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Abstract

The purpose of this study is to interpret the field of educational administration according to the philosophy of
Dilthey, one of the most important representatives of the hermeneutical approach, which deals with the human
being in variability, historicity. Educational administration that claims to be a science has internalized positivist
approach and its methods. Dilthey has established a methodology for a new science by criticizing this approach
for being insufficient in understanding the human being. Hermeneutics is defined as interpretation of knowledge
and against the hegemony of scientificity imposed by positivist theory, it is a current thought which emphasizes
subjectivity based on human life. Its purpose is not to deny natural sciences, but to reveal the inadequacy of re-
ductionist approach in solving the complex nature of social life and human. In order to enable educational scien-
tists to understand the social phenomena in an effective way, the recognition of all aspects of society will provide
more productive results. So this study emphasizes the importance of the hermeneutic approach in providing an
understanding that can go beyond the boundaries of natural sciences by developing alternative perspective of
understanding ability in educational administration.
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Oz

Bu calismanin amaci, hermeneutik yaklasimin en 6nemli temsilcilerinden Dilthey’in insan1 degiskenligi, tarihsel-
ligi icinde ele alan felsefesine gore egitim yonetimi alanini yorumlamaktir. Egitim yonetimi kendi i¢inde bilim
olma iddiasi tastyan bir alan olarak pozitivist yaklasimi ve onun yontemlerini icsellestirmistir. Dilthey poziti-
vist yaklagimi insan1 anlama konusunda yetersiz oldugundan dolay: elestirerek, yeni bir bilimin metodolojisini
kurmak istemistir. Hermeneutik; yorum bilgisi olarak tanimlanir ve pozitivist kuramin baskin kildig1 bilimsellik
hegemonyasina karsi, insan yasamini temel alan ve 6znellik gibi konulara vurgu yapan bir diisiince akimidir.
Amaci, doga bilimlerini ya da pozitivizmi reddetmek yerine, toplumsal yasamin ve insanin karmagik dogasini ¢o-
ziimlemekte indirgemeci bir yaklagimin yetersizligini ortaya koymaktir. Egitim bilimcilerin toplumsal olgular1 an-
lama kapasitelerinin etkili bir diizeye gelebilmesinde, iginde yer aldiklari toplumu her yoniiyle tanimalari, ortaya
koyacaklar1 tirtinler acisindan verimli sonuglar saglayacagr diisiiniildiigiinden calisma, hermeneutik yaklagimin
ozellikle egitim yonetimi alanindaki anlama yeteneginin alternatif perspektiflerle gelistirilerek doga bilimlerinin
smirlarinin dtesine gegebilen bir anlayis kazandirmadaki dnemini vurgulamaktadir.
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Introduction

Discussions about whether educational administration is a branch of science
or a profession or an occupational field are still not clear today. It is thought that
since science should be defined with the main concepts of positivism such as ob-
jectivity, completeness, validation, scientific method, natural laws, factual base,
the field that claims to be a branch of science should fulfil these criteria. Educa-
tional administration also claims to be scientific by itself and at every occasion
it appears as a field trying to exhibit a structure that conforms to the scientific
criteria. Therefore, as in other scientific disciplines, in order to be scientific it
is seen that educational administration internalizes the positivist approach and
methods of the natural sciences which are the bases of this approach.

Actually at the root of these discussions lies the discussion of whether the
education itself is a science or not. Debates about whether education is a science
or a profession continues to be relevant by revealing such functions as the basic
principles, rules and laws of education on the one hand, and transforming these
into practice on the other hand (Ozdemir, 2011). There are also those who argue
that the use of data and methods of other sciences, the close relations with other
disciplines and the use of their practices are sufficient for the education to be
considered as a branch of science, and on the contrary, there are those who argue
that the scope of education as a branch of science is uncertain and no empirical
research can be made in this field. Therefore, the opinions which suggest that
education can be considered as literary studies without a scientific basis have
brought educational researchers face-to-face. Apart from this axis of education,
it is stated that education should be an autonomous structure separated from
other sciences in order to be a science and find certain acceptable methods to
support its propositions (Laska, 1973; Walton, 1964). In this context, it is stated
that the discussion of whether education is a science or not is an ontological
problem; in other words, it is mentioned that educational sciences are struggling
to exist as a science (Yiksel, 2012).

It is seen that the educational administration involved in educational sci-
ences is also affected by these discussions. The field of education administration
has been under the influence of liberal policies that have become widespread in
the world, as well as the transformation of educational institutions into public
service areas and the introduction of centralized, bureaucratic domination in the
modernization process. In this respect, the field of educational administration
has been seen as a sub-field of public administration and business management.
While educational administration is structured as a public service field on the
one hand, it is rearranged with business practices such as efficiency, result ori-
entation, accountability, total quality management on the other hand (Ozdemir,
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2011). From this point of view, there are two main approaches to educational ad-
ministration. First of all, it is suggested that management principles can be valid
in every organization due to the fact that management is accepted as a universal
field of study and that being scientific can be ensured in the context of standar-
dization. On the other hand, it is suggested that educational administration has
its own variances and characteristics, so it cannot be generalized and should be
evaluated within its own context (Bush, 1999).

According to the first approach, educational administration, which has been
influenced by the modernist/rationalist approach in which positivism and empiri-
cism were influential in the 1940s, was based on an understanding of knowledge
that is free of values and within the scope of researches that have adopted a pro-
cess of reliable, cumulative and generalizable knowledge production. This pro-
cess, which is known as the “scientific period” in the field of educational admin-
istration, is also known as a period in which theories are at the forefront and the
implementation dimension is neglected (Balci, 2008). However, these positivist
approaches which are called as the “theory movement” dominated the field in
the 1950s, were criticized on the grounds that they were not sufficient to under-
stand and explain the educational administration practices by questioning them
on methodological and ethical aspects, especially ontological and epistemologi-
cal in the 1970s (Bates, 1980; Culbertson, 1981; Greenfield & Ribbins, 1993:164;
Rizvi, 1994). By the 1980s - as in other fields - in the field of educational adminis-
tration grand theories that claim to explain everything were abandoned (Rowan,
1995); phenomenology, critical theory, hermeneutics and feminist approaches
have been influential on educational research (Boyd, 1992). Although different
approaches are effective in the field, it can be said that these approaches are dis-
cussed and interpreted from a positivist perspective, that the field of educational
administration still cannot exist as an autonomous discipline today and that can-
not fully escape the effect of positivist movement in the name of science.

The aim of this study is to interpret the educational administration according
to the views of Wilhelm Dilthey, who is one of the most important representatives
of the hermeneutical approach which is recently effective in educational research.
We believe that Dilthey’s philosophy, which deals with human variability and his-
toricity, will present a new perspective to the field of educational administration in
understanding human life (dominated by the positivist movement). Hence, it will
be scrutinized in the context of Dilthey’s hermeneutical approach, where the edu-
cational administration lies in the axis of considering human as a historical subject
in order to miss the real understanding of human beings on the one hand, and leav-
ing aside the strict determinism of being scientific on the other hand.

Hermeneutic Approach in Wilhelm Dilthey

In the last century, within in the philosophy of social sciences, it is possible to
mention about the effect of two basic tendencies which on the one hand develops
a social science by organizing these activities according to natural sciences in or-
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der to validate social information activities as a science, which on the other hand,
reveals “spiritual science” (Geisteswissenschaft) as another science, based on the
fact that it cannot be structured according to natural sciences. The first tendency
which we can call the positivist philosophy of science is transferring the concepts
of natural sciences and the phenomenological perspective to the social sciences
with the principle of “the unity of science”. In this approach, both natural sci-
ences and social sciences are established based on natural science. On the other
hand, in the second tendency which we can call the historicist philosophy of sci-
ence, there are fundamentally two separate sciences instead of two types of sci-
ence which are based on natural sciences. According to the historicist philosophy
of science, “social reality is a reality that is human-specific, a field that is formed
by a relationship of purpose-action that is not found in nature, a field where the
human itself takes part, a spiritual world” (Ozlem, 2008: 58).

The most powerful attempt to determine the basic characteristics of the
spiritual sciences was made by W. Dilthey (1833-1911) (Ozlem, 2008). Dilthey,
who is considered to be one of the most important intellectuals of 19th cen-
tury philosophy, is especially remembered for his contribution to philosophy of
life, philosophy of history and hermeneutics. As he created his own thinking,
Dilthey was influenced by German idealism, especially Hegel, and the histori-
cal approach of the German History School and Heidegger, Gadamer, Haber-
mas, and the members of the Frankfurt School were interested in his philosophy
(Topakkaya, 2016). The first main product of Dilthey’s initiative is Introduction
to Spiritual Sciences which was published in 1883. Dilthey criticizes the positivist
philosophy of science for bringing forth the mind as the creator of the natural
sciences in explaining the reality by defining human as a rational entity and thus
for reducing the human world to nature. According to Dilthey, positivism was
insufficient to understand the human being and missed the unstable context in
which the human was involved. Dilthey’s critiques have led him to establish the
methodological basis of a new science that transcends the boundaries of natu-
ral science. Expressing that human beings should be evaluated as different from
the objects in nature, he questioned the methods of the spiritual sciences and
the natural sciences and tried to develop a theory of understanding suitable for
spiritual sciences (Dilthey, 1999). The main reason why the methods of natural
sciences should not be applied to spiritual sciences is shown by the fact that in
the spiritual sciences both the subject and the object are the human and that the
human is unable to get out of itself (Acar Valeene, 2012).

Thus spiritual sciences refers to a classification that deals with the activities
of the human itself. According to Dilthey, unlike the natural sciences that deal
with the recurrent events in nature only by observation, spiritual sciences examine
a temporal world where every event is unique and the investigation of the spiritual
sciences is actually a historical investigation. The spatial and temporal dimensions
of the world of life that move with history create interpersonal interaction, and
these interactions are different from the interactions in nature (Dilthey, 1985).
Dilthey states that all sciences are “experimental science”; however, he empha-
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sizes that there is not an experiment that applies to every science, but that every
science has an experiment suitable for its own object. The experiments performed
in the natural sciences by sensory means are intrinsic in the spiritual sciences; that
is, they are a state of life. While natural sciences deal with natural objects and
the relations between them in the context of similarities, spiritual sciences, whose
subject matter is cultural, intellectual, artistic, free and purposive, treats man and
his actions in terms of uniqueness however holistically (Adugit, 2005).

According to Dilthey, the main study field of the spiritual sciences is life
itself. The most important building block of individual design and knowledge
about reality is the unity of personal life, the outside world, and other individuals,
the lives of other individuals in time and the mutual influences of these lives. The
main issue to be addressed in this context is the question of what the belief in the
reality of the outside world is based on and its legitimacy. From this point of view,
the outside world remains a phenomenon. On the other hand, the individuals
who want, feel, aim are completely personal; and as such, it is more precise than
the reality of the external world independent of the individual. Dilthey finds the
reason for this existence to belong to a lived reality rather than a designed reality
(Dilthey, 1999).

While natural processes are determined according to the principle of causal-
ity, those in the world of life are determined by life experiences. Because Dilthey
argues that independent individual actions cannot be explained by placing under
a law or principle (Isbir, 2011). For instance, the scientific understanding that is
important for observing empirical phenomena in history, only tells how much
crime will be committed in the future and how many suicide cases will occur. Ac-
cording to Dilthey, this shows the extent of our knowledge concerning the laws.
These are just phenomena that characterize certain events. These phenomena
that appear to be qualitative, in fact prevent the emergence of the underlying
causes of events because they describe events that are different from each other
but seem to be same by placing them under the same law. In this respect, the
knowledge of such science cannot go beyond numerical data and descriptive ex-
pressions. Dilthey sees reality here not as a crime or suicide as a fact, but as one
of those experiences that is lived by an individual (Isbir, 2011).

Dilthey states that life and human beings that are part of it can only be
conceived from a point of view within life. The reduction of human into a piece
that does not reflect its integrity, and its incomplete evaluation, which is different
from what it actually is, is the main reason of his criticism directed to positivism.
Despite these criticisms, Dilthey does not despise nor glorify the mind. As we
have already mentioned, what he is trying to do is to deny designing of spiritual
sciences as the natural sciences and using the methods of these sciences (Acar
Valeene, 2012). According to him, the spiritual phenomena that have allowed the
realization of the spiritual sciences have developed historically within humanity.
In this context, the spiritual world is described as an inner reality that is under-
stood in contrast to being an external reality which is about human, history and
society and which is desired to be dominated (Dilthey, 1999).
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In order to verify all knowledge of law in natural sciences through numerical
expressions given in experiments and rules, Dilthey argues that every abstract
principle in the spiritual sciences is confirmed by its relation to spiritual life as it
is given in experience and understanding and also states that the individual has
the opportunity to understand the inner experience of another person that is not
possible in natural sciences (Dilthey, 1999). This situation occurs when there is
similarity between the individual’s mind experiences and the other person, and it
presents the possibility of finding the deepest points of an individual’s own per-
sonal experience in another individual. At this point, Dilthey’s central concept
is not an explanation based on perception but understanding. This extends from
understanding the sounds of a baby to Shakespeare’s Hamlet or to understand-
ing Kant’s Critique of Pure Reason (Palmer, 2008). The basis of social life is to un-
derstand and to be understood. Everything that the eye sees is to be understood
in a sense. As with every object, every name has a meaning and life is based on
activity of understanding (Tasdelen, 2008).

According to Dilthey, in order to understand human beings, it is necessary
to comprehend that human being is a historical and social being (Gadamer, 2003:
178). The purpose of the spiritual sciences is not to know and to dominate, but
to understand historical and social reality as a unity. Because of the uniqueness
of each reality, generalizations are not made and this feature of historical events
prevents causal explanations. In order to understand the spiritual sciences, there
is a need for a historical perspective that exceeds the natural science perspective
(Acar Valeene, 2012). Dilthey considers the concept of understanding as impor-
tant because it constitutes the source of all the basic information that people
have and it cannot replace the meaning of any concept (Acar Valeene, 2012).
An environment where understanding is best realized is defined as moments of
creation with valuable creation and different explanations (Palmer, 2008).

In short, according to Dilthey, understanding is the most basic form of exis-
tence. In this respect, hermeneutics in Dilthey forms the methodological struc-
ture of the spiritual sciences (Topakkaya, 2007). Hermeneutics is an intellectual
trend defined as “interpretive knowledge” which is based on human life against
the hegemony of scientific mind and being scientific and which emphasizes on
issues such as meaning, understanding, interpretation and subjectivity (Kerde-
man, 2014). Hermeneutics, besides the systematic interpretation of written do-
cuments, also has a binding feature between the philosophy and spiritual scien-
ces. In Hermeneutics, it is aimed to understand not only statements but also the
human world and it is emphasized that the concept of understanding should be
realized in a historical perspective (Acar Valeene, 2012). Hermeneutics has its
own area, boundary and way of knowing, i.e. it has an ontological and epistemo-
logical basis (Tasdelen, 2008).

As mentioned, Dilthey has developed hermeneutics by claiming that the na-
tural sciences and spiritual sciences are different in terms of their objects and
that the spiritual sciences cannot be structured by taking natural sciences as a
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model. Nevertheless, Dilthey has been criticized for using the notion of met-
hod and objectivity associated with natural sciences in spiritual sciences (Adugit,
2005). In here, the criticism directed to Dilthey is to offer a new method for the
spiritual sciences by adhering to the idea of method and by not giving up the idea
of objectivity, although he claims that spiritual sciences cannot be modeled on
the natural sciences. According to the hermeneutists who came after Dilthey,
this situation is that Dilthey has moved away from the aim of reconstructing the
spiritual sciences with solid foundations (Adugit, 2005).

Interpreting Educational Administration in the Context of
Dilthey’s Hermeneutics

The quality of knowledge produced in the field of educational administra-
tion in Turkey is often a controversial subject (Aslanargun, 2007; Aydin, Yilmaz
& Altinkurt, 2013; Balci, 2008; 2011; Beycioglu & Dénmez, 2006; Gedikoglu,
1997; Ozdemir, 2011; 2017). Therefore, the knowledge produced in the field, the
methods and strategies used to obtain this knowledge, the quality of the acade-
micians who constitute the field, are important issues to be considered (Turan et
al., 2016). When the traditional public administration approach started to influ-
ence educational administration practices in 1950s, education administration has
started to see public service area as an object of examination for itself (Ozdemir,
2011). The theory movement, which emerged in this period and aimed at ref-
lecting the positivist approach in the field of educational administration, has an
important place in the scientification of the field.

The early thinkers of the educational administration have taken the basic
principles of Frederick W. Taylor’s school of scientific management to the field
and perceived the education system and school as a functioning mechanism like
a factory. Since the educational processes are tried to be explained in the termi-
nology of business and economy, original terminology could not be produced
in the field, and this situation has led to a problem of autonomy in the field of
educational administration. Since in the early years of the republic, educational
administrators in Turkey are at the same time the officials who are obliged to ful-
fill the state policies related to education, educational administration have been
prevented to be an area of expertise with specific competences and qualifications
(Smith, 2017).

Basic views on the philosophy of science can be listed under the headings
of positivism, anti-positivism, hermeneutics and postmodernism. With respect
to educational sciences, it is important to have an idea about these approaches,
especially in the context of the different views it is important to discuss the bo-
undaries, content and methodology of the field of educational administration.
For society and the individual which is the object of the social sciences, unders-
tanding has precedence in Dilthey. This should also be applicable to educational
sciences. It is necessary to understand the social issues — that positivist natural
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sciences cannot treat as experimental material — with the experiences, cultures,
traditions and historical background of individuals (Kirmizioglu, 2017).

Today, the discipline of education in Turkey, and the field of educational
administration in particular, rather than to be included in spiritual sciences con-
tinue to exist under the dominance of a positivist tendency with the attempt of
being scientific. Most of the studies in the field of education are standardized in
the light of certain statistical data and validations that positivist science antici-
pates and they emerge as productions that does not go beyond the statement of
the present situation and that ignores the underlying causes, human actions and
inner experiences that construct these phenomena. In the field of educational
administration, as Dilthey also stated, while descriptive studies aiming to reach
generalizations based on certain numerical statistics, are put under the same law
despite being realized in different temporal and spatial dimensions, it can be said
that these studies, instead of aiming at revealing and discussing the causes of
education, could not go beyond certain numerical ratios and descriptive expres-
sions, and could not provide more than individual benefit.

One of the most important issues in the recent period has been the aliena-
tion of the educational scientists from the society they live in and the work they
do. The idea that forms the basis of these discussions is the exclusion of the in-
dividual as a subject from the society and its placement in an objective position.
However, the studies which are in search for a claim of external reality in order
to be scientific, instead of being inherent to the society are disconnected from
it. In terms of the field of educational administration, this situation expressed
by Dilthey arises from the fact that human is seen as a passive object of the ma-
nagement models of the business and public administration disciplines by being
detached from the reality of being a creator and active subject of these models.
Also, the formation of the knowledge base of the field by management science
and organizational theory is interpreted as an indicator of an epistemic problem
in the field (Ozdemir, 2017).

Publications, symposia, panel discussions, workshops and congresses made
in the educational administration field in Turkey, are not places where different
ideas are produced and discussed but where the studies carried out in accordance
with the standards set by the positivist paradigm are presented; the differences
were considered as activities to be excluded from being scientific within the limits
of validity, reliability and generalizability measures of method selection under
the hegemony of rigid determinism and it can be stated that such activities are
carried out for academic achievement and individual interests rather than soci-
al purposes. It is stated that postgraduate theses, articles, papers presented in
congresses and other studies in the field are gathered under a narrow theme and
they are concentrated on certain topics, that the epistemological, ontological and
methodological problems of the field are ignored, that the majority of the studies
are quantitative studies and that while the most questionnaire/scale is preferred
as the data collection tool in these studies, the basic descriptive statistical met-
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hods are used predominantly. (Aydin & Uysal, 2014; Aypay et al., 2010; Bale1 &
Apaydin, 2009; Bas & Ozturan Sagirli, 2017, Turan et al., 2016). In quantitative
studies, due to the difficulties in reaching the educational administrator universe,
serious problems are mentioned about the sufficiency of representing the univer-
se of the studies in which the students and teachers are included in the sample
(Turan et al., 2014). As Balc1 (1993) stated, studies in educational sciences are in
the form of repetition of pre-made researches on different universe and sample
rather than focusing on new and original subjects, and it is thought that such
studies will not contribute to the field. It is also pointed out that survey and
relational models are frequently used as research models. Preferring mostly qu-
antitative methods in researches is the result of the assumption of the scientific
criteria for natural sciences, such as stating the research results with statistical
values and making generalizations. At the same time, it is stated that the preva-
lent belief that the historical and familiar research tradition is not abandoned,
and that the numerical data is more reliable and valid, is still dominant (Aydin
& Uysal, 2014).

While the fact that the observation as a method of data collection in edu-
cational administration research is not preferred because of the necessity of the
researcher to be included in the application is interpreted as the reflection of the
problem between the theory and practice in the field to the problem of method, it
is stated that the methods which do not need to be in the application or in the field
in a short time, are preferred more easily (Turan et al., 2016). Another issue that
has been criticized is scale translation and adaptation studies. In order to be scien-
tific, a sense of objectivity is created with the idea that the knowledge that Western
societies produce in the context of their own specific conditions can be considered
as valid for the societies that are transferred and adapted and such studies are per-
ceived as scientific. With the increase of scale adaptation studies and their repeti-
tion on different groups, scales, which are actually tools, have become goals (Turan
et al., 2016; Turan & Sisman, 2013). In this respect, it can be said that due to the
method that is used this knowledge which is claimed to be scientific, is the biggest
obstacle for the societies to establish their own worlds of meaning.

It is stated that in Turkey, by ignoring knowledge generation approach
which is based on meaning, especially in the field of educational sciences, tech-
nology and market-oriented management concepts and theories are conveyed
in a positivist manner, and that the structural-functionalist paradigm and sys-
tem approach constitute an ideological hegemony in educational administra-
tion researches (Turan et al., 2016; Turan & Sisman, 2013). This situation does
not overlap with the hermeneutical approach on which Dilthey bases on under-
standing. Educational administration practices are taken into account in a one-
dimensional positivist paradigm by considering from determinist, reductionist
and mechanical perspective. Today, the use of basic principles of positivism in
educational administration research is the result of a strong belief that it makes
the knowledge produced legitimate and scientific (Ozdemir, 2017).
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Regarding the field of educational administration, it is observed that qua-
litative research methods and theoretical studies are more involved especially
in international literature and reputable journals. Therefore, it can be said that
the fields of education and social sciences are increasingly being managed with
hermeneutic approach. This situation displays a parallel course in the researches
made in the recent years in Turkey. But it can be said that the hermeneutical
approach started to be managed in the educational studies in Turkey, because
of the impact of its international popularity. Therefore, the point that should be
emphasized here is that, instead of aiming to explore and understand the human
actions and social phenomena around a method that makes it possible to unders-
tand within one’s own historicity, why the researchers are directed at behaviors
that legitimize the method of fetishism on the basis of popularity. It is known
that the field of educational administration is closer to the positivist paradigm in
order to be scientific. In this respect, scientific criteria such as validity, reliability
and generalizability etc. of the positivist paradigm can be said to be applied in
qualitative research.

What the hermeneutic approach opposes in educational sciences and edu-
cational administration, as in every social science, is the search of universal and
valid knowledge. For this reason, it is important to examine the history, culture
and values of a society, to understand the human actions and to be embedded
in the society in which the knowledge produced is shaped by the existence of an
approach that does not try to reach the upper narratives and does not claim the
validity of their discourse everywhere. Therefore, examining the history, culture
and values of a society with an existence of an approach that does not try to reach
the meta-narratives and that does not claim to be valid everywhere is important
to better understand human actions and to make the knowledge produced to be
embedded in the society that it is shaped. Therefore, the historical transforma-
tions that the society has undergone should be included in the developmental
processes of educational sciences. Because, it is not possible for people, who
are the main fields of study of education, to act rationally based on a one-way
psychological motive and to exhibit their behavior as a standard. In different
societies, besides individual interests, different behavioral patterns will emerge
due to different psychological incentives and social structures throughout the
historical process. In this context, whether in the social sciences or educational
sciences, as the object of research is society, besides the impossibility of universal
and objective knowledge, a reality independent of the historical transformations
of societies is not possible. The knowledge to be produced by societies with dif-
ferent cultures and values in different geographies and who have undergone dif-
ferent historical processes will not be valid for other societies most of the time.

According to the quality of the knowledge produced in the field of educati-
onal administration in Turkeys, its ability to find solutions to social problems, and
its ability to guide practitioners of educational policies, educational administra-
tion field is required to construct its own authentic identity with a historical and
cultural understanding in the context of the conditions and characteristics of the
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society in which it belongs. Perhaps, as Dilthey anticipates, what needs to be done
in the context of education is a historical period analysis.

As a principle of Dilthey’s hermeneutics, it is necessary to distinguish bet-
ween sciences (spiritual sciences) that examine people and sciences (natural sci-
ences, etc.) that examine other objects. Because different from other objects,
people are conscious, they exhibit behaviors in line with their individual goals
and interests (Kirmizioglu, 2017). Therefore, educational administration should
clearly determine the boundaries with the disciplines that model the natural sci-
ences. Beyond explaining the current situation, the aim of educational sciences
and in particular the educational administration should consider the field accor-
ding to the historical processes, cultural components and value judgments.

Conclusion

Philosophy of science discussions on educational sciences and educational
administration are expected to be continued in the future. Actually, instead of
rejecting natural sciences or positivism, the aim of these discussions is to reveal
the inadequacy of a reductionist approach to resolve the complex nature of so-
cial life and human life as an active subject of social life. In order to achieve an
effective level of social phenomena, being open to differences and recognizing
all aspects of the society in which they are involved, educational scientists will
provide more fruitful results in terms of the products they will put forward. This
study, in a sense, emerged as a desire of looking beyond the boundaries drawn by
natural sciences. Therefore, in order to increase the quality of education, giving
importance to individual and social differences, understanding and interpreting
these differences should be accepted as a mandatory criterion for the success of
every society in education. In this context, the hermeneutic approach aims to de-
velop the ability of educational researchers to observe and understand different
perspectives, and to provide an understanding that can go beyond the boundaries
of natural sciences.

However, the use of the perspective of hermeneutics which emphasizes
the differences in a unitary manner will be against its own nature (Kirmizioglu,
2017). Actually, it is quite possible that the hermeneutics, which considers the
purpose of providing alternative perspectives, when emphasized for relativism
instead of this purpose, as it criticizes positivism leads to arbitrariness, which
leads to political and ideological deviations that completely reject the natural
sciences. This situation should be taken into consideration in the studies made in
educational administration. It is necessary to center the hermeneutic approach,
not as a means of serving knowledge to the social structure, but as a starting point
to aim the teaching which presents social and economic forces as a means of ana-
lyzing all kinds of structures and the system with a critical attitude (Kale, 1997).
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Giris

Egitim yOnetiminin bir bilim dali m1 yoksa bir meslek veya ugrasi alan1 m1
oldugu yoniindeki tartigmalar giiniimiizde hala netlik kazanmig degildir. Bilimin
nesnellik, tamlik, dogrulama, bilimsel yontem, doga yasalari, olgulara dayali olma
gibi pozitivizmin baglica kavramlariyla tanimlanmasit dolayisiyla bilim dali olma
iddiasindaki bir alanin bu 6lciitleri saglamasi gerektigi diisiiniilmektedir. Egitim
yonetimi alani da kendi icinde bilim olma iddiasini tagiyan ve her firsatta bilim-
sellik Olciitlerine uygun bir yapi ortaya koymaya calisan bir alan olarak kargimiza
¢ikmaktadir. Dolayisiyla diger bilim dallarinda oldugu gibi egitim yOnetiminin
de bilimsellesme adina pozitivist yaklagimi ve bu yaklasimin da temeli olan doga
bilimlerinin yontemlerini i¢sellestirdigi goriilmektedir.

Aslinda bu tartismalarin kokeninde egitimin kendisinin bir bilim olup olma-
dig1 tartismasi yatmaktadir. Egitimin bir yandan temel ilkeler, kurallar ve yasalari
ortaya cikarmak, diger yandan bunlar1 uygulamaya dontstiirmek gibi islevlerin-
den soz edilerek egitimin bir bilim ya da meslek olup olmadig1 yoniindeki tar-
tismalar giincelligini siirdiirmektedir (Ozdemir, 2011). Ayrica, baska bilimlerin
verilerinin ve yontemlerinin kullanilmasinin, diger bilim dallariyla kurulan yakin
iligkiler ve onlarin uygulamalarindan yararlanilmasinin, egitimin bir bilim dal
sayilabilmesi icin yeterli oldugu goriisiinde olanlarla, bunun aksine egitimin bir
bilim dali olarak kapsaminin belirsiz oldugu ve bu alanda ampirik arastirmalarin
yapilamayacagini savlayanlar da bulunmaktadir. Bundan dolay1 egitimin bilimsel
bir temel olmaksizin yapilan edebi calismalar seklinde sayilabilecegini ileri siiren
goriisler, egitim arastirmacilarini karsi karsiya getirmistir. Bu tartisma ekseninin
disinda egitimin bir bilim olmasi icin diger bilimlerden ayrilarak 6zerk bir yapi-
ya kavusmasi, kendi 6nermelerini destekleyen kabul edilebilir belirli yontemler
bulmasi gerektigi de belirtilmektedir (Laska, 1973; Walton, 1964). Bu baglamda
egitimin bir bilim olup olmadig tartigmalariyla ontolojik bir sorundan, diger bir
ifadeyle, “egitim bilimleri”nin bir bilim olarak var olma miicadelesinde oldugun-
dan soz edilmektedir (Yiiksel, 2012).

Egitim bilimlerinin iginde yer alan egitim yonetiminin de bu tartismalardan
etkilendigi goriilmektedir. Egitim yonetimi alani, modernlesme siirecinde egitim
kurumlarinin kamusal hizmet alanlarina doniismesi ve merkeziyetgi, biirokratik
bir tahakkiime girmesinin yani sira diinyada yayginlasan liberal politikalarin et-
kisi altinda kalmistir. Bu dogrultuda, egitim yonetimi alani, kamu yonetimi ve
isletme yonetimi alanlarinin bir alt alani olarak gortilmistiir. Egitim yonetimi bir
yandan kamusal bir hizmet alani olarak yapilandirilirken, diger taraftan verimli-
lik, sonuca odaklilik, hesap verebilirlik, toplam kalite yonetimi gibi isletme uygu-
lamalariyla yeniden diizenlenmektedir (Ozdemir, 2011). Bu noktadan hareketle
egitim yonetimine iliskin iki temel yaklagim bulunmaktadir. Tlk olarak, yénetimin
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evrensel bir caligma alani olarak kabul edilmesinden dolay: yonetim ilkelerinin
her oOrgiitte gecerli olabilecegi ve standartlasma baglaminda bilimselliin sagla-
nabilecegi One siiriilmektedir. Diger yandan, egitim yonetiminin kendine 6zgii
farkliliklar1 ve 6zellikleri oldugu, dolayisiyla genellenemeyecegi ve kendi baglami
icerisinde degerlendirilmesi gerektigi 6ne siiriilmektedir (Bush, 1999).

Ik yaklagima gore ozellikle 1940’1 yillarda pozitivizm ve ampirizmin etkili
oldugu modernist/rasyonalist yaklagimin etkisine giren egitim yonetimi, giiveni-
lir, birikimli ve genellenebilir bir bilgi iiretimi siirecini benimseyen aragtirmalar
kapsaminda, degerlerden arinmis ve kesinlik gosteren bir bilgi anlayigini temel
almugtir. Egitim yOnetimi alaninda “bilimsel ddnem” olarak bilinen bu siirec, ayni
zamanda teorilerin 6n planda oldugu ve uygulama boyutunun ihmal edildigi bir
donem olarak tanimlanmaktadir (Balci, 2008). Ancak 1950’1i yillarda “teori ha-
reketi” olarak adlandirilan alana hakim olan bu pozitivist yaklagimlar, 1970’li
yillarda basta ontolojik ve epistemolojik olmak iizere metodolojik ve etik agilar-
dan sorgulanarak, egitim yonetimi pratiklerini anlama ve agiklamada yeterli ol-
madiklar1 gerekgesiyle elestirilmistir (Bates, 1980; Culbertson, 1981; Greenfield
ve Ribbins, 1993; Rizvi, 1994). 1980’lere gelindiginde — diger alanlarda oldugu
gibi — egitim yOnetimi alaninda her seyi agiklama iddiasindaki biiyiik teoriler terk
edilmis (Rowan, 1995); fenomenoloji, elestirel kuram, hermeneutik ve feminist
yaklagimlar egitim arastirmalar tizerinde etkili olmustur (Boyd, 1992). Her ne
kadar farkli yaklagimlar alanda etkin olsa da, bu yaklagimlarin, pozitivist bir bakig
agistyla ele alindigi ve yorumlandig, egitim yonetimi alaninin giiniimiizde hala
Ozerk bir disiplin olarak var olamadig1 ve bilimlesme adina pozitivist akimin etki-
sinden tam olarak kurtulamadig1 sOylenebilir.

Bu calismanin amaci, egitim arastirmalarinda son donemde etkili olan her-
meneutik yaklasimin en 6nemli temsilcilerinden biri olan Wilhelm Dilthey’in go-
riislerine gore egitim yonetimini yorumlamaktir. Dilthey’in insani degiskenligi ve
tarihselligi icinde ele alan felsefesinin, insan yasamini anlamada (pozitivist aki-
min tahakkiimiindeki) egitim yonetimi alani igin yeni bir bakis agist sunacagini
distniiyoruz. Dolayisiyla bir bilim olma adina gercek anlamda insani anlamay1
1skalama, diger taraftan bilimselligin kati belirlenimciligini bir yana birakarak
insani tarihsel bir 6zne olarak ele alma ekseninde egitim yonetiminin nerede dur-
dugu, Dilthey’in hermeneutik yaklasimi1 baglaminda irdelenecektir.

Wilhelm Dilthey’da Hermeneutik Yaklasim

Son yiizyilda, sosyal bilimler felsefesi icerisinde, bir yandan toplumsal bilgi
etkinliklerini bir bilim olarak gecerli kilmak amaciyla, bu etkinlikleri doga bilim-
lerine gore diizenleyerek bir “sosyal bilim” gelistiren; diger yandan toplumu ele
alan ve 0ziinde insanin oldugu bir etkinligin doga bilimlerine gore yapilandirila-
mayacagindan yola cikarak, bagka bir bilim olarak “tin bilimi”ni (Geisteswissens-
chaft) ortaya koyan iki temel egilimin etkisinden s6z edilebilir. Pozitivist bilim
felsefesi olarak adlandirabilecegimiz ilk egilim, “bilimin birligi” ilkesiyle doga
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bilimlerinin kavramlarini ve olgucu bakig agisini sosyal bilimlere aktarmaktadir.
Bu yaklagimda, doga bilimleri ve sosyal bilimlerin her ikisi de doga bilimi temel
alinarak kurulmaktadir. Diger yandan, tarihselci bilim felsefesi olarak adlandira-
bilecegimiz ikinci egilimde, doga bilimlerini temel alan iki tiir bilim yerine, bir-
birinden temel olarak ayri iki bilim bulunmaktadir. Tarihselci bilim felsefesine
gore “toplumsal gerceklik, insana 0zgii bir gerceklik, dogada rastlanmayan bir
amag-eylem bagintisina gore olusan, insanin kendisinin i¢inde yer aldig: bir alan,
bir tinsel diinyadir” (Ozlem, 2008: 58).

Tin bilimlerinin temel 6zelliklerini belirleme konusundaki en gii¢lii girisim
ise, W. Dilthey (1833-1911) tarafindan yapilmstir (Ozlem, 2008). 19. yiizyil fel-
sefesinin en 6nemli disiiniirlerinden biri olarak kabul edilen Dilthey, 6zellikle
yasam felsefesi, tarih felsefesi ve hermeneutige olan katkilariyla anilmaktadir.
Kendi diisiince akimini olustururken Alman idealizmi, 6zellikle Hegel, Alman
Tarih Okulu’nun tarihgilik anlayisindan etkilenmistir ve Heidegger, Gadamer,
Habermas, Frankfurt Okulu diistiniirleri de onun felsefesiyle ilgilenmislerdir
(Topakkaya, 2016). Dilthey’in girisiminin ilk biiyiik iirtinii, 1883 yilinda yayinla-
dig1 Tin Bilimlerine Giris adli eseridir. Dilthey pozitivist bilim felsefesini, insant
akilsal bir varlik olarak tanimlayarak gercekligi aciklamada doga bilimlerinin ya-
raticist olan akli 6n plana ¢ikardigi ve bu bakimdan insan diinyasini dogaya indir-
gedigi icin elestirir. Dilthey’a gore pozitivizm insani anlama konusunda yetersiz
olmus, insanin i¢inde bulundugu akiskan baglami gdzden kacirmustir. Dilthey’in
bu elestirileri, doga biliminin sinirlarini agan yeni bir bilimin metodolojik teme-
lini kurmasini saglamistir. Insanin dogadaki nesnelerden farkli olarak degerlen-
dirilmesi gerektigini ifade ederek, tin bilimleri ve doga bilimlerinin yontemlerini
sorgulamis ve tin bilimlerine uygun bir anlama kurami gelistirmeye calismistir
(Dilthey, 1999). Doga bilimlerinin ydntemlerinin tin bilimlerine uygulanmamast
gerektiginin temel nedeni ise, tin bilimlerindeki 6zne ve nesneyi olusturanin in-

san olmasi ve insanin kendisi digina ¢gikamamasi olarak gosterilir (Acar Valeene,
2012).

Boylece tin bilimleri, insanin kendi etkinliklerini konu edinen bir siniflan-
dirmaya isaret etmektedir. Dilthey’a gore dogada siirekli tekrarlayan olaylar salt
gozlemle ele alan doga bilimlerinin aksine tin bilimleri her olayin biricik oldugu
zamansal bir diinyay1 incelemektedir ve tin bilimlerinin sorusturmasi aslinda bir
tarih sorusturmasidir. Tarihle birlikte hareket eden yasam diinyasinin sahip oldu-
gu uzamsal ve zamansal boyutlar, insanlar arasi bir etkilesim yaratmaktadir ve bu
etkilesimler dogadaki etkilesimlerden farklidir (Dilthey, 1985).

Dilthey, tiim bilimlerin “deney bilimi” oldugunu sdyler; ancak her bilim i¢in
gegerli olan bir deney olmadigini, her bilimin kendi nesnesine uygun bir deneyi
oldugunu vurgular. Doga bilimlerinde duyusal yolla gerceklestirilen deneyler, tin
bilimlerinde icseldir; yani bir tiir yasanti durumudur. Doga bilimleri dogal nes-
neler ve onlar arasindaki iligkileri benzerlikler baglaminda ele alirken, konusu
kiiltiirel, disiinsel, sanatsal, 6zgiir ve istence dayali edimler olan tin bilimleri ise
insan1 ve edimlerini biriciklik baglaminda ancak biitiinsel olarak ele almaktadir
(Adugit, 2005).
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Dilthey’a gore tin bilimlerinin esas inceleme alani yagsamin kendisidir. Birey-
lerin gergeklik hakkindaki tasarimi ve bilgilerinin en 6nemli yapi tasi kisisel yasa-
min birligi, dig diinya, diger bireyler, diger bireylerin zaman icerisindeki yasam-
lar1 ve bu yasamlarin birbirlerine karsilikh etkileridir. Bu baglamda ele alinmasi
gereken asil mesele, dig diinyanin gercekligine duyulan inancin neye dayandig:
ve mesrulugu sorunudur. Bu acgidan bakildiginda dis diinya daima ve sadece bir
fenomen olarak kalmaktadir. Buna kargilik bireylerin isteyen, hisseden, amag-
layan varlig1 tiimiiyle bireye ait bir seydir ve bu haliyle bireyden bagimsiz dig
diinya gercekliginden daha kesin bir veridir. Dilthey bunun nedenini, bu varolu-
sun tasarlanan bir gergeklikten ziyade yaganan bir gergeklige ait olmasinda bulur
(Dilthey, 1999).

Dogal stirecler nedensellik ilkesine gore belirlenirken, yagsam diinyasindaki-
ler yasam deneyimleriyle belirlenmektedir. Ciinkii Dilthey, 6zgiir bireysel eylem-
lerin bir yasa ya da ilkenin altina konularak aciklanamayacagimni savunur (Isbir,
2011). Ornegin, tarihte deneysel olgular1 gozlemlemek icin 6nem verilen bilimsel
anlayis sadece gelecekte ne oranda sug islenecegi, kag¢ intihar vakasi yagsanaca-
g1 soylemektedir. Dilthey’a gore bu, yasalara iligkin bilgimizin boyutunu gos-
termektedir. Bunlar sadece belli olaylari niteleyen fenomenlerdir. Niteleyici gibi
goriinen bu fenomenler aslinda birbirlerinden farkli ancak ayniymis gibi goriinen
olaylari, ayn1 yasanin altina yerlestirerek betimledikleri icin olaylarin altinda ya-
tan nedenlerin ortaya ¢ikmasina engel olurlar. Bu bakimdan, boylesi bir bilimin
bilgisi, sayisal verilerin ve betimleyici ifadelerin 6tesine gecemeyecektir. Dilthey
burada gercekligi, bir olgu olarak suc ya da intihar olarak degil, birinin o olayda
yasadig1 deneyimler olarak goriir (Isbir, 2011).

Dilthey, yasamin ve onun bir parcasi olan insanin ancak yasamin icinden
bir bakis acistyla kavranabilecegini ifade eder. Insanin, biitiinliigiinii yansitmayan
bir parcaya indirgenmesi ve gercekte oldugundan farkli ele alinarak eksik de-
gerlendirilmesi pozitivizme yonelttigi elestirilerin baglica nedenidir. Dilthey bu
elestirilerine ragmen, akli ne kiiciimseyerek ne de yiicelterek ele alir. Daha dnce
belirttigimiz gibi onun yapmaya calistig1 sey, tin bilimlerinin doga bilimleri gibi
tasarlanmasina ve bu bilimlerin yontemlerini kullanmasina karst ¢gikmaktir (Acar
Valeene, 2012). Tin bilimlerinin gerceklesmesine imkan saglayan tinsel olgular
ona gore, insanlik icerisinde tarihsel olarak gelismistir. Bu baglamda tinsel diin-
ya, insan, tarih ve toplumu konu alan ve iizerinde hakimiyet kurulmak istenen
digsal bir gerceklik olmanin aksine anlamlandirilan icsel bir gerceklik olarak tas-
vir edilir (Dilthey, 1999).

Doga bilimlerinde tiim yasa bilgisinin ancak deneylerde ve kurallarda veri-
li olarak sayisal ifadeler yoluyla dogrulanabilmesine yonelik olarak Dilthey, tin
bilimlerinde de her soyut ilkenin, bu ilkenin yasant1 ve anlamada verili oldugu
haliyle ruhsal yagamla iligkisi aracilifryla dogrulandigini 6ne stirmektedir ve ayni
zamanda doga bilimlerinde s6z konusu olmayan bir bi¢cimde bireyin diger bir ki-
sinin icsel deneyimini anlama imkanina sahip oldugunu belirtmektedir (Dilthey,
1999). Bu durum bireyin zihin tecriibeleriyle diger birey arasindaki benzerlik bu-
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lunmasi durumunda gerceklesmekte ve bireyin kendi kisisel deneyiminin en derin
noktalarini diger bir bireyde bulma imkanini ortaya koymaktadir. Dilthey’in bu
noktada merkeze aldig1 kavram, algilamaya dayali bir aciklamadan ziyade anla-
madir. Bu bir bebegin cikardigi sesleri anlamaktan, Shakespeare’in Hamlet’ini ya
da Kant'm Salt Aklin Elestirisi'ni anlamaya kadar uzanmaktadir (Palmer, 2008).
Toplumsal yasantinin temeli, anlamak ve anlagilmaktir. Goziin gdrdigi her sey,
bir anlamda anlagilmak icin vardir. Her nesnenin bir ad1 oldugu gibi, her adin da
bir anlami vardir ve yasam anlama etkinligi tizerine kuruludur (Tagdelen, 2008).

Dilthey’a gore insani anlamak i¢in, insanin tarihsel ve toplumsal bir varlik
oldugunu kavramak gerekir (Gadamer, 2003:178). Tin bilimlerinin amaci; bil-
mek ve egemen olmak degil, tarihsel ve toplumsal gercekligi bir biitiinliik halinde
anlamaktir. Her bir gercekligin biricikligi nedeniyle genellemelere de gidilmez ve
tarihsel olaylarin bu 6zelligi nedensel agiklamalarin yapilmasini engellemektedir.
Tin bilimlerini anlamak i¢in, doga bilimsel bakis acisini asan tarihsel bir pers-
pektife ihtiya¢c duyulmaktadir (Acar Valeene, 2012). Dilthey anlama kavramini,
insanin sahip oldugu tiim temel bilgilerin kaynagini olusturdugu ve herhangi bir
kavramin anlaminin yerini alamamasindan dolay:r 6nemli kabul eder (Acar Vale-
ene, 2012). Anlamanin en iyi ger¢eklesecegi ortam ise degerli yaratilar ve farklt
aciklamalar ile tartigmalarin yaratildigi anlar olarak tanimlanmaktadir (Palmer,
2008).

Kisacasi Dilthey’a gore anlama varolusun en temel bigimidir. Bu bakimdan
Dilthey’da hermeneutik, tin bilimlerinin metodolojik yapisini olusturur (Topak-
kaya, 2007). Hermeneutik, “yorum bilgisi” olarak tanimlanan, pozitivist kuramin
savundugu bilimsellik ve bilimsel aklin hegemonyasina karsi insan yasamini te-
mel alan ve anlam, anlama, yorum, 6znellik gibi konulara vurgu yapan bir diisiin-
ce akimidir. (Kerdeman, 2014). Hermeneutigin, yazili dokiimanlarin sistematik
bigcimde yorumlanmasinin yani sira felsefe ve tin bilimleri arasinda baglayici bir
ozelligi de vardir. Hermeneutikte sadece ifadelerin degil, insan diinyasinin da
anlasilmast amaglanmakta ve anlama kavraminin tarihsel bir perspektifte ger-
¢eklestirilmesi gerektigi vurgulanmaktadir (Acar Valeene, 2012). Hermeneutigin
kendine 6zgii alani, sinir1 ve bilme bicimi vardir, yani ontolojik ve epistemolojik
bir temele sahiptir (Tasdelen, 2008).

Belirtildigi gibi Dilthey, hermeneutigi, doga ve tin bilimlerinin nesneleri ba-
kimindan farkli olduklarini ve tin bilimlerinin doga bilimleri model alinarak ya-
pilandirilamayacagini iddia ederek gelistirmistir. Buna ragmen Dilthey tin bilim-
lerinde, doga bilimleriyle 6zdeslesen metot ve nesnellik kavramlarimi kullandig
icin elestirilmistir (Adugit, 2005). Burada Dilthey’a yoneltilen elestiri, onun her
ne kadar tin bilimlerinin doga bilimleri model alinarak kurulamayacagini iddia
etse de, metot fikrine bagl kalarak tin bilimleri icin yeni bir metot dnermesi ve
bilginin nesnelligi fikrinden vazgegmemesidir. Dilthey’dan sonra gelen hermene-
utikcilere gore bu durum, Dilthey’in tin bilimlerini saglam dayanaklarla yeniden
temellendirme amacindan uzaklagsmasidir (Adugit, 2005).
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Egitim Yonetimini Dilthey’in Hermeneutigi
Baglaminda Yorumlamak

Tiirkiye’de egitim yonetimi alaninda iiretilen bilginin niteligi siklikla iize-
rinde durulan bir tartisma konusudur (Aslanargun, 2007; Aydin, Yilmaz & Al-
tinkurt, 2013; Balci, 2008;2011; Beycioglu & Doénmez, 2006; Gedikoglu, 1997,
Ozdemir, 2011;2017). Dolayisiyla alanda iiretilen bilgi, bu bilginin elde edilme-
sinde kullanilan yontem ve stratejiler, alan1 olusturan akademisyenlerin niteligi,
tizerinde diisiiniilmesi gereken dnemli konulardir (Turan vd, 2016). Geleneksel
kamu yonetimi anlayiginin 1950’1i yillarda egitim yonetimi pratiklerini etkisi alti-
na almaya baglamasiyla birlikte egitim yonetimi, kamusal hizmet alaninm kendisi-
ne bir inceleme nesnesi olarak gérmeye baglamugtir (Ozdemir, 2011).Yine bu dé-
nemde ortaya ctkan ve pozitivist yaklagimin egitim yonetimi alanina yansimasini
amaglayan teori hareketinin, alanin bilimsellesmesinde énemli bir yeri vardir.

Egitim yonetiminin ilk donem diistiniirleri, Frederick W. Taylor’un bilimsel
isletmecilik okulunun temel ilkelerini alana tagiyarak, egitim sistemi ve okulu
fabrika gibi isleyen bir mekanizma olarak algilamiglardir. Egitimsel siirecler, is-
letme ve ekonominin terimleriyle aciklanmaya calisildigr icin alanda 6zgiin bir
terminoloji liretilememis ve bu durum egitim yonetimi alaninda bir 6zerklesme
sorununa yol acmistir. Ayn1 zamanda Tirkiye’de cumhuriyetin ilk yillarinda da
egitim yoneticilerinin devletin egitimle ilgili politikalarini yerine getirme zorun-
lulugundaki memurlar olmasi, egitim yoneticiliginin belirli yeterlilikler ve nitelik-
lere sahip bir uzmanlik alan1 olmasini engellemistir (Ozdemir, 2017).

Bilim felsefesine iligkin temel goriisler; pozitivizm, anti pozitivizm, herme-
neutik ve postmodernizm bagliklar1 altinda siralanabilir. Egitim bilimleri agisin-
dan bu yaklagimlar hakkinda fikir sahibi olmak, ¢zellikle egitim yonetimi alani-
nin sinirlari, igerigi ve metodolojisinin ne olmasi gerektigine iligkin yaklagimlari,
ortaya atilan farkli goriisler baglaminda tartismak 6nemlidir. Dilthey’da sosyal
bilimlerin nesnesi olan toplum ve birey i¢in anlama Onceliklidir. Bu durum egitim
bilimleri igin de gecerli olmalidir. Pozitivist doga bilimlerinin deney malzemesi
gibi ele alamayacagi toplumsal konulari, bireylerin yasantilari, kiiltiirleri, gele-
nekleri ve tarihsel ge¢misleri ile anlamak gerekmektedir (Kirmizioglu, 2017).

Bugiin Tiirkiye’de egitim disiplini, 6zelde ise egitim yonetimi alani, insan ya-
samini temel alan tin bilimlerinin icerisinde yer almak yerine bilimsel olmak ¢a-
bastyla pozitivist bir egilimin tahakkiimii altinda varligini siirdiirmektedir. Egitim
alaninda yapilan caligmalarin ¢ogu, belirli istatistiksel veriler ve pozitivist bilimin
on gordigi dogrulamalar 1518inda standardize edilerek mevcut durumun tanim-
lanmasindan 6teye gecmeyen olgularin altinda yatan nedenleri, insan edimleri-
ni ve bu olgulari tasarlayan i¢sel deneyimleri anlamay1 g6z ardi eden {iretimler
olarak ortaya cikmaktadir. Insan edimlerini ve nedenlerini anlamaya yonelik
caligmalar ise ya bilimsellikleri sorgulanarak goz ardi edilmekte ya da bilimsel
sayilabilmek icin pozitivizmin temel ilkelerini icsellestirmek zorundadir. Egitim
yonetimi alaninda belirli 6lceklerle yapilan belirli sayisal istatistiklere dayali, ge-
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nellemelere ulagmayr amaglayan betimsel calismalarin, Dilthey’in da belirttigi
gibi, farkli zamansal ve mekénsal boyutlarda gerceklesmesine ragmen ayni yasa
altina yerlestirilerek nitelenmesiyle, bu calismalarin egitime iliskin olgularin ne-
denlerini ortaya cikarmay1 ve tartigmay! amaglamak yerine belirli sayisal oranlar
ve betimleyici ifadelerin disina ¢ikamayan galigmalar olarak kaldigi ve bireysel
faydadan fazlasi saglayamadigi sdylenebilir.

Egitim bilimcilerin icinde yasadiklar1 topluma ve yaptiklari ise yabancilag-
tiklari, son donemde tizerinde durulan 6nemli konulardan biridir. Bu tartismala-
rin temelini olusturan diistlince, bireyin bir 6zne olarak toplumdan diglanmasi ve
nesnel bir konuma yerlestirilmesidir. Bununla birlikte yapilan calismalar, bilim-
sel olmak adina digsal bir gerceklik iddias1 pesinde, topluma ickin olmak yerine
ondan kopuk olarak gerceklestirilmektedir. Dilthey’in ifade ettigi bu durum, egi-
tim yonetimi alani acisindan ele alindiginda, ozellikle isletme ve kamu yonetimi
disiplinlerinin yonetim modellerinin temel alinmasiyla insanin bu modellerin bir
yaraticisi, aktif bir 6znesi olma gergekliginden koparilarak bu modellerin edilgen
bir nesnesi konumunda goriilmesi ile ortaya ¢ikmaktadir. Ayrica alanin bilgi te-
melinin, yonetim bilimi ve orgiit kurami tarafindan olusturulmasi, alanda episte-
mik bir sorunun gostergesi olarak yorumlanmaktadir (Ozdemir, 2017).

Tirkiye’de egitim yonetimi alaninda yapilan yayinlar ve gerceklestirilen
sempozyum, panel, calistay ve kongrelerin, farkli disiincelerin turetildigi ve
tartisildigr yerler olmak yerine, pozitivist paradigmanin belirledigi standartlar
dogrultusunda gerceklestirilen caligmalarin sunuldugu; farkliliklarin ise, kati be-
lirlenimciligin hegemonyasi altinda yontem secimi, gecerlik, giivenirlik ve genel-
lenebilirlik 6lciitlerinin sinirlart cercevesinde bilimsellikten dislandigr etkinlikler
olarak ele alindig1 ve bu tiir etkinliklerin toplumsal fayda amacli olmak yerine
akademik yiikselme vb. bireysel cikarlar amaciyla gerceklestirildigi belirtilebilir.
Alanda yapilan lisansiisti tezler, makaleler, kongrelerde sunulan bildiriler ve
diger calismalarin dar bir tema altinda toplandiklari ve belli konu basliklarin-
da yogunlastiklari, alanin epistemolojik, ontolojik ve metodolojik sorunlarinin
g6z ardi edildigi, calismalarin biiyiikk cogunlugunun nicel caligmalar oldugu ve
bu calismalarda veri toplama araci olarak en cok anket/0lcek tercih edilirken, te-
mel betimsel istatistik yontemlerin agirlikli olarak kullanildigr ifade edilmektedir
(Aydin ve Uysal, 2014; Aypay vd., 2010; Balc1 ve Apaydin, 2009; Bag ve Ozturan
Sagirli, 2017, Turan vd., 2016). Nicel ¢alisgmalarda ise egitim yOneticisi evrenine
ulagma zorluklari nedeniyle 6grenci ve 6gretmenlerin 6érneklemde yer aldigi ca-
lismalarin evreni temsil etme yeterliklerinde ciddi problemlere deginilmektedir
(Turan vd., 2014). Balc’'nin (1993) da belirttigi gibi egitim bilimleri alanindaki
calismalar, yeni ve orijinal konulara yonelmek yerine 6nceden yapilmis arastir-
malarin farkli evren ve 6rneklem iizerinden tekrari seklindedir ve bu tarz calis-
malarla alana katki saglanamayacag diisiiniilmektedir. Ayrica arastirma modeli
olarak siklikla tarama ve iligkisel modellerin kullanildigina dikkat ¢ekilmektedir.
Arastirmalarda en ¢ok nicel yontemin kullanilmasi ise arastirma sonuglarinin is-
tatistiksel degerlerle ifade edilmesi ve genellemelere varilmasi gibi doga bilimleri
icin gecerli bilimsellik Olciitlerine iliskin varsayimin bir sonucudur. Ayni zaman-
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da gecmis ve aligilmig arastirma geleneginden vazgegilmedigi, sayisal verilerin
daha giivenilir ve gecerli olduguna yonelik yaygin inancin halen baskin oldugu
belirtilmektedir (Aydin ve Uysal, 2014).

Egitim yOnetimi arastirmalarinda veri toplama yontemi olarak goézlemin,
arastirmacinin uygulamanin icinde bulunmasi gerekliliginden otiirii tercih edil-
memesi, alanda teori ve pratik arasinda goriilen sorunun yonteme yansimast ola-
rak yorumlanirken, kolay yoldan, kisa siirede, uygulamanin icinde ya da sahada
bulunmay1 gerektirmeyen yontemlerin daha ¢ok tercih edildigi ifade edilmekte-
dir (Turan vd., 2016). Elestirilen bir diger husus ise dlcek cevirme ve uyarlama ga-
lismalaridir. Bilimsel olmak adina, 6zellikle batili toplumlarin kendi 6zgiin kosul-
lar1 baglaminda tirettigi bilginin, aktarilan ve uyarlanan toplumlar icin de gegerli
sayilabilecegi diisiincesiyle bir nesnellik algis1 yaratilmakta ve bu tiir ¢caligmalar
bilimsel olarak algilanmaktadir. Olcek uyarlama calismalarinin artmasi ve farkl
gruplar iizerinde tekrar edilmesiyle aslinda arag olan Olcekler, birer amag haline
gelmistir (Turan vd., 2016; Turan ve Sisman, 2013). Bu bakimdan kullanilan yon-
tem dolayisiyla bilimsel oldugu One siiriilen bu bilgilerin, toplumlarin kendi an-
lam diinyalarini olusturmalarimin 6niindeki en biiyiik engel oldugu sdylenebilir.

Tirkiye’de ozellikle egitim bilimleri alaninda anlama dayali bir bilgi iiretme
anlayis1 goz ardi edilerek, teknik ve piyasaci yonetim kavramlariin ve teorileri-
nin pozitivist bir anlayisla aktarildigi, egitim yonetimi alanindaki arastirmalar-
da yapisal-iglevselci paradigma ve sistem yaklagiminin ideolojik bir hegemonya
olusturdugu ifade edilmektedir (Turan vd., 2016; Turan ve Sisman, 2013). Bu
durum Dilthey’in anlamayi temel aldigi hermeneutik yaklagimiyla temelde Or-
tigsmemektedir. Egitim yonetimi pratikleri determinist, indirgemeci ve mekanik
bir perspektiften ele alinarak, tek boyutlu pozitivist paradigmaya dahil edilmistir.
Giiniimiizde hala pozitivizmin temel prensiplerini egitim yonetimi arastirmala-
rinda kullanmak, tiretilen bilginin mesru ve bilimsel olmasini sagladigina iliskin
giiclii bir inancin sonucudur (Ozdemir, 2017).

Egitim yonetimi alanina iliskin olarak 6zellikle uluslararasi alanyazinda ve
saygin dergilerde nitel arastirma yontemlerinin ve teorik calismalarin daha cok
yer aldig1 goriilmektedir. Dolayisiyla, egitim ve sosyal bilim alanlarinin da gide-
rek artan oranda hermeneutik yaklagimla ele alinmaya baslandig1 sdylenebilir.
Bu durum son yillarda Tiirkiye’deki aragtirmalar icinde paralel bir seyir goster-
mektedir. Fakat Tiirkiye’de hermeneutik yaklasgimin egitim calismalarinda ele
alinmaya baslanmasinin, bu yaklagimin uluslararas: popiilerliginin etkisiyle ol-
dugu soylenebilir. Dolayisiyla burada lizerinde durulmasi gereken nokta, arastir-
macilarin, insan edimlerini ve toplumsal olgulari, insanin kendi tarihselligi icinde
anlamay1 miimkiin kilan bir yontem etrafinda kesfetmek ve anlamak amaci yeri-
ne neden popiilerlik temelinde yontem fetisizmini mesrulastiran davraniglara yo-
neldigidir. Egitim yonetimi alaninin bilimsel olma adina pozitivist paradigmaya
daha yakin durdugu bilinmektedir. Bu bakimdan, pozitivist paradigmanin geger-
lik, glivenilirlik ve genellenebilirlik vb. bilimsellik dl¢iitlerinin nitel arastirmalar-
da da gozetildigi s6ylenebilir.
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Hermeneutik yaklagimin her sosyal bilimde oldugu gibi egitim bilimleri ve
egitim yonetiminde de karsi oldugu sey, evrensel ve gegerli tek bilgi arayisidir.
Bu nedenle iist anlatilara ulagsmaya ¢aligmayan ve sdylemlerinin her yerde gecer-
liligini iddia etmeyen bir yaklagimin varligi ile bir toplumun tarihi, kiiltiirii ve de-
gerlerinin incelenmesi, insan edimlerinin daha iyi anlagilmasi ve tiretilen bilginin
icinde sekillendigi topluma ickin olmasi acisindan 6nemlidir. Dolayisiyla egitim
bilimlerinin ge¢irdigi gelisim siireclerine toplumun gegirdigi tarihsel doniistimler
dahil edilmelidir. Ciinkii egitimin temel ¢alisma alani olan insanlarin tek yonli
bir psikolojik giidilye dayanan akilci davraniglarda bulunmasi ve davraniglarini
standart olarak sergilemesi miimkiin degildir. Farkl toplumlarda bireysel ¢ikar-
larin yanu sira tarihsel siireg boyunca farkl psikolojik giidiiler ve toplumsal yapi-
lar nedeniyle farkli davranig oriintiileri ortaya ¢ikacaktir. Bu baglamda ister sos-
yal bilimlerde ister egitim bilimlerinde olsun, aragtirma nesnesi toplum oldugu
icin evrensel ve nesnel bilginin olanaksizliginin yani sira, toplumlarin gecirdigi
tarihsel doniistimlerden bagimsiz bir ger¢eklik miimkiin olmamaktadir. Farkli
cografyadaki farkls kiiltiir ve degerlere sahip, farkl tarihsel siirecler gecirmis top-
lumlarin iiretecegi bilgi, ¢ogu zaman diger toplumlar i¢in gecerli olmayacaktir.

Tirkiye’de egitim yonetimi alaninda tiretilen bilginin niteligi, toplumsal so-
runlara ¢0ziim bulabilirligi, egitim politikalar1 uygulayicilarina yol gosterebilir-
ligine iligkin olarak, alanin icinde bulundugu toplumun kosullar1 ve 6zellikleri
baglaminda tarihsel ve kiiltiirel bir anlama ile kendi 6zgiin kimligini insa etmesi
gereklidir. Belki de yapilmasi gereken Dilthey’in da 6ngordiigii gibi egitim bagla-
minda tarihsel bir ddnem analizidir.

Diltheyc1 hermeneutigin bir ilkesi olarak insanlar1 inceleyen bilimler (tin bi-
limleri) ile diger nesneleri inceleyen bilimler (doga bilimleri vb.) arasinda ayrim
yapmak gerekir. Ciinkii insanlar diger nesnelerden farkli olarak bilinglidir, kendi
bireysel amaglar1 ve ¢ikarlari dogrultusunda davraniglar sergiler (Kirmizioglu,
2017). Dolayistyla egitim yonetimi, doga bilimlerini model alan disiplinlerle ara-
sindaki sinirlar1 net bir sekilde belirlemelidir. Egitim bilimleri ve 6zelde egitim
yonetiminin amact mevcut durumu agiklamanin 6tesinde, alani icinde bulunulan
tarihsel siireclere, kiltiirel bilesenlere ve deger yargilarina gore ele almak olma-
idir.

Sonug

Egitim bilimleri ve egitim yonetimi lizerine bilim felsefesi tartigmalarinin,
gelecekte de devam edecegi Ongoriilmektedir. Aslinda bu tartismalarin ama-
c1, doga bilimlerini ya da pozitivizmi reddetmek yerine, toplumsal yasamin ve
toplumsal yasamin aktif 6znesi olan insanin karmagik dogasini ¢oziimlemekte
indirgemeci bir yaklagimin yetersizligini ortaya koymaktir. Egitim bilimcilerin
toplumsal olgular1 anlama kapasitelerinin etkili bir diizeye gelebilmesi igin farkli-
liklara acik olmalari ve i¢inde yer aldiklar1 toplumu her yoniiyle tanimalari, orta-
ya koyacaklari tirtinler agisindan daha verimli sonuglar saglayacaktir. Bu ¢alisma,
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bir anlamda doga bilimlerinin ¢izdigi sinirlarin 6tesine bakabilmenin bir istenci
olarak ortaya cikmigtir. Dolayisiyla egitimin niteligini arttirabilmek icin bireysel
ve toplumsal farkliliklara 6nem vermek, bu farklar: anlamak ve yorumlamak her
toplumun egitimdeki basarisi icin zorunlu bir 6l¢iit olarak kabul edilmelidir. Bu
baglamda hermeneutik yaklasim, egitim bilimcilerin gdzleme ve anlama yetene-
gini farkly, alternatif perspektiflerle gelistirmeyi ve doga bilimlerinin sinirlarinin
Otesine gecebilen bir anlayig kazandirmayr amaclamaktadir.

Fakat hermeneutigin farkliliklara olan vurgusunu 0n plana cikaran bakig
agisint tek tiplestirici bir sekilde kullanmak, onun kendi dogasina aykir1 olacaktir
(Kirmizioglu, 2017). Aslinda alternatif perspektifler sunma amacini gozeten her-
meneutigin, bunun yerine gorecelilik icin vurgulanmasi, doga bilimlerini timden
reddeden politik ve ideolojik sapmalara yol acan, tam da pozitivizmin elestirdigi
gibi keyfiyete dayanan bir duruma neden olmasi son derece olasidir. Egitim yo-
netimi alaninda yapilacak calismalarda, bu durumun da dikkate alinmasi 6ngorii-
lebilir. Bilgiyi toplumsal yapiya hizmet etmenin bir araci olarak degil, toplumsal
ve ekonomik giigleri her tiirlii yapiyi, sistemi anlamanin ve elestirel bir tutumla
¢Oziimlemenin araci olarak sunacak bir 6gretimi hedeflemek hareket noktasi
olarak, hermeneutik yaklasimi merkeze almak gerekir (Kale, 1997).
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