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Abstract

The objective of this research is to find out the problems encountered by principals, teachers and parents about
pre-schools’ education processes. In the study, qualitative research method was used and it was designed in her-
meneutical phenomenological method. The research was performed in primary schools having nursery classes
in Korkuteli district of Antalya in 2015-2016 educational years. Study group comprised of principles, 2 vice prin-
cipals 5 pre-school teachers working in 6 schools chosen according to maximum variation sampling method and
3 parents having students in these schools. Descriptive analysis and content analysis were used together in data
analysis. The data collected was coded by the researchers and the themes were derived accordingly. Consequ-
ently, the problems about pre-school education via this research were reported in seven themes as: regulations,
physical and material opportunities, interclass process, curriculum and training materials, top managers related
issues, communication, family and environment related problems. It can be asserted that there are problems
including purpose, structure, process and climate dimensions of this level of the educational organization. Based
on these conclusions, action plans probable for developing this level of education can be recommended.
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Oz

Bu arastirmanin amact okul yoneticilerinin (Okul mudiirti ve mudiir yardimeilart), 6gretmenlerin ve velilerin
goriiglerine gore ana sinifi egitiminde karsilagilan sorunlari ortaya ¢ikarmaktir. Arastirmada nitel arastirma yon-
temi kullanilarak yorumsal (hermeneutic) olgubilim deseninde tasarlanmustir. Arastirma, 2015-2016 egitim 6g-
retim yilinda Antalya ili Korkuteli ilcesinde anasinifi bulunan ilkokullarda gerceklestirilmistir. Calisma gurubu
maksimum cesitlilik 6rneklemesine gore secilmis 6 okulda gorev yapan 3 okul midiirii, 2 miidiir yardimcisi, 5 ana
smifi 6gretmeni ve bu okullarda 6grencisi olan 3 veliden olugsmaktadir. Verilerin analizinde betimsel analiz ve
icerik analizi birlikte kullanilmistir. Toplanan veriler arastirmacilar tarafindan kodlanarak temalar olusturulmus-
tur. Aragtirmada ana sinifi egitimiyle ilgili mevzuat, fiziki ve maddi olanaklar, sinif ici siiregler, egitim programi
ve egitim materyalleri, iist yoneticilerle iligkiler iletisim, aile ve ¢evre baglaminda betimlenen 7 tema altinda
sonug olarak amag, yapi, siire¢ ve iklim boyutlar ile dikkate alinmasi gereken ¢ok yonlii sorunlar bulundugu
anlagilmaktadir. Bu sorunlarin temele alindig1 bir eylem planinin iyilestirme calismalar agisindan yararli olacagt
sdylenebilir.

Anahtar Kelimeler: Egitim, okul dncesi egitimi, anasmifi, okul 6ncesi okullasma

Received: 06.11.2017 / Revision received: 03.02.2018 / Second revision received: 16.04.2018 / Approved: 23.04.2018

! Prof.Dr., Akdeniz University, Antalya, alisabanci@akdeniz.edu.tr, 2 Teacher, PhD Candidate, Akdeniz
University, Antalya, emurataltun@gmail.com, 3 Teacher, PhD Candidate, Akdeniz University, Antalya, sul-
tan_ucar@hotmail.com

Atif icin/Please cite as:

Sabanci, A., Altun, M., Ugar Altun, S. (2018). Problems Encountered in Pre-School Education According to
the Views of School Managers, Teachers and Parents. Kuram ve Uygulamada Egitim Yonetimi, 24(2),
339-385 doi: 10.14527/kuey.2018.009



Ali Sabanct, Murat Altun & Sultan Ucar Altun

English Version

Introduction

From the perspective of cognitive, emotional and psychomotor functioning,
preschool education is of great importance both in terms of being healthy, effec-
tive and productive during this time period in which the children find themselves
in as well as being happy and fulfilling expectations of preschool readiness. The
preschool age is the time where child develop the fastest. In addition, 0-6 years
of age covers a time where the brain’s structure and functioning develops and
many behaviours and habits are formed (Sen, 2007). Early childhood experiences
determine the way the brain works. Studies show that preschool education also
positively contributes to academic development during the primary education
period (Cinkilig, 2009; Unutkan, 2007; Tantekin-Erden and Altun, 2014). Presc-
hool education promotes social and emotional development enabling adults to
become more productive and fruitful during their adulthood and to fully utilize
their potential. During the preschool period where sensitivity to environmental
stimuli is at its highest, positive change in the cognitive, emotional, and motor
skills of children who benefit from a planned and systematic educational envi-
ronment is expected (Balat, 2011; Erkan and Kirca, 2010; Tanju, 2011; Yiikselen,
2011). The early childhood period is defined as being between 2-6 years of age.
Preschool education is important because of the preparation it offers for other
education levels, and it develops the mental, psychomotor and social aspects of
the child and is effective in seeing them succeed in the next stages of their scho-
oling (Sisman, 2004; Erdem, 2014). During this period, the child’s motor skills,
psychological and moral development are shaped, and children begin to socialize
and establish friendships (Fazlioglu, 2009). The habits, skills and knowledge gai-
ned by the child during the pre-schooling stage, the period of time where the de-
velopment and education of the individual happens the quickest (Zembat, 2010),
are important for success.

Despite the importance of preschool education, it is apparent that kin-
dergarten education in Turkey is not where it needs to be. Table 1 shows the
net preschool enrolment rate of 5 year olds based on the Ministry of National
Education’s 2016-2017 formal education statistics according to the Ministry of
National Education’s Directorate for Strategy Development (MEB, 2017).
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Table 1
Schooling Ratio by Educational Year for Pre-Schooling Age 5 (%) in Turkey

Years Male Female Total
2011-2012 66.20 65.18 65.69
2012-2013 41.03 38.33 39.72
2013-2014 44.27 40.72 42.54
2014-2015 55.27 5221 53.78
2015-2016 56.74 54.16 55.48
2016-2017 60.11 57.40 58.79

Source: Milli Egitim Bakanligi [Ministry of National Education], 2017. National Educa-
tion Statistics.

As seen in Table 1, the preschool enrolment rate for 5 year olds was 65.69%
in the 2011-2012 academic year. During the 2012-2013 academic year, it appears
that the enrolment rate dropped as compared to the previous period because,
with the passing to the 4+4+4 education system, it became obligatory for stu-
dents who were 66 months or older to enrol and only voluntary for those between
the age of 61-66 months. While the rate of enrolment in preschool education for
3-5 year olds was 27% during the 2009-2010 academic year, this rate increased
to 35.52% during the 2016-2017 academic year (MEB, 2017). While in OECD
countries the average school enrolment for 3-4 years was 84% in 2014, the en-
rolment rate for 5-year-olds (kindergarten) is “compulsory” in many countries
(OECD, 2014). According to OECD (2017) data, the rates of education enrol-
ment and access are low particularly for young children. Goals have been set in
the state planning organization’s development plans and the Ministry of National
Education’s strategic plans to increase these rates. Within this framework, a goal
of 70% gross has been set for the enrolment rate for 4-5 years in 2018 (Ministry
of Development, 2013).

Atrticle 1739 of the Basic Law of National Education defines preschool edu-
cation as the education of children who have not met the age requirement for
primary education. The objectives of preschool education are listed as 1) to ensu-
re that children develop their body, mind and emotions and acquire good habits;
2) to prepare them for primary education; 3) to create a common educational en-
vironment for children who come from unfavourable environments and families;
and 4) to help children to speak Turkish properly and well (RG, 1973).

The Preschool and Primary Education Institutes Directorate defines presc-
hool as a school opened for the education of children between 36-66 months and
kindergarten as a class opened in formal and informal education institutions for
the education of children between 48-66 months (MEB, 2014a). It is essential to
ensure that children’s enrolment in preschool education does not interfere with
day-to-day education. However, with regards to social adaptability and develop-
mental characteristics of children who need special education, flexibility in their
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daily lives is ensured (MEB, 2014a). In preschool education institutions, support
staff, specialists and qualified instructors can be assigned to support children’s
self-care skills. Preschool education services are free at formal preschool institu-
tions. However, children are charged for food, cleaning services and educational
material used in the education program (MEB, 2014a).

Studies regarding preschool education have obtained findings related to the
qualitative and quantitative problems in the education given in kindergartens
(Gozitok, 2004, Kok, Tugluk, Kogyigit, 2007, Isik, 2015, Alak, 2016, Ata, 2016;
Egitim Sen, 2016). In light of the studies, problems faced in kindergarten edu-
cation can fall under the categories of problems related to the physical faciliti-
es in the classroom and school, problems related to the education process and
classroom management, the personal and professional problems teachers have,
problems related to the attitudes and behaviours of administrators, communi-
cation problems, and problems related to the family and environment. It can be
said that these problems have a negative impact on kindergarten education and
decrease the benefits to be expected.

During this period where the foundation for personality development is laid
and development is at its fastest, the objective is not only to build a building
where children can be entertained but also to create an environment where child-
ren can receive healthy and reliable education (Karadeniz, Karadag and Ulutas,
2003). Children who are beginning formal education reflect the socioeconomic
limitations or advantages of their families, and these inequalities will either con-
tinue or increase during their education life (TED, 2007, OECD, 2017). The
elimination of such inequalities and children’s academic development reveal the
value of preschool education and show its importance and necessity (Tos, 2001).
It can be said that the objective of preschool education is “to prepare children for
primary education and to create a common education environment for children
who come from unfavourable environments and families” as stated in Article
1739 of the Basic Law of National Education.

The purpose of this research within this framework is to reveal the problems
faced in the preschool education based on the views of school administrators
(principals and assistant principals), teachers and parents. Findings obtained are
important in understanding the current situation of kindergarten education and
presenting solutions to the problems.

Method

Research Design

This research was conducted using the qualitative research method. The re-
search followed the design of hermeneutical phenomenology. Phenomenology is
a qualitative research method aimed at studying the events and phenomena that
people experience in the real world and at that moment (Yin, 2014). The pheno-
menological approach is defined under two categories first as hermeneutical in-
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terpretation and second as transcendental and metaphysical. The hermeneutical
approach refers to a method of examining experienced phenomenology. In this
method, real experiences are accentuated under natural themes. Hermeneutical
phenomenology is not only seen as the process of defining the present but also
as an interpretive process that includes the interpretation of the researcher. In
this method the uniqueness of the events is the focus point (Creswell, 2007, p.59).
Phenomenology focuses on what we are aware of but, of which we do not have an
in-depth or detailed understanding. The subject of this research creates a wor-
king platform based on the hermeneutical phenomenology method due to our
need to examine these real experiences deeper in order to gain more information
despite being aware of them (Creswell, 2014; Yildirim and Simsek, 2013).

Study Group

The research was conducted during the 2015-2016 academic year. It was
conducted in primary schools in the Korkuteli district of the province of Antalya.
Thus, its objective was to examine a phenomenon within a geographical, cultu-
ral, economic, etc. holistic structure with integrity and internal consistency. The
maximum variation sampling method, one of the purposeful sampling methods,
was used to determine the schools and study group. The purpose of selecting
this method was to reflect as much as possible the diversity of the individuals in
the sampling who may be party to the problem and thus try to set forth its diffe-
rent dimensions (Yildirim and Simsek, 2013, Creswell, 2014). In order to ensu-
re maximum school diversity within this framework, a total of six schools were
determined by their location (county seat, rural neighbourhood of the county
seat, rural village, rural village bus centre), whether they are a bus centre or not,
their style of teaching (normal and double shift schooling), the number of classes
they have available, and the number of students enrolled in each class (between
11-30). In order to ensure maximum diversity among the personnel working at
the six schools chosen, the study group was composed of three principals, two
assistant principals and five teachers (by necessity teachers were chosen from
among women and administrators were chosen from among men) taking into
account age (29-57), appointed or not (9 appointed, 1 stipendiary), different pro-
fessional seniority in teaching and administration (between 4-35). During every
phase beginning with the collection of the findings, all principals will be labelled
P, assistant principals VP, teachers T, and parents PA in place of their names in
order to ensure data and participant privacy as well as for ethical reasons. Regar-
ding the three parents who were chosen for the study group, maximum diversity
was attempted by taking into consideration age (33, 36, 43), educational status
(primary school, high school, bachelor’s), profession (teacher, housewife) and
monthly total income (1,500 TL, 2,000 TL, 6,500 TL).

Data Collection Tool

A semi-structured interview form was used to collect the data. In the first
part of the questionnaire, participants were asked questions regarding their per-
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sonal information. The second part of the questionnaire contained main and pro-
bing questions that were developed separately for principals, assistant principals,
teachers, and parents taking into account the framework obtained through prior
literary research and the opinion of experts. The first part of the interview forms
contained an explanation for the participants, a participant permission section,
and demographic information. The second part of the forms prepared for school
principals, assistant principals, and teachers contained 9 main and related pro-
bing questions in the form prepared for school principals, and the form prepa-
red for parents contained two main and related probing questions. It was also
desirable to provide a more detailed description of the topics needed to provide
in-depth data during the interview. Permission was obtained from the Provincial
Directorate of National Education for the interviews. Talks were held between
March and May 2016. The interviews began only after the participants determi-
ned an appropriate environment for them. They were given information about
the research, and gave their approval. The interviews were conducted face to
face. Care was taken to complete each interview within 30 to 45 minutes. The
researchers benefited from recording the interviews with a voice recorder as well
as taking notes.

Analysis of the Data

The descriptive analysis method was used in analysing the collected data ba-
sed on the framework previously prepared according to the themes determined
during the first stage. As for the second stage, content analysis was conducted
in order to arrive at the concepts and associations, which could explain the data
collected within the framework of each theme. Through the content analysis, the
researchers coded the problems encountered in kindergarten and their soluti-
ons and were able to ascertain the first-hand opinions of the principals, assistant
principals, teachers and parents regarding these themes (Creswell, 2014, Yildi-
rim and Simsek, 2013). In order to ensure the research’s reliability, all intervi-
ews were conducted face to face and were voice recorded. The recordings were
transcribed into text on the computer. Two different researchers coded the data
separately. The consistency ratio (Cohen’s kappa coefficient) was calculated to
be 0.83 by comparing the established codes. The Cohen kappa coefficient is de-
fined as “poor agreement” for a coefficient of 0.20 and below, “less than average
agreement” for 0.21-0.40, “average agreement” for 0.41-0.60, “good agreement”
for 0.61-0.80, and “ very good agreement” for 0.81-1.00 (Landis and Koch, 1977).
Thus, it was found that there was a very good level of agreement among the rese-
archers in the study, and it was decided that the coding was reliable. During the
research process, participants confirmed the transcriptions and research results.
With regards to transmissibility, the presentation of the findings organized accor-
ding to data, concept, and theme were supported by direct quotations. Regarding
the verifiability of the research, all documents and recordings have been kept
regarding the entire research process (Yildirim and Simsek, 2013).
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Results

In this section, the problems encountered in kindergarten education were
categorized in a table under the themes of “rules, physical and material facili-
ties, processes within the classroom, the education program and material, the
top administrators, communication, and the family and environment” based on
the opinions of the school administrators (School principals and assistant princi-
pals), teachers, and parents, and some examples of the participants’ discourse to
the related subthemes have been given..

The opinions of teachers, principals, assistant principals and parents regar-
ding the problems related to the theme of “rules” in kindergarten education are
presented in Table 2.

Table 2

Problems Encountered about Legal Arrangements in Pre-School Education Accor-
ding to the Views of Principals, Assistant Principals, Teachers and Parents

Sub-themes = & = 9 9
o S =T = B U= T

Short break durations. v v v v v v v vV vV v

Kindergarten education being v v v v v v v v v

voluntary.

Kindergarten being full day. v v v v v v v v v

The wide age range (48-66 months) v v v v v

of students

Npt to be included to education v v v v v

with transport.

The difference in entry and exit

time of kindergarten from primary v v v

school

Lowering the age of students ente- v v

ring nursery classes.

Insufficient number of teachers. v

Too many bureaucratic procedures v

related to field trips

Excessive amount of paperwork. v v

Formation of new classes without v

fulfilment of necessary preparations.

Regarding the first subtheme given in Table 2, that of “short break dura-
tions,” the participants said, “Regardless, they want recess. I mean, there are no
breaks. They are always there for a full day. It is intense, and they do not have much
time to just hang out (P2). I think that our teachers are bothered about not having
these recesses and always staying in the classroom (API). Not having recess is a big
problem as you cannot leave them for even 2 to 3 minutes as they are so young.”(T5).

345



Ali Sabanci, Murat Altun & Sultan Ug¢ar Altun

Regarding the subtheme of kindergarten education being “voluntary,” it was
mentioned that “most parents do not send their child because kindergarten is volun-
tary (P1).” They do not send them unless it is mandatory (13).”

Kindergarten being full day is a problem for working parents. Some of the
statements regarding this were as follows. “Students are sent to a paternal grand-
mother, sent to a grandfather, sent to a maternal grandmother. Thus, they are not
able to adapt to the school schedule (AP1). We received too many requests from
our students’ parents (AP2). If the school finishes at noon and the child is unable to
continue, you have to find a babysitter for that child (T1). As a working mother; it is
a problem if the child goes for half a day (PA1).”

The wide age range (48-66 months) of students who are admitted to kinder-
garten causes problems in the education process. Regarding this issue, some of
the participants said, “It happens like this. Our students between the ages of 48-66
cannot be enrolled in the first grade anyway. In other words, students up to 66 or even
68 months are not enrolled in first grade. A student who is 48 months old ends up
being in the same class and the setting as a student who is 68 months old. It is like
a 20-month difference; there is an age difference. In other words, it is possible that
problems will occur in this classroom (P1).”

It was observed that not to include kindergarten education to education with
transport created some hindrances with regards to enrolment in kindergarten
education. Regarding this issue, participants stated, “We cannot get beyond bus-
sed education since it is not required. In 10 of our villages, students cannot come to
school without buses (P2). They brought their students here through their own means
from nearby villages. In other words, there is a desire for education, but because there
is no support for transportation, our students and parents cannot send their children
to our kindergarten (AP1).”

The difference in entry and exit time of kindergarten from primary school is
another issue which was perceived to be problem. Participants’ opinions were as
follows. “I have to come at 8 and leave at 1. I work for 5 hours, but my sisters and
brothers come at 8:30 and leave at 12 because it is primary school. Children who
come by bus and kindergarteners should come up 8:30 and leave at 12 (T1). I want
them to be the same as primary school so that siblings can come at the same time
together (PA3).”

Lowering the age of students entering nursery classes has impacted on en-
rolment in kindergarten. Participants’ views on this issue were as follows. “So-
mehow the age was lowered. I should send my child to the first grade. Parents think
they should be learning to read and write. They send their child directly to I*' grade
without enrolling them in kindergarten first. And at such a young age (T4).”

It was emphasized that because the number of teachers is insufficient, stu-
dents are unable to be enrolled in kindergarten. Regarding this issue, some of
the participants stated, “We are only able to accept a 5 year old when there are not
enough teachers in the school. Although we have a lot of parents here who want to
send their 4 year old, we cannot take advantage from these opportunities. Because
there are not enough teachers (P3).”
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The fact that there are too many bureaucratic procedures related to field
trips makes it difficult to organize field trips. Participants’ opinions on this issue
were as follows. “On the trips ... you have to work hard to get anything from the
driver. Sometimes I am just not interested in field trips (T1).”

Regarding the excessive amount of paperwork, the participants said, “There
is a huge burden on preschool teachers; there is a lot of paperwork. Prepare, prepare,
prepare; it really does not ever end, and I have a lot of incomplete paperwork, and
I am sure many of my friends do too. We are preparing a lot of unnecessary docu-
ments. When the inspector or principal comes, they say show me your direct plan and
then ask why it is like this or that. They create a lot of stress, and as a result we have
a lot of less time for other things. We waste our time (13).”

Regarding the formation of new classes without fulfilment of necessary pre-
parations, a teacher stated, ‘At the first place I worked, they said find some room
inside the school or building and make a kindergarten class, and I ended up being by
myself as one teacher with 16-17 children above the public education building. ... A
kindergarten needs to be formed no matter how it comes about (T1).”

The opinions of teachers, principals, assistant principals and parents regar-
ding problems related to “Physical and Material Facilities” in kindergarten edu-
cation have been presented in Table 3.

Table 3

Problems Encountered about Physical and Financial Conditions in Pre-School
Education According to the Views of Principals, Assistant Principals, Teachers and
Parents

Sub-themes

VP1
VP2
PA1
PA2
PA3

P1
P2
P3
T1
T2
T3
T4
T5

The inappropriateness of the
schoolyard and the playgrounds for v v v v v v v v v v v v
kindergarten children.

Inadequacy of the physical conditions v v v v v v v
of the class.

Not having sufficient number of v v v v v

classrooms

The absence of a separate dining hall. v v v v

Inadequacy of necessary v v v v v

equipment in the classrooms.

Unsuitable bathrooms and washbasins v v v v v

for the students.

Insufficiency qf financial and material v v v

resources of kindergartens.

lelted transportation access to v v v
kindergartens.

Not having the classrooms being v v
heated well enough.

347



Ali Sabanci, Murat Altun & Sultan Ug¢ar Altun

Regarding the inappropriateness of the schoolyard and the playgrounds for
kindergarten children, some of the participants stated, “We do not have a playg-
round (T5). I think there should be a separate playground for the kindergarten; I do
not think it has been separated. There must be a separate playground where children
can play, for example there should be sandboxes, swings, things to climb on. Children
cannot jump and skip enough (PA1).”

Regarding the inadequacy of the physical conditions of the class, the parti-
cipants’ views on the subtheme were as follows. “We use a single classroom that
has been turned into a kindergarten. We were using corners. Now, there are centres
forming. We also need to create large classes in order to create centres (T3). Because
there are so many things that are happening during an event and there is no other
activity area, it takes such a long time to wait for the class to be gathered (PA2).”

Regarding the subtheme of not having sufficient classrooms, participants
said, “Our kindergarten is across from us. At this point, we cannot arrange a class-
room because our classroom numbers are insufficient. In reality, we are just nomads
... (P2). We already had four or five classrooms. When demand was high, we turned
one of the laboratories into a classroom because we are a primary school (AP2).
Since this (kindergarten) belongs to the middle school building, we want to go out
and wash our hands while the others are in class. In order to go outside, we have to
pass by. That is why we create a lot of noise for the other classes (T4).”

The participants emphasized that the absence of a separate dining hall had
an adverse effect on the education process. On this issue, some of the participants
stated, “There is no separate area for the cafeteria. It is in the kindergarten itself ...
some students sit and eat for an hour slowly and because it is a single environment,
we cannot go onto the next activity (P2). The fact that we do not have a cafeteria is a
big disadvantage. After eating, you have to wait for the area to be cleaned. You have
to wait for the vacuum cleaner to turn off (T1).”

Regarding the subtheme of the inadequacy of necessary equipment in class-
rooms, participants’ views were as follows: “They can send us material. They may
send kindergarten material. These come to us, but they are not enough and we are
lacking. They could send us necessary material such as toys or for subjects like scien-
ce, social studies, traffic, etc. With these, our kindergarten can improve and be much
more useful (AP1). For example, we need chairs. We need tables (T4).”

As for the subtheme of unsuitable bathrooms and washbasins for the stu-
dents, some participants said, “The wash basins are suitable but not the toilets (P2).
The sinks that our kindergarten students have to use should be proportional to their
size. ... Toilets should be according to their size. They are currently using sinks and
toilets used by students in normal primary school (AP1). They are using the toilets
used by primary school students. They are using their sinks. It is not enough “(T3).

Regarding the insufficiency of material resources provided to meet the ne-
eds of the kindergarten, participants stated, “If the school has a parent-teacher
association, the assistant staff needs to be insured in accordance with the new job
security law. ... It costs an extra 1,500 lira. Perhaps larger schools are able to do this,
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but smaller schools like ours do not have the opportunity (P1). It may be better than
many village schools, but I do not have enough educational material. It is very dif-
ficult to buy them with the financial possibilities of the parents or the school (T1).”

Pertaining to the limited transportation access to kindergartens, some of the
participants said, “For example, parents of preschool-aged children within two to
three kilometers of our school tell us “of course we want to send our children to your
school” but they are unable to figure out transportation. How will they get there or be
brought home (P1)? My house is very far away at the edge of the village. It is extre-
mely difficult when it is raining, the wind is blowing, and it is snowing during winter
months. I end up showing up completely drenched. There is no bus service (PA3).”

Regarding the subtheme of the classrooms not being heated during winter,
the views of the participants were as follows. “Heating is a bit of a problem, beca-
use during winter the school is quite far (T5). The heating system is insufficient for
heating. There have been days where my child did not take off his coat the entire day
(PA3).”

The opinions of the teachers, principals, assistant principals and parents re-
garding the theme of “processes within the classroom” have been presented in
Table 4.

Table 4

Problems Encountered about Classroom Processes in Pre-School Education
According to the Views of Principals, Assistant Principals, Teachers and Parents

Sub-themes — o - o o
e A
s ffeppepEiE

Lack of qualified assistant person- . v v v v v v
nel/interns.
Not having the <.:h11dren lgarn eno- v v v v v
ugh self-care skills by their parents.
Undesirable student behaviours in v v v v
the classrooms.
Havmg too many or too few stu- v v v v
dents in the classroom.
Il’l?(.]lllallty in the l.<n0wledge and v v v v
abilities of the children.
Students’ absenteeism or being v v v
late.
Negative attitudes and behaviours v v
of the family towards the child.
Insufficiency in practicing theore-
tical education received prior to v

teaching.
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Regarding the lack of qualified assistant personnel/interns, presented in
Table 4, some participants stated, “Even if we have to take care of our personal ne-
eds, we have to leave someone in charge of the children. I am more like a custodian
or a babysitter than I am a teacher. For example, my school is stove-heated, and 1
ended up having to sweep the classroom. All right, you invite the parents, but as long
as the parent is there, you cannot do any activities. Sometimes, the parent does not
show up. S/he leaves the food at the doorstep and leaves, because everyone is very
busy and if you are in a village, these people have to work; they have a field to work
or something. I think having assistants is a must (T1).”

Pertaining to the subtheme that Not having the children learn enough self-
care skills by their parents, some of the participants said, “Our problem here is
that because this is a village, students have to learn to clean themselves (P3). That is
to say, I have students who do not eat by themselves even though they are in prescho-
ol. We initially teach children to wash their hands. That is because, for example, they
just wet their hands and leave. They do not use soap at all (T5).”

Some participants talked about the subtheme of undesirable student beha-
viours in the classrooms. “Our kindergarten students are very active. Because they
are always active, they can hurt each other. They can fight with each other (AP1). 1
mean, for example, children ... At the moment, I have one hyperactive student in my
class. I am having trouble managing him. Just as he bothers all the students, he also
sabotages the lesson (13).”

Regarding the subtheme of having too many or too few students, some of
the participants stated, “In our district and country in general, we do not have eno-
ugh kindergarten classes and yet are trying to increase our numbers, but that results
in the class’s quality to decrease. We have increased our number to 35. How can
one teacher pay attention to that many students (AP2). I think a kindergarten class
should have a maximum of 25 students. I think that events will take more time as the
number of students increases in a kindergarten class. I think that there needs to be a
program that the kindergarteners would be able to relax and move freely in (PAl).”

Pertaining to the subtheme of the inequality in the knowledge and abilities
of the children enrolled in their class, a teacher stated, “Activities are very simple
for students aged 6 or 6.5 years old. But others, for example, are at the right level.
Some are inadequate, and others need to be supported through various means at the
appropriate level (13).”

Regarding the subtheme of students’ absenteeism or being late, some parti-
cipants mentioned, “The number of students that are consistent is 13. We cannot get
anything out of 2-3 students (P3). For example, she comes at 9:00 every morning. 1
mean, school starts at 8. You need to bring the child at 8. For example, the teacher is
Jjust showing cartoons. They come as they want, and you cannot do anything (T1).”

Pertaining to the subtheme of negative attitudes and behaviours of the fa-
mily towards the child, one teacher said, “For example, because of their upbringing,
the child is easily able to curse. No matter how many times I have said it, the child
comes to school and does not curse, but I see them cursing out of school (T5).”
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Regarding the subtheme of the insufficiency in practicing theoretical edu-
cation received prior to teaching, one teacher stated, At university, they said that
you can dramatically tell a story, but when you go to class, the children immediately
look at you in great silence or great admiration and yet do not listen to you, and you
end up being quite flustered (T1).”

The opinions of the teachers, principals, assistant principals and parents re-
garding problems related to the theme of “education program and educational
material” in kindergarten education are presented in Table 5.

Table 5

Problems Encountered about Education Programme and Materials in Pre-School
Education According to the Views of Principals, Assistant Principals, Teachers and
Parents

Sub-themes = 8 - N o
m R RS SE&REE g ERE
Inadequacy of the activity books Vv v v v v v v v v
to students.
Inadequacy of the education v v v v v v v

program to the students.

Necessity to find and use additio- v v v v v v v
nal course resources.

Inadequacy of existing educati-
onal materials and educational v v
toys.

Some of the participants expressed their views about the first subtheme pre-
sented in Table 5, that is inadequacy of the activity books to students, as follows.
“Now, at the beginning of each year we give each student an activity book. Perhaps, 1
could say that this activity book contains 1 in 10 of the activities done during the year.
That is because our teachers give many more activities for the students to do (AP1).
The educational program is very deficient (T4).”

Pertaining to the subtheme of the inadequacy of the education program to
the students, some participants stated, “Usually programs, the education programs
we have are centralized. Large schools, namely those in the testing grounds of An-
kara and Istanbul are selected and spread throughout the country. Villages are not
really taken into consideration. We want more appropriate things here (P3). I do not
think that we can do much more than just color in a picture. [ mean, we just tell the
kids to draw that picture. I do not think we give them enough guidance. (PAIl).”

Pertaining to the subtheme of necessity to find and use additional course reso-
urces, participants stated, “Our teacher gets the kindergarten various books from vari-
ous places. ... Whether activity books or playbooks. Of course, we give priority to those
books that come from the ministry and when they are not inadequate or not enough, we
support taking advantage of supplemental material. That is because sometimes some
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acquirements or games can be more easily explained in different resources or books
(P3). I have some sets I bought myself. I am increasing the pages of which I can make
photocopies. Of course, I cannot duplicate the coloured parts. I cannot duplicate the
colour scheme. However, if the pages I can duplicate have shape patterns or if they have
numbers, I duplicate and distribute them to the children (T5).”

Participants’ views regarding the subtheme of the inadequacy of existing
educational materials and educational toys were as follows. “We provide most of
the toys through our own means. Of course, there are also those given by the ministry,
but most of them we provide with through own means. Sometimes it is a problem
(P1). There are very few educational toys. Most of the toys are those that children can
find at home. In order for the child’s kindergarten to be eye-catching, there should
be various educational toys in the school so that the children pay more attention to
them. From that perspective, it is deficient (T4).”

The views of the teachers, principals, assistant principals and parents re-
garding problems related to the theme of “top administrators” in kindergarten
education are presented in Table 6.

Table 6

Problems Encountered about Relations with Superiors in Pre-School Education
According to the Views of Principals, Assistant Principals

Sub-themes

M1
M2
M3
VP1
VP2

Not being given enough importance by the superiors to kindergarten edu- v v
cation

AN

Not being supported morally and financially by the superiors to kinder- v v v v v
garten education.

The first subtheme given in Table 6, that not being given enough importance
by the superiors to kindergarten education, one administrator stated, “I do not
believe that top administrators fully understand what preschool education is. There
is a specific output or success in middle school. However, they think that they can’t
get that same output in preschool (AP1).”

Some of the participants’ opinions regarding not being supported morally
and financially by the superiors to kindergarten education were as follows. “The
administrators have nothing; they do not receive enough allocation (P1). Of course,
we want more. Ifit is going to be solved by the district, they usually have the approach
of okay, teacher, we will solve it. There have been a few things that have been solved
by the province and not by the district. There have been a few things we have brought
whether it’s a toy or this or that. Of course, we have wanted more, but it could have
been less (P3).”

The opinions of the teachers, principals, assistant principals and parents
regarding problems related to the theme of “communication” in kindergarten
education are presented in Table 7.
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Table 7

Problems Encountered about Communication Processes in Pre-School Education
According to the Views of Principals, Assistant Principals and Teachers

Sub-themes

VP1
VP2

P1
P2
P3
T1
T2
T3
T4
T5

Kindergarten teachers and managers being
physically, organizationally, and psychologically v v v v
disconnected from other teachers.

Not establishing effective communication chan- v v
nels with parents.

Not being explained well the importance of kin- v v
dergartens to parents and the community.

One of the subthemes presented in Table 7 below, that is “kindergarten te-
achers being physically, organizationally, and psychologically disconnected from
other teachers and managers” points out an important structural and psycholo-
gical organizational problem. Pertaining to this issue, some of the participants
said, “Sometimes, most of the time, we forget about our teacher, so much of the time
we end up adding activities later (P2). For example, papers, you know, official docu-
ments are the same ... for example, papers come and go. I do not know. I am not told
about them. If I ask about them, the principal remembers them (T4).”

One of the principals expressed his opinion regarding the subtheme of not
establishing effective communication channels with parents as follows. “When
we initially ask for anything, the parents do not care and do not want to give their
support, but we have benefited from explaining it to them in more detail whether one-
on-one or in meetings (P3).”

With respect to kindergarten’s importance being explained well to parents
and the neighbourhood, one of the participants stated, “I think that kindergarten
is not explained well to parents; there is something missing here whether with us or
with the teachers (AP2).”

The opinions of the teachers, principals, assistant principals and parents re-
lated to the theme of “family and environment” are presented in Table 8.
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Table 8
Problems Encountered about Parental and Environmental Relations in Pre-School
Education According to the Views of Principals, Assistant Principals, Teachers and
Parents

Sub-themes = & z @ 2
=R LSS EEECEEEEEE

Having difficulty in paying the
kindergarten’s educational v v v v v v v v

expenses.

Not being given enough conside-
ration to kindergarten education v v v v v v
by families.

Faml!les low attendgnce to v v v v
meetings and events in the school.

The first subtheme presented in Table 8, that having difficulty in paying the
kindergarten’s educational expenses, some of the views on this issue were as fol-
lows: “There is a huge financial burden on the parents of pre-schoolers. Our cost at
the beginning of the year is around 200-300 Lira. This is a lot of money for a village
(T5). This year, I was very hesitant to send my child to the 5-year-old group. My hus-
band did not want to either; I barely was able to convince him. You think about the
point of such an expense if he is going to go when he is six years old anyways. School
supplies and food that the assistants are always talking about, and when there are two
children, it is a burden on your budget. The kindergarten really has had an impact
on our children, but we are struggling financially (PA2).” The second subtheme
concerning the family and environment is not being given enough consideration
to kindergarten education by families. Pertaining to this issue, some participants
said, “Residents should come here in haste. There are those who walk around the
neighbourhood trying to find a 5-6 year-old child to send him or her to kindergarten.
I mean, this is very important. People need to first understand the kindergarten’s
importance (AP2). It is because when we look at the parents, most of them see it as
unnecessary. Most of the time, I do not think they have really looked into it but just
want a break from the child for half an hour. Many see it getting an education, lear-
ning to hold a pencil, learning to cut, and getting prepared for primary school (13).”

The third subtheme regarding the theme of family and environment is fami-
lies’ low attendance to meetings and events in the school. Pertaining to this issue,
one participant said, “I attend the activities held at the school, but my husband
works in construction. Even if he was available, he probably still would not attend,
but this negatively impacts the children. My son asks,... So-and-so’s mother and
father brought a microscope and showed us. When will my father come?’ Since I do
not work, I have a position with the events we do as mothers, but at the same time |
can see the sad looks on children’s face whose mothers work (PA2).”
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Discussion, Conclusions and Recommendations

This section includes comments, discussion, conclusions and recommenda-
tions based on the findings of the research.

Findings related to the subthemes within the theme of problems regarding
rules are commented on below. The “short recess duration” was the most preva-
lent subtheme within the theme of rules. The principals, assistant principals and
teachers all see this as a problem, and in the related regulations (OOE and HRF,
2014), preschool teachers have not been afforded their right to take a break that
are given 6 consecutive hours of activity. In other studies, it was observed that
preschool teachers do not have the right to take a break, and they are physically
burdened with their uninterrupted teaching negatively affecting their social rela-
tionships and their communication with their colleagues (Kaya, 2015, Serencelik,
2016). “Kindergarten education being voluntarily” limits participation. Participants
indicated that kindergarten being voluntary had a negative impact on parents
who are not consciously involved in their child’s kindergarten education. In Tur-
key, one of the biggest reasons that preschool and private kindergartens are not
at the level they should be is that it is not required. In other studies done, findings
were obtained that kindergarten education should be mandatory (Kaya, 2013,
Kundaket, 2013, Yildiz, 2013). Regarding the problem of kindergarten “not being
a full day for working parents,” working parents in particular are forced to turn
to other solutions to care for their children during working hours. 13. The wide
age range (48-66 months) of students enrolled in kindergarten causes problems in
the educational process” (OOE and HRE, 2014). A 71-month-old child who has
received a report for delayed education can technically be in the same class as
a 48-month-old child. Different age groups being in the same class adversely
affects the educational and teaching process (Kaya, 2013, Ertor, 2015). Kinder-
garten “not being included within bussed education” makes enrolment in kinder-
garten education difficult. While the Ministry of National Education Regulations
on the Accessibility of Education through Transportation made arrangements
for access to elementary and secondary schools, no arrangements were made
for kindergarten (MEB, 2014b). Failure to provide transportation negatively af-
fects families as it places a burden of daily transportation costs on families and
someone in the family has to dedicate a lot of time to getting their child to and
from school. Kaya (2013) has determined that parents who live far from school
have difficulty bringing their children. “Kindergarten beginning and ending at a
different time than primary schools” poses a problem. This affects whether or not
the students can come and go with their siblings or another person. “Lowering
the age of students beginning first grade” has affected the enrolment of students in
kindergarten. With the changes made regarding the age children will start school
and the transition to the 4 + 4 + 4 education system, parents of 60-66 month old
children have been able to enrol them in first grade if desired since September of
the academic year 2012-2013 (RG, 2012). This has reflected on the enrolment in
kindergarten for 5 year olds, and while the enrolment in kindergarten during the
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2011-2012 academic year was 65.69%), it fell to 39.72% during the 2012-2013 aca-
demic year, and with the changes made in 2015 that allowed parents to postpone
their 66-68-month-old child’s enrolment in first grade, the net enrolment for 5
year olds in kindergarten during the first semester of 2017 was 58.97% (MEB,
2017). The Ministry of National Education stated that they need 20 thousand
preschool teachers (Memurlar.net, 2016). In the case of “the number of teachers
being insufficient,” there is only one kindergarten group and thus the limits are
being pushed. Having too many bureaucratic procedures for field trips makes it
difficult to arrange field trips. The Ministry of National Education Regulations
on the Social Activities in Primary and Secondary Education Institutes regulates
preschool social activities (MEB, 2005). For field trips to be held within these re-
gulations, it is required to prepare the relevant documents and obtain the neces-
sary permission. Studies have shown that the theme of “the formation of new clas-
ses without the necessary preparations” indicates that they may lead to new issues
in kindergarten education if planning is not done and the foundation is not set in
order to popularize kindergarten. “Paperwork” takes up the time of the teacher.
In another study, it was found that teachers were bothered by the documents that
they were required to prepare and the auditing of those documents (Ertor, 2015).

Findings related to the subthemes within the theme of “problems encounte-
red related to physical and material facilities” are discussed below. Pertaining to
the theme of “the schoolyard and the outside playground not being appropriate
for kindergarteners,” participants generally think that children are closed up in
the kindergarten and that there is no suitable schoolyard or playground where
the school can hold physical activities outside. The research done shows that
children are closed up in the kindergarten, that there is no suitable environment
for outdoor physical activities, that in independent kindergarten and elemen-
tary school yards there is not enough equipment, that teachers want the yard
to be renewed and changed, and that there is some danger due to the common
use of the schoolyards (Ata, 2016; Hard, 2016; Ertor, 2015, Kok et al., 2007). In
terms of “the inadequacy of the physical characteristics of the class,” participants
pointed out that classes are small and thus activity areas cannot be created. In
a study conducted by Isik (2015), findings were obtained that learning centres
can only partially be formed due to physical inadequacies and lack of material.
Due to “not having sufficient classrooms,” kindergartens are being opened under
suboptimal conditions. According to the participants’ opinions, some school bu-
ildings do not have enough classrooms, so the class has to use the classroom of
another educational institution that is located in the same space. This physically
distances the kindergarten from the school, which it belongs to, the teachers and
the school administration, and this leads to other problems. “The absence of a
separate dining room” negatively impacts the educational process. Pertaining to
this, participants stated that having both the lesson and the meal in the same
class creates problems in relation to cleanliness and the program, since there is
no separate dining room. With regards to “the inadequacy of necessary equipment
in the kindergarten,” participants stated that the lack of equipment had a negative
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effect on meeting the goals of preschool education. In a study conducted by Kaya
(2013), teachers stated that they need playgrounds, sandboxes, cabinets, chairs,
tables, boards, playground equipment and suitable community gardens for child-
ren to more effectively apply the preschool education program. With respect to
the opinion that “toilets and sinks not being suitable for the students,” sinks and to-
ilets in some kindergartens are not suitable for preschool students. This situation
can prevent young students from developing personal hygiene habits. It can be
said that the school not receiving an additional allotment for a separate budget
beyond the Ministry of National Education partially providing electricity, water,
school supplies, paint, and repairs is the foundation of “the insufficiency of ma-
terial resources being provided to meet the needs of the kindergarten.” Schools
prioritize and provide for their needs based on what is determined by school ad-
ministrations and parent-teacher associations. Within the scope of this research,
it was observed that some schools are more at an advantage in terms of funding
(due to the number of students, the profile of the parents) than others. The the-
me of “students having limited accessibility to the school” was listed among the
problems despite there being a school in the area due to it not providing trans-
portation. Especially in remote villages and neighbourhoods where public trans-
portation services are not provided, transportation within the area is limited to
what the people are able to provide themselves. Families who work in agriculture
do not send their children to school when the “vineyard or yard work” is busy so
as to avoid losing time by accompanying the students to the school. The question
of “the classrooms not being heated up enough during winter” is a fundamental
problem regarding the school’s physical facilities. Other studies support the fin-
dings of this research. In the study conducted by Kok et al. (2007), it was found
that teachers who participated in the study regarding physical organization were
few compared to the number of children in their class; fixtures within the classro-
om were insufficient; and the sink, coat area, and cabinets were not appropriate
for children, and in the study conducted by Ertor (2015), it was found that the
classroom was not heated enough for its size; the material provided was insuffi-
cient; the classroom was not adequately lit; and there were issues deriving from
a common classroom space. There were found to be shortcomings in the design
and implementation of the preschool and school environments. Existing short-
comings are seen in both state as well as private institutions (Topdemir, 2016).
Teachers working in state kindergartens face more problems with the school’s
physical facilities than teachers working in private kindergartens (Erden, 2010).
The primary school setting has a permanent effect on the child’s development
and continues to impact them throughout their life (Kurt, 2016).

Findings related to the subthemes within the theme of problems related to
classroom processes are discussed below. Regarding the “lack of qualified assis-
tant personnel | interns,” participants stated that the execution of services such as
class cleanliness; order; and students’ hygiene, nutrition, and maintenance; etc.
in kindergarten classes without assistant personnel fell largely on the teachers
and volunteer parents. Due to the importance of kindergarten education, per-
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sonnel should be educated with regards to preschool education, and this can help
students develop the desired attitudes and behaviour. Ertor (2015) observed that
assistant personnel are inadequate, unqualified, and appointed late by ISKUR.
Egitim Sen (2016) stated that there is a significant shortage of assistant personnel
in preschools, that they are needed when opening preschools and that there sho-
uld absolutely be assistant personnel in the class in addition to the teacher. When
the theme of “ families not teaching their children how to care for themselves,” it
was observed that the knowledge and abilities brought in from their upbringing
are effective especially in children who are being educated in an environment
other than the family for the first time and that these change from child to child.
“Unwanted student behaviour in the classroom” affects the educational process.
Participants indicated that unwanted student behaviour in the classroom negati-
vely affects the educational process. In a study done by Dal (2016), the behavio-
urs teachers least wanted the violation of class rules, complaining about friends,
and violent behaviour. “Having too many or too few students” negatively affects
the educational process. According to preschool education and personnel mana-
gement, it is necessary to have a minimum of 10 students and a maximum of 20
students in order to have a kindergarten class, but that number can also be inc-
reased according to the condition of the school. It was determined that the num-
ber of students in the kindergarten classes that were observed by this research
differed between 11 and 27, and that this number increased to 35 in schools in
more centralized locations in previous years. A large number of students make it
difficult to conduct classroom processes, while a low number of students make it
difficult for teachers to work in groups, play games, and do activities. According
to a study done by Ertor (2015), teachers see having too many or too few students
as a problem, and a study done by Kok et al. (2007) determined that 87.5% of
teachers observed stated that there are too many students in the class. In a survey
conducted by Kaya (2013), it was determined that there were 26 or more students
in the classes of 19 (about 9%) out of 208 teachers. According to the Ministry of
National Education, when looking at all indicators for the first semester of the
2017 academic year, there are 718,261 students for the 36,204 students in state
kindergartens and that teachers have an average of 20 students (MEB, 2017).
In OECD countries (in most countries kindergartens are mandatory), there are
15 students per teacher in kindergarten (OECD, 2016). When student numbers
are compared, the fewer students there are in a class corresponds to the better
quality of education able to be given. “The inequality in the knowledge and abilities
of children enrolled in the class” makes in-class activities difficult. Teachers stated
that they are engaged in activities with groups that possess different knowledge
and abilities and that as a result lessons are difficult. A child who has previously
received kindergarten education and a child who has never received it are in the
same classroom, especially in schools that do not have enough students to form
more than one class, and it is difficult for the teacher to follow a specific plan or
schedule. In the studies carried out, teachers saw different age groups being in
the same class as a problem (Kok et al., 2007, Kaya, 2013, Ertor, 2015). Regar-
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ding the theme of “students’ absenteeism or tardiness,” participants stated that
kindergarteners exhibited behaviours such as being late to class and not coming
at all. This situation is affected by such reasons as the kindergarten not being
mandatory and the attitude of the family. A study done by Kuzucu (2015) sup-
ports the findings of this research regarding the theme of “negative attitudes and
behaviour demonstrated by the family towards the child” showing that the attitude
of the parents directly correlates to the behaviour problems exhibited in prescho-
ol children. In the research conducted by Usta (2014), it was determined that a
child’s behaviour problems were influenced by their relationship with their mot-
her, the educational status of the mother, and the teacher’s experience. The the-
me of “the inadequacy in the application of the education received prior to teaching”
various studies supported the remarks of one teacher: in the study conducted by
Kok et al. (2007), it was observed that teachers suffered from problems such as
inadequacy with regards to class dominance, ineffective use of time, failure to
respond to children’s questions and needs, difficulty in getting children to acqu-
ire new behaviour, and a lack of knowledge about new educational approaches.

Findings related to the subthemes within the theme of problems related to
the educational program and educational materials are discussed below. Per-
taining to “the activity books not being relevant and appropriate for the students,”
the participants stated that the free activity books provided to the kindergarten
are positive but not quality enough, and kindergartens do not receive enough of
them. In a study conducted on this subject, it was determined that the Pamuk
Sekerim books caused problems in the process of teaching, learning, and adap-
tation (Alak, 2016). According to the participants’ opinion regarding “the inade-
quacy of the education program to students,” the training programs were prepared
without taking into consideration the environmental conditions, do not allow fle-
xibility, and are not appropriate for student diversity. Ertor (2015) stated that the
changes in the program caused difficulties in achieving harmony, and some gains
were not appropriate for regional conditions as well as for the age of the child-
ren. According to the theme of “having to find and use additional course resour-
ces,” teachers are prone to use supplementary course resources, because they do
not find the free activity books sufficient enough. As there are restrictions on the
use of private course resources by the Ministry of National Education, procuring
supplementary course resources is among the problems faced by teachers. “The
inadequacy of existing educational material and educational toys” is also supported
by prior studies. Kaya (2013) stated that teachers need educational material such
as educational toys and mathematical material for the effective implementation
of the educational program.

Findings related to subthemes within the theme of top administrators are
discussed below. In this section, the themes of “top administrators not giving eno-
ugh importance to kindergarten education” and “the top administrators not provi-
ding enough financial/moral support for kindergarten education” were observed.
Participants see the provincial and district national education directorates as top
administrators and do not think that the financial support given for kindergarten
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education given from these institutions is sufficient enough. This is a condition
pertaining to education and stems from the priorities set forth in their educati-
onal policies. While Turkey spends $ 3,327 per student, OECD countries spend
$10,493. Turkey’s spending per student is ranked 33 among 45 countries (OECD,
2016). Although the spending per student increased between 2010 and 2014, it is
still below the OECD average (OECD, 2017).

Findings regarding the problems within the theme of communication are
discussed below. When participant opinions regarding “kindergarten teachers be-
ing physically, organizationally, and psychologically disconnected from other teac-
hers” were taking into account, it was observed that kindergarten teachers work
different hours than other teachers, they do not have the right to take a break,
and their classrooms were far/separated from the school building causing them
to not be able to meet with other teachers and administrators and to be forgotten
in plans and activities. Other themes were “effective communication channels not
being established with parents” and “kindergarten’s importance not being explained
well to parents and the neighbourhood.”

The findings regarding the theme of the family and environment are discus-
sed below. In this section, “families having difficulty in paying the kindergarten’s
educational expenses,” “families not giving enough importance to kindergarten
education,” and the low attendance of families at meetings and events” were the
themes. According to primary education and personnel management (2014),
only the fees specified in legislation are able to be collected for kindergarten
education. Their parents take turns according to lists prepared by the teachers
in order to meet the students’ nutrition needs. When there are few students, pa-
rents taking more turns and time preparing the food can be difficult for families.
Again, it may be a problem to prepare and bring the food for working parents.
According to Ertor (2015), some problems that come about are that parents do
not pay the fees and that parents do not believe that the fees paid go to the child-
ren. According to a study conducted by Dilcioglu (2016), when children aged 5
and 6 years was examined for their readiness to move on to primary school, it
was observed that the income level of the family and their socioeconomic status
directly correlated. It was determined that when family participation activities
were prepared according to the needs of the mothers and fathers and set at an
appropriate time, all parents and fathers were willing to participate (Ustubal,
2015; Ozkan, 2014).

When assessed as a whole, kindergarten education should be mandatory for
at least one year for students between 54-68 months old. In less developed regi-
ons, it should be increased to 2 years due to the socioeconomic conditions. Free
bussed education should be provided for kindergarten education (in residential
areas where necessary). This service should be arranged in such a way that the
time kindergarten begins and ends are congruent the time schools being and end
in that area. There need to be changes to those things that make it difficult for
teachers such as non-stop education and not being allowed a break. Educational
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material, educational toys, and additional course material should be provided to
kindergartens in order to increase the effectiveness of kindergarten education. In
order to be able to provide a more qualified education, the number of students in
kindergarten classes needs to be reduced and larger classrooms should be alloca-
ted to the students. Equipment material needs to be provided for the classes, and
material should be provided in order to form necessary activity corners. Families
should be reached and told about how important kindergarten education is, and
parenting activities should be organized in order to increase the parent-teacher
association.
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Tiirkce Siiriim

Giris

Okul Oncesi egitimi bilissel, duyussal ve psikomotor yonden hem ¢ocuklarin
icinde bulundugu dénemi saglikli, etkili ve verimli bir sekilde gecirmesi ve mut-
lu olmasi hem de okul 6ncesi hazirbulunusluk beklentilerinin karsilanabilmesi
acisindan buyiik 6nem tagimaktadir. Okul 6ncesi yas donemi, cocugun en hizl
gelistigi donemdir. Ayrica 0-6 yas aralig1 beyin yapisi ve fonksiyonlarinin gelisi-
minin saglandigi; pek cok davranig ve aliskanliklarin biiytik 6l¢iide kazanildigi bir
donemi kapsamaktadir (Sen, 2007). Erken cocukluk dénemindeki deneyimler
beynin calisma bigimi i¢in belirleyicidir. Yapilan calismalar okul oncesi egitimin
ilkogretim siirecinde akademik gelisime de olumlu katki sagladigini gdstermek-
tedir (Cinkili¢, 2009; Unutkan, 2007; Erden ve Altun, 2014). Okul 6ncesi egitim
sosyal ve duygusal gelisimi destekleyerek, yetigskinlik doneminde kisilerin daha
iiretici ve verimli olmalarini ve sahip olduklar1 potansiyeli tam olarak kullanma-
larini saglar. Cevresel uyaranlara karsi duyarliligin en yiiksek seviyede oldugu
okul 6ncesi donemde; planli ve sistemli bir egitim ortamindan yararlanan ¢ocuk-
larin biligsel, duyussal ve motor davraniglarinda olumlu yonde degisme ve gelis-
meler beklenmektedir (Balat, 2011; Erkan ve Kirca, 2010; Tanju, 2011; Yiikselen,
2011). 2-6 yas aralig1 erken ¢ocukluk donemi olarak tanimlanmaktadir. Okul 6n-
cesi egitim, diger 6gretim kademelerine hazirlik olmasindan dolayr 6nem tasi-
makta, cocugu zihinsel, psiko-motor ve sosyal yonden gelistirmekte, sonraki okul
hayatinda basarili olmasinda etkili olmaktadir (Sisman, 2004; Erdem, 2014). Bu
donemde cocugun motor becerileri, psikolojik ve ahlaki gelisimleri sekillenir, co-
cuklar sosyallesmeye ve arkadaslik iligkileri kurmaya baglarlar (Fazlioglu, 2009).
Bireyin gelisiminin ve egitiminin en hizli oldugu donem olan okul dncesinde
(Zembat, 2010) ¢ocugun kazandig1 aligkanliklar, beceriler ve bilgiler basar1 agi-
sindan 6nemlidir.

Okul 6ncesi egitimin dnemine kargin Tiirkiye’de ana sinift egitiminin isteni-
len diizeyde olmadigi goriilmektedir. MEB Strateji Gelistirme Bagkanligi, MEB
2016-2017 orgiin egitim istatistiklerine gore okul Oncesi egitimde 2011-2017 arast
5 yas net okullasma oranlari Tablo 1’de gosterilmistir (MEB, 2017).
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Tablo 1
Tiirkiye’de 2011-2017 Yillan Arast Okul Oncesi 5 Yas Okullasma Oranlar (%)

Yillar Erkek Kadin Toplam
2011-2012 66.20 65.18 65.69
2012-2013 41.03 38.33 39.72
2013-2014 44.27 40.72 42.54
2014-2015 55.27 5221 53.78
2015-2016 56.74 54.16 55.48
2016-2017 60.11 57.40 58.79

MEB Istatistiklerinden almmustir.

Tablo 1’de goriildiigi gibi 2011-2012 egitim 6gretim yilinda okul 6ncesi 5
yas okullagma orant %65.69’dur. 2012-2013 egitim 6gretim yilinda 4+4+4 egi-
tim sistemine gecilmesiyle birlikte ilkokula baglama yag1 61-66 aylik dgrenciler
icin istege bagl, 66 ayini dolduran Ogrenciler icin zorunlu olmasi nedeniyle
okullasma oraninin 6nceki doneme gore diistiigii anlagilmaktadir. 3-5 yas arasi
¢ocuklarin okuldncesi egitim alma orani 2009-2010 egitim-6gretim yilinda %27
iken, 2016-2017 Egitim Ogretim yilinda bu oran %35.52’ye yiikselmistir (MEB,
2017). OECD iilkelerinde ise 2014 yilinda 3-4 yas okullasma orani ortalamasi
%84 diizeyinde iken 5 yas (Ana sinif1) okullasma orani ise bir¢ok tilkede “zorun-
lu egitim” kapsamindadir (OECD, 2014). OECD (2017) verilerine gore dzellikle
kiigiik cocuklarda egitime katilim ve erisim orani diisiiktiir. Bu oranlarin ytik-
seltilebilmesi i¢in DPT kalkinma planlar1 ve MEB stratejik planlarinda hedefler
arasma alimmustir. Bu ¢ercevede 2018 yili i¢in 4-5 yas egitimde okullasma orani
hedefi briit %70 olarak belirlenmistir (T.C. Kalkinma Bakanligi, 2013).

1739 sayili Mili Egitim Temel Kanunu'nda okul 6ncesi egitimi, mecburi il-
kogrenim c¢agina gelmemis cocuklarin egitimi olarak tanimlanmaktadir. Okul
oncesi egitimin amaglari 1) ¢ocuklarin beden, zihin ve duygu gelismesini ve iyi
aligkanliklar kazanmasini saglamak, 2) onlar1 ilkogretime hazirlamak 3) firsatlari
elverigsiz cevrelerden ve ailelerden gelen cocuklar igin ortak bir yetistirme orta-
mu1 yaratmak ve 4) cocuklarin Tirkceyi dogru ve giizel konugmalarini saglamak
olarak siralanmistir (RG, 1973).

Okul Oncesi Egitim ve Ilkogretim Kurumlar1 Yénetmeligi'nde anaokulu,
36-66 aylik cocuklarin egitimi amaciyla acilan okul; ana sinifi ise 48-66 aylik ¢o-
cuklarin egitimi amaciyla 6rgiin ve yaygin egitim kurumlar1 blinyesinde acilan
sinif olarak tanimlanmistir (MEB, 2014a). Okul dncesi egitime kayitlar1 yapilan
cocuklarin okula giinliik egitimi aksatmayacak sekilde devam etmelerinin sag-
lanmasi esastir. Ancak 6zel egitim gerektiren cocuklarin sosyal uyum ve gelisim
ozelligine gore giinlik devam siirelerinde esneklik saglanir (MEB, 2014a). Okul
Oncesi egitim kurumlarinda cocuklarin 6z bakim becerisine destek saglamak
amaciyla destek egitim personeli, uzman ve usta Ogreticiler gorevlendirilebil-
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mektedir. Okul dncesi egitim hizmeti resm1 okul Oncesi egitim kurumlarinda tic-
retsizdir. Ancak ¢ocuklarin beslenme, temizlik hizmetleri ve egitim programinin
uygulanmasina yonelik egitim materyalleri icin ticret alinir (MEB, 2014a).

Okul Oncesi egitim ile ilgili olarak yapilan ¢alismalarda, ana siniflarinda ve-
rilen egitimin nitel ve nicel sorunlarna iligkin bulgular elde edilmistir (Goziitok,
2004; Kok, Tugluk, Kocyigit, 2007; Isik, 2015; Alak, 2016; Ata, 2016; Dal, 2016;
Egitim Sen, 2016). Arastirmalar 1s1ginda ana sinifi egitiminde kargilagilan sorun-
lar sinifin ve okulun maddi ve fiziki imkanlariyla ilgili sorunlar, egitim 6gretim
stirecleri ve sinif yonetiminde yasanan sorunlar, 6gretmenlerin yasadig kisisel ve
mesleki sorunlar, yoneticilerin tutum ve davraniglariyla ilgili sorunlar, iletisim so-
runlari, 6grencinin aile ve gevresi ile ilgili sorunlar bagliklar1 altinda toplanabilir.
Bu sorunlarin ana sinifi egitimini olumsuz yonde etkiledigi ve ana sinif1 egitimin-
den beklenen yarari azalttigr sdylenebilir.

Kisilik gelisiminin temellerinin atildig1, gelisimin en hizli oldugu bu donemde,
amag sadece ¢ocuklarin oyalanacagi bir bina yapmak degil, cocuklarin saglikli ve
giivenli egitim alacaklar1 bir ortam olusturmaktir (Karadeniz, Karadag ve Ulu-
tas, 2003). Orgiin egitime baslama yasindaki cocuklar ailelerinin sosyoekonomik
siirhiliklarini veya avantajlarini yansitirlar ve bu esitsizlikler egitim hayati boyu
devam eder veya artar (TED, 2007; OECD, 2017). Bu tiir esitsizliklerin gideril-
mesi ve bilimsel gelismelerin okul Oncesi egitimin degerini ortaya koymast gibi
nedenler okul 6ncesi egitimin zorunlulugunu ve énemini (Tos, 2001) ortaya koy-
maktadir. Okul 6ncesi egitimin, 1739 sayil1 Milli Egitim Temel Kanunu’nda belir-
tilen “cocuklari ilkogretime hazirlama ve firsatlari elverissiz ¢evrelerden ve aile-
lerden gelen cocuklar icin ortak bir yetistirme ortami yaratma” amacinin biiytiik
Onem tasidigi sdylenebilir.

Bu cercevede aragtirmanin amact okul yoneticilerinin (Okul miidiirii ve mii-
diir yardimcilari), 6gretmenlerin ve velilerin goriislerine gére ana sinifi egitimin-
de karsilasilan sorunlar1 ortaya ¢ikarmaktir. Elde edilen bulgular anasinifi egiti-
mi ile ilgili mevcut durumun anlagilmasi ve sorunlara ¢6ziim onerileri sunulmasi
acgisindan onemlidir.

Yontem

Aragtirmanin Deseni

Aragtirmada nitel arastirma yontemi kullanimigtir. Arastirma, yorumsal
olgubilim (hermeneutical phenomenology) desenindedir. Olgubilim insanlarin
gercek diinyada icinde yer aldiklari ve o an deneyimledikleri olay ve olgulari
calismay1 amaglayan nitel bir arastirma yontemidir (Yin, 2014). Fenomenolojik
yaklagim birincisi (hermeneutical) yorumsal, ikincisi ise (transcendental) soyut,
metafizik olmak tizere iki tiirde tanimlanmaktadir. Yorumsal (hermeneutical)
yaklagim yasanmig deneyimleri (phenomenology) incelemeye dayali bir yontemi
ifade eder. Bu yontemde yasanmis deneyimleri olusturan dogal temalar tizerin-
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de durulur. Yorumsal fenomenoloji yalnizca mevcudu tanimlama siireci olarak
goriilmez ayni zamanda arastirmacinin yorumunu da dahil ettigi bir yorumla-
ma siireci olarak goriiliir. Bu yontemde olaylarin tekligi-kendine 6zgiiliigii odak
noktay1 olusturur (Creswell, 2007; 5.59). Olgubilim deseni farkinda oldugumuz
ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklan-
maktadir. Bu ¢alismanin konusu da farkinda oldugumuz, ancak derinlemesine
bilgi sahibi olmak i¢in yasanmis deneyimlerden yola cikarak incelemeye ihtiyag
duydugumuz nitelikte oldugundan yorumsal olgubilim (hermeneutical pheno-
menology) yontemine uygun bir calisma zemini olugturmaktadir (Creswell, 2014;
Yildirim ve Simsek, 2013).

Calisma Grubu

Arastirma, 2015-2016 egitim 6gretim yilinda gergeklestirilmigtir. Arastirma
Antalya ili Korkuteli ilgesinde anasinifi bulunan ilkokullarda gerceklestirilmistir.
Boylece cografi, kiiltiirel, ekonomik vb. biitiinciil bir yapinin i¢indeki bir fenome-
ne iligkin sorunlarin biitiinliik ve i¢ tutarlilik icinde incelenmesi amaglanmuistir.
Okullarin ve calisma gurubunun belirlenmesinde amagh 6érnekleme yontemlerin-
den maksimum gesitlilik 6rneklemesi kullanilmistir. Bu yontemin secilmesindeki
amac 6rneklemde calisilan probleme taraf olabilecek bireylerin cesitliligini mak-
simum derecede yansitmak ve bdylece problemin farkli boyutlarini ortaya koyma-
ya calismaktir (Yildirim ve Simsek, 2013; Creswell, 2014). Bu cercevede okullarin
seciminde maksimum cesitliligi saglamak iizere farkli konum (ilce merkezi, ilce
merkezinde kirsal mahalle, kirsal kdy, tasima merkezi kirsal kdy), tasima merkezi
olup olmama, 6gretim sekli (normal ve ikili 6gretim), agilan sinif sayisi ve sinifa
kaydolan 6grenci sayist (11-30 arasinda) seklinde nitelikler dikkate alinarak top-
lam alt1 okul belirlenmistir. Calisma gurubu, secilen alt1 okulda gorev yapan per-
sonel arasindan maksimum cesitlilik saglamak amaciyla yas (29-57 arasi), kadro
(9 kadrolu, 1 ticretli), 6gretmenlikte ve yoneticilikte farkli mesleki kidem (4-35
arasi) seklindeki nitelikler gozetilerek (cinsiyet degiskeni ile ilgili olarak ogret-
menler zorunlu olarak kadinlar arasindan, yoneticiler ise zorunlu olarak erkekler
arasindan) li¢ midiir; iki miidiir yardimeisi ve beg 6gretmenden olusmustur. Bul-
gularin toplanmasindan baglayarak tiim asamalarda veri ve katilimci glivenligi
ve etik acidan katilimer isimleri yerine miidiir i¢in M, miidiir yardimcist icin MY,
ogretmen icin O. ve veli icin V. kullanilmistir. Calisma gurubu icinde yer alan iic
velinin belirlenmesinde ise yas (33, 36, 43), egitim durumu (ilkokul, lise, lisans),
meslek (6gretmen, ev hanimi) ve aylik toplam gelir (1500 TL, 2000 TL, 6500 TL)
dikkate alinarak maksimum cesitlilik saglanmaya ¢alisilmistir.

Veri Toplama Aract

Verilerin toplanmasinda yari-yapilandirilmig gériisme formu kullanilmistir.
Soru formunun birinci béliimiinde kisisel bilgilere iligkin sorulara yer verilmistir.
Soru formunun ikinci boliimiinde ise alanyazin taramasiyla elde edilen veriler
¢ercevesinde ve uzman goriisii alinarak okul miidiirii, miidiir yardimeilari, 6gret-
men ve veliler icin ayr1 olarak gelistirilmis ana ve sonda sorulara yer verilmistir.
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Goriisme formlarinin birinci boliimiinde katilimcilar i¢in aciklama, katilimer izin
boliimii ve demografik bilgilere yer verilmistir. Formlarin ikinci boliimiinde ise
okul miidiirleri, miidiir yardimcilari ve 6gretmenler igin hazirlanan formda 9 ana
ve bunlara bagli sonda sorulara; velilere yonelik olarak hazirlanan formda ise iki
ana ve bunlara bagl sonda sorulara yer verilmistir. Ayrica, goriigme sirasinda de-
rinlemesine veri saglamak amaciyla ihtiya¢ duyulan konularin daha detayh agik-
lanmasi istenmistir. Goriismeler icin oncelikle I Milli Egitim Miidiirliigii'nden
izin alimmistir. Goriismeler, Mart-Mayis 2016 tarihleri arasinda gerceklestirilmis-
tir. Gortismelere, katilmcilarin da uygun buldugu ortamlarda, aragtirma hak-
kinda bilgi verilmesi ve onaylariin alinmasi sonrasinda baglanmistir. Goriigme-
ler yiiz yiize gerceklestirilmistir. Her bir goriismenin 30 ile 45 dakika arasinda
tamamlanmasina 6zen gosterilmistir. Goriigmelerin kayit edilmesinde ses kayit
cihazindan yararlanilmig, ayrica arastirmacilar tarafindan not alma yontemine
bagvurulmustur.

Verilerin Analizi

Toplanan verilerin ¢oziimlenmesinde ilk asamada 6nceden belirlenen te-
malara gore hazirlanan ve veri analizi i¢in olusturulan cerceve dikkate alinarak
betimsel analiz yontemi kullanilmistir. Tkinci asamada ise her bir tema cerceve-
sinde toplanan verileri agiklayabilecek kavramlara ve iligkilere ulasmak amaciyla
icerik analizi yapilmugtir. Igerik analiziyle ana siifinda karsilagilan sorunlara ve
bu sorunlarin ¢dziimiine iligkin arastirmacilar tarafindan kodlamalar yapilarak
ortak temalara ulasilmig ve bu temalara iligkin dogrudan okul midiirlerinin,
mudiir yardimcilarinin, 6gretmenlerin ve velilerin goriisleri ortaya ¢ikarilmigtir
(Creswell, 2014; Yildirim ve Simsek, 2013). Arastirmada inandiriciligi saglamak
icin tiim gorlismeler yiiz yilize ve ses kayd1 yapilarak gerceklestirilmistir. Kayitlar
bilgisayarda desifre edilerek metin haline getirilmistir. Bu veriler iki arastirmaci
tarafindan ayr1 ayr1 kodlanmigtir. Yapilan kodlamalar karsilagtirilarak tutarlilik
orani (Kohen kappa katsayisi) 0.83 olarak hesaplanmistir. Kohen kappa katsayisi
0.20 ve altinda ise “zayif uyum”, 0.21-0.40 araliginda ise “ortanin altinda uyum”,
0.41-0.60 araliginda ise “orta diizeyde uyum”, 0.61-0.80 araliginda ise “iyi diizey-
de uyum”, 0.81-1.00 araliginda ise “cok iyi diizeyde uyum” olarak tanimlanmistir
(Landis & Koch, 1977). Boylelikle arastirmada aragtirmacilar arasinda cok iyi
diizeyde uyum oldugu goriilmiis ve kodlamanin giivenilir olduguna karar veril-
mistir. Arastirma siirecinde desifre kayitlar ve arastirma sonuglar1 katilimcilara
teyit ettirilmigtir. Aktarilabilirlik konusunda veriler kavram ve temalara gore dii-
zenlenmis bulgularin sunumu dogrudan alintilarla desteklenmistir. Aragtirmanin
teyit edilebilirligi agisindan tiim arastirma siirecleri ile ilgili belge ve kayitlar tu-
tulmustur (Yildirim ve Simsek, 2013 ).

Bulgular

Bu boliimde okul yoneticilerinin (Okul miidiirii ve mudir yardimcilari), 68-
retmenlerin ve velilerin goriiglerine gore ana sinift egitiminde karsilagilan sorun-
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lar “mevzuat, fiziki ve maddi olanaklar, sinif ici siirecler, egitim programi ve egi-
tim materyalleri, iist yOneticiler, iletisim ve aile ve ¢evre” temalar1 ¢ercevesinde
tablolar halinde verilmis, katilimcilarin alt temalara iliskin konugsmalarindan 6r-
nekler sunulmustur.

Ana sinifi egitiminde “mevzuat” temasi ile ilgili olarak karsilasilan sorunla-
ra iligkin 6gretmen, miidiir, miidiir yardimcilar ve velilerin gorisleri Tablo 2’de
sunulmustur.

Tablo 2

Miidiir, Miidiir Yardimcist, Ogretmen ve Velilerin Gériislerine Gére “Mevzuat
Baglanunda Karsilasilan Sorunlar

»

Alt Temalar - o - ; g q e o« . o
— Al o
= = =2 =2 2 0 0 0 O 0 > » »
Teneffis siirelerinin kisa olmasi v v v v v v v v v Vv

Ana sinift egitiminin istege baglh v
olmasi

<
AN
AN
AN
<
AN
<

Ana smifinin tam giin olmamasi v v v v v

Ana smiflarina kabul edilen
Ogrencilerin yag araliginin genis v v
olmasi (48-66 ay)

Tagimali egitim kapsaminda v v v v v
olmamasi

Ana sinifinin girig cikis saatlerinin v v v
ilkokuldan farklr olmas1

Birinci sinifa baglama yasinin asagi v v
¢ekilmesi

Ogretmen sayisinin yetersiz olmast v

Okul-sinif gezileri ile ilgili biirok- v
ratik islemlerin fazla olmasi

Evrak islerinin fazla olmasi

Gerekli hazirliklar yapilmadan v
yeni siniflarin agilmast

Tablo 2’de verilen alt temalardan “teneffiis siirelerinin kisa olmas1” temasi
ile ilgili olarak “Yani teneffiis olmasu, istiyorlar ister istemez. Yani hig¢ aralarn yok.
Stirekli tam giin ordalar. Bir yogunluk var yani bir vakit gecirebilecekleri bir zaman
yok(M2). Ogretmenlerimizin bu teneffiis arast olmamasindan ve siirekli smifta
kalmalarindan rahatsiz oldugunu diisiintiyorum(MY1). 2 dakika, 3 dakika buraka-
muyorsun kiigiik olduklari icin hic teneffiis olmamast biiyiik bir problemimiz(05).”
seklinde sozler sOylenmistir.

Ana smifi egitiminin istege bagli olmasi” alt temasi ile ilgili olarak “Anasinifi
istege bagl oldugu i¢in ¢ogu velimiz ¢ocugunu gondermiyor(M1). Zorunlu olma-
dan gondermiyorlar(03).”
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Ana sinifinin tam giin olmamasi ¢alisan anne babalar icin sorun olmaktadir.
Bu konudaki konusmalardan bazilar1 s6yledir “Bir babaannenin yanina koyuyor
ogrencisini, bir dedenin yanina koyuyor, anneanneye koyuyor. O gekilde okulun
programina uyuyorlar(MY1). Velilerimizden ¢ok fazla istek geliyordu(MY2). Oglen
okul bitiyor 6gleden sonra cocuk devam edemiyor o ¢ocuk igin bir de bakict bul-
mak zorundasimiz(O1). Calisan bir anne olarak ¢ocugun yarm giin orda olmast
sorun(V1).”

Ana siniflaria kabul edilen 6grencilerin yas araliginin genis olmasi (48-66
ay) egitim siirecinde sorunlar olusturmaktadir. Bu konuda katilimcilarin bazilart
sunlari soylemislerdir: “Soyle oluyor; 48-66 aylik 6grencilerimiz zaten 1. sinifa kay-
dolmuyor. Yani 66 hatta 68 ayliga kadar olan 6grencilerimiz 1. smmifa kaydolmuyor.
48 aylik 6grenci ile 68 aylik 6grenci aynt boliim icerisinde ayni ortam icerisinde olu-
yor. Yaklastk 20 ay gibi fark: var, zaman farki var. Yani bu sinif icerisinde sikintilar
dogurabiliyor(M1).”

Tagimali egitim kapsaminda olmamasi ana sinift egitimine katilim ile ilgili
engeller olusturdugu anlasilmaktadir. Bu konuda katiimcilar “Zorunlu egitim
kapsamunda olmadigt igin tasima olayini asamiyoruz. 10 tane koyiimiiz (tasimayla
okula gelen) tasuima olmadan buradaki ogrenciler okula gelemiyor(M2). Civar koy-
lerden kendi imkdnlaryla bir siire 6grencilerini buraya tasidilar. Yani o sekilde
istek var fakat tasima destek olmadigi igin Ogrenci velilerimiz 6grencilerini
¢ocuklarimi okulumuzun anaswmifina gonderemiyorlar(MY1).” seklinde ifadeler
kullanmustir.

Ana sinifinin giris cikig saatlerinin ilkokuldan farkli olmasi sorun olmakta-
dir. Bu konuda katilimcilarin gorisleri sOyledir: “Ben 8'de geliyorum 1’de ¢ctkmam
gerekiyor;, 5 saat calismam icin, ama ilkokul oldugu icin abla-abiler 8:30°da gelip,
12°de ¢ikwyorlar, servisle gelen ¢ocuklar da anasinifi ogrencileri de 8:30°da gelip 12’de
ctkmast lazim(O1). 1lkégretime gore olmasi lazim digerleri ile ayn1 saatte biitiin
giin olsun istiyorum ben abisiyle kardesiyle beraber gelsin gitsin... (V3).”

Birinci sinifa baglama yasinin agsagiya cekilmesi 6grencilerin ana sinifina kay-
dolmasini etkilemistir. Bu konuda katilimcilarin gorusleri sdyledir: “Nasilsa yag
geri cekildi. 1. sinifa gondereyim cocugumu. Okuma yazma ogrensin diye diistiniiyor
veliler: Anasinifina géndermeden direk 1.Sinifa baslatyor. Kiiciik yasta yani(O4).”

Ogretmen sayisinin yetersiz olmasi nedeni ile ana sinifina 6grenci kaydedi-
lemedigi vurgulanmistir. Bu konuda katilimcilardan bazilar “Okuléncesine gelen
ogrencilerde yeterli 6gretmen bulunamadigt zaman mesela bir 5 yasint alabiliyoruz
sadece. Halbuki burada 4 yasi da gondermek isteyen bir yigin veli olmasina rag-
men, bu imkanlardan faydalanamiyoruz. Ogretmen olmadig1 icin(M3).” seklinde
ifadeler kullanmislardir.

Okul-smuf gezileri ile ilgili biirokratik islemlerin fazla olmasi gezi diizenle-
meyi zorlagtirmaktadir. Bu konuda ile ilgili katilimc1 gorisleri soyledir: “Gezi-
lerde...soforden iste aracindan bilmem nesine ¢ok ugrasman lazim. Bazen gezi
yapmay: benim de goziim yemiyor(O1).”
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Evrak iglerinin fazla olmasi ile ilgili olarak katilimcilar “Okul éncesi ogret-
menlerin iizerine ¢ok biiyiik bir sey yiikii var, evrak yiikii var. Hazirla hazirla ha-
zirla, gergekten bitmiyor ve benim de bir stirii eksigim vardwr ve eminim ki bir¢cok
arkadaginun da vardi. Gereksiz yere bir stirii evrak hazirliyoruz. Miifettis, miidiir
geldigi zaman bana direk planini goster bu boyle niye boyle. Bunlar beni artik ¢ok sey
yapiyor strese sokuyor yani diger seylere daha az zamanumiz kaliyor. Bosuna zaman
harctyoruz(03).” seklinde sozler sdylemislerdir.

Gerekli hazirliklar yapilmadan yeni siniflarin agilmasi konusundan bir 6g-
retmen “Ilk cahistigim yerde okulun icinde bina yoksa bile bulun bir oda oray:
anasinifi yapin demigler ve ben halk egitimin tstiinde tek basima sadece bir 6g-
retmen ve 16-17 cocukla kaldim. ...anasmnifi acilsin da nasil acihrsa acilsin(O1).”
demistir.

Ana smift egitiminde “Fiziki ve Maddi Olanaklar” temas ile ilgili olarak
karsilasilan sorunlara iliskin 6gretmen, midiir, miidir yardimcilari ve velilerin
goriisleri Tablo 3’te sunulmustur.

Tablo 3

Miidiir, Miidiir Yardimcist, Ogretmen ve Velilerin Goriislerine Gore “Fiziki ve Maddi
Olanaklar” Baglanmunda Kargilasilan Sorunlar

Temalar

MY1
MY2

M1
M2
M3
o1
02
03
04
05
V1
V2
V3

Okul bahcesinin ve dig oyun alan-
larinin ana sinift 6grencilerinin v v v v v v v v v v v v

kullanimina uygun olmamasi

Sinifin fiziki ézelliklerinin yetersiz ., v v v v v v v
olmasi

Yeterli derslik olmamasi v v v v v

Ayr1 bir yemek salonunun bulun- v v v v v

mamasl

Ana sinifinda ihtiyag v v v v v

duyulan ara-gereclerin yetersizligi

T.uva.letlerm ve lavabolarin 6gren- v v v
cilerin kullanima uygun olmamasi

Ana smifindaki ihtiyaclarin
karsilanmasinda okulun maddi v v v v
kaynaklarinin yetersizligi

Ogrencilerin okula ulagim olanak- v v v
larinin kisitl olmasi

Smniflarin kisin yeteri kadar 1siti- v v
lamamast

Tablo 3’de verilen alt temalardan okul bahgesinin ve dig oyun alanlarinin ana
siift 6grencilerinin kullanimina uygun olmamasi temasi ile ilgili olarak katilim-
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cilardan bazilar1 “Oyun parkimiz yok(OS5). Ana sinifi icin ayn bir oyun parki olmal
bahgede bence o alan ayrnimanug. Cocuklarin oynayabilecegi ayri bir oyun alant ol-
mali, kum havuzlart olmal mesela, salincaklar tirmanma seyleri olmali bence. Co-
cuklar ¢cok fazla hoplayamiyor, ziplayamiyor(V1).” seklinde sozler sdylemislerdir.

Sintfin fiziki 6zelliklerinin yetersiz olmasi alt temasi ile ilgili olarak katilimci-
larin goriisleri soyledir: “Bir sintfi anasinifi olarak doniistiiriilmiis tek oda seklinde
kullaniyoruz. Biz kose olusturuyorduk. Simdi merkezler olusuyor. Merkezler olug-
turmamiz icin de genig bir sinifin olmas: gerekiyor(O3). Etkinlik yaparken ortalik o
kadar cok dagilyyor ki baska bir etkinlik alani da olmadig icin sinifta oranin toplan-
masu bekleyene kadar cok zaman geciyor(V2).”

Yeterli derslik olmamasi alt temas ile ilgili olarak katilimeilar: “Bizim ana
sinfimiz karsida. Su anda sinif sayilariniz yetersiz oldugu icin ayarlayamiyoruz. Ko-
puguz actkgast yani...(M2). Zaten dort, bes dersligimiz vardi. Talep ¢cok olunca labo-
ratuvarmn birini ilkokul olmanuzdan dolayt siifa cevirdik(MY?2). Burast (anasinifi)
ortaokul binasina ait oldugu icin diger siniflar ders yaparken biz ellerimizi yikamaya
ctkmak istiyoruz. Bahceye cikmak icin oradan gecmek zorundayiz. O yiizden diger
suiflara giiriiltii oluyor(O4).” seklinde ifadeler kullanmuslardir.

Katilimcilar ayri bir yemek salonunun olmamasinin egitim siirecini olumsuz
etkiledigini vurgulanmigtir. Bu konuda katilimcilardan bazilart: “Yemekhane igin
ayn bir boliim yok ana sinift icinde. .. bazi ogrencilerin bir saatte oturup yemek yiyor
yavas yavas, tek ortam oldugu icin etkinlige gecemiyor(M2). Yemekhanemizin olma-
mast da ¢ok bilyiik bir dezavantaj. Yemekten sonra oranin temizlenmesi icin bek-
lemek zorunda kalyorsun. Elektrikli siipiirgenin susmasi i¢in beklemek zorunda
kaliyorsun(O1).” seklinde sdzler sdylemislerdir.

Ana siifinda ihtiya¢ duyulan arac gereclerin yetersizligi alt temasi ile il-
gili olarak katilimcilarin goriisleri soyledir: “Bize materyal gonderebilirler. Ana-
sinift arag geregleri gonderebilirler. Bunlar geliyor, fakat yeterli degil eksigimiz olu-
yor. Oyuncak bazinda veya boyle iste fen boliimii, sosyal boliim, trafik boliimii gibi
boliimlerde bize gerekli materyaller gonderilebilir. Bunlarla anasinifimiz ¢ok daha
giizel ve kullanish bir hale gelebilir(MY1). Mesela sandalye ihtiyacimiz var. Masa
ihtiyacimuz var(O4).”

Tuvaletlerin ve lavabolarin 6grencilerin kullanima uygun olmamas alt te-
masi ile ilgili olarak katilimcilardan bazilar “Lavabolar uygun ama tuvaletler
degil(M2). Anasinifi ogrencilerimizin kullanmast gereken lavabolarmin, kendi boy-
larina gore orantuli olmasi lazim. .. .tuvaletleri kendi boylarina gore olmali. Su an nor-
mal ilkokuldaki 6grencilerin kullandigi lavabolart ve tuvaletleri kullanwyorlar(MY1).
Bizimkiler, ilkokul 6grencilerinin kullandigi tuvaletleri kullaniyorlar. Lavabolar kul-
lanwyorlar. Boylar yetmiyor(O3).” seklinde ifadeler kullanmuglardir.

Ana siifindaki ihtiyaglarin karsilanmasinda okulun maddi kaynaklarmin
yetersizligi konusunda katilimcilar “okul aile birligi almis olsa yardunci personeli
yeni is giivenligi yasasiyla sigortasimin yapumasi, sigortali calisilmasi gerekiyor. ...
ekstradan 1500 Lira maliyet oluyor. Belki bilyiik okullar bunlart yaptyor ama bizim
gibi kirsalda kalan kiiciik okullarin bunu yapma sanst yok(M1). Pek ¢ok koy okulu-
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na gore iyi ama yeterli egitim materyalim yok. Bunu da velilerin ya da kendi okulu-
muzun imkanlariyla almak ¢ok zor(O1)” seklinde sozler sdylemislerdir.

Ogrencilerin okula ulasim olanaklarinmn kisith olmasi Bu konuda katilimci-
lardan bazilari: “Mesela yakinimizdaki iki-ii¢ kilometre yerlerdeki okul oncesindeki
veliler —“tabi biz de gondermek istiyoruz égrencilerimizi” diyorlar ama ulaginu halle-
demiyorlar. Neyle getirip gotiirecek(M1)? Benim evim ¢ok uzakta, kdytin ¢ikiginda,
yagmur oluyor, riizgar oluyor kar oldu gectigimiz kis aylaninda ama hakikaten cok
zordu. Ben ¢ok sinlsiklam halimle geldim. Servis tasima yok(V3).” seklinde sozler
sOylemislerdir.

Siniflarin kisin yeteri kadar isitilamamasi alt temast ile ilgili olarak katilimei-
larin gorisleri soyledir: “Yani kisin okuldan biraz uzak oldugu icin kaloriferler biraz
stkintr oluyor(O5). Isinma icin kalorifer tesisati yetersiz kalyor. Kabani montunu
ctkarmadig giin oldu cocugun(V3).”

Ana sinifi egitiminde “sinif ici siirecler” temast ile ilgili olarak karsilagilan
sorunlara iligkin 6gretmen, midiir, miidiir yardimcilar1 ve velilerin gortigleri Tab-
lo 4’te sunulmustur.

Tablo 4

Miidiir, Miidiir Yardumcist, Ogretmen ve Velilerin Goriiglerine Gore “Sumf I¢i
Stirecler” Baglaminda Karsilagilan Sorunlar

Temalar = 9 <« ; g — A 0 ¥ v —~ N o
= = =2 2 =20 00 0 0 > > >
Nitelikli yardimer personel/staj- ., ., v v v v v v

yer bulunmamasi

Ailelerin ¢ocuklaria 6z bakim
becerilerini yeterince kazandir- v v v v v
mamig olmasi

Sinif icinde istenmeyen 6grenci v v v v
davranislari

Ogrenci sayisinin fazla veya az v v v v
olmasi

Sinifta kaydedilen ¢ocuklarn bil- v v v v

gi ve beceri bakimindan esitsizligi

Ogrencilerin devamsizlik yapma- v v v
st veya ge¢ gelmesi

Ailenin cocuga karsi olumsuz v v
tutum ve davranis icinde olmast

Hizmet Oncesi alinan egitimin
uygulama boyutunun yetersiz v
olmast

Tablo 4’te verilen alt temalardan nitelikli yardimer personel/stajyer bulun-
mamasi temast ile ilgili olarak bazi konusmacilar: “Ihtiyacimizi gérmeye gitsek

371



Ali Sabanci, Murat Altun & Sultan Ug¢ar Altun

bile illa ¢cocuklann basinda birini birakip ¢ikman lazim. Ogretmenlikten daha
cok temizlik¢i, bakici gibiyim. Okulum sobaliydr mesela, smifi siipiirmek zorunda
kaliyordum, tamam velileri ¢agirtyorsun ama veli varken de orda etkinlik yapami-
yorsun, veli de gelmiyor zaten beslenmeyi kapiya birakwyor gidiyor ciinkii herkesin
hayat yogunlugu farkli bu insanlar calismak zorundalar eger koydeysen, tarlast fa-
lan var. Yardimct personelin sart oldugunu diistiniiyorum(O1).” seklinde ifadeler
kullanmiglardir.

Ailelerin, ¢ocuklarinda 6z bakim becerilerini yeterince kazandirmamis ol-
masi alt temasi ile ilgili olarak katilimcilardan bazilari: “Bizim buradaki stkintimiz,
koy yeri olmast babinda, temizlikle ilgili oluyor yani égrencinin kendi temizligi(M3).
Yani soyle soyleyeyim; okul oncesi olmasina ragmen kendisi yemek yemeyen égren-
cilerim var. Cocuklara el ytkamasini en bastan ogretiyoruz. Cinki 1slatip gegiyor
bazist mesela. Sabun hi¢ kullanmiyor(0O5).” seklinde konusmuslardir.

Sinif icinde istenmeyen 0grenci davraniglari alt temasi ile ilgili olarak bazi
konusmacilar: “Anasmnifi 6grencilerimiz cok hareketli. Hareketli oldugu icin de
birbirine zarar verebiliyor. Birbirleriyle kavga edebiliyor(MY1). Yani ¢ocuklarin
mesela... Su anda sinifimda bir tane hiperaktif 6grenci var. Onu idare etmede
zorlantyorum. Biitiin 6grencileri rahatsiz ettigi gibi dersi de sabote ediyor yani
acikcasi(03).” demislerdir.

Ogrenci sayisinin fazla veya az olmasi alt temast ile ilgili olarak katilimcilar-
dan bazilari: “Ticemizde veya iilke genelinde anasiniflarinda yeterli sinif olmamast,
mevcudun artmasina, artinca da verimin diismesine neden olmaktaduw. 35 lere kadar
cikt1 meveudumuz. Ogretmen nasi ilgilensin o kadar ogrenciyle(MY2). En fazla 25
sayist bence ana sinift icin fazla bir rakam. Ana smifi icin say arttik¢a etkinliklere
aynlan zaman uzayacaktir diye diigtiniiyorum. Ana sinifi cocuklarn eglenecegi ra-
hat hareket edebilecegi bir program olmal diye diisiiniiyorum(V1).” seklinde sozler
sOylemiglerdir.

Sinifta kaydedilen ¢ocuklarin bilgi ve beceri bakimindan esitsizligi alt temast
ile ilgili olarak bir 6gretmen: “Etkinlikler 6 yas, 6,5 yas icerisindeki égrencilere ¢ok
basit geliyor. Ama digerleri mesela, tam seviyelerinde oluyor. Bazilarina yetersiz, bazi-
lanina yeterli seviyede iste farkl seylerle desteklemek gerekiyor(O3).” demistir:

Ogrencilerin devamsizlik yapmasi veya gec¢ gelmesi alt temast ile ilgili ola-
rak katiimcilardan bazilari: “Ogrenci sayisi, su an 13 standart tam devam eden
13 kigi var. 2-3 ogrenciden verim alamiyoruz(M3). Mesela her sabah 9'da geliyor.
Diyorum, bu okul 8'de baslyor, bu cocugu 8’de getirmeniz lazim. Mesela cevap; E
hocam cizgi film izliyor. Isteyen istedigi saatte geliyor; istedigi saatte gidiyor, hicbir sey
yapamiyorsun(OI).” seklinde sozler sdylemislerdir.

Ailenin ¢ocuga karsi olumsuz tutum ve davranis icinde olmasi alt temasi ile
ilgili olarak bir 6gretmen: “ilede belli bir rahatliktan geldigi icin ¢cok rahat kiifrede-
biliyor mesela. Hani defalarca séylememe ragmen okula geliyor yapmiyor disarida
gbriiyorum yine ayni(05).” demistir.
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Hizmet 6ncesi alinan egitimin uygulama boyutunun yetersiz olmasi alt tema-
stile ilgili olarak bir 6gretmen: “Universite dedi ki hikdyeyi dramatize ederek anla-
tacakswin goyle yapacaksin falan ama sinifa gittigin anda ¢ocuklar hemen biiyiik bir
sessizlikle, hayranlikla sana bakip seni dinlemiyorlar ve o ¢cdmezlik halinle soka
giriyorsun(O1).” demistir.

Ana smift egitiminde “egitim programi ve egitim materyalleri” temas ile
ilgili olarak karsilasilan sorunlara iliskin 6gretmen, miidiir, miidiir yardimcilari
ve velilerin goriisleri Tablo 5’te sunulmustur.

Tablo 5

Miidiir, Miidiir Yardimcist, Ogretmen ve Velilerin Goriiglerine Gore “Egitim
Progranu ve Egitim Materyalleri” Baglanunda Karsuasilan Sorunlar

Temalar

MY1
MY2

M1
M2
M3
o1
o2
O3
O4
05
%I
V2
V3

Etkinlik kitaplarinin
grencilere uygun ve yeterli olma- v v v v v v vV vV v v
masi

Egitim programinin

ogrencilere uygun v v v v v v v
olmamasi
Ek ders kaynaklar1 bulmak ve v v v v v v v

kullanmak zorunda olmak

Mevcut egitim
materyalinin ve egitici oyuncakla- v/ v v v v v v
rin yetersiz olmast

Tablo 5’te verilen alt temalardan etkinlik kitaplarinin 6grencilere uygun ve
yeterli olmamasi temasi ile ilgili olarak katilimcilardan bazilar1 goriislerini soyle
ifade etmislerdir: “Simdi her sene basinda biz her 6grencimize etkinlik kitabi
veriyoruz. Belki bu etkinlik kitabi yil icerisinde yapilan etkinliklerin 10°da 1’idir di-
yebilirim yani. Ciinkii 6gretmenlerimiz kendileri de boyle cok fazla, onun iizerinde
kat kat fazla etkinlik olarak ogrencilerimize veriyorlar(MY1). Egitim seti cok ¢ok az
geliyor(O4).”

Egitim programimin grencilere uygun olmamasi alt temast ile ilgili olarak
katilimcilarindan bazilar1 “Genellikle programlar, bizdeki egitim programlar mer-
keze yonelik. Biiyiik okullar yani Ankara, Istanbul pilot bolge secilip Biitiin iilkeye
yayddig icin. Bir koy yeri ¢ok fazla diisiintilmiiyor. Buraya daha uygun seyler isti-
yoruz biz(M3). Hani resimde boyama disinda bir sey yaptirilamiyor diye diisiintiyo-
rum. Yani ¢cocuklara sadece su resmi ¢iz diyoruz. Onlara rehberlik yapamiyoruz diye
diigtiniiyorum yeterince(V'1).” demislerdir.

Ek ders kaynaklar1 bulmak ve kullanmak zorunda olmak alt temast konu-
sunda katilimcilar “Ogretmenimiz farkl: yerlerden farkl: kitaplar aliyor: ...etkinlik
kitaplan olsun, oyun kitaplart olsun anasinifi icin. Bakanhginki tabi birinci oncelikli
olmak tizere yetersiz kaldigi, az kaldigr durumlarda da diger kitaplardan, yardimci
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kaynaklardan yararlanmasi konusunda biz destekliyoruz. Ciinkii bazen bazi kaza-
mumlar ya da oyunlar, farkl kaynaklarda, kitaplarda daha basit anlatabiliyor(M3).
Kendime aldigim setler vardi. Onun fotokopi ¢ekebildigim sayfalannm ¢ogaltyyorum.
Tabii ki, renkli kisumlan ¢ogaltamiyorum. Renk ortintiisiinii ¢ogaltamiyorum. Ama
cogaltabildigim sayfalan sekil ériintiisii varsa ya da rakamlar varsa onlan ¢ogaltip
cocuklara dagityorum(05).” demislerdir.

Mevcut egitim materyalinin ve egitici oyuncaklarin yetersiz olmasi alt te-
mast konusunda katilimcilarin gorisleri soyledir: “Oyuncaklar, ¢ogunu kendi
imkanlaninuzla karsilyoruz. Tabi ki bakanligin verdikleri de var ama bir¢cogunu ken-
di imkanlaninuzla karsiliyoruz. Bazen sitkintt oluyor(M1). Egitici oyuncak cok az.
Daha ¢ok ¢ocuklarin evde de bulabilecegi oyuncaklar burada da var. Hani ¢cocugun
anasinifinin cekici olmast icin okulda da farkh egitici oyuncaklar olmal ki cocukla-
nin daha ¢ok dikkatini ¢eksin. O acidan yetersiz(O4).”

Ana sinifi egitiminde “ist yoneticiler” temasi ile ilgili olarak karsilasilan so-
runlara iliskin 6gretmen, miidir, miidir yardimcilari ve velilerin goriisleri Tablo
6’da sunulmustur.

Tablo 6

Miidiir ve Miidiir Yardimcilanmn Goriiglerine Gore “Ust Yoneticiler” Baglaminda
Kargsilagilan Sorunlar

= o
Temalar = o o > >

= =2 =2 =2 =
Ust yoneticilerin ana sinifi egitimine yeteri kadar 6nem vermemesi v v v

Ust yoneticilerin ana smifi egitimine yeteri kadar maddi/moral destek v v v v v
vermemesi

Tablo 6°da verilen alt temalardan {ist yoneticilerin ana sinifi egitimine yeteri
kadar 6nem vermemesi konusunda bir yonetici: “Okuloncesi egitimde iist yonetici-
lerin okuloncesinin anlamini tam bilebildigi kanisinda degilim ciinkii ilkokulda belli
ctktlart vardw: Ortaokulda belli bir ik, basari vardwr. Fakat okuloncesinde boyle bir
ctkti alamadiklarv diigtiniiyorlar(MY1).” demistir.

Ust yoneticilerin ana sinifi egitimine yeteri kadar maddi/moral destek ver-
memesi alt temast ile ilgili olarak baz1 katilimeilarin goriisleri soyledir: “Tlgedeki-
lerin de elinden bir sey gelmiyor, yeteri kadar ddenek alamiyorlar(M1). Daha faz-
lasini tabi ki istiyoruz. Ya ilgeden halledilecekse ilcenin genellikle, tamam halledelim
hocam, gibi yaklasimlar oluyor. Ilceden halledemeyip ilden hallettigim birkag bir sey
olmugstu. Oyuncaknr, sudur, budur o tip seyleri aldik geldik. Tabi ki daha fazlasim
istemigtik ama daha azint alabildik(M3).”

Ana sinif1 egitiminde “iletisim” temast ile ilgili olarak karsilagilan sorunla-
ra iligkin 6gretmen, midiir, midiir yardimcilari ve velilerin goriisleri Tablo 7°de
sunulmustur.
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Tablo 7

Miidiir ve Miidiir Yardimcilan ve Ogretmenlerin Goriislerine Gore “Iletisim”
Baglaminda Kargilasilan Sorunlar

Temalar

MY1
MY2
o1
o2
O3
O4
05

M1
M2
M3

Ana smift 9gretmenlerinin diger
ogretmenlerden ve idarecilerden fiziki, orgiitsel v v v v
ve psikolojik olarak kopuk olmast

Velilerle etkili iletisim kanallari v v
olusturulamamasi

Ana sinifinin 6neminin aileye ve v v
cevreye iyi anlatilamamast

Agagida Tablo 7’deverilen alt temalardan birincisi olan ana sinifi 6gretmen-
lerinin diger 6gretmenlerden ve idarecilerden fiziki, orgiitsel ve psikolojik ola-
rak kopuk olmasi1” alt temasi yapisal ve psikolojik boyutlarda 6dnemli bir orgiitsel
sorunu igaret etmektedir. Bu konuda katilimcilardan bazilari séyle sdylemistir:
“Bazen, cogu zaman ogretmenimizi unutuyoruz karsida oldugu icin etkinliklere cogu
zaman sonradan ekliyoruz(M2). Mesela yazi, hani resmi evrak islerinde de ayni ge-
kilde... mesela yazi geliyor gidiyor ben hi¢ bilmiyorum. Haberdar olamiyorum. Ben
sorarsam miidiir hatirliyor yani o sekilde(O4).”

Velilerle etkili iletisim kanallar1 olusturulamamasi alt temasi ile ilgili olarak
bir miidiir goriisiinii soyle ifade etmistir: “Ilk baslarda bir sey talep ettigimizde
veli bunu 6nemsiz goriiyordu, destek vermek istemiyordu ama anlattik¢a onlara
bire bir ve toplantilarda bunun yararint gordiik(M3).”

Ana siifinin dneminin aileye ve ¢evreye iyi anlatilamamasi ile ilgili olarak
katilimcilardan biri soyle sdylemistir: “Ana sinifinin éneminin ailelere iyi anla-
tilmadigimi diigtiniiyorum, bu konuda bir kopukluk var, bizler olsun, dgretmenler
olsun(MY2).”

Ana sinifi egitiminde “aile ve ¢evre” temast ile ilgili olarak karsilagilan so-
runlara iligkin 6gretmen, miidiir, miidiir yardimcilari ve velilerin goriisleri Tablo
8’de sunulmustur.
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Tablo 8

Miidiir, Miidiir Yardimcist, Ogretmen ve Velilerin Goriislerine Gore ‘Aile ve Cevre”
Baglaminda Kargilasilan Sorunlar

Temalar

MY1
MY2

M3
01
02
03
04
05
A%
V2
V3

— N
= =

Ailelerin ana sinifi egitim mas-

raflarini odemf?kt.e zorlanmasi . v v v v v v v v
(beslenme, etkinlik materyalleri,

aidat).

Alleleruln anasinifi egitimini yeteri v v v v v v

kadar 6nemsememesi

Ailelerin toplantilara ve
etkinliklere katilim diizeyinin 4 v v v
diisiik olmasi

Tablo 8’de verilen alt temalardan birincisi, ailelerin ana sinifi egitim mas-
raflarint 6demekte zorlanmasi alt temasidir. Bu konudaki goriislerden bazilar
soyledir: “Okul oncesi velilere miithis bir maddi kiilfet. Yani donem bagindaki bizim
masrafimiz yaklagik 200-300 Lira. Bir koy icin yiiksek bir meblag yani(OS5). Bu yil
bes yas grubuna gondermekte ¢ok tereddiit ettim. Esim de istemedi, onu da zor ikna
ettim. Aln yaginda gidecek zaten ne gerek masrafa diye diisiintiyorsunuz. Kutasiye
malzemeleri, yardimci personel beslenme derken bir de iki cocuk olunca, insanin
biit¢esini zorluyor. Ana sinifi gercekten olumlu etkiledi cocuklarnimi fakat ekonomik
olarak biz zorlaniyoruz(V2).” Aile ve gevre temasit ile ilgili olarak belirlenen ikinci
alt tema ailelerin anasinifi egitimini yeteri kadar dnemsememesidir. Bu konuda
bazi katilimcilar “Vatandas kendi kosarak gelmeli buraya. Mahallesinde igte 5-6
yas cocugu tespit edip anasmifina gonder diye dolagsanlar var. Yani, bu ¢cok onemli.
Oncelikle insanlar bu isin 6nemini kavramal(MY2). Ciinkii velilerde baktigimizda
cogu gereksiz gibi goriiyor. Cogu iste, aman basimdan yarim saat gitsin de kurtula-
yum goziiyle bakng icin cok incelediklerini diigtinmiiyorum. Egitimini alsin, kalem
tutmayi, ondan sonra kesmeyi ogrensin, ilkokula yardimci olsun goziiyle gobnderen
cok (03).” seklinde sozler sdylemislerdir.

Aile ve cevre temast ile ilgili olarak belirlenen tgiinci alt tema ise; ailele-
rin toplantilara ve etkinliklere katilim diizeyinin diisiik olmasi seklindedir. Bu
konuda bir katilimer “Sinifta yapilan etkinliklere ben katiliyorum fakat esim insa-
atta calistyor. Isi miisait olsa belki yine katilmaz ama bu durum cocuklar olum-
suz etkiliyor. Oglum “....’min anne babast mikroskop getirdi gosterdi bize benim
babam ne zaman gelecek” diyor. Ben ¢calismadigim icin anne katilimlarinda gorev
alyorum ama aym sekilde annesi ¢alisan cocuklarmn iizgiin gozlerle baktiklarin
gorebiliyorum(V2).” demistir.
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Tartisma, Sonuc ve Oneriler

Bu boliimde arastirma bulgularina dayal yorumlar, tartisma, sonuc ve 0ne-
riler yer almaktadir.

Mevzuat baglaminda kargsilagilan sorunlar temasinda yer alan alt temalara
iliskin bulgular asagida yorumlanarak tartisimistir. “7eneffiis siirelerinin kisa ol-
mast” mevzuat baglaminda en ¢cok 6n plana cikan tema olmustur. Miidir, mudiir
yardimcist ve 0gretmenlerin tamami bu konuyu sorun olarak gdrmektedir, ilgili
yonetmelikte (OOE ve IKY, 2014) okul 6ncesi egitim kesintisiz 6 etkinlik saati
olarak belirlenmis 6gretmenlere teneffiis hakki taninmamustir. Yapilan diger ¢a-
lismalarda ana sinifi 6gretmenlerinin teneffiis hakkinin olmamasi ve kesintisiz
egitim yapmalarinin onlari fiziksel olarak zorladigi, meslektaslariyla olan sosyal
iliskilerini ve iletisimini olumsuz etkiledigi goriilmektedir (Kaya, 2013; Ertor,
2015; Serencelik, 2016). “Ana sinifi egitiminin istege bagl olmast” katilimi sinirlan-
dirmaktadir. Katilimcilar ana sinifinin istege bagl olmasinin, 6zellikle ana sinifi
egitimi konusunda bilincli olmayan veliler tizerinde olumsuz bir etkisi oldugunu
ifade etmektedir. Tiirkiye’de genelde, okul Oncesi, 6zelde ana smnift egitiminin
istenilen diizeylere gelmemesinin en bilyilk nedenlerinden birinin okul Oncesi
egitimin zorunlu egitim kapsaminda olmamasidir. Yapilan diger c¢alismalarda
ana sinif1 egitiminin zorunlu olmasi gerektigine yonelik sonuclar elde edilmistir
(Kaya, 2013; Kundakgi, 2013; Yildiz, 2013). Ana sinifi egitimin “Ana sinifinin tam
gtin olmamast calisan anne-babalar icin sorun olmaktadr” temasina iliskin ola-
rak ozellikle calisan anne babalar calisma saatleri icerisinde ¢ocuklarin bakimi
icin bagka c¢oziimlere yonelmek zorunda kalmaktadir.” 13. Ana siniflarina kabul
edilen ogrencilerin yas araligimin genis olmast (48-66 ay) egitim siirecinde sorunlar
olusturmaktadir” teknik olarak (OOE ve 1KY, 2014) 48 aylik bir cocuk ile rapor
alarak kayit erteleyen 71 aylik bir ¢ocuk ayni sinifta egitim alabilmektedir. Fark-
It yas gruplarini ayni sinifta toplanmasi egitim 6gretim stirecini olumsuz olarak
etkilemektedir (Kaya, 2013; Ertor, 2015). “Tasimali egitim kapsaminda olmama-
s1” ana siifl egitimine katilimi zorlagtirmaktadir. MEB Tasima Yoluyla Egitime
Erisim Yonetmeliginde ilkokul ve ortaokula erisim i¢in diizenlemeler yapilirken,
ana smiflari icin bir diizenleme yapilmamistir (MEB, 2014b). Tagima hizmetinin
verilmemesi ailelere giinliik ulasim masraflari, bir kisinin tiim zamanini bu is igin
ayirmast gibi olumsuzluklar olarak donmektedir. Kaya (2013) uzakta olan veli-
lerin cocuklarint okula birakmayla ilgili sikintilar yasadigini belirlemistir. “4na
sinifinin girig cikig saatlerinin ilkokuldan farkly olmast” sorun olusturmaktadir.
Bu durum 6grencilerin kardesleriyle veya bir kisi ile birlikte gelip gitmesini et-
kilemektedir. “Birinci sinifa baslama yasimin asagiya cekilmesi” 6grencilerin ana
siifina kaydolmasini etkilemistir. 4+4+4 egitim sistemi ile birlikte okula bagla-
ma yasinda yapilan degisiklikle eyliil ay1 sonu itibariyla 2012-2013 egitim 6gretim
yilinda 60-66 aylik cocuklar velilerin isteklerine bagli olarak birinci sinifa kayde-
dilmistir (RG, 2012).Bu durum 5 yas ana simifi okullasma oranlarina yansimig
ve 2011-2012 egitim dgretim yilinda okullagsma orani net %65,69 olurken, 2012-
2013 egitim 6gretim yilinda net %39,72’ye diismiistiir, 2015 yilinda 66-67-68 ayin1
dolduran ¢ocuklarin veli istegine ile birinci sinifa kayitlarinin ertelenmesine ola-
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nak veren diizenlemeye kargin 2017 I. donem itibariyle 5 yag net okullagma orani
%58,97°de kalmistir (MEB, 2017). Milli Egitim Bakani'nin okul dncesinde 20
bin 6gretmene ihtiyag oldugu ifadesi (Memurlar Net, 2016) “Ogretmen sayisinn
yetersiz olmas1” durumunda sartlarin zorlanmasi ile sadece bir ana sinifi grubu
olusturulmaktadir. “Okul-sinif gezileri ile ilgili biirokratik islemlerin fazla olmast”
okul-sinif gezileri diizenlemeyi zorlagmaktadir. Okuldncesi egitimde yapilacak
olan sosyal etkinlikler, MEB Tlkégretim ve Ortadgretim Kurumlari Sosyal Et-
kinlikler Yonetmeligi ile diizenlenmistir (MEB, 2005). Bu ¢ercevede yapilacak
olan gezilerde ilgili evraklarin hazirlanmasi ve gerekli izinlerin alinmasi sarttir.
“Gerekli hazirliklar yapimadan yeni siniflar agilmast” temasi, ana sinifi egitimini
yayginlagtirmak icin planlama yapilmadan ve altyap: tamamlanmadan yapilan
¢aligmalarin ana smift egitiminde yeni sorunlara yol agabildigine isaret etmek-
tedir. “Evrak igleri” 6gretmenin zamanini almaktadir. Bagka bir ¢alismada da
ogretmenlerin hazirlamas: gereken evraklardan ve bu evraklara dayali denetim
yapilmasindan rahatsiz oldugu bulunmustur (Ertor, 2015).

“Fiziki ve maddi olanaklar baglaminda karsilasilan sorunlar” temasinda
yer alan alt temalara iliskin bulgular asagida yorumlanarak tartigilmistir. “Okul
bahgesinin ve dig oyun alanlarinin ana sinifi 6grencilerinin kullanimina uygun ol-
mamast.” temasinda katilimcilar genel olarak cocuklarin ana siniflarinda kapalt
kaldigini, okulda acik havada fiziksel etkinlikler yapabilecegi uygun bir bahce
ve oyun alanlar1 olmadigini diigiinmektedir. Yapilan arastirmalar da cocuklarin
ana siniflarinda kapali kaldigini, agik havada fiziksel etkinlikler icin uygun ortam
bulunmadigini, bagimsiz anaokulu ve ilkokuldaki okul bahgelerinde yeteri kadar
malzeme olmadigini, 6gretmenlerin dig mekanlarin yenilenmesi ve farklilastiril-
masint istedigini, okul bahgesinin ortak kullanimindan dolay: tehlikelerin olus-
tugunu ortaya koymaktadir (Ata, 2016; Sert, 2016; Ertor, 2015; Kok vd. 2007).
“Swfin fiziki ozelliklerinin yetersiz olmast” temasinda katilimeilar, siniflarin dar
oldugunu, etkinlik merkezleri olusturulamadigini belirtmektedir. Isik (2015) ta-
rafindan yapilan arastirmada, 6grenme merkezlerinin, fiziksel yetersizlikler ve
materyal eksikliginden dolayr kismen olusturabildikleri seklinde bulgular elde
edilmistir. “Yeterli derslik olmamasi” ndan dolay1 ana siniflar uygun olmayan ko-
sullarda a¢ilmaktadir. Katilimcilarin goriislerine gore bazi okul binalarinda yeteri
kadar derslik olmadigindan, ana smifi ayn1 bahge i¢inde olan baska kademedeki
bir egitim kurumunun dersligini kullanmak zorunda kalmaktadir. Bu durum ana
siifini biinyesinde bulunduran okuldan, 6gretmenlerden ve okul yonetiminden
fiziksel olarak uzaklastirmakta ve bagka sorunlara yol acmaktadir. “yr bir yemek
salonunun bulunmamast” egitim siirecini olumsuz etkilemektedir. Bu konuda ka-
tilimcilar, ayr1 bir yemek salonu bulunmadigi igin derste ve yemekte ayni sinifin
kullanilmasimin temizlik ve diizen ile ilgili sorunlar yarattigini ifade etmektedir.
Ana simifinda ihtiyac duyulan ara-gereclerin yetersizligi” temasinda katihimcilar
arac gereclerin eksikliginin okul dncesi egitimin amaclarina ulagsmasini olumsuz
etkiledigini ifade etmislerdir. Kaya (2013) yaptig1 arastirmada 6gretmenler okul
oncesi egitim programini daha etkili uygulayabilmek icin oyun alani, kum ha-
vuzu, dolap, sandalye, masa, pano, oyun parki malzemeleri ve ¢cocuklara uygun
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hobi bahgelerine ihtiya¢ duyduklarini belirtmislerdir. “Tuvaletlerin ve lavabola-
nn ogrencilerin kullamima uygun olmamast” temasinda katilimcilarin gorislerine
gore, bazi ana siiflarinda bulunan lavabo ve tuvaletler okul 6ncesi 6grencisinin
kullanimina uygun ebatlarda degildir. Bu durum 6grencilerin kiigiik yasta kisisel
temizlik aligkanliklar1 gelistirmesine engel olabilecek bir durumdur. MEB tara-
findan okullarin elektrik, su, kirtasiye ihtiyaclari, boya, tamirat gibi ihtiyaglar
kismen giderilmekte olupokullara ayri bir biitge tahsis edilmemesi“Ana sinifin-
daki ihtiyaclann karsilanmasmda okulun maddi kaynaklarinin yetersiz olmasi” te-
masina kaynaklik ettigi sOylenebilir. Okullar okul yonetimi ve okul aile birlikleri
aracihigiyla saglayabildikleri kaynaklar dogrultusunda belirledikleri onceliklere
gore ihtiyaclarini gidermektedir. Arastirma kapsamindaki bazi okullarin kaynak
saglama konusunda (0grenci sayisi ¢oklugu, velilerin profili) digerlerinden daha
avantajli oldugu goriilmiistiir. “Ogrencilerin okula ulagim olanaklarmin kisitl
olmas1” temasinda tagimal egitim hizmeti disginda kalan, bulundugu yerlesim
yerinde okul olmasina ragmen okula ulagmada yasanan sorunlar yer almistir.
Ozellikle toplu tagima hizmetlerinin verilmedigi merkeze uzak kéy ve mahalle-
lerde, yerlesim yeri i¢i ulagim kisilerin imkanlariyla sinirli olmaktadir. Tarimla
ugragan aileler “bag, bahce islerinin” yogun oldugu zamanlarda okula ulagmada
ogrenciye eslik ederek vakit kaybetmemek i¢in cocugunu okula géndermemek-
tedir. “Swflann kigin yeteri kadar isitilamamast” temast fiziki olanaklarla ilgili
temel bir sorun olarak goze carpmaktadir. Yapilan diger arastirmalar bu arastir-
manin bulgularini destekler niteliktedir. Kok vd (2007) tarafindan yapilan arag-
tirmada, fiziksel organizasyona iligkin goriiglerde arastirmaya katilan 6gretmen-
ler smifin cocuk sayisina gore kiiciik oldugunu, smiftaki demirbaglarin yetersiz
oldugunu, lavabo, vestiyer ve dolaplarin ¢cocuga uygun olmadigini, Ertér (2015),
sinifin genigliginin yeteri kadar 1sinmadi81, materyallerin yetersiz oldugu, sinifin
yeteri kadar 151k almadig ve ortak sinif kullanilmasinin sorunlar yarattigini belir-
lemistir. Okul 6ncesi ¢cevre ve okul ¢evrelerinin tasarlanma asamasinda politika
belirleme ve uygulama noktasinda eksiklikler bulunmaktadir. Mevcut eksiklikler
gerek devlet kurumlarinda gerekse 6zel kurumlarda goriilmektedir (Topdemir,
2016). Resmi anasiniflarinda calisan 6gretmenler 6zel anaokullarinda ¢alisan 6g-
retmenlere gore fiziksel olanaklar ile ilgili sorunlarla daha ¢ok karsilasmaktadir-
lar (Erden, 2010). Tlkokul mekanlarinin, gocugun gelisiminde ve tiim yasaminda
kalict etkileri olmaktadir (Kurt, 2016).

Sinif ici siiregler baglaminda karsilagilan sorunlar temasinda yer alan alt
temalara iliskin bulgular, agsagida yorumlanarak tartistlmustir. “Nitelikli yardim-
ct personel/stajyer bulunmamast” temasina iliskin olarak katilimcilar tarafindan
yardimcer personeli olmayan ana siniflarinda simnif temizligi, diizeni, 6grencilerin
temizlik, beslenme ve bakimlari vb. tiim hizmetlerin ytirttiilmesi, 6gretmenlerin
veya gonilli velilerin tlizerine kaldig1 ifade edilmektedir. Ana siifindaki egiti-
min 6nemi dolayisiyla personelin okul Oncesi egitim konusunda egitimli olmasi,
ogrencilerin istendik tutum ve davranislar gelistirmesine yardimci olabilir. Ertor
(2015) tarafindan yardimer personellerin yetersiz oldugu, yardimer personellerin
niteliksiz oldugu, yardime1 personelin ISKUR tarafindan ge¢ gonderildigi belir-
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tilmistir. Egitim Sen (2016) tarafindan, okul 6ncesinde yardimer personelin bu-
lunmamasinin 6nemli bir eksiklik oldugu, okul 6ncesi kurumlar agilirken egitimli
yardimct personelin gerekli oldugu ve 6gretmen disinda sinifta mutlaka yardimei
personel bulundurulmasi gerektigi ifade edilmistir. “Ailelerin cocuklannda 6z ba-
kim becerilerini yeterince kazandirmamis olmasi” temasi incelendiginde, 6zellikle
ilk kez ailesi diginda bir ortamda egitim alan ¢ocuklarda aile egitiminden getir-
dikleri bilgi ve becerilerin etkili oldugu ve ¢cocuktan ¢ocuga degistigi goriilmek-
tedir. “Swnif icinde istenmeyen ogrenci davranislar” egitim 0gretim siirecini etki-
lemektedir. Katilimeilar smif ig¢inde istenmeyen 6grenci davraniglarinin egitim
ogretim siirecini olumsuz etkiledigini belirtmektedir. Dal (2016) tarafindan ya-
pilan aragtirmada 6gretmenlerin en ¢ok belirttigi istenmeyen davraniglarin; sinif
kurallarina uymama, arkadaslarini sikayet etme ve siddet tiirii davranislar oldugu
tespit edilmistir. “Ogrenci sayisimin fazla veya az olmast” egitim siirecini olum-
suz etkilemektedir. OOE ve IKY’ye gore ana simifinda bir grup olusturmak igin
en az 10, en ¢ok 200grenci olmasi gerekmektedir ama okulun durumuna gore
bu saymin artirilabilecegi belirtilmektedir. Arastirma kapsamindaki ana sinifla-
rinda 6grenci sayisiin 11-27 arasinda degistigi, merkezdeki bir okulda 6nceki
senelerde bu saymin 35°e kadar giktig1 belirlenmistir. Ogrenci sayisinin fazlaligi
siif i¢i stireclerin yiiriitiilmesini zorlastirdig1 gibi, 6grenci sayisinin azligi ise 6g-
retmenlerin grup calismasi, oyunlar ve etkinlikler yapmasini zorlagtirmaktadir.
Ertor (2015) tarafindan yapilan calismada 6gretmenlere gore, 6grenci sayilarinin
fazla ve az olmasinin sorun oldugu, Kok vd. (2007) tarafindan yapilan arastirma-
da ise; 6gretmenlerin %87,5’1 simuftaki 6grenci sayisinin fazla oldugunu belirt-
mektedir. Kaya (2013), tarafindan yapilan arastirmada 208 6gretmenin 19’unun
(yaklasik %9) sinifinda 26 ve iizeri 6grenci bulundugu belirlenmistir. MEB, 2017
I. dénem egitim gostergelerine bakildiginda resmi ana siniflarinda 36.204 6g-
retmene 718.261 Ogrenci diismekte olup, 6gretmen bagina diisen 6grenci sayisi
ortalama 20 dir (MEB, 2017). OECD iilkelerinde ise (¢ogu tilkede ana siniflari
zorunlu egitim kapsamindadir) ilkokulda 6gretmen bagina 156grenci diismekte-
dir (OECD, 2016). Ogrenci sayilari kiyaslandiginda nitelikli bir egitim igin simif
mevcutlarinin diiglirilmesinin 6nemi ortaya ¢cikmaktadir. “Sinifta kaydedilen ¢o-
cuklann bilgi ve beceri bakinundan egitsizligi” ders ici etkinlikleri zorlagtirmakta-
dir. Ogretmenler farkl bilgi ve becerilere sahip gruplarla etkinlik yapmakta ve
ders islemekte zorlandiklarini ifade etmektedir. Daha 6nce ana sinift egitimini
almig bir cocuk ile almamig bir ¢ocuk, 6zellikle birden fazla grup olusturacak
kadar 6grencisi olmayan okullarda ayn simnifta yer almakta, 6gretmenin belirli
bir plani, programi izlemesini zorlagmaktadir. Yapilan aragtirmalarda farkl yas
gruplariin ayni siifta yer almasi 6gretmenler tarafindan bir sorun olarak ifade
edilmistir (Kok vd., 2007; Kaya, 2013; Ertor, 2015). “Ogrencilerin devamsizlik
yapmasl veya ge¢ gelmesi” temasinda katilimcilar ana sinifinda 6grencilerin der-
se gec gelme, devamsizlik yapma gibi davraniglar sergilediklerini belirtmislerdir.
Bu durum ana sinifi egitiminin zorunlu egitim icinde yer almamasi, ailenin tu-
tumu gibi nedenlerden etkilenmektedir. “Ailenin ¢cocuga karst olumsuz tutum ve
davrang iginde olmasit” temasi Kuzucu (2015) tarafindan yapilan ebeveyn tutum-
lart ile okul 6ncesi donemi ¢ocuklarindaki davranig problemleri arasinda anlam-
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I1 bir iligki oldugunu gosteren arastirma sonuglart ile desteklenmektedir. Usta
(2014) tarafindan yapilan arastirmada ¢ocugun davranig problemlerinin annesi
ile kurdugu iligkiden etkilendigi, annenin egitim durumunun ve 6gretmenin tec-
ritbesinin cocugun davranis problemleri iizerinde etkili oldugu belirlenmistir. Bir
ogretmen tarafindan ifade edilen “Hizmet oncesi alinan egitimin uygulama bo-
yutunun yetersiz olmast” temasi yapilan arastirmalarda desteklenmektedir: Kok
vd. (2007) yaptiklar1 arastirmada dgretmenlerin sinif hakimiyetinde yetersizlik,
zamani etkin kullanamama, cocuklarin sorularina ve ihtiyaglarina cevap vereme-
me, yeni davranig kazandirmada zorlanma, yeni egitim yaklasimlar: konusunda
bilgisiz olma gibi sorunlar yasadig: belirlenmistir.

Egitim programi ve egitim materyalleri baglaminda karsilan sorunlar temasi
altinda yer alan alt temalara iligkin bulgular asagida yorumlanarak tartisiimis-
tir. “Etkinlik kitaplarimin ogrencilere uygun ve yeterli olmamasi” temasinda kati-
limecilar, ana siniflari igin saglanan ticretsiz etkinlik kitaplarini olumlu bulmakla
birlikte bunlarin nitelik olarak yeterli olmadigini ve yeterli sayida gelmedigini
ifade etmektedir. Bu konuda yapilan bir arastirmada, Pamuk Sekerim kitaplari-
nin 0gretim, 0grenme ve uyarlama siireclerinde problem yarattigi belirtilmistir
(Alak, 2016). “Egitim programuun Ogrencilere uygun olmamasit” temasina iligkin
katilimceilarin gorislerine gore egitim programlari gevresel sartlar1 géz oniinde
bulundurulmadan hazirlanmakta, esnek uygulamaya olanak vermemekte ve 0g-
renci cesitliligine uygun olmamaktadir. Programda yapilan degisiklikler nedeniy-
le uyum saglamada zorluklarin yagandig, bazi kazanimlarin bolge kosullarina ve
¢ocuklarin yaslaria uygun olmadigi, Ertor (2015) tarafindan belirtilmistir. “Ek
ders kaynaklar bulmak ve kullanmak zorunda olmak” temasina gore 0gretmenler
iicretsiz saglanan etkinlik kitaplarimi yeterli bulmadigindan ek ders kaynaklari
kullanmaya yonelmektedir. MEB tarafindan 6zel ders kaynaklar1 kullanimiyla
ilgili kisitlamalar olmasi, ek ders kaynaklarinin iicretli olarak temin edilebilmesi
ogretmenlerin karsilastiklart sorunlar olarak ortaya cikmaktadir. “Mevcut egitim
materyalinin ve egitici oyuncaklarin yetersiz olmast” yapilan arastirmalarda da des-
teklenmektedir. Kaya (2013) 6gretmenler egitim programinin etkili uygulana-
bilmesi icin egitici oyuncaklar, matematik materyali gibi egitim materyallerine
ihtiyac duyduklarini belirtilmistir.

Ust yoneticiler baglaminda karsilan sorunlar temasi altinda yer alan alt te-
malara iliskin bulgular asagida yorumlanarak tartigtimistir. Bu boliimde “Ust
yoneticilerin ana smifi egitimine yeteri kadar 6nem vermemesi” ve “Ust yoneti-
cilerin ana sinifi egitimine yeteri kadar maddi/moral destek vermemesi” temalari
goriilmektedir. Katilimcilar tist yoneticiler olarak il ve ilce milli egitim mudurlik-
lerini belirterek, bu kurumlarin ana sinifi egitimine yonelik maddi desteginin ye-
terli olmadigini diisinmektedir. Bu durum egitime ayrilan kaynak ve bu kaynagin
kullanilmasindaki Oncelikleri belirleyen egitim politikasina bagl bir durumdur.
Tirkiye 6grenci bagina 3.327 $ harcama yaparken, OECD tilkelerinde bu miktar
10.493 $ olmustur. Turkiye 6grenci bagina yapilan harcamalarda 45 iilke arasinda
33. siradadir (OECD, 2016). 2010-2014 yillar1 arasinda 6grenci bagina yapilan
harcama miktar1 artsa da hala OECD ortalamasinin altindadir (OECD, 2017).
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Iletisim baglaminda karsilagilan sorunlar temasinda yer alan bulgular asa-
gi1da yorumlanarak tartisilmistir. “Ana sinifi ogretmenlerinin diger ogretmenlerden
ve idarecilerden fiziki, orgiitsel ve psikolojik olarak kopuk olmasi” temasinda kati-
Iimci gorisleri incelendiginde ana sinifi 6gretmenleri, calisma saatlerinin diger
ogretmenlerden farkli olmasi, teneffiis haklarinin olmamasi, siniflarinin okul bi-
nasindan uzak/ayr1 olmasi gibi nedenlerle diger 6gretmenlerle ve idareyle fazla
goriisememekte, yapilan planlamalarda, etkinliklerde unutulabilmektedir. Diger
temalar “Velilerle etkili iletisim kanallar olusturulamamasi” ve ‘Ana sinifinin one-
minin aileye ve ¢evreye iyi anlatilamamast” olarak ortaya ¢ikmustir.

Aile ve ¢evre baglaminda karsilagilan sorunlar temasinda yer alan bulgu-
lar asagida yorumlanarak tartisilmistir. Bu bolimde “ilelerin ana sinifi egitim
masraflanint odemekte zorlanmast”, ‘Ailelerin anasinifi egitimini yeteri kadar 6nem-
sememesi” ve ‘Ailelerin toplantilara ve etkinliklere katilum diizeyinin diisiik olma-
st” temalar1 ortaya ¢ikmaktadir. OOE ve IKY’ye (2014) gore ana sinifi egitimi
icin mevzuat ile belirtilen miktarlarda aidat toplanabilmektedir. Ogrencilerin
beslenme ihtiyaclar ise 0gretmenler tarafindan hazirlanan listelere gore aile-
ler tarafindan sirayla karsilanmaktadir. Ogrenci sayisiin az oldugu smiflarda
beslenme sirasinin ¢abuk gelmesi, beslenme hazirliginin zaman almasi aileleri
zorlayabilmektedir. Yine ¢aligan anne babalar acisindan beslenmenin hazirlanip
sinifa ulastirilmast sorun olabilmektedir. Ertor (2015)’e gore velilerin aidatla-
r1 vermemesi, velilerin alinan aidatlarin ¢ocuklar i¢cin harcandigina inanmama-
st okul Oncesi egitimde yasanan sorunlar olarak ortaya c¢ikmaktadir. Dilcioglu
(2016) tarafindan yapilan arastirmaya gore 5 ve 6 yas grubu ¢ocuklar ilkokula
hazirbulunusluk diizeyleri acisindan incelendiginde ailenin gelir seviyesi ve sos-
yo-ekonomik durum faktorlerine gore anlamli olarak farklilastigi gozlenmistir.
Aile katilim ¢aligmalar1 annelerin, babalarin ihtiyaclarina, uygun olduklar za-
manlara gore hazirlandiginda, tiim annelerin ve babalarin istekle katildig sap-
tanmustir (Ustiibal, 2015; Ozkan, 2014).

Biitiin olarak degerlendirildiginde 54-68 ay arasindaki 6grencileri kapsaya-
cak sekilde ana sinifi egitimi en az 1 yil olarak zorunlu egitim kapsamina alinma-
lidir. Ana sinifi sosyo-ekonomik yonden geride kalmis bolgelerde ise 2 yila ¢ika-
rimalidir. Ana sinifi egitimi igin (gerekli goriilen yerlesim birimlerinde) ticretsiz
tasimali egitim hizmeti verilmelidir. Bu hizmet ana sinifinin giris cikis saatleri
biinyesinde bulundugu okulun giris cikig saatleriyle uyumlu olacak sekilde dii-
zenlenmelidir. Ana sinifi 6gretmenlerinin ¢calisma kosullarini zorlastiran araliksiz
egitim, teneffiis hakkinin olmamasi gibi uygulamalarla ilgili diizenlemeler yapil-
malidir. Ana sinifi egitimi etkililigini artirmak icin ana siniflarina egitim mater-
yali, egitici oyuncak ve ek ders kaynagi saglanmalidir. Daha nitelikli bir egitim
verebilmek icin ana siniflarindaki 6grenci sayilar1 disiiriilmeli, 6grencilere daha
biiytik siniflar tahsis edilmelidir. Smiflar icin donatim malzemeleri saglanmal,
gerekli etkinlik koselerini olusturmak icin materyal temin edilmelidir. Ailelere
ulagilarak ana smift egitiminin 6nemi anlatilmali, okul aile is birligini artirmak
icin aile katilim etkinlikleri diizenlenmelidir.
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