ikliminde yer alan bir takim degis-
kenlerin duygusal bagliligi olumlu yonde etkiledigini ifade etmistir. Bu dogrul-
tuda, Orgiitsel cesaretlendirmenin yiiksek oldugu, diger bir ifade ile calisanlarin
farkli ve yenilikg¢i distincelerinin yoneticileri tarafindan destek gordiigi orgiitler-
de duygusal baglihigin artis gosterdigini vurgulamistir. Benzer sekilde, McMur-
ray, Scott ve Pace (2004) orgiit ikliminin Orgiitsel baghlik ile anlamli pozitif bir
iliskiye sahip oldugunu ifade etmis ve bu iligkiyi, calisanlarin meslektaglar ile
etkilesimlerinin Orgiitsel baglilig: etkiledigine dair bir kanit olarak degerlendir-
miglerdir. Korkmaz (2011) orgiitsel baglilik ve o6rgiit iklimi arasinda %52.3’likk
pozitif yonli bir iliski oldugu bulgusuna ulagmistir. Turan (1998) benzer sekilde
genel oOrgiit iklimi ile 6gretmenlerin Orgiitsel bagliligi arasinda istatistiksel ola-
rak anlaml bir iligki oldugunu ifade etmistir. Destekleyici miidiir ve samimi 0g-
retmen davranist algilanan okul iklimi ile iligkilidir. Okullarda liderler orgiitsel
motivasyonu arttirmanin yollarini aramali ve Kigisel-profesyonel geligime 6nem
vermelidirler (Turan, 1998). Orgiitsel baglilik ile orgiit iklimi arasinda pozitif ve
anlaml bir iligki oldugunun farkina varmak, yoneticilerin ¢alisanlarin ise gelme-
mesine, performans kaybina ve bircok istenmeyen potansiyel orgiitsel davranisa
karst 6nlem almasina olanak tanir. Ayrica yoneticiler gelisime yonelik hedefleri
saptamak icin orgiit iklimine ve baghliga iliskin degiskenleri dikkate alabilirler
(McMurray ve dig., 2004). Yiiceler (2005) akademik personel ile ger¢eklestirdigi
caligmada oOrgiit ikliminin Orgiitsel bagliliga etkisini incelemis ve orgiit iklimine
etki eden Orgiitsel uygulamalarda caliganlarin benimsenmemesi halinde diisiik
orgilitsel bagliligin ortaya ¢iktigini ifade etmistir.
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Aziz (2002) iskolikligin orgiitsel bagliligin bir sonucu olabilecegini ve Or-
giitlerine kars: yliksek diizeyde baglilik sergileyen calisanlarin kendilerini iskolik
olarak gorebileceklerini ortaya koymustur. Nitekim orgiitsel baglilig: yiiksek olan
bireyler orglitsel amaglari gergeklestirebilmek icin diger ¢alisanlardan daha faz-
la caba gostermektedir (Kok, 2006). Iskolik ¢alisanlarin disa bagimliliginin fazla
olmasi sebebi ile kendilerine glivenleri dusiiktiir (Porter, 1996). Aziz, Uhrich,
Wauensch ve Swords’a (2013) gore disa bagimliligi fazla olan ¢alisanlar yeni ig
bulma konusunda daha az secenege sahip olduklarini digtiniirler ve bu yiizden
mevcut iglerini kaybetmemek adina islerine daha siki sarilarak devam baglilik-
larmni arttirirlar. Kesen (2015) orgiitsel bagliligin igkoliklige etkisini inceledigi
arastirmasinda genel olarak orgiitsel bagliligin iskolikligi arttirdig1 ancak devam
baglilig1 ve duygusal baghligin iskolikligi dogrudan anlaml bir sekilde etkileme-
digi bulgusuna yer vermistir. Diger yandan, igkolikligin orgiitsel baghliga etkisini
inceleyen Bayraktaroglu, Kutanis ve Dosaliyeva (2009) iskolik ile ilgili boyutlar-
dan alinan puanlarin yiikseliginin orgtitsel bagliligi olumlu yonde etkiledigini vur-
gulamiglardir.

Alanyazin genel olarak incelendiginde baglhligin egitim orgiitlerinin ve yo-
netiminin bircok calisma alaninda uzun yillardir incelenen ve 6nemli goriilen
bir kavram oldugu gorillmektedir. Etkiledigi ve etkilendigi bireysel ve orgiitsel
faktorlerin cesitliligi ve ¢oklugu bagliliga yonelik cok yonlii calismalar gerekli
kilmaktadir. Orgiitsel bagliligin yiiksek olmasi caligan verimliligi ve orgiit etki-
liligi agisindan istenen bir durumdur. Diger yandan iskolikligin farkli akademik
caligmalarda Orgiitler ve calisanlar acisindan etkilerinin olumlu ya da olumsuz-
lugu ile ciddi tartismalara konu olmasi bir ikilemi de beraberinde getirmistir.
Cinki iskoliklik bir yandan patolojik bir rahatsizlik diger yandan ise bir kivanc
unsuru olarak ifade edilmektedir. Bu ikilemin ¢6ziimlenmesi iskoliklikle birlikte
gozlemlenen orgiitsel degiskenlerin detayli olarak incelenmesi ile miimkiindiir.

Orgiit iklimi bireylerin orgiitleri icerisinde deneyimledikleri duygu ve algi-
larn biitiinii olarak ifade edilebilir. Ogretmen ve okul miidiirlerinin davranis-
larmin calisma arkadaglar1 tarafindan nasil degerlendirildigi okullarda var olan
orgiit iklimi adina arastirmacilara 6nemli bilgiler sunmaktadir. Tklim her 6rgiitiin
ayrilmaz bir unsurudur ve Orgiit iklimini dogru tanimlamak ortaya cikacak orgiit-
sel davraniglara iligkin Ongorii gelistirmenin dnemli bir yoludur. Bu yiizden olum-
lu okul ikliminin okulun kisilik gelisimini ayn1 yonde etkileyecegi goz oniinde
bulundurulmalidir ve okul iklimi dogru bicimde tanimlanarak analiz edilmelidir.

Orgiit iklimi baglaminda ortaya cikan diisiince bicimi orgiitsel baghhg et-
kilemektedir. Diger yandan yapilan arastirmalar iskolikligin orgiitsel baghlik ile
iligkili oldugunu gostermektedir. Orgiit ikliminin karakteristikleri calisanlarin is-
kolikligini destekleyebilecegi gibi azalmasina da neden olabilir. Bu calisma okul
ikliminin Orgiitsel baglihiga etkisinde iskolikligin aracilik roliiniin incelenmesi
iizerine kurulmustur. Bu baglamda okullarda gozlemlenen okul iklimine iligkin
O0gretmen ve okul miidiiri davraniglar ile orgiitsel baglilik boyutlar1 arasindaki
iligkiler incelenecek ve iskolikligin bu iligkilerde aracilik etkisine sahip olup ol-
madig tespit edilecektir.
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Bu aragtirmanin genel amaci okul iklimine iligkin miidiir ve 6gretmen dav-
raniglariin 6gretmenlerin Orgiitsel baghlig: ile iligkilerinde igkolikligin aracilik
etkisini belirlemektir. Bu genel amag¢ dogrultusunda su aragtirma sorularina ya-
nit aranmistir:

e Destekleyici/emredici/kisitlayict miidiir davranigi ile 6gretmenlerin
duygusal baglihigi arasindaki iliskide iskolikligin aracilik etkisi nedir?

*  Destekleyici/emredici/kisitlayict miidiir davranigi ile gretmenlerin de-
vam baglilig1 arasindaki iliskide igkolikligin aracilik etkisi nedir?

e Destekleyici/emredici/kisitlayict mudiir davramist ile Ogretmenlerin
normatif baglilig1 arasindaki iliskide iskolikligin aracilik etkisi nedir?

e Samimi/igbirlikci/umursamaz O6gretmen davranmist ile Ogretmenlerin
duygusal baghlig1 arasindaki iligkide igkolikligin aracilik etkisi nedir?

e Samimi/igbirlik¢i/umursamaz 6gretmen davranisi ile 6gretmenlerin de-
vam baglilig1 arasindaki iliskide igkolikligin aracilik etkisi nedir?

e Samimi/igbirlikci/umursamaz O6gretmen davranist ile Ogretmenlerin
normatif baglhlig1 arasindaki iligkide igkolikligin aracilik etkisi nedir?

Yontem

Arastirma Modeli

Bu arastirma nicel arastirma yaklagimu ile iligskisel tarama modelinde tasar-
lanmustir. Tliskisel tarama iki ya da daha fazla sayida degisken arasinda var olan
iligkileri incelemek ve bu iligkilere dair ipuglar elde etmek amaci ile yapilmakta-
dir (Biiyiikoztirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2012). Bu arastirmada
okul iklimine iliskin 6gretmen ve miidiir davranislar ile orgiitsel baglilik iliskisi,
bu iliskide iskolikligin aracilik etkisi incelenmistir. Aracilik etkisine karar verilir-
ken okul iklimi-iskoliklik iligkisi ve iskoliklik-Orgiitsel baglilik iligkisi goz ontinde
bulundurulmugtur. Kavramlar arasi iligkilerin 6n plana ¢ikmasi iligkisel tarama
modelinin secilmesinde etkili olmustur. Tlgili iliskilere ait sema Sekil 1°de yer al-
maktadir. Aragtirma sorularina yanit aranirken yapisal esitlik modellemesi teknigi
kullanilmustir. Yapisal esitlik analizlerinin amaci bir arastirmada ele alinan degis-
kenler arasindaki kuramsal oriintiiyii elde edilen verilerle test ederek dogrulanma
diizeyini ortaya cikarmaktir (Simsek, 2007). Bu yiizden, yapisal esitlik modelleri
Ozel hipotezleri test etmek i¢in kullanilmaktadir (Byrne, 1998). Ayrica yapisal esit-
lik modellemesi bir takim bagimli degisken arasindaki karmagik iligkileri ortaya ¢i-
karma konusunda diger ¢oklu analiz tekniklerine gore daha giigliidiir (Hair, Black,
Babin, Anderson ve Tahtam, 2006). Bu durum yapisal esitlik modellemesi tekni-
ginin tercih edilmesinde etkili olmustur. Arastirmada aracilik etkisinde ele alinan
bagimli, bagimsiz ve araci degiskenler Sekil 1’de sunulmustur.
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ISKOLIKLIK

/N

DESTEKLEYICI, EMREDICI,

KISITLAYICI MUDUR DUYGUSAL BAGLILIK
DAVRANISL E— DEVAM BAGLILIGI
SAMIML, ISBIRLIKCI, NORMATIF BAGLILIK
UMURSAMAZ OGRETMEN
DAVRANISI

Sekil 1. Aracilik testlerinde yer alan degiskenler arast iligki semasi

Evren/Orneklem

Arastirmanin evrenini 2016-2017 egitim ve 6gretim yilinda Kiitahya il mer-
kezinde ilk ve orta dereceli okullarda gorev yapmakta olan toplam 6271 6gret-
men olusturmaktadir. Arastirma kapsaminda 350 6gretmene ulasilmig fakat ek-
sik yanitlanmis ya da yanitlanmamug veri toplama araglar1 nedeniyle toplam 266
form degerlendirmeye alinmistir. Ulasilan 6rneklemin tiim evreni temsil diizeyi
istatistiksel paket program tizerinde RMSEA ve serbestlik derecesi degerleri
kullamilarak hesaplanmis ve %100 oldugu tespit edilmistir. Ornekleme iliskin de-
mografik veriler Tablo 1°‘de sunulmustur.

Tablo 1
Katiimcuar ile Ilgili Demografik Bilgiler (n=266)

Degisken Gruplar N %
Cinsiyet Kadin 138 51.9
Erkek 128 48.1
21-30 yas 50 18.8
31-40 yas 104 39.1
Yas 41-50 yas 81 30.5
51 yas ve uizeri 31 11.7
Lisans 239 89.8
Egitim durumu Yiiksek lisans 25 9.4
Doktora 2 .8
1-10 y1l 87 32.7
11-20 y1l 108 40.6
Kidem 2130 il 56 211
31 yil ve uizeri 15 5.6
Ilkokul 66 24.8
Okul tiirt Ortaokul 79 29.7
Lise 121 45.5
} 200-500 75 28.2
Ogrenci sayisi 500-800 94 353
800 {izeri 97 36.5
1-30 71 26.7
Ogretmen sayisi 31-40 83 31.2
41-60 83 31.2
60 tizeri 29 10.9
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Tablo 1’deki veriler goz oniinde bulunduruldugunda, arastirmaya katilan
ogretmenlerin %51.9’u kadin % 48.1°1 erkektir. Katilimeilarin %18.8’1 21-30 yas
araliginda iken %39.1°1 31-40, %30.5’1 41-50 yas aralifinda ve %11.7’si 50 yasin
iizerindedir. Arastirmaya katillan Ogretmenlerin egitim durumuna bakildigin-
da biiyiik bir ¢ogunlugun (%89.8) lisans mezunu, %9.4’iiniin yiiksek lisans ve
%0.8’inin doktora mezunu oldugu gorilmektedir. Ogretmenlerin %24.8’i ilko-
kullarda, %29.7’si ortaokullarda ve %45.5% liselerde gorev yapmaktadir. Kati-
limcilarin %28.2’si 200-500 araliginda, %35.3’i 500-800 araliginda ve %36.5°1 800
ve lizerinde 6grenci mevcuduna sahip okullarda gorevlerine devam etmektedir.
Ayrica dgretmenlerin %26.7’si 1-30, %31.2si 31-40, % 31.2°si 41-60 6gretmenin
gorev yaptig1 okullarda calisirken %10.9’unun calistigi okullarda 60’ iizerinde
Ogretmen gorev yapmaktadir.

Verilerin Toplanmas

Orgiitsel Iklim Olcegi

Hoy ve Tarter (1997) tarafindan gelistirilen bu 6l¢ek Yilmaz ve Altinkurt
(2013) tarafindan Tiirkgeye uyarlanarak gecerlik ve giivenirlik calismasi yapil-
mistir. Bu calismada orgiit iklimi 6lgegi faktorlerinin her biri kurulan modellerde
bagimsiz birer degisken olarak kabul edilmistir. Bu ¢alismada elde edilen veri-
lere goére Cronbach’s Alfa katsayilar1 “Destekleyici Midiir Davranig1” igin 0.93,
“Emredici Miidiir Davranigt” igln 0.65, “Kisitlayict Midir Davranigi” igin 0.68,
“Samimi Ogretmen Davranigi” igin 0.88, “Meslektaglar Arasi I§b1r11kgl Ogret-
men Davramigt” i¢in 0.70 ve “Umursamaz Ogretmen Davranist” icin 0.67 ola-
rak hesaplanmistir. Olcegin orijinal faktor yapisina iliskin uyum indeksleri (x¥
sd=1.91, RMSEA=0.060, GF1=0.96, AGFI=0.87, CFI=0.86) incelendiginde iyi
uyum gosterdigi goriilmektedir.

DUWAS Iskoliklik Olgegi

Schaufeli, Tarris ve Baker (2006) tarafindan gelistirilen DUWAS (Dutch
Work Addiction Scale) Dogan ve Tel (2011) tarafindan Tiirkceye uyarlanarak
gecerlik ve giivenirlik calismasi yapilmistir. Olcekte 14 madde yer almaktadir ve
bu maddeler “Asir1 Calisma” ve “Kompulsif Calisma” olmak tizere iskolikligin
iki ayr1 boyutunu dlgmektedir. Alt boyut puanlari ve dlcek toplam puani olmak
iizere Olgekten ii¢ farkli puan elde edilmektedir. Bu calismada elde edilen veri-
ler tizerinden Cronbach’s Alfa i¢ tutarlik katsayis1 hesaplanmis ve asir1 ¢calisma
faktort i¢in 0.82, kompulsif calisma faktori icin 0.80, 6l¢egin geneli i¢in 0.89 ol-
dugu tespit edilmistir. Olcegin orijinal faktor yapisina iliskin uyum indeksleri (x2/
sd=3.44, RMSEA=0.080, GF1=0.92, AGFI1=0.87, CFI=0.91) incelendiginde iyi
uyum gosterdigi goriilmektedir.

Meyer ve Allen Orgiitsel Baghlik Olgegi

Bu arastirmada kullamilan “Orgiitsel Baglilik Olcegi” Meyer ve Allen (1997)
tarafindan gelistirilmis, Wasti (2000) tarafindan Tiirk¢eye uyarlanmis, Basol ve
Yalcin (2009) tarafindan da egitim Orgiitlerinde gecerligi ve glivenirligi test edil-

322



Workaholism, School Climate and Organizational Commitment

migtir. 18 maddeden olusan Olcek orijinal yapisinda orgiitsel bagliigin “Duygu-
sal Baghlik”, “Devam Baglilig1” ve Normatif Baglhlik” olmak tizere her birinde
6 maddeye yer verilen {i¢ alt boyutunu 6lcmektedir. Bu calismada elde edilen
veriler ile 6l¢gegin Cronbach’s Alfa i¢ tutarlik katsayilar1 duygusal baglilik fakto-
ri icin .74, devam baghlig faktorii icin .64 ve normatif baghlik faktéri igin .72
olarak bulunmustur. Olgegin orijinal faktdr yapisina iliskin uyum indeksleri (x%/
sd=3.16, RMSEA=0.070, GF1=0.91, AGFI=0.88, CFI=0.94) incelendiginde iyi
uyum gosterdigi goriilmektedir.

Verilerin Analizi

Olgekler aracihigi ile elde edilen veriler arastirmac tarafindan istatistiksel
paket program kullanilarak bilgisayar ortamina aktarilmistir. Katilimeilara iligkin
demografik bilgilerin frekanslari ve yiizdelik dagilimlari belirlenmistir. Olceklere
iliskin normallik testleri uygulanmig ve 6lgme araglarinin Cronbach’s Alfa i¢ tu-
tarlik giivenirlik katsayilari tespit edilmistir. Orneklemin giivenirligi ve hata pay1
ilgili istatistikler kullanilarak hesaplanmigtir. Olgiim modellerinin olusturulmasi
ve test edilmesinde ilgili dogrusal yapi iligkileri ¢cdziimleme programi kullanilmig-
tir. Bu ¢alismada veriler yapisal esitlik modellemesi teknigi ile ¢oziimlenmistir.

Bulgular

Bu boliimde arastirmada kullanilan 6lceklerden elde edilen betimsel istatistiklere,
degiskenler arasi korelasyon katsayilarina ve okul iklimine iliskin miidiir ve 6gretmen
davraniglarinin orgiitsel baglilik ile iliskisinde iskolikligin aracilik etkisini incelemek
iizere olusturulan modellerin test edilmesine iliskin bulgulara yer verilmistir.

Aragtirmaya Katilan Ogretmenlerin Olgeklerden Elde Ettikleri Ortalama Puanlar

Arastirmaya katilan 6gretmenlerin okul iklimine iligkin bildirdikleri 6gret-
men ve midiir davranislarinin, iskoliklik diizeylerinin ve ifade ettikleri orgiitsel
baglilik boyutlarmin ortalama puanlari, ortanca degerleri, standart sapmalari,
minimum ve maksimum degerleri Tablo 2’de belirtilmistir.

Tablo 2
Olceklerden Elde Edilen Ortalama Puanlar

Faktor X Ortanca S Min Max
Destekleyici Midiir Dav. 2.86 2.89 74 1.00 4.00
Emredici Midiir. Dav. 2.61 2.71 54 1.43 3.86
Kisitlatyic1 Miidiir Dav. 2.48 2.50 .63 1.00 4.00
Samimi Ogretmen Dav. 2.56 2.57 .66 1.00 4.00
Igbirlikgi Ogretmen Dav. 2.94 3.00 46 1.86 4.0

Umursamaz Ogretmen Dav. 2.08 2.00 .68 1.00 4.00
Iskoliklik 341 3.36 .64 1.86 5.00
Duygusal Baglilik 3.36 3.33 .62 1.67 5.00
Devam Baglilig 3.24 3.17 71 1.17 5.00
Normatif baghlik 3.01 3.00 .79 1.00 5.00
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Tablo 2 incelendiginde 6gretmenlerin (n=266) en yiiksek diizeyde bildirdigi
midiir davraniginin destekleyici miidiir davranigi (=2.86, S=.74-genellikle olur)
oldugu goriilmektedir. Destekleyici miidiir davranisini sirasi ile emredici (=2.61,
S=.54-genellikle olur) ve kisitlayict (=2.48, S=.25-bazen olur) miidiir davranist
takip etmektedir. Arastirmaya katilan 6gretmenlerin en yiiksek diizeyde bildir-
digi 6gretmen davraniglari sirastyla igbirlikci 6gretmen davranist (=2.94, S=.46-
genellikle olur), samimi 6gretmen davranist (=2.56, S=.66-genellikle olur) ve
umursamaz dgretmen (=2.08, S=.68-bazen olur) davranisidir. Arastirmaya kati-
lan 6gretmenlerin iskoliklik 6lceginden aldigi ortalama puan (=3.41, S=.64-¢cogu
zaman) Ogretmenlerin igkoliklik diizeylerinin yiiksek oldugunu gostermektedir.
Ogretmenlerin ifade ettikleri baglilik boyutlari sirast ile duygusal baghlik (=3.36,
S=.62-orta derece katiliyorum), devam bagliligi (=3.24, S=.71-orta derece kati-
liyorum) ve normatif baghliktir (=3.01, S=.79-orta derece katiliyorum).

Degiskenler Arast Iliskilere Ait Korelasyon Bulgulart

Yapisal esitlik modellemesi ile aracilik testi gerceklestirebilmek icin tim
degiskenler arasinda anlamli iligkiler bulunmasi gerekmektedir. Bu dogrultuda
arastirmada ele alinan degiskenler arasindaki Pearson korelasyon katsayilar: he-
saplanmig ve elde edilen bulgular Tablo 3’te sunulmustur. Bu iligkilerden yola
¢ikilarak modeller test edilmistir.

Tablo 3
Degiskenler Arast Korelasyon Katsayilar

Orgiitsel Baglilik
Duygusal Devam Normatif : -
Baglilik Baglilig: Baglilik Iskoliklik
Destekleyici Midiir Dav.  .39** q2% 33 A7
Emredici Miidiir Dav. .06 .06 .05 15
£ Kisitlayien Miidiir Day. ~ -.25%* 002 -.06 14
=] .
:: Samimi Ogretmen Dav. .20 -.06 12 .09
O Isbirlikci Ogretmen Dav.  .37** -.01 23%* A1
Umursamaz Ogretmen -.15% .03 -12 .06
Dav.
=
=
= 325 26%* 38
&)

*p<.05 **p<.01

Tablo 3 incelendiginde destekleyici miidiir davranisi ile igkoliklik arasinda
pozitif yonlii zayif bir iliski (r=.17, p<.01) oldugu goriilmektedir. Okul iklimi
ile orgiitsel baghlik alt boyutlar iligkisi incelendiginde, destekleyici miidiir dav-
ranisinin duygusal baglilik ile pozitif yonlii ve orta diizeyde bir iliskiye (r=.39,
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p<.01), devam baglilig: ile pozitif yonlii ve zayif bir iliskiye (r=.12, p<.01), nor-
matif baglilik ile orta diizeyde pozitif yonli bir iligkiye (r=.33, p<.01) sahip ol-
dugu anlagilmaktadir. Emredici miidiir davranigi ve samimi 6gretmen davrani-
st ile Orgiitsel baghlik alt boyutlar: arasinda anlamh bir iligki bulunamamaigtir.
Kisitlayicr miidiir davranigi ile duygusal baghilik arasinda negatif yonlii zayif bir
iliski (r=-.25, p<.01) bulunurken kisitlayict miidiir davranisi ile devam baglilig
ve normatif baglilik arasinda iliski saptanamamustir. Isbirlikci 6gretmen davranist
ile duygusal baglik arasinda pozitif yonlii orta diizeyde bir iligki (r=.37, p<.01),
normatif baghlik arasinda pozitif yonli zayif bir iligki (r=.23, p=.01) tespit edil-
mistir. Umursamaz 6gretmen davranist ile duygusal baglilik arasinda negatif yon-
li zayif bir iligki (r=.15, p<.05) bulunurken umursamaz 6gretmen davranisi ile
devam baglilig1 ve normatif baghlik arasinda iligki saptanamamaigtir.

Iskoliklik ile orgiitsel bagllik boyutlar1 arasindaki korelasyon bulgularina
gore iskoliklik ile duygusal baglilik arasinda pozitif yonli orta diizeyde bir iligki
(r=.32, p<.01), igkoliklik ile devam baglilig1 arasinda pozitif yonlii zayif bir ilis-
ki (r=.26, p<.01) ve iskoliklik ile normatif baglilik arasinda pozitif yonlii orta
diizeyde bir iligki (r=.38, p<.01) bulunmaktadir. Okul iklimi alt boyutlarindan
destekleyici miidiir davranisi ile igkoliklik arasinda pozitif yonli zayif bir iligki
(r=.17, p<.01) ve igbirlik¢i 6gretmen davranisi ile iskoliklik arasinda pozitif yon-
L zayif bir iligki (r=.11, p<.05) bulunurken okul ikliminin diger alt boyutlart ile
iskoliklik arasinda anlaml bir iliski saptanamamustir.

Kurulan Aracilik Etkisi Modellerinin Test Edilmesi

Arastirmada okul iklimine iliskin destekleyici midiir, emredici miidir, ki-
sitlayict miidiir, samimi Ogretmen, igbirlik¢ci 6gretmen ve umursamaz dgretmen
davraniglariin duygusal baglilik, devam baglilig1 ve normatif baglilik ile iligkisin-
de iskolikligin aracilik etkisini test etmek i¢in toplamda 18 model kurulmustur.
Korelasyon katsayilar1 incelendiginde modellerin yalnizca ti¢iinde degiskenler
arast iligkilerin modeli test etmeye elverigli oldugu tespit edilmistir. Bu dogrultu-
da test edilmesi basarili olan ilk model Sekil 2’de verilmistir.

[ ISKOLIKLIK }
DESTEKLEYiCI MUDUR - 5 DUYGUSAL BAGLILIK
DAVRANISI

Sekil 2. Model 1’e ait bagimli, bagimsiz ve araci degiskenler
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Destekleyici miidiir davraniglarinin orgiitsel baglhiligin alt boyutlari ile ilis-
kisinde iskolikligin aracilik etkisini test etmek amaciyla yapisal esitlik modelleri
iicer asamada olusturulmustur. Yapisal esitlik modellemesi ile analiz yapabilmek
icin olusturulan 6lcme modellerinin kabul edilebilir uyum gostermesi gerekir.
Ardindan, “bagimsiz degiskenin bagimli degiskene etkisini gdsteren yolun (Sekil
3)”, “bagimsiz degiskenden ara degiskene ve ara degiskenden bagimli degiskene
giden yolun (Sekil 4)”, “bagimsiz degiskenden ara degiskene ve ara degiskenden
bagimlh degiskene giden yolu igeren modele bagimsiz degiskenden bagimli de-
giskene giden yolun eklendigi modelin (Sekil 5)” test edilmesi gerekir. Aracilik
etkisine karar verebilmek i¢in en iyi uyum indekslerinin bagimsiz degiskenden
ara degigkene ve ara degiskenden bagiml degiskene giden yoldan elde edilmesi
gerekir. Ayrica bagimh degiskene bagimsiz degiskenden cizilen yolun katsayisi-
nin model 3’te model 1’e gore daha disiik olmasi gerekir (Simsek, 2007).

1.00 @ 0.36 DUYE 0.87

Sekil 3. Model 1’e ait 1. asama yol analizi

@ T 0.96
0.20
1.00 0.22

T 0.96

Sekil 4. Model 1’e ait 2. asama yol analizi

(G —
0.19
0.33

— J
o

Sekil 5. Model 1’e ait 3. asama yol analizi
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Sekil 5’te sunulan degiskenler arasi yol katsayilar: incelendiginde destekle-
yici miidiir davranigi ile duygusal baglhilik arasindaki iligskinin Sekil 3’tekine gore
kiigtik bir fark ile de olsa daha diisiik oldugu gozlemlenmektedir. Uyum indeks-
leri agisindan aracilik etkisine karar verebilmek igin gerekli degerler ve bu deger-
lere iligkin bulgular Tablo 4’te yer almaktadur.

Tablo 4
Model 1'e Ait Uyum Indeksleri

x? sd x*sd p AGFI GFI CFI NFI RMSEA
< 1 31597 8 354 0 .80 .85 91 .88 .100
§ 2 100194 375 267 0 .76 g9 .85 78 .081
< 3 100194 375 267 0 .76 g9 .85 78 .081

Tablo 4’te yer alan uyum degerlerine iliskin bulgular incelendiginde olustu-
rulan 6l¢iim modelinin iyi uyum indekslerine sahip olmadig1 anlasiimaktadir. Bu
modelden elde edilen bulgular dogrultusunda destekleyici miidiir davranisi ile
duygusal baglilik iligkisinde iskoliklige ait net bir aracilik etkisinden bahsetmek
miimkiin degildir.

Iskolikligin destekleyici miidiir davranisi ile devam basliligr arasindaki iligki-
deki aracilik etkisini belirlemek amaci ile ikinci bir model kurulmustur. Modelde
yer alan bagimli, bagimsiz ve araci degiskenler Sekil 6’da sunulmustur.

e
N

DESTEKLEYiCi MUDUR
DAVRANISI

—_— DEVAM BAGLILIGI

Sekil 6. Model 2’ye ait bagimli, bagimsiz ve araci degiskenler

Modele iligkin yol analizleri birinci modelde oldugu gibi {i¢ asamada yapil-
mistir. Elde edilen bulgular Sekil 7, Sekil 8 ve Sekil 9°da yer almaktadir.
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1.00 @ 0.21 DEVB 0.96

Sekil 7. Model 2’ye ait 1. asama yol analizi

@ T 0‘96
0.20
1.00 0.41

T 0.84

Sekil 8. Model 2’ye ait 2. asama yol analizi

PG

0.36

0.19

1.00 DMD 0.14 DEVB «~— 0383

Sekil 9. Model 2’ye ait 3. asama yol analizi

Modele iligkin bulgular incelendiginde 1. asamada destekleyici miidiir dav-
ranigt ile devam baglilig1 arasinda tespit edilen pozitif yonli zayif iliskinin 3.
asamada kayboldugu goriilmektedir. Ayrica Tablo 5’te yer alan uyum indeksle-
ri incelendiginde modelin iyi uyuma sahip oldugu anlagilmaktadir. Bu bulgular
iskolikligin, destekleyici miidiir davranisi ile devam baghilig1 arasindaki iliskide
aracilik etkisine sahip olduguna dair kanit olusturmaktadir.

Tablo 5
Model 2’ye Ait Uyum Indeksleri

x2 sd x/sd

p AGFI GFI CFI NFI RMSEA
< 1 18455 89 2.07 0 0.88 91 .95 91 .067
% 2 840.69 376 223 0 0.89 91 .95 91 .062
< 3 829.27 374 221 0 .89 91 .95 91 .062

328




Workaholism, School Climate and Organizational Commitment

Iskolikligin destekleyici miidiir davramigi ile normatif baglilik arasindaki
iligkideki aracilik etkisini belirlemek amaci ile tigiincii bir model kurulmustur.
Modelde yer alan bagimli, bagimsiz ve araci degiskenler Sekil 10’da sunulmugtur.

ISKOLIKLIK
DESTEKLEYICI MUDUR —_— NORMATIF BAGLILIK
DAVRANISI

Sekil 10. Model 3’e ait bagimli, bagimsiz ve araci degiskenler

Modele iligkin yol analizleri birinci ve ikinci modelde oldugu gibi ii¢ asama-
da gergeklestirilmistir. Elde edilen bulgular Sekil 11, Sekil 12 ve Sekil 13’te yer
almaktadir.

1.00 @ 0.37 DEGB 0.86

Sekil 11. Model 3’e ait 1. asama yol analizi

Gy —
0.20
1.00 0.46

D

Sekil 12. Model 3’e ait 2. asama yol analizi
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019 0.40

1.00 DMD 0.30 DEGB ~— 0.71

Sekil 13. Model 3’e ait 3. asama yol analizi

Modele iligkin bulgular incelendiginde 1. asamada destekleyici miidiir dav-
ranigt ile normatif baglilik arasinda tespit edilen pozitif yonlii orta diizeydeki
iliskiye ait katsaymnin 3. asgamada daha diisiik oldugu goriilmektedir. Tablo 6’da
yer alan uyum indeksleri incelendiginde ve referans degerler goz Oniinde bu-
lunduruldugunda modelin iyi uyuma sahip oldugu anlasilmaktadir. Bu bulgular
destekleyici miidiir davrangi ile normatif baghlik arasindaki iligkide iskolikligin
aracilik etkisine sahip olduguna dair kanit olusturmaktadir.

Tablo 6
Model 3’e Ait Uyum Indeksleri

x? sd x*sd p AGFI GFI CFI NFI RMSEA
- 1 23260 89 261 0 .85 .89 93 .90 .082
% 2 87338 375 232 0 .88 91 87 .89 .062
< 3 85327 374 228 0 .88 91 87 .89 .062

Sonuc Tartisma ve Oneriler

Arastirmada elde edilen bulgular gostermektedir ki okul miidiirlerinin des-
tekleyici davraniglar ile duygusal baglhilik ve normatif baghlik arasinda pozitif
yonlii ve orta diizeyde bir iligki vardir. Diger yandan destekleyici miidiir davranisi
ile devam baglihig: arasinda pozitif yonlii zayif bir iligki bulunmaktadir. Burke
(2000) destekleyici orgiitsel degerler bildiren yonetici ve ¢aliganlarin isten daha
fazla zevk aldiklarini belirtmistir. Cokluk ve Yilmaz (2010) Tiirk ilkdgretim okul-
larinda liderlik davraniglar ve orgiitsel baglilik iligkisini inceledikleri caligmala-
rinda destekleyici liderlik davraniglarinin orgiitsel baghlik ile pozitif yonde bir
iliskiye sahip oldugu bulgusuna yer vermistir. Aragtirmada elde edilen sonug-
lar bu bulguyu desteklemektedir. Arastirmaya katilan 6gretmenlerin bildirdigi
destekleyici miidiir davranist ile igkoliklik arasinda da anlaml ve pozitif yonli
bir iligkiye rastlanmigtir. Eger bir Orgiitte ¢alisanlara isle ilgili kararlara katilim
olanag: tanimyor, yoneticiler desteklerini gostermekten cekinmiyor, meslektas-

330




Workaholism, School Climate and Organizational Commitment

lar arast uyum destekleniyorsa ve hissedilen baski diizeyi diisiikse; bu orgiitteki
calisanlar igkolikligin olumlu yonlerinden etkilenirler (Johnstone ve Johnston,
2005). Bu baglamda, arastirmaya katilan ve destekleyici miidiir davraniglarinin
gozlemlendigi okullarda gorev yapan dgretmenlerin igkolikligin olumlu yonle-
rinden etkilendigini ifade etmek miimkiindiir. Ciinkii destekleyici miidiir davra-
nigin1 sergileyen miidiirler 6gretmenlerin 6nerilerini dinler ve dvgiilerini siklikla
ve gercekgi bir bicimde dile getirirler. Ayrica miidiiriin dile getirdigi elestiriler
yapici yondedir (Hoy ve Miskel, 2010).

Olusturulan modellerde orgiit iklimine iligkin destekleyici miidiir davranisi
ile 6gretmenlerin devam ve normatif baglilik arasindaki iliskide iskolikligin ara-
cilik etkisine sahip oldugu kanitlanmig ve bu modeller uyum indeksleri tarafin-
dan da desteklenmistir. Diger bir ifade ile iskoliklik, destekleyici miidiir davranist
ile 6gretmenlerin devam ve normatif bagliliklart arasindaki pozitif yonli iligkiyi
giiclendirmektedir. Orgiit iklimi bagimsiz degiskeninin alt boyutu olan destek-
leyici mudiir davranis1 dontsiimsel liderlik ile ortak ozellikler gostermektedir.
Doniistimsel davraniglar sergileyen liderler ¢alisanlar: orgiitsel hedeflerin ger-
¢eklesmesine yonelik ¢aba gosterme konusunda destekler ve yaptiklari isin daha
onemli ve degerli oldugunu algilamalarint saglarlar. Alanyazinda doniisiimsel
liderligin Orgiit saghgi tizerindeki olumlu etkisini ortaya koyan 6nemli aragtirma-
lar (Hoy, Tarter ve Kottkamp, 1991; Korkmaz, 2007) bulunmaktadir. Orgiit sag-
liginin orgiitsel bagliliga pozitif etkisi (Korkmaz, 2011) bu konudaki bulgularin
desteklendigini gostermektedir.

Kisitlayict miidiir davramigt ile orgiitsel baglilik iligkisi incelendiginde ki-
sitlayict miidiir davranisi ile devam bagliligi ve normatif baglilik arasinda iligki
bulunmazken, kisitlayici miidir davranisi ile duygusal baglilik arasinda negatif
yonli zayif bir iliski tespit edilmistir. Diger yandan kisitlayict midiir davranis
ile iskoliklik arasinda da anlamli bir iliski saptanamamuistir. Dolayist ile kisitla-
yic1 midir davranisinin bagimsiz degisken olarak ele alindigi modellerde isko-
likligin aracilik roliintiin varligindan soz etmek istatistiksel olarak miimkiin de-
gildir. Yurter (2016) kisitlayict miidiir davranigi puaninin yiiksek olmasinin okul
midiriiniin 6gretmenleri gorev disi sorumluluklarla donatarak yaraticiliklarini
sinirlandirmasindan kaynaklandigini ifade etmistir. Ogretmenlerin kendi isleri-
ne odaklanma firsatlariin kisitlayict miidiir davraniglar ile sinirlandirilmasi ve
ogretmenlerin gorev disi sorumluluklardan bunalarak daha fazla ¢alisma girisi-
minde bulunmaktan ¢ekinmeleri bu modelde elde edilen sonuglara sebep olarak
gosterilebilir.

Arastirmada okul iklimine iligkin midiir davraniglarinin 6gretmenlerin Or-
giitsel baghligina etkisinin incelendigi boliimler bir arada degerlendirildiginde
destekleyici miidiir davranis1 ile Orglitsel baghiligin tiim alt boyutlar1 arasinda
pozitif yonde bir iligkinin var oldugu ancak emredici midiir davranisi ile orgiit-
sel baglilik arasinda anlamli bir iligki bulunmadigi bulgularina ulagilmistir. Bu
bulgular alanyazinda yer alan liderlik davraniglari-okul iklimi ve 6rgiitsel baglilik
caligmalar1 (Cokluk ve Yilmaz, 2010; Turan, 1998; Yilmaz ve dig., 2014; Eshrag-
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hi, Harati, Ebrahimi ve Nasiri, 2011) ile ortiismektedir. Ayrica Korkmaz (2011)
orgiit iklimi degigkeninin alt boyutlarindan miidiiriin emredici ve kisitlayict dav-
raniglarinin etkilegimci liderligin bir yansimasi oldugunu ifade etmistir. Etkile-
simci liderligin Orgiit saglig: ve orgiit iklimi iizerindeki olumsuz etkilerini ortaya
koyan arastirma sonugclari (Bulug, 2009; Korkmaz, 2007) da bu bulguyla tutarlik
gostermektedir.

Arastirma sonuclarina gore samimi 6gretmen davranisi ile Orgiitsel bagl-
lik boyutlar1 arasinda iligki bulunmamaktadir. Diger yandan igbirlik¢i 6gretmen
davranigi ile duygusal baglilik ve normatif baghlik arasinda orta diizeyde pozitif
yonli iligkiler oldugu tespit edilmistir. Diger bir ifade ile 6gretmenler arasinda
profesyonel ve acik bir etkilesimin var oldugu okullarda 6gretmenler orgiitlerine
kars1 yiiksek diizeyde normatif baglilik ve duygusal baglilik sergilemektedirler.
Benzer bigimde, McMurray ve digerleri (2004) orgiit ikliminin orgiitsel baglilik
iizerinde pozitif bir etkiye sahip oldugunu ve calisanlarin meslektaslari ile etki-
lesimlerinin orgitsel bagliligr giicli bir bicimde etkilediginin ifade etmislerdir.
Ogretmenler, iyi calisma ortamlari saglayan, orgiitiin amaclari ile kendi amacla-
riin Ortistigi okullarda calismayi tercih ederler. Diger yandan, yiiksek moral ve
makul 6l¢lide catisma ile birlikte igbirlikci ve destekleyici iligkiler zihinsel sagligi
gelistiren bir calisma ortamlari saglar (Hoy ve Woolfolk, 1990). Bu baglamda
igbirlik¢i 6gretmen davraniginin okullarda saglanmasi ve stirdiiriilmesi 6nemlidir.

Orgiit iklimine iliskin umursamaz 6gretmen davranis ile duygusal baglilik
arasinda negatif yonde zayif bir iliski oldugu goriilmistiir. Ancak umursamaz
ogretmen davranist ile devam bagliligit ve normatif baglilik arasinda iligki
saptanamamistir. Turk calisanlarin Orgiitsel baghliklar: ile ilgili olarak Wasti
(2000) diger ¢alisanlarla olan iyi iligkileri kaybetmemek, calisma ekibine ve igve-
rene sadakat duymak, bir parcasi olduklar ekip icin fedakarlikta bulunmak gibi
kisiler arasi faktorlerin Tiirkiye’deki calisanlarin orgiitsel bagliligini etkilemekte
oldugunu ifade etmistir. Ayrica Ozkaya, Kocakog ve Kara (2006) Tiirk galisan-
larin orgut kiltiiri ile ilgili taleplerinin bagimsiz-bireyci olmasindan ziyade ko-
ruyucu ve aile ortamina benzer olmast yoniinde olduguna dikkat ¢ekmislerdir.
Ancak umursamaz 6gretmen davraniglari anlayis ve profesyonelligin zayif oldugu
olumsuz ve elestirel bir 6gretmenler arasi ortami temsil eder. Bu baglamda 6g-
retmenlerin duygusal bagliligi ile umursamaz 6gretmen davranisi arasinda bulu-
nan negatif yonlii iliski anlam kazanmaktadir.

Duygusal baghlik ile umursamaz 6gretmen davranisi arasinda saptanan
negatif yonlil iligski diger orgiitler gibi egitim Orgiitlerinde de calisanlarin kisiler
arasi iligkilere dnem verdigini ortaya koymaktadir. Korkmaz (2011) umursamaz
ogretmen davranisinin Orgiitsel bagliligi yordamada herhangi bir katkiya sahip
olmadigini vurgulamistir. Bu bulgu arastirma sonuglari ile farklilik géstermekte-
dir. Calisanlar aras etkilesimin yiiksek, giiclil ve pozitif iletisimin hakim oldugu,
kisiler aras1 bagliligin gelistigi, bireylerin bir birlerini, 6rgiitleri ile ilgili faaliyetle-
ri ve gelisimi 6nemsedigi caligma ortamlarimin orgiitsel baglhiligi arttirdigini ifade
etmek miimkiindiir.
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Ogretmenler arasinda agiga ¢ikan kabul gérme, giiclii sosyal destek, gorevle-
rine yonelik olumlu tutumlar ve okulda bulunmaktan keyif alma gibi davraniglar
ogretmenlerin duygusal ve normatif baghliklarini arttirmaktadir. Diger yandan,
okul i¢ci resmi etkinlikleri amacindan uzaklastirma, bu etkinlikleri 6nemsememe,
problemleri grup baskist yolu ile ¢ozmeye calisma gibi umursamaz 6gretmen dav-
raniglart duygusal baghligi azaltmaktadir. Bu baglamda olumlu bir okul iklimi ve
beraberinde Orgiitsel bagliligin saglanabilmesi i¢in istendik yondeki miidiir dav-
raniglar1 6gretmenler arasi pozitif iligkiler ile desteklenmelidir.

Iskoliklik ile okul iklimine iliskin isbirlik¢i ve umursamaz 6gretmen davra-
niglart arasinda anlamli iligkiler tespit edilememistir. Beek ve digerlerine (2012)
gore iskolik kimseler sosyal yonden zayiftir. Iskolik calisanlarin catisma egilimi
yiiksek bireyler oldugu (Pekdemir ve Kogoglu, 2014) gbz 6niinde bulundurul-
dugunda bu calisanlarin ig arkadaglariyla sorunlar yasamalar1 ve Orgit kalitesi-
ni diisliriicii davraniglar sergilemeleri beklenen sonuglar arasindadir (Schaufeli,
Bakker, Heijden ve Prins, 2009). Bu baglamda okul iklimine iliskin igbirlikci ve
umursamaz Ogretmen davraniglari ile igskoliklik arasinda bir iligkiye rastlanama-
masi beklenen bir sonuctur.

Okul iklimine iliskin miidtur davraniglar ile iskoliklik iligskisine yonelik bul-
gular incelendiginde, kisitlayici midir davranisi ve emredici miidiir davranisi
ile 6gretmenlerin iskolik diizeyleri arasinda bir iliski bulunamazken destekleyici
miidir davranist ile iskoliklik arasinda anlamli ve pozitif yonli bir iliskiye rast-
lanmistir. Diger bir ifade ile mudiirlerin sergiledigi destekleyici davranislar 6g-
retmenlerin igskoliklik diizeylerini arttirmaktadir. Johnstone ve Johnston’a (2005)
gore sosyal destegin saglanmadigi, baskici yonetimin hitkiim siirdiig orgiitlerde
calisanlar iskolikligin sagliksiz sonuclari ile karsi karsiya kalirlar. Sosyal destek
ise isten keyif almanin anahtar degiskenidir (Johnstone ve Johnston, 2005). Yil-
maz ve digerleri (2014) destekleyici miidiir davraniginin hevesli bagimli 6gret-
menlerin ise katilimim arttirdigini, emredici midiir davraniginin ise saplantili
bagimliligr azalttigini; benzer sekilde, kisitlayict midiir davranigi ve umursamaz
o0gretmen davranisinin hevesli bagimlilarin isten keyif alma diizeylerini diistirdi-
guni ifade etmislerdir.

Burke ve Koksal (2002) iskolikligin agir1 ¢aligma ve yiiksek is temposu ile
iliskili oldugunu, iskolik calisanlarin orgiitsel baghliginin orgiitsel aksakliklari
azalttigin1 ve yiiksek diizeyde iskolikligin Orgiitsel baghligint arttirdigini ifade
etmiglerdir. Arastirma sonuglari igkolik ile orgiitsel baglilik boyutlar1 arasinda
istatistiksel olarak pozitif yonlil bir iligkiyi ortaya koymaktadir. Bu bulgu alan-
yazindaki igkoliklik ve orgiitsel bagllik iligkisini inceleyen ¢aligmalar (Aziz ve
dig., 2013; Bayraktaroglu ve dig., 2009; Kesen, 2015) ile tutarlilik goéstermekte-
dir. Ogretmenlerin iskoliklik dereceleri arttikga orgiitlerine olan bagliliklar1 da
artmaktadir.

Genel olarak, bu arastirmada igkoliklik araci degiskeninin yalnizca destekle-
yici miidiir davraniginin devam baglilig1 ve normatif baglilik ile iligkisinde aracilik
etkisine sahip oldugu istatistiksel olarak ortaya konmustur. Destekleyici miidiir
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davranigt ile devam baghligi ve normatif baghlik arasindaki pozitif yonli iligki
ogretmenlerin sergiledigi iskolik davraniglar ile pekismektedir. Diger bir ifade
ile destekleyici miidiir davraniglarinin gdzlemlendigi okullarda igskolik 6gretmen-
lerin devam baglliklar ve normatif baglhliklar: diger meslektaglarina gore daha
yiiksektir.

Daha 6nce yapilmig ¢aligmalar mudiirlerin kullandiklar1 6diil giiciiniin ve
kisilik giictiniin isbirlik¢i 6gretmen davranisini ve destekleyici miidiir davranigini
olumlu yonde etkiledigi ortaya koymustur. Bu baglamda olumlu bir okul iklimi
ve yiiksek diizeyde Ogretmen bagliligi adina, okul mudiirlerinin mudiir-6gret-
men etkilesiminde 6diil ve kisilik glictinden faydalanmalar1 6nerilmektedir. Okul
miudirlerinin samimi ve igbirlik¢ci 6gretmen davraniglarini gelistirmeye yonelik
diizenleyecekleri okul ici ve okul dis1 sosyal faaliyetler 6gretmenlerin Orgiitsel
bagliligin1 olumlu yonde etkileyebilir. Benzer sekilde, okul miidiirlerinin otoriter,
baskici ve kontrol odakli yonetim anlayisindan uzaklasarak esitlikgi, yapici eles-
tiriler ve doniitlerle donatilmis, 6gretmenleri Gnemseyen, paylasimci davraniglar
sergilemeleri karsilikli hosgoriiyii arttirarak daha saglikli bir okul ortamina katki
sunabilir.

Ogretmenlerin hem kendilerinin hem de meslektaslarmin orgiitsel bagli-
liklarini gelistirmek adina iyi iligkiler sirdiirmeye 6nem vermeleri, diizenlenen
sosyal aktivitelere katilim gostermeleri onemli goriilmektedir. Umursamaz 6g-
retmen davramslar1 orgiitsel baglilig azaltmaktadir. Ogretmenlerin umursamaz
O0gretmen davranislarindan kacinmalari, resmi toplanti ve etkinlikleri ciddiye ala-
rak katilim gostermeleri onerilmektedir.

Bu konuyla ilgili yapilacak arastirmalarda bagimli degisken olarak okul mii-
diirlerinin ve 0gretmenlerin okul iklimine iligkin aciklik diizeyleri kullanilarak
yeni modeller kurulmasi ve test edilmesi dnerilmektedir. Iskolikligin asir1 calis-
ma ve takintili calisma faktorlerinin araci degisken olarak kullanildig: farkli mo-
deller kurularak ayr1 ayri incelenebilir ve caligma yapilacak nitel arastirmalar ile
desteklenebilir.

334



Workaholism, School Climate and Organizational Commitment

References/Kaynaklar
Altun, S. A. (2001). Orgiit saglig1. Ankara: Nobel Yayinlari.

Altun, S. A. ve Memisoglu, S. P. (2011). The effect of multiple source of performance
evaluation on school climate. Elementary Education Online, 10 (2), 743-756.

Aziz, S. (2002). A study of workaholism: Toward clearing up the confusion (Doctoral disser-
tation). Bowling Green State University, Ohio.

Aziz, S., Uhrich, B., Wuensch, K. L., & Swords B. (2013). The workaholism analysis qu-
estionnaire: Emphasizing work-life imbalance and addiction in the measurement of
workaholism. Journal of Behavioral ve Applied Management, 14 (2), 71-86.

Basgol, G. ve Yalgin, B. (2009). Egitim érgiitlerinde Meyer ve Allen Ug Boyutlu Orgiitsel
Baglilik Olgeginin gecerlik ve giivenirlik calismasi. 5th International Balkan Educatio-
nal and Science Congress Full Text Book, 2,497-507, Trakya University, Edirne, Turkey.

Bayraktaroglu, S., Kutanis, R. O. ve Dosaliyeva, D. (2009). iskoliklik ve orgiitsel baghlik:
Bankacilik sektoriinde karsilagtirmali bir arastirma. 7. Ulusal Yonetim ve Organizas-
yon Kongresi, 21-23 Mayis, Eskisehir.

Bayraktaroglu, S., Yilmaz, S. E. ve Cetinel, E. (2015). Insan kaynaklari yénetimi bagla-
minda igkoliklik davranislari iizerine bir degerlendirme. ATBU Sosyal Bilimler Enstitii-
sii Dergisi, 3 (15), 107-129.

Bayram, L. (2005). Yénetimde yeni bir paradigma: Orgiitsel baglilik. Sayistay Dergisi, 59,
125-139.

Beek, 1., Hu, Q., Schaufeli, W. B., Taris, T. W., & Schreurs, B. H. (2012). For fun, love, or
money: What drives workaholic, engaged, and burned out employees at work?. App-
lied Psychology, 61 (1), 30-55.

Bilgen, N. (1990). Orgiit iklimi: Milli Egitim Bakanlig1 Teftis Kurulu. Ankara: Tiirkiye ve
Orta Dogu Amme Idaresi Enstitiisii Yaymlari.

Broeck, A. V., Schreurs B., Witte, H. D., Vansteenkiste, M., Germeys, F, & Schaufeli, W.
(2011). Understanding workaholics’ motivations: A self-determination perspective.
Applied Psychology: An International Review, 60 (4), 600-621.

Bulug, B. (2009). Sinif 6gretmenlerinin algilarina gore okul midiirlerinin liderlik stilleri
ile orgiitsel baghlik arasindaki iliski. Kuram ve Uygulamada Egitim Yonetimi, 57 (15),
5-34.

Burke, R. J. (2000). Workaholism among women managers: Personal and workplace cor-
relates. Journal of Managerial Psychology, 15 (6), 520-534.

Burke, R. J., & Koksal, H. (2002). Workaholism among a sample of Turkish managers and
professionals: An exploratory study. Psychological Reports, 91 (1), 60-68.

Biiyiikoztirk, S., Cakmak, E. K., Akgiin, 0. E., Karadeniz, S., & Demirel, F. (2012). Bilim-
sel arastirma yontemleri. Ankara: Pegem Akademi.

335



Ayse Okur Ozdemir & Recep Serkan Arik

Byrne, B.M. (1998), Structural equation modeling with LISREL, PRELIS and SIMPLIS:
Basic concepts, applications and programming. Mahwah, New Jersey: Lawrence Erl-
baum Associates.

Cohen, J., McCabe, L., Michelli, N. M., & Pickeral, T. (2009). School climate: Research,
policy, practice, and teacher education. Teachers College Record, 111 (1), 180-213.

Cekmecelioglu, H. G. (2006). Orgiit iklimi, duygusal baghlik ve yaraticilik arasindaki
iligkilerin degerlendirilmesi: Bir arastirma. Atatiirk Universitesi Iktisadi ve Idari Bilim-
ler Dergisi, 20 (2), 153-168.

Cetin, M. O. (2004). Orgiit kiiltiirii ve rgiitsel baghlik. Ankara: Nobel Yayin Dagitim.

Cokluk, O. ve Yilmaz, K. (2010). The relationship between leadership behaviour and
organizational commitment in Turkish primary schools. Bilig, 54, 75-92.

Dogan, T. ve Tel, F. D. (2011). Duwas Iskoliklik Olcegi Tiirkce formunun (DUWASTR)
gecerlik ve giivenirliginin incelenmesi. Abant Izzet Baysal Universitesi Egitim Fakiiltesi
Dergisi, 11 (1), 61-69.

Douglas, E. J., & Morris, R. J. (2006). The antecedents of workaholism and other work
behaviors. Career Development International, 11 (5), 394-417.

Dénmez, B. ve Korkmaz, M. (2011). Orgiit kiiltiiri-orgiit iklimi ve etkilesimleri. Uluslara-
rast Hakemli Akademik Sosyal Bilimler Dergisi, 2 (1), 169-186.

Eshraghi H., Harati S. H., Ebrahimi K., & Nasiri M. (2011). The relationship between
organizational climate and leadership styles of the managers of physical education
offices in Isfahan Province. Australian Journal of Basic and Applied Sciences, 5 (12).
1985-1990.

Giilova, A. A., Ispirli, D. ve Eryillmaz, 1. (2014). Iskoliklik ve tiikenmislik arasindaki iligki-
nin incelenmesine yonelik beyaz yakalilar iizerine bir arastirma. Pamukkale Universi-
tesi Sosyal Bilimler Enstitiisii Dergisi, 19, 25-39.

Giirkan, G. C. (2006). Orgiitsel baglilik: Orgiit ikliminin orgiitsel baghihik iizerindeki
etkisi ve Trakya Universitesi-nde orgiit iklimi ile orgiitsel baghlik arasindaki iligkinin
aragtirilmasi (Yiiksek lisans tezi). Trakya Universitesi Sosyal Bilimler Enstitiisii, Edir-
ne.

Hair, J., Black, W. C., Barbin, B. J., Anderson, R. E., & Tatham, R. L. (2006). Multivariate
data analysis with readings. New Jersey: Pearson Education International.

Hoy, W. K., & Miskel, C. G. (1987). Educational administration: Theory, research, and
practice. New York: Random House.

Hoy, W. K., & Miskel, C. G. (2010). Egitim yonetimi. (Cev. Edt: S. Turan). Ankara: Nobel.

Hoy, W. K., & Tarter, C. J. (1997). The road to open and healthy schools: A handbook for
change. Thousand Oaks: Corwin Press.

Hoy, W. K., Tarter, C. J., & Kottkamp, R. B. (1991). Open schools, healthy schools: Measu-
ring organizational climate. London: Corwin Press.

336



Workaholism, School Climate and Organizational Commitment

Hoy, W. K., & Woolfolk, A. E. (1990). Socialization of student teachers. American educa-
tional research journal, 27 (2), 279-300.

Johnstone, A., & Johnston, L. (2005) The Relationship between organizational climate,
occupational type and workaholism. New Zealand Journal of Psyschology, 34 (3), 181-
188.

Keller, A. C., Spurk, D., Baumeler, F,, & Hirschi, A. (2016). Competitive climate and wor-
kaholism: Negative sides of future orientation and calling. Personality and Individual
Differences, 96, 122-126.

Kesen, M. (2015). Orgiitsel bagliigin igkoliklik iizerindeki etkisi: Gorgiil bir aragtirma.
Nigde Universitesi Iktisadi ve Idari Birimler Dergisi, 8 (4), 53-68.

Korkmaz, M. (2007). Orgiitsel saglik iizerinde liderlik stillerinin etkisi. Kuram ve Uygula-
mada Egitim Yonetimi Dergisi, 13 (1), 57-91.

Korkmaz, M. (2011). Ilkégretim okullarinda 6rgiit iklimi ve 6rgiit saghgimin orgiitsel
baglilik izerindeki etkisi. Kuram ve Uygulamada Egitim Yonetimi, 1 (17), 117-139.

Kok, S. B. (2006). Is tatmini ve orgiitsel baghligin incelenmesine yonelik bir arastir-
ma. Iktisadi ve Idari Bilimler Dergisi, 20 (1), 291-310.

McMurray, A. J., Scott, D. R., & Pace, R. W. (2004). The relationship between organi-
zational commitment and organizational climate in manufacturing. Human Resource
Development Quarterly, 15 (4), 473-488.

Meyer, J. P, & Allen, N. J. (1997). Commitment in the workplace. London: Sage Publica-
tions.

Ozkaya, M. O., Kocakog, I. D. ve Kara, E. (2006). Yéneticilerin orgiitsel baghliklari ve
demografik ozellikleri arasindaki iliskiyi incelemeye yonelik bir alan calismasi. Yone-
tim ve Ekonomi, 2 (13), 77-96.

Ozmen, O. T, Ozer, P. S. ve Saatgioglu, O. Y. (2005) Akademisyenlerde orgiitsel ve
mesleki baghhgin incelenmesine iliskin bir 6rnek arastirma. Isletme Fakiiltesi Dergisi,
6 (2),1-14.

Pekdemir, I. ve Kogoglu, M. (2014). iskoliklik ile is yasam dengesi arasindaki iligkide
kisilik 6zelliklerinin aracilik rolii iizerine bir arastirma. AIBU Sosyal Bilimler Enstitiisii
Dergisi, 14 (1), 309-337.

Porter, G. (1996). Organizational impact of workaholism: Suggestions for researching the

negative outcomes of excessive work. Journal of Occupational Health Psychology, 1
(1), 70.

Schaufeli, W. B., Bakker A. B., Heijden, E, & Prins J. T. (2009). Workaholism, burnout
and well-being among junior doctors: The mediating role of role conflict. Work ve
Stress, 23 (2), 155-172.

Schaufeli, W. B., Taris, T. W., & Bakker, A. B. (2006). Dr. Jekyll or Mr. Hyde: On the di
erences between work engagement and workaholism. In R. J. Burke (Ed), Research
companion to working time and work addiction (pp.193-217). Glos: Edward Elgar Pub-
lishing.

337



Ayse Okur Ozdemir & Recep Serkan Arik

Shapiro, E R. (1984). Coinage of workaholic. American Speech, 375-375.

Snir, R., & Harpaz, 1. (2004). Attitudinal and demographic antecedents of workaho-
lism. Journal of Organizational Change Management, 17 (5), 520-536.

Snir, R., Harpaz, 1., & Burke, R. (2006). Workaholism in organizations: New research
directions. Career Development International, 11 (5), 369-373.

Spence, J. T., & Robbins, A. S. (1992). Workaholism: Definition, measurement, and pre-
liminary results. Journal of Personality Assessment, 58 (1), 160-178.

Simsek, O. F. (2007). Yapisal esitlik modellemesine giris: Temel ilkeler ve LISREL uygulama-
lari. Ankara: Ekinoks.

Taboli, H., Moghadam, R. K., Nia, M. K., & Bahramzade, M. (2016) Explanation of the
relationship between organisational commitment and jop performance with the me-
diating role of workaholism among staff of Khorasan Razavi branches of Refah Bank
in 2016. International Business Management, 10 (Special Issue 5), 6624-6630.

Turan, S. (1998). Measuring organizational climate and organizational commitment in hu-
man organizations (Doctoral disseretation). Ohio University, Ohio.

Varol, M. (1989). Orgiit kiiltiirii ve orgiit iklimi. Ankara Universitesi SBF Dergisi, 44 (1),
195-222.

Wasti, S. A. (2000). Orgiitsel baglihg: belirleyen evrensel ve kiiltiirel etmenler: Tiirk kiil-
tiiriine bir bakis. icinde Aycan, Z. (Ed.) Tiirkiye'de yonetim, liderlik ve insan kaynaklar
uygulamalari, (s. 201-224). Ankara: Tirk Psikologlar Dernegi.

Yilmaz, K. ve Altinkurt, Y. (2013). Orgiit iklimi 6lgeginin Tiirkceye uyarlanmast: Gegerlik
ve giivenirlik calismasi. Trakya Universitesi Egitim Fakiiltesi Dergisi, 3 (1), 1-11.

Yimaz, K., Altinkurt, Y., & Kesim, E. (2014). The relationship between school climate
and the workaholism tendencies of teachers. Anthropologist, 18 (2), 277-288.

Yurter, Y. (2016). ilkokul ve ortaokullarda okul iklimi ile orgiitsel yaraticilik davranislart
arasindaki iligki (Yiiksek lisans tezi). Dumlupimar Universitesi Egitim Bilimleri Ens-
titlisii, Kiitahya.

Yiiceler, A. (2005). Orgiitsel baghlik ve 6rgiit iklimi iligkisi (Yiiksek Lisans Tezi). Selcuk
Universitesi Sosyal Bilimler Enstitiisii, Konya.

Zohar, D. (2006). On the vicissitudes of the study of workaholism: A construct at a cross-
road. Career Development International, 11 (5), 478- 482.

338





