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Abstract

In this study, the hypothesis that parental monitoring and positive school climate are related
to high school students' school burnout was tested. This study is a correlational study.
Convenience sampling method was used in the study. The participants of the study were 294
students. Data were gathered by using three instruments. Confirmatory factor analysis and
path analysis techniques were used. For all scales, confirmatory factor analysis was conducted
and scale model, which is the first step of structural equation modelling, was established.
Furthermore, the suitability of the original scale structure was tested with the data. The
structural equation modelling was then established with the latent variables and tested with
path analysis. The fit indices of the model established between school burnout, school climate
and parental monitoring showed that the model was compatible with the data. The model
revealed that there was a negative relationship between school climate and parental
monitoring, and burnout. As the school climate and parental monitoring scores increased,
burnout decreased. Resulst of the study were discussed in line with the related literature.

Keywords: Parental monitoring, positive school climate, school burnout, high school, model
testing

Oz

Bu calismada ebeveyn izlemesi ve olumlu okul ikliminin lise 6grencilerinin okul tiikkenmisligi
sendromu ile iligkili oldugu o6ngoriisii smanmugtir. ligkisel modelde kurgulanan bu
arastirmada uygun Ornekleme yontemi kullanilmigtir. Arastirmaya 294 6grenci katilmustir.
Aragtirma verileri ti¢ 6lgme aract kullanilarak toplanmistir. Bu ¢aliymada dogrulayici faktor
analizi ve yol analizi tekniklerinden yararlanilmistir. Tiim Olgekler icin dogrulayici faktor
analizi ile yapisal esitlik modellemesinin ilk agsamasi olan O6lcme modeli kurulmus, ayni
zamanda veri ile orijinal 6lgek yapisinin uygunlugu test edilmistir. Daha sonra gizil degiskenler
ile yapisal esitlik modellemesi kurulmus ve yol analizi ile test edilmistir. Okul titkkenmisligi,
okul iklimi ve ebeveyn izlemesi arasinda kurulan modele ait uyum indisleri modelin veri ile
uyumlu oldugunu gostermistir. Model incelendiginde, okul iklimi ve ebeveyn izlemesi ile
tilkenmiglik arasinda negatif bir iligkinin oldugu goriilmiistiir. Okul iklimi ve ebeveyn izlemesi
puanlar arttik¢a tiikenmiglik azalmaktadir.

Anahtar sozciikler: Ebeveyn izlemesi, olumlu okul iklimi, okul tikkenmigligi, lise, model
smamast
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Introduction

Although schools have an important place in students' development, the
cumulative effects of negative school experiences are known to negatively affect
them. One of the negative effects of school experiences on students is school
burnout. Students who are exposed to challenging demands that they have
difficulty to meet at school and in their experiences related to school (e.g.
challenging exams, excessive homewok load, teacher pressure, and parents’
wanting them to do nothing but study) for a long time face increasing stress and
undergo burnout when they cannot cope with stress effectively. In a
longitudinal study, it was found that high school students aged between 16-18
face an increasing risk of burnout (Bask & Salmelo-Aro, 2012). McCarthy,
Pretty and Catano (1990) state that the most important sign of burnout
observed in students is the stress and pressure experienced due to the school
and the duties and responsibilities related to the school. Consequently, it is
possible that signs such as loss of interest in school, descrease in academic
achievement, disruption in social skills and interpersonal relationships, fall in
motivation, and school drop-outs may be observed in students (Aypay, 2011).
School burnout is a syndrome that should be carefully examined due to its
potentially negative consequences such as less engagement (Tuominen-Soini &
Salmela-Aro, 2014), absenteeism, dropout and demotivation (Bask & Salmelo-
Aro, 2012), academic procrastination (Cakir, Akca, Kodaz & Tulgarer, 2014),
depression (Salmela-Aro, Savolainen & Holopainen, 2009) and suicide
(Dyrbye, Thomas, Massie, Power, Eacker & Harper et al., 2008). For the
psychological health of students, it is of significance to identify the variable that
are preventing or reducing the effects of burnout.

Two important sources come to fourth in school burnout. One of these is
school, and the other is family (Aypay, 2011, 2012). Students develop school
burnout because of courses, assignments and negative feelings at school, and
excessive pressure in the family on children related to their duties and
responsibilities regarding school and attitudes that are not satisfactory from
their efforts.

Although some aspects of school and some attitudes of the family can cause
school burnout, school and family can play a preventing role with some other
characteristics. For example, Capulcuoglu and Giindiz (2013) found that as
protective-demanding parental attitudes increased students' burnout, democratic
parental attitudes decreased it. According to the findings in the literature
referring to the relationship between burnout and social support, insufficiency of
social support makes individuals more inclined to burnout, whereas social
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support being powerful prevent them from burnout (Boudreau, Santen, Hemphill
& Dobson, 2004; Cam, Deniz & Kurnaz, 2014; Yang & Farn, 2005). These
findings show the importance of identifying burnout-preventing attitudes of
parents who are one of the main sources of social support for adolescents.

Parents realizing the factors that cause burnout in their children at an early
stage is of significance in terms of eliminating these stress factors and provide
the necessary help to children for coping with them effectively. This would be
possible only by parents being informed about their children's daily activities, in
other words monitoring them (Stattin & Kerr, 2000). Studies claim that
parental monitoring fulfils a protective function for different risks regarding
children (Laird, Pettit, Bates & Dodge, 2003; Kalina, Geckova, Klein, Jarcuska,
Orosova, van Dijk et al., 2013), and is related to the adaptation of adolescents
in many respects (Jacobson & Crockett, 2000).

Teachers and peer students are also social support sources of adolescents
(Yildirim, 2004). Family, teacher and friend social support (Kutsal & Bilge,
2012) and relationships with teachers and peer students have been found to
predict burnout in high school students (Zhang, Gan & Zhang, 2005). In a
study, it is reported that as the social support that high school students receive
from their family, teachers and frineds increases, school dependence also
increases (Mengi, 2011). These findings show that peer students and teachers
can be both significant sources of stress and protective in school burnout.

The high school process can be challenging for students due to factors such
as developmental chacteristics, future and career planning, and trying to meet
the expectations of one’s self and others. While some students can successfully
cope with the difficulties in this process, other students avoid everything about
school by leaving aside their responsibilities completely (Acar & Cakir 2015).
Considering that student burnout are negatively related to commitment to
school (Schaufeli, Martinez, Pinto, Salanova & Bakker, 2002; Zhang, Gan &
Cham, 2007), and absenteeism has a negative relationship with students'
attitudes towards school (Adigiizel & Karadag, 2013), students' positive
attitudes towards school (i.e. the school itself, teachers or peer students) are
thought to have a function of preventing the development of school burnout
syndrome. The school having a positive social climate is of great importance in
students' developing positive attitudes towards it. A positive school climate
means that academic development and learning objectives are highlighted,
individuals like teachers and students who constitute the social network at
school establish positive relationships, disciplinary policies are applied
objectively and consistently, and family participation and support are ensured
powerfully. The school climale positively or negatively affects students’
characteristics such as learning, sense of security and risk taking. For this
reason, students’ showing dependence to school is relatd to the school climate
and satisfaction from school (C)zdemir, Sezgin, Sirin, Karip & Erkan, 2010).
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As can be inferred from the literature review provided above, The school
burnout studies (Adigiizel & Karadas, 2013; Aypay, 2011, 2012, 2016; Bask &
Salmelo-Aro, 2012; Boudreau, Santen, Hemphill & Dobson, 2004; Cam, Deniz
& Kurnaz, 2014; Capulcuoglu & Giindiiz, 2013; McCarthy, Pretty & Catano,
1990; Schaufeli, Martinez, Pinto, Salanova & Bakker, 2002; Yang & Farn, 2005;
Zhang, Gan & Cham, 2007) indicate that school and family are important
factors for students’ mental health. These factors may have preventive roles on
students’ mental health as can be exhausting. With regard to the preventing
factors against high school students' school burnout, it is of significance to
examine how parental monitoring and school climate are related to burnout.
Therefore, this study was designed to test the structural equation model formed
to identify the relationships between parental monitoring, positive school
climate and school burnout.

Method

With regard to the preventing factors against high school students' school
burnout, this study investigates how parental monitoring and school climate are
related to burnout. Since this study examined the relationships between
parental monitoring, school social climate, and school burnout, it is a
correlational study. Because of availability and attainability, convenience
sampling method was used in the study.

Participants

The participants of the study were a total of 294 students studying at two
high schools, one located in Istanbul and the other in Batman. Eight of the
students (2.7%) did not state their gender, and 126 of those who did (42.9%)
were female, and 160 (54.4%) were male. Of the students, 122 (41.5%) were 9™
graders, 88 (29.9%) were 10™ graders, 59 (20.1%) were 11™ graders and 21
(7.1%) were 12' graders.

Instruments

Secondary School Burnout Scale (SSBS): This scale development study was
conducted with a total of 728 students studying in 9th, 10th, 11th and 12th
grades of 14 high schools including six regular high schools, seven Anatolian
high schools and a girls' vocational high school located in Siirt, Bursa, Izmir and
Eskisehir by Aypay (2012). The data were split into two halves, Exploratory
Factor Analysis (EFA) was conducted on the first half, and Varimax Rotation
Technique was employed. The KMO value of SSBS was found as 0.88, and the
Bartlett's test result was significant (x* g4 =5517,651, p<.01). After the
rotation, seven factors having an eigenvalue higher than 1 (3.70, 3.65, 3.22, 2.60,
2.58, 2.52 and 2.33) explained 61% of the total variance (10.89%, 10.75%,

9.48%, 7.66%, 7.60%, 7.41% and 6.86%). Factor loadings of the items ranged
between .47 - .86 except one factor (.37), and common variances between .43-
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.77. The factors were named as "Lose of Interest in School" (LIS), "Burnout
from Studying" (BS), Burnout Due to Family" (BDF), "Burnout from
Homework" (BH), "Feeling Suffocated and Bored of Teacher Attitudes"
(FSBTA), "Need to Rest and Have Fun" (NRHF), and "Incompetency at
School" (IS). The factors of SSBS showed moderate correlations with the total
score, and low or moderate correlations with each other. In the CFA, the chi-

square value calculated for data fit was significant, x s06) = 1141.11, p<.01. The

ratio x*/sd=2.92 which took into account the effect of sample size was found to
be quite low. The other data fit indices for the model were as follows:
[GFI=0.93, AGFI=0.91, PGFI=0.90, RMSEA=0.05, CFI=0.94]. These indices
show that obtained data fit with model (Joreskog & Sorbom, 1993; Kline, 2007;
Tabachnick & Fidell, 2007). To identify the criterion sampling of SSBS,
Academic Locus of Control Scale was used. The sub-factor scores of SSBS
showed low- and moderate-level significant correlations that were positive with
external control locus and negative with internal control locus. The Cronbach
alpha internal reliability coefficients calculated for the sub-factors of SSBS were
.86, .82, .83, .67, .75, .72 and .72, respectively.

Parental Monitoring Scale (PMS): Developed by Kerr and Stattin (2000), this
scale aims to measure parents' knowledge of their children's daily activities
outside school, and duration and content of these activities. In its original form,
the scale is filled by both adolescents and parents. It consists of nine items. The
statements on to what extent parents are informed of the adolescents' activities
in their free time are rated on a 5-point Likert scale (from 1- never informed, to
5- always informed). The Cronbach Alpha internal consistency coefficient was
.85 for the adolescent form, and .82 for the parent form. In the scale adapted to
Turkish by Dogruyol (2008), both adolescents for their parents and the parents
for themselves were asked to respond to measure to what extent they
monitored adolescents. In the forms filled by the adolescents for their parents'
monitoring behaviours, the reliability for the mother form was .85, and the
father form .90. The reliability of the forms filled by the mothers was .87, and
the reliability of those filled by the fathers was .86. The scale was exposed to
another validity and reliability study by Sayil, Kumru, Bayraktar, Ozdikmenli-
Demir and Kindap (2008). The forms were filled only by the parents of high
school students in 9" to 11* grade. In the study, an item that seemed to be
culturally contrary to the lifestyle of Turkish adolescents was excluded from the
scale. The Alpha reliability of the scale was .86 for the mothers, and .89 for the
fathers.

School Social Climate Scale (SSCS): Developed by Hanif and Smith (2007)
to measure adolescents' perceptions of school climate, the scale consists of 33
items, of which five items are reversely rated, and it is marked on a five-point
Likert scale (1= strongly disagree, 2= disagree, 3= not sure, 4= agree, 5=
strongly agree) (cited in Hanif, 2007). The scale has three sub-dimensions being
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the views on school, teachers and peer students. High scores in the scale refer
to positive perceptions of school climate, and low scores to negative perceptions
of the school climate. The Alpha coefficient of the original scale was .78. The
Turkish adaptation of the scale was conducted by Bayar and Ucanok (2012) on
a total of 1238 adolescents, of whom 595 (48.1%) were male and 643 (51.9%)
female, from 6th to 12th grades at state and private schools located in Istanbul,
Ankara, Mersin, Hatay, Gaziantep and Malatya. The KMO value of the scale
was .0.97. The principal components analysis conducted by using Promax
rotation technique was repeated by excluding three items that fell below .30 in
item total correlations. A three-factor structure (i.e. school, teachers and
students), which explained 57.18% of the total variance, had factor loadings
ranging between .35 and .90, and showed the same pattern with the factor
structure in the original scale, was obtained. The Alpha coefficient for the
whole scale was .96, and for the sub-dimensions .90, .94 and .88.

Data Analysis

In this study aiming to test a model between school climate, parental
monitoring and burnout, confirmatory factor analysis and path analysis
techniques were used. Confirmatory factor analysis was conducted and scale
model, which is the first step of structural equation modelling, was established.
In addition, the suitability of the original scale structure was tested with the
data. After CFA was conducted on all scales, the structural equation modelling
was established with the latent variables and tested with path analysis. At this
step, the aim was to establish a model including all scale items, but the software
did not allow testing that model. For this reason, total scores were calculated
for each sub-scale, and path analysis was done on the total scores. Because the
parental monitoring scale had one dimension, scale items were used as the
observed variables in this scale.

Findings
The CFA model for the School Burnout Scale is presented in Figure 1, and
the fit indices obtained as a result of the analysis are given in Table 1.

Table 1
Confirmatory Factor Analysis Fit Indices for the School Burnout Scale

Fit Indices Value Interpretation

X 1001.50 (p <.05)

sd 520

x>/ sd 1.93 Excellent Fit (Tabachnick & Fidell, 2007)
RMSEA .056 Acceptable (Joreskog & Sorbom, 1993)
SRMR .075 Acceptable (Anderson & Gerbing, 1984)
CFI 92 Good Fit (Kline, 2005)

NFI .84 Acceptable (Hooper, Coughlan & Mullen, 2008)
NNFI 91 Good Fit (Kline, 2005)
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According to the CFA results, all fit indices are within the acceptable range.
The original factor structure of the scale was also confirmed for the participant
group of this study.

Chi-Sguare=1001.50, 4df=520, P-value=0.00000, EMSEA=0.056

Figure 1. Confirmatory factor analysis model for the school burnout scale
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Since factor loadings cannot have been seen properly in Figure 1, factor
loadings given separately in Table 2.

Table 2
Factor Loadings for the School Burnout Scale
Factors / Ttems Standardiged factor Factors / Items Standardiz.ed factor
loadings loadings

F1 F5
T7 .69 T9 S8
T16 .62 T18 .59
T19 34 T23 .39
T20 75 T31 53
T26 .73 F6
T30 .59 T13 .30

F2 T22 .59
T2 .65 T27 34
T3 42 T33 .60
T8 83 F7
T10 23 T11 72
T14 .50 T12 .58
T21 S1 T24 .62

F3 T25 A7
T6 .59  Burnout
T17 .78 F1 53
T28 42 F2 .63
T29 .84 F3 S1
T32 52 F4 .83

F4 F5 91
T1 43 F6 .78
T4 .58 F7 41
T5 .50
T15 75
T34 41

The CFA model for the Parental Monitoring Scale is presented in Figure 2,
and the fit indices are given in Table 3. According to the fit indices, the data
obtained in this study are compatible with the original factor structure of the
scale.

Table 3

Confirmatory Factor Analysis Fit Indices for the Parental Monitoring Scale
Fit Indices Value Interpretation
X 31.16 (p < .035)
sd 16
x*/sd 1.95 Excellent Fit (Tabachnick & Fidell, 2007)
RMSEA .057 Acceptable (Joreskog & Sorbom, 1993)
SRMR .029 Good Fit (Kline, 2005)
CFI 99 Excellent Fit (Hu & Bentler, 1999)
NFI 98 Excellent Fit (Hu & Bentler, 1999)
NNFI .98 Excellent Fit (Hu & Bentler, 1999)
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cme MAL
Jme MAT |
Jos= MAT |
1.00
1.137™= Mad |
_ez MAS |
Joe*= MAG |
_ee= MAT |
STe MAR |
Chi-S3quare=31.16, df=16, P-value=0.01285, BEMSER=0.037

Figure 2. Confirmatory factor analysis model for the parental monitoring scale

The CFA model for the School Social Climate Scale is presented in Figure
3, and the fit indices are given in Table 4. According to the CFA results, the
data gathered in the study were compatible with the original factor structure of
the scale. These findings showed that the measurement model was ensured.

Table 4
Confirmatory Factor Analysis Fit Indices for the School Social Climate Scale

Fit Indices Value Interpretation

X 947.49 (p < .05)

sd 402

x*/sd 2.36 Good Fit (Kline, 2005)
RMSEA .068 Acceptable (Joreskog & Sorbom, 1993)
SRMR .058 Acceptable (Anderson & Gerbing, 1984)
CFI .95 Excellent Fit (Tabachnick & Fidell, 2011)
NFI 92 Good Fit (Kline, 2005)

NNFI .95 Good Fit (Kline, 2005)
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Chi-Square=547.4%, df=402, P-value=0.00000, RMSEZ=0.0&8

Figure 3. Confirmatory factor analysis model for the school climate scale
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To test the structural model, relationships were defined between parental
monitoring and school climate, and burnout, but the model could not be
established in spite of an iteration value of 140 (the software could not produce
any results). Therefore, while testing the structural model, the total scores from
the seven sub-dimensions of the burnout scale were regarded as the observed
variables for the burnout scale, and the total scores from the three sub-
dimensions of the school climate scale were regarded as the observed variables
for the school climate scale. Because the parental monitoring scale had one
dimension, the observed variables for this scale were the scale items. The model
obtained as a result of the path analysis is presented in Figure 4, and the fit
indices are given in Table 5.

Table 5

Fit Indices of the Structural Equation Modelling
Fit Indices Value Interpretation
x 285.23 (p < .05
sd 132
x*/sd 2.16 Good Fit (Kline, 2005)
RMSEA .063 Acceptable (Joreskog & Sorbom, 1993)
SRMR .058 Acceptable (Anderson & Gerbing, 1984)
CFI .95 Excellent Fit (Tabachnick & Fidell, 2011)
NFI .90 Good Fit (Kline, 2005)
NNFI 94 Good Fit (Kline, 2005)

U.sz \ Tl =15.20
\\U

Ti =13 59
sz |

Q.EZ\ z.
—_— /_/
1.24 EB4 ”—_D'Bg%“ﬂ% 2.14
0.71 “0.24 4 T4 [|=10.es
. 7 < i

- e
L i
- /D N -
5,)*/ \ ¥ . .
25 ) /-‘./s \\ Té §.2

31.98

1€.1 /” \' T? - 41
f

chi-Square=285.23, df=132, P-value=0.00000, RMSEA=0.063

Figure 4. Structural equation modelling scale model
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The fit indices of the model showed that the model established between
school climate, parental monitoring and burnout was compatible with the data.
Accordingly, the structural representation of the model is given in Figure 5.
The model revealed that there was a negative relationship between school
climate and parental monitoring, and burnout. As the school climate and
parental monitoring scores increased, burnout decreased. In addition, if a
regression equation was to be established between these variables, it would be
as in the following: Burnout = - 0.24 x Parental — 0.48 x Climate (R? = .33)

.00
—
-0.24

-0.4B

@
.00

Chi-Square=285.23, df=132, P-value=0.00000, RMSEZR=0.063

=*+0.87

Figure 5. Structural equation modelling structural model

Discussion, Conclusion and Suggestions

In this study that aimed to test a model between school climate, parental
monitoring and burnout, the structural equation modelling established after
confirmatory factor analysis for all scales was tested through path analysis. The
results of this analysis showed that as the school climate and parental
monitoring scores increased, the school burnout scores decreased. The school
climate scale consisted of statements for identifying students' positive attitudes
towards the school itself, teachers and peer students. According to the path
analysis, there was a moderate negative relationship between the scores in the
school climate scale and the scores in school burnout scale (» = -0.48). In other
words, students' positive attitudes towards school fulfil a preventive function
against school burnout.

Students spend a considerable amount of time at school every day. In this
regard, when school is a place where students feel happy, it is not perceived as a
source of stress despite the long- time spend at school. However, if school is a
place where students feel unhappy, having to live in such a place for long time
periods turns school into a significant source of stress.

Studies on school climate show that in a positive school climate, students'
subjective well-being level are higher (Ruus, Veisson, Leino, Ots, Pallas, Sarv et
al.,, 2007; Shochet, Dadds, Ham & Montague, 2006), they have higher
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commitment to school and better learning experiences (Blum, McNelly &
Rinehart, 2002; Goodenow & Grady, 1993; Lee, Smith, Perry & Smylie, 1999;
Osterman, 2000; Wentzel, 1997), they have less experiences of being victim and
guilty (Gottfredson, Gottfredson, Payne & Gottfredson, 2005), they use drugs
less and experience psychological problems less (Kasen, Johnson & Cohen,
1990; LaRusso, Romer & Selman, 2008; Ruus et al., 2007; Shochet et al., 2006),
and they are protected from risks more effectively (Greenberg, Weissberg,
O’Brien, Zins, Fredericks, Resnik et al., 2003).When the finding revealed in
this study, which showed that in a positive school atmosphere, there would be
less school burnout, is considered together with the findings in the literature,
this finding seems quite sensible and is compatible with the expectations.

Path analysis results revealed that parental monitoring had a weak negative
relationship with school burnout syndrome (r=-0.24). These results show that
parental monitoring has a function of preventing the risk of developing school
burnout syndrome. In the literature, findings are also reposted which shows
that parental attitudes reduce burnout in students (Capulcuoglu & Giindiiz,
2013), parental monitoring is related to many issues about adolescents'
adaptation (Jacobson & Crockett, 2000) and fulfil a protective function against
different risks for children (Laird et al., 2003; Kalina et al., 2013). In the
literature, it is reported that social support also has a role of protecting
individuals from burnout (Boudreau et al., 2004; Cam et al., 2014; Yang &
Farn, 2005).

Parents developing the right attitudes towards their children and
contributing to their development in any respect is only possible by being caring
for them, and accepting the existence of their children and the responsibilities
of being a parent. This basically requires them to be informed of what their
children are engaged in and whom they are with when they are away. While this
situation, which is called parental monitoring (Stattin & Kerr, 2000), gives
parents the opportunity to access what they should know about their children, it
also provides them the difficulties that cause negative effects and stress on the
children. If the parents who have this particular knowledge are effective
parents, they will think about how their children can cope with the factors of
stress and try to equip them with the necessary knowledge and skills. In this
way, children will not be desperately exposed to a source of stress.

The fact that individuals who can deal with life more effectively have better
psychological health is now widely known. When the finding that parental
monitoring is negatively related to students' school burnout is considered in this
regard, it can be argued that when parents monitor their children, they realize
their children's negative experiences about the school earlier. This early
realisation gives parents the opportunity to make the necessary intervention so
that they can effectively cope with the negative experiences at school. The
parents who can make use of this opportunity fulfil a significant function in
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terms of protecting their children from school burnout. The regression equation
showed that parental monitoring and school social climate had a negative,
moderate and significant relationship with school burnout. These two variables
together explained 33% of the total variance in the students' school burnout.

Although this study was conducted on a limited sample, it is thought to be of
significance because it enables understanding how the variables of school
climate and parental monitoring are related to school burnout syndrome. It can
be said that as students develop positive attitudes towards the school climate
and as parents monitor their adolescent children, the risk of developing school
burnout syndrome decreases in these students.

Based on this study, parents' awareness can be raised on parental
monitoring and the protective functions of parental monitoring through
seminar at schools. Parents should be informed about how an effective and
right parental monitoring process can be achieved. Additionally, school
principals, guidance teachers and subject area teachers should also be informed
that the primary factor in protecting students from school burnout is developing
positive attitudes towards the school (i.e. the school itself, teachers and peer
students). With regard to the preventing factors against students' school
burnout, some program based on developing proactive parent-child
relationship and establishing positive school climate may be tested by using
experimental research design.
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Tiirkce Siiriim

Giris

Okullar 6grencilerin gelisiminde ¢ok dnemli bir yere sahip olmakla birlikte;
okullarda gegirilen olumsuz yasantilarin birikimli etkilerinin 6grencileri
olumsuz etkiledigi de bilinmektedir. Okuldaki olumsuz yasantilarin 6grenciler
iizerindeki olumsuz etkilerinden bir tanesi okul tiikenmisligidir. Ogrenciler
okulda ve okulla iligkili yasantilarinda karsilamakta zorlandiklari taleplerle
(6rnegin zorlayan simavlar, agir1 6dev yiikii, 6gretmenlerin baskisi, ebeveynlerin
stirekli ders caligilmasini istemeleri gibi) uzun siire karsi karsiya kaldiklarinda,
gittikce artan bir strese maruz kalirlar. Yasadiklar1 bu stresle etkili bir bicimde
bas edemediklerinde 6grenciler okuldan kaynaklanan bir tiikenme sendromu
gelistirmeye baslarlar. Ornegin uzunlamasma yapilan bir calismada 16-18
yaglar1 arasinda bulunan lise 6grencilerinin gittikce artan bir tiikkenme riskiyle
kars1 karstya olduklar: belirlenmistir (Bask ve Salmelo-Aro, 2012). McCarthy,
Pretty ve Catano (1990) ogrencilerde gozlenen en Onemli tiikkenmiglik
belirtisinin okuldan ve okula iliskin gorev ve sorumluluklardan dolay1 yasanan
stres ve baski oldugunu belirtmektedirler. Bu durumun bir sonucu olarak
ogrencilerde okula kars ilgi kaybi, akademik basarida diisiis, sosyal becerilerde
ve kisiler arasi iliskilerde bozulma, ders motivasyonunda diisiis ve okulu terk
etme gibi belirtiler ortaya ¢ikmasi muhtemeldir (Aypay, 2011). Okul
titkkenmisligi okula devamsizlik, okul terki ve motivasyon azalmasi (Bask ve
Salmelo-Aro, 2012); akademik erteleme (Cakir, Akca, Kodaz ve Tulgarer,
2014); depresyon (Salmela-Aro, Savolainen ve Holopainen, 2009); intihar
(Dyrbye, Thomas, Massie, Power, Eacker, Harper ve digerleri, 2008) gibi
potansiyel olumsuz sonuclar1 dolayisiyla {izerinde durulmasi gereken bir
sendromdur. Ozellikle de bu sendromun gelismesini énleyici ya da etkilerini
azaltici degiskenlerin belirlenmesine yonelik caligmalar Ogrencilerin ruh
sagligin1 korumaya yardim edici sonuglar1 ortaya koymasi acisindan daha da
biiyiik bir 6nem arz etmektedir.

Okul tiikenmigliginde iki 6nemli kaynak dikkati ¢cekmektedir (Aypay, 2011,
2012). Bunlardan biri okul, digeri de ailedir. Ogrenciler okulda dersler, 6devler
ve hissettikleri olumsuz duygulardan otiirii; ailede de okulla iligkili gorev ve
sorumluluklar konusundaki asir1 baskilar ve cocuklarinin gayretlerinden tatmin
olmayan ebeveyn tutumlarindan Otirii okul tikenmislii sendromu
gelistirmektedirler.

Okulun baz1 ozelliklerinin ve ailenin Ogrenciye yonelik okulla ilgili bazi
tutumlarinin 6grencilerde okul tiikenmisligine neden olabilmesine ragmen okul
ve aile farkli bagka ozellikleri ile 6grencilerde goriilebilecek okul tiikenmisligi
konusunda koruyucu bir rol oynayabilirler. Ornegin ana-baba tutumlarmin lise
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Ogrencilerinin tiikkenmigliklerini yordayan bir degisken olduguna iligkin
bulgunun elde edildigi Capulcuoglu ve Giindiiz’'iin (2013) calismasinda
koruyucu-istek¢i ana baba tutumlariin 6grencilerdeki tiikkenmigligi artirirken,
demokratik ana baba tutumlarinin da ogrencilerdeki tiikkenmigligi azalttig
belirlenmigtir. Alan yazinda tiikkenmiglik sendromu ile sosyal destek arasinda
yakin bir iliski olduguna isaret eden bulgular yer almaktadir. Bu bulgulara gore
sosyal destegin azligi bireyleri tiikenmeye daha yatkin hale getirmekte iken,
sosyal destegin giiclii olmasi bireyleri tilkenmeden koruyan bir iglev
gormektedir (Boudreau, Santen, Hemphill ve Dobson, 2004; Cam, Deniz ve
Kurnaz, 2014; Yang ve Farn, 2005). Ergenlerin sosyal destek kaynaklar i¢inde
ana babalarin Onemli bir yere sahip oldugu disiiniildiigiinde, ana baba
tutumlarinin  6grencilerdeki tiikkenmisligi onlemedeki roliiniin daha detayh
aragtirilmasi gerektigi ortaya ¢ikmaktadir.

Ana babalarin cocuklarinda tiikkenmeye neden olan stres etkenlerini erken
fark etmelerinin onlarin bu stres etkenlerinin cocuklari iizerindeki olumsuz
etkilerini bertaraf etme ve cocuklarina bu stres faktorleriyle etkili bir bicimde
bag edebilmeleri icin gerekli yardimi saglama giicii verecektir. Bu da ana
babalarin cocuklarinin giinliik etkinliklerinden haberdar olmalariyla, yani onlari
izlemeleriyle (Stattin ve Kerr, 2000) miimkiin olacaktir. Alanyazinda ana baba
izlemesinin cocuklar1 acisindan farkli riskler icin koruyucu bir islevi yerine
getirdigine (Laird, Pettit, Bates ve Dodge, 2003; Kalina, Geckova, Klein,
Jarcuska, Orosova, van Dijk ve digerleri, 2013), ergenlerin pek ¢ok konuda
uyumu ile yakindan iligkili olduguna (Jacobson ve Crockett, 2000) dair
caligmalar vardir.

Ogretmenler ve okul arkadaglari da &grencilerin  sosyal destek
kaynaklarindandir (Yidirim, 2004). Lise Ogrencilerinde aile, ogretmen ve
arkadag sosyal desteginin (Kutsal ve Bilge, 2012) ve Ogretmenler ve diger
ogrencilerle iligkilerin okul tiikenmisgligini yordadigi bulunmustur (Zhang, Gan
ve Zhang, 2005). Bir calismada ortadgretim Ogrencilerinin aile, 6gretmen ve
arkadastan aldigi sosyal destek yiikseldikce okul bagliligmin arttig
belirlenmistir (Mengi, 2011). Bu bulgular, akran 6grencilerin ve 6gretmenlerin
stres kaynaklar1 olabilecekleri gibi okul tiikkenmisliginden koruyucu birer
kaynak da olabileceklerini gostermektedir.

Ortadgretim siireci, gelisimsel Ozellikler, gelecek ve kariyer planlama,
kendisinin ve cevresindekilerin beklentileri karsilayabilme diisiincesi gibi
faktorlerle 6grenciler icin zorlu bir hal almaktadir. Bu siirecteki zorluklarla baz1
Ogrenciler olumlu bir sekilde bas edebilirken bazi Ogrenciler de
sorumluluklarint tamamen bir kenara birakip okulla ilgili her seyden
kagmaktadir (Acar ve Cakir 2015). Ogrencilerde goriilen tiikenmisligin okul
bagliligr ile negatif iligkili oldugu (Schaufeli, Martinez, Pinto, Salanova ve
Bakker, 2002; Zhang, Gan ve Cham, 2007) ve okula devamsizligin 6grencilerin
okula yonelik tutumlari ile negatif bir iliski gosterdigi (Adigiizel ve Karadas,
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2013) hatirlandiginda, 6grencilerin okula yonelik olumlu tutumlarinin (yani
okulun kendisine, Ogretmenlere ya da akran oOgrencilere) onlarin okul
tikenmisligi sendromu gelistirmelerinde koruyucu bir islev gorebilecegi
diisiiniilmektedir. Ogrencilerin okula yénelik olumlu tutum gelistirmelerinde
okulun olumlu bir sosyal iklime sahip olmasinin siiphesiz 6nemli bir rolii vardir.
Olumlu bir okul iklimi akademik gelisme ve O0grenme amaclarinin 6n plana
ciktigl, okuldaki toplumsal ag1 olusturan 6gretmen, 0grenci gibi taraflarin saygi
cercevesinde olumlu iligkiler kurdugu, disiplin politikalarinin adaletle ve tutarll
bir bigcimde uygulandigi, aile desteginin ve katiliminin giigli bir bicimde
saglandigr bir oOzellik gosterir. Okul iklimi, 6grencilerin 6grenme, giivenlik
duygusu ve risk alma gibi 6zelliklerini olumlu ya da olumsuz olarak etkiler. Bu
nedenle, Ogrencilerin okula baglhlik gostermesi, okul iklimi ve okuldan
memnuniyet ile iligkilidir (Ozdemir, Sezgin, Sirin, Karip ve Erkan, 2010).

Yukarida 6zetlenen alanyazindan (Adigiizel ve Karadag, 2013; Aypay, 2011,
2012, 2016; Bask ve Salmelo-Aro, 2012; Boudreau, Santen, Hemphill ve
Dobson, 2004; Cam, Deniz ve Kurnaz, 2014; Capulcuoglu ve Giindiiz, 2013;
McCarthy, Pretty ve Catano, 1990; Schaufeli, Martinez, Pinto, Salanova ve
Bakker, 2002; Yang ve Farn, 2005; Zhang, Gan ve Cham, 2007) anlasildig1
tizere, okul tiikenmisligi calismalar1 okul ve ailenin 6grencilerin ruh sagligi
acisindan  Onemli faktorler olduguna isaret etmektedir. Bu faktorler
Ogrencilerin ruhsagligi icin tiiketici olabildigi gibi koruyucu bir rol de
oynayabilir. Lise Ogrencilerinin okul tiikkenmisligi gelistirmelerinde koruyucu
faktorler olarak ana baba izlemesi ve okul ikliminin tiikkenmislikle nasil
iliskilendiginin arastirilmast Onemli goriilmektedir. Bu nedenle bu calisma
ebeveyn izlemesi, okul sosyal iklimi ve okul tiikkenmisligi arasindaki iligkileri
belirlemek amaciyla olusturulan bir yapisal esitlik modelini test etmek {izere
tasarlanmistir.

Yontem

Bu calismada lise Ogrencilerinin okul tiikkenmisligi gelistirmelerinde
koruyucu faktorler olarak ana baba izlemesi ve okul ikliminin tiikenmiglikle
nasil iligkilendigi arastirilmaktadir. Bu caliymada ebeveyn izlemesi, okul sosyal
iklimi ve okul tiikenmisligi arasindaki iligkiler belirlenmeye calisildigindan, bu
calisma iligkisel bir arastirmadir. Arastirmada kullanigshlik ve erisilebilirlik
ozellikleri nedeniyle uygun 6rnekleme yontemi kullanilmistir.

Arastirma Grubu

Arastirma grubu biri Istanbul’da, digeri Batman’da bulunan iki lisede
ogrenimini siirdiiren toplam 294 Ogrenciden olusmaktadir. Ogrencilerin 8’
(%2.7) cinsiyetini belirtmemis olup, cinsiyetini belirten O6grencilerin 126’s1
(%42.9) kiz, 160’1 da (%54.4) erkek dgrencidir. Ogrencilerin 122’si dokuzuncu
sinif (%41.5), 881 (%29.9) onuncu sinif, 59’u (%20.1) on birinci sinif ve 21’i de
(%7.1) on ikinci sinif dgrencisidir.
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Ol¢me Araclar

Ortadgretim Ogrencileri Icin Okul Tiikenmisligi Olgegi (OOTO): Aypay (2012)
tarafindan gelistirilen bu 6lcekle ilgili calisma Siirt, Bursa, Izmir ve Eskisehir
illerinde bulunan; 6’s1 genel lise, 7’si anadolu lisesi ve 1’i kiz meslek lisesi olmak
iizere 14 ortadgretim okulunun 9, 10, 11 ve 12. simiflarinda 6grenim goren
toplam 728 dgrenci iizerinde gerceklestirilmistir. OOTO’niin yap: gegerligi icin
728 kisilik calisma grubundan elde edilen verilerin ilk yarisina AFA, ikinci
yarisma da DFA uygulanmigtir. AFA’da Varimax DoOndiirme teknigi
kullamilmistir. OOTO’ye ait KMO degeri 0.88; Bartlett’s Testi sonucu, manidar

bulunmustur (2 (946) =5517,651, p<.01). Varimax DoOndiirme’si sonucu,

Ozdegeri 1’den biiyiik yedi faktoriin 6zdegerleri sirasiyla soyledir: 3.70, 3.65,
3.22, 2.60, 2.58, 2.52 ve 2.33. Toplamda %61 olan aciklanan varyansin
faktorlerce aciklanan oranlar sirasiyla %10.89, %10.75, %9.48, %7.66, %7.60,
%7.41 ve %6.86’dir. Tim maddelerin faktor yiik degerleri .47 - .86 arasinda
olup, bir madde haric (.37) ortak varyans degerleri .43-.77 arasindadir.
Faktorlere sirastyla “Okula Tlgi Kaybi” (OIK), “Ders galismaktan Tiikenme”
(DCT), “Aileden Kaynakli Tiikenmislik” (AKT), “Odev Yapmaktan Tiikenme”
(OYT), “Ogretmen Tutumlarindan Bunalma ve Sikilma” (OTBS), “Dinlenme
ve Eglenme Gereksinimi” (DEG) ve “Okulda Yetersizlik” (OY) isimleri
verilmistir. OOTO niin faktorleri toplam puanla orta diizeyde, birbirleri ile de
diisik ya da orta diizeyde korelasyonlar gostermistir. DFA’da Model veri

uyumuna iligkin hesaplanan ki-kare degeri manidardir, x> (s06) = 1141.11, p<.01.

Orneklem biiyiikligiiniin etkisinin de hesaplamaya dahil edildigi “ki-kare
serbestlik derecesi” oranmi oldukg¢a diigiikk bulunmustur (x*/sd=2.25). Ayrica
modele ait diger uyum iyiligi indeksleri de soyledir: [GFI=0.93, AGFI=0.91,
PGFI=0.90, RMSEA=0.05, CFI=0.94]. These indeksler verinin modelle
uyumlu oldugunu gostermektedir (Joreskog ve Sorbom, 1993; Kline, 2007,
Tabachnick ve Fidell, 2007). OOTO’niin 6lgiit gegerligini incelemek igin
Akademik Kontrol Odagi Olgegi (AKOO) kullanilmistir. OOTO alt faktor
puanlari ile AKOO alt 6lgek puanlari (ADKO ve AIKO) arasinda dig kontrol
odag ile pozitif, i¢ kontrol odag: ile negatif olmak tizere diisiik ve orta diizeyde
anlamli korelasyonlar vardir. OOTO’niin giivenirligi Cronbach Alpha ic
tutarlilik katsayist ile belirlenmistir. OOTO’niin alt faktorleri icin hesaplanan
Cronbach Alpha i¢ tutarhlik katsayilar sirasiyla .86, .82, .83, .67, .75, .72 ve
.72°dir.

Ebeveyn Izlemesi Olgegi (EIO): Kerr ve Stattin (2000) tarafindan gelistirilen
bu Olcek, ebeveynlerin ergen cocuklarinin okul disindaki giinliik aktiviteleri ve
bu aktivitelerin siire ve igerigi ile ilgili olarak sahip olduklar1 bilgiyi
degerlendirmeyi amaglamaktadir. Olgek orijinalinde hem ergenler hem de anne
ve babalar tarafindan doldurulmaktadir. Olgek 9 maddeden olusmaktadir.
Olgekte yer alan ve ergenlerin bos zamanlarinda yaptiklar1 aktivitelerden
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ebeveynlerin ne oranda haberdar oldugunu belirten ifadeler 5°1i likert tipinde
(1- higbir zaman haberi olmaz, 5- her zaman haberi olur) yanitlanmaktadir.
Arastirmacilar ergenlerin doldurduklar1 ifadeler igcin Cronbach Alfa ig
tutarhgimt .85 olarak, ebeveynlerin doldurdugu form igin .82 olarak
hesaplamislardir. Olgek Dogruyol (2008) tarafindan Tiirkgeye uyarlanmustir. Bu
calismada Olcekler anne ve babalarinin kendilerini ne diizeyde izledigini
belirleyecek bicimde ergenlere anneleri ve babalari igin ayr1 ayr
doldurtulmustur. Hem de annelere ve babalara kendi ergen ¢ocuklarini izleme
diizeylerini belirleyecek bicimde kendileri icin ayr1 ayri doldurtulmustur.
Yapilan uyarlama calismasinda, ergenler tarafindan anne ve babalarinin izleme
davraniglari igin doldurulan formlarda anne formu icin .85, baba formu icin .90
giivenirlik katsayilari elde edilmistir. Annelerin kendi izleme davranislar icin
doldurduklar1 formlarda .87, babalarin kendi izleme davraniglar1 igin
doldurduklari formlarda .86 giivenirlik katsayilar1 hesaplanmustir. Olcek daha
sonra Sayil, Kumru, Bayraktar, Ozdikmenli-Demir ve Kindap (2008) tarafindan
tekrar gecerlik ve giivenirlik calismasina tabi tutulmustur. Sadece anne ve baba
tarafindan cevaplanan formlar 9-11. smiflara devam eden lise Ogrencileri
iizerinde gergeklestirilmistir. Bu calismada Tiirk ergenlerin yasam tarzina
kiiltiirel olarak cok aykiri duran bir madde olcekten cikarilmustir. Olgegin
Cronbach Alfa i¢ tutarlik katsayillar1 anne icin .86, baba icin .89 olarak
bulunmustur.

Okul Sosyal Iklimi Olgegi (OSIO): Hanif ve Smith (2007) tarafindan
ergenlerin okul iklimi algilarim 6lgmek icin diizenlenen bu 6lcek 5’ ters madde
olmak iizere 33 maddeden olusmaktadir ve besli likert tipi (1= kesinlikle
katilmiyorum, 2= kismen katilmiyorum, 3= emin degilim, 4= kismen
katiliyorum, 5= kesinlikle katiliyorum) bir élgektir (akt. Hanif, 2007). Olgegin
okula, 6gretmenlere ve okuldaki diger 0grencilere iliskin diisiinceler olmak
lizere iig alt boyutu vardir. Olgekten alinan yiiksek puanlar okul iklimine iliskin
olumlu algilari, diisiik puanlar ise okul iklimine iligkin olumsuz algilar
gostermektedir. Orijinal 6lgek .78 Cronbach Alfa katsayisina sahiptir. Olgegin
Tiirkiye 6rneklemine uyarlamasi, Bayar ve Ucanok tarafindan (2012), Istanbul,
Ankara, Mersin, Hatay, Gaziantep ve Malatya’da Milli Egitim Bakanlig’'na
bagli devlet okullar1 ve 6zel okullarin 6, 7, 8, 9, 10, 11 ve 12. simiflarinda
Ogrenimini siirdiiren 595’1 erkek (% 48.1), 643’1 kiz (% 51.9) olmak iizere
toplam 1238 ergenden olusmaktadir. Okul Sosyal Tklimi Olcegi icin hesaplanan
KMO degeri 0.97°dir. Promax doniistirme islemi kullanilarak yapilan temel
bilesenler analizinde ii¢ maddenin madde toplam korelasyonlarinin .30’un
altinda olmasi nedeniyle bu ii¢ madde elenerek analiz yinelenmistir.
Tekrarlanan analizde toplam degismenin % 57.18ini aciklayan, faktor yiik
degerleri .35 ile .90 arasinda degisen, faktOr yapisi orijinal Olcekteki ile ayni
oriintiiye sahip ii¢ faktdrli (Okul, 6gretmenler ve 6grenciler) bir yapi elde
edilmistir. Olgegin hesaplanan Cronbach Alfa ig tutarlik katsayis1 .96 olup,
Olcegin alt boyutlar icin sirasiyla .90, .94 ve .88 alfa degerleri hesaplanmuistir.
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Verilerin Analizi

Okul iklimi, ebeveyn izlemesi ve tiikenmislik arasinda bir model test etmeyi
amaglayan bu ¢aligmada dogrulayici faktor analizi ve yol analizi tekniklerinden
yararlanilmigtir. Dogrulayici faktor analizi ile yapisal esitlik modellemesinin ilk
asamasi olan O6lgme modeli kurulmus, ayni zamanda veri ile orijinal Olgek
yapisinin uygunlugu test edilmistir. Tiim 6lgekler i¢in dogrulayici faktor analizi
yapildiktan sonra gizil degiskenler ile yapisal esitlik modellemesi kurulmus ve
yol analizi ile test edilmistir. Bu agsamada, tiim 6l¢cek maddelerinin dahil edildigi
bir model kurulmak istenilmis, ancak yazilim bu modelin test edilmesine imkéan
vermemistir. Bu nedenle her bir alt 6lgek i¢in toplam puanlar hesaplanmis ve
yol analizi toplam puanlar iizerinden yapilmistir. Ebeveyn izlemesi Olcegi tek
boyutlu oldugu igin, bu Olcekte gozlenen degiskenler olarak yine Olgek
maddeleri kullanilmigtir.

Bulgular

Tiikkenmiglik 6lcegine ait dogrulayici faktor analizi modeli Sekil 1’de, analiz
sonucu elde edilen uyum iyiligi indisleri ise Tablo 1’de sunulmustur.
Tikenmislik 6lcegi icin yapilan dogrulayici faktor analizi sonuglarina gore, tim
uyum iyiligi indislerinin kabul edilebilir sinirlar arasinda oldugu goriilmiistiir.
Bagka bir deyisle, 6l¢egin orijinal faktor yapist bu calismanin yiritildigi
arastirma grubunda da saglanmistir. Sekil 1’de faktor yiiklerinin okunmasi gii¢
oldugundan, faktor yiikleri Tablo 2’de ayrica verilmistir.

Tablo 1

Tiikenmislik Olcegi Dogrulayict Faktor Analizi Uyum Indeksleri
Uyum Indeksi  Deger Yorum
X 1001.50 (p <.05)
sd 520
x*/sd 1.93 Miikemmel Uyum (Tabachnick ve Fidell, 2007)
RMSEA .056 Kabul edilebilir (Joreskog ve Sorbom, 1993)
SRMR .075 Kabul edilebilir (Anderson ve Gerbing, 1984)
CFI 92 Iyi uyum (Kline, 2005)
NFI 34 Kabul edilebilir (Hooper, Coughlan ve Mullen,

2008)

NNFI 91 Iyi uyum (Kline, 2005)

374



Parental Monitoring, School Climate and School Burnout
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Chi-Square=1001.50, df=520, P-value=0.00000, RMSER=0.056

Sekil 1. Tikenmislik Olcegine ait dogrulayici faktor analizi modeli
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Tablo 2
Okul Tiikenmisligi Olgegi icin Faktor Yiikleri
Faktorler / e?ltiilnnl?aidlzé Faktorler / zt.?n(.jaidlizé
Maddeler s raxtor Maddeler cdimis fat tor
yiikleri yiikleri
F1 F5
T7 .69 T9 .58
T16 .62 T18 .59
T19 .34 T23 .39
T20 75 T31 53
T26 73 F6
T30 .59 T13 .30
F2 T22 .59
T2 .65 T27 34
T3 42 T33 .60
T8 .83 F7
T10 23 T11 72
T14 .50 T12 .58
T21 S1 T24 .62
F3 T25 A7
T6 .59 Tiikenme
T17 .78 F1 53
T28 42 F2 .63
T29 .84 F3 S1
T32 52 F4 .83
F4 F5 91
T1 43 F6 .78
T4 .58 F7 41
TS .50
T15 75
T34 41

Ebeveyn izlemesi Olgegine ait dogrulayici faktor analizi modeli Sekil 2°de,
uyum iyiligi indisleri ise Tablo 3’te verilmistir. Uyum iyiligi indisleri
incelendiginde, caliymada elde edilen verilerin ebeveyn izlemesi Olceginin
orijinal faktor yapisi ile uyum gosterdigi anlagilmaktadir.
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Chi-Square=31.16, df=16, P-value=0.01285, RMSEA=0.057

Sekil 2. Ebeveyn izlemesi Ol¢cegine ait dogrulayici faktor analizi modeli

Tablo 3

Ebeveyn Izlemesi Olgegi Dogrulayict Faktor Analizi Uyum Indeksleri
Uyum Indeksi Deger Yorum
X 31.16 (p <.05)
sd 16
x*/sd 1.95 Miikemmel Uyum (Tabachnick ve Fidell, 2007)
RMSEA .057 Kabul edilebilir (Joreskog ve Sorbom, 1993)
SRMR 029 Iyi uyum (Kline, 2005)
CFI .99 Miikemmel Uyum (Hu ve Bentler, 1999)
NFI .98 Miikemmel Uyum (Hu ve Bentler, 1999)
NNFI 98 Miikemmel Uyum (Hu ve Bentler, 1999)

Okul iklimi 6l¢gegi icin test edilen dogrulayici faktor analizi modeli Sekil 3’te,
dogrulayici faktor analizi sonucunda elde edilen uyum iyiligi indisleri ise Tablo
4’te yer almaktadir. Okul iklimi olgegi igin yapilan dogrulayict faktor analizi
sonuglar1 incelendiginde, arastirma kapsaminda toplanan veriler ile Olcegin
orijinaline ait faktor yapisinin uyum gosterdigi anlasiimaktadir.
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Chi-Sqguare=547.4%, df=402, P-value=0.00000, RMSEZ=0.06&8

Sekil 3. Okul iklimi dlcegine ait dogrulayici faktor analizi modeli
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Tablo 4

Okul Iklimi Olcegi Dogrulayici Faktor Analizi Uyum Indeksleri
Uyum Indeksi Deger Yorum
x 947.49 (p <.05)
sd 402
x*/sd 2.36 Iyi uyum (Kline, 2005)
RMSEA 068 Kabul edilebilir (Joreskog ve Sérbom, 1993)
SRMR .058 Kabul edilebilir (Anderson ve Gerbing, 1984)
CFI .95 Miikemmel Uyum (Tabachnick ve Fidell, 2011)
NFI 92 Iyi uyum (Kline, 2005)
NNFI 95 Iyi uyum (Kline, 2005)

Tim bu bulgular 1siginda, 6lcme modelinin saglandigi goriilmektedir.
Yapisal modelin test edilmesi icin ebeveyn izlemesi ve okul iklimi ile
tiikenmislik degiskenleri arasinda iligkiler tanimlanmis ancak 140 iterasyona
ragmen model kurulamamistir (yazilm sonug iiretememistir). Bu nedenle
yapisal model test edilirken tiikenmislik dl¢eginin yedi alt boyutundan alinan
toplam puanlar titkenmislik 6l¢egi icin; okul iklimi 6lgeginin ii¢ alt boyutundan
alian toplam puanlar ise okul iklimi 6lcegi icin gozlenen degiskenler olarak ele
alimmugtir. Ebeveyn izlemesi 6lcegi tek boyuttan olustugundan dolay1 bu dlgek
icin gozlenen degiskenler 6lgek maddeleri olmustur. Buna gore, yapilan yol
analizi sonucunda elde edilen model Sekil 4’te, uyum iyiligi indisleri ise Tablo

5’te sunulmustur.

0.54 EBL
0.3z EB2
1.10 EB3

-
o
o

.58 EBT

/9_1
.
_saw| IRLIMI /“'81
_1ew IKLIM2
31.98 TELIM3

Chi-Square=285.23, df=132,

=}

3

o

1

o

T1 =15.20

T2 =13.55

T3 10395

T4 =+c.01

TS =+3_33

Th =3z

T? =*c.41

P-value=0.00000, RMSEZ=0.063

Sekil 4. Yapisal esitlik modellemesi: Olgme modeli
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Tablo 5

Yapisal Esitlik Modellemesi Uyum Indisleri
Uyum Indeksi Deger Yorum
X 28523 (p < .05)
sd 132
¥/ sd 2.16 Iyi uyum (Kline, 2005)
RMSEA .063 Kabul edilebilir (Joreskog ve Sérbom, 1993)
SRMR .058 Kabul edilebilir (Anderson ve Gerbing, 1984)
CFI .95 Miikemmel Uyum (Tabachnick ve Fidell, 2011)
NFI .90 Tyi uyum (Kline, 2005)
NNFI 94 Tyi uyum (Kline, 2005)

Modele ait uyum indisleri incelendiginde; okul iklimi, ebeveyn izlemesi ve
tikenmiglik arasinda kurulan modelin veri ile uyumlu oldugu sonucuna
ulagilmaktadir. Bu dogrultuda modelin yapisal gosterimi Sekil 5’teki gibidir.
Model incelendiginde okul iklimi ve ebeveyn izlemesi ile tiikenmislik arasinda
negatif bir iliskinin oldugu gorilmektedir. Okul iklimi ve ebeveyn izlemesi
puanlar arttikca titkenmiglik azalmaktadir. Ayrica bu degiskenler arasinda bir
regresyon denklemi kurulmak istenildiginde asagidaki denklemin kurulmasi
miimkiindiir: Tiikenmislik = - 0.24 x Ebeveyn — 0.48 x Iklim (R2 = .33)

ala] EBEVEYN

.aa TKLIM

Sekil 5. Yapisal esitlik modellemesi: Yapisal model

Tartisma, Sonug ve Oneriler

Bu calismada 6grencilerin okula iligkin tutumlarini iceren okul iklimi ve ebeveyn
izlemesinin okul tiikenmisligi ile orta diizeyde bir iliski gosterecegi ongodriisiiniin
dogrulanip dogrulanmayacag1 belirlenmeye calisiimistir. Bu amagla tiim olcekler
icin dogrulayici faktor analizi yapildiktan sonra kurulan yapisal esitlik modellemesi
yol analizi ile test edilmistir. Bu analizin sonuglar1 calismanin baginda ongoriilen
modeli dogrulamistir. Buna gore okul iklimi ve ebeveyn izlemesi puanlari arttikca
okul tiikenmisligi azalmaktadir. Okul iklimi 6l¢egi 6grencilerin okulun kendisine,
Ogretmenlere ve oOgrencilere yonelik olumlu tutumlarimi belirleyici ifadelerden
olugsmaktadir. Yol analizi sonuglarina gore, okul iklimi Olcek puanlar ile okul
tilkenmisligi arasinda negatif yonde orta diizeyde (r=-0.48) bir iligki vardir. Yani
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ogrencilerin okula yonelik olumlu tutumlart onlar1 okul tiikenmisligine kars:
koruyucu bir iglevi yerine getirmektedir.

Ogrenciler her giin gercekten oldukca énemli sayilabilecek bir zaman dilimini
okulda gecirmektedirler. Bu 0zelligi ile okul Ogrencinin kendisini mutlu
hissedebilecegi bir mekan oldugunda, okulda gegirilen zamanin uzunluguna ragmen
okul kendi bagina bir stres kaynagi gibi algilanmaz. Ancak eger okul 6grencinin
kendisini mutsuz hissettigi bir mekan ise boyle bir mekanda bu kadar uzun siirelerle
yasamak zorunda kalmak zamanla okulu kendi bagina bir stres kaynagina
doniistiirmektedir.

Okul iklimi ile ilgili caligmalarda olumlu bir okul ikliminde &grencilerin 6znel iyi
olus diizeylerinin daha yiiksek olduguna (Ruus, Veisson, Leino, Ots, Pallas, Sarv ve
digerleri, 2007; Shochet, Dadds, Ham ve Montague, 2006); okula olan
bagliliklarinin daha yiiksek olduguna ve daha iyi 6grenme yasantilari gecirdiklerine
(Blum, McNelly ve Rinehart, 2002; Goodenow ve Grady, 1993; Lee, Smith, Perry ve
Smylie, 1999; Osterman, 2000; Wentzel, 1997); 6grencilerin daha az oranlarda
kurban ve suclu olma deneyimi yasadiklaria (Gottfredson, Gottfredson, Payne ve
Gottfredson, 2005); daha az oranlarda maddeyi kétilye kullandiklarina ve daha az
psikiyatrik sorun yasadiklarma (Kasen, Johnson ve Cohen, 1990; LaRusso, Romer
ve Selman, 2008; Ruus ve digerleri, 2007; Shochet ve digerleri, 2006); risklerden
daha etkili korunduklarina (Greenberg, Weissberg, O’Brien, Zins, Fredericks,
Resnik ve digerleri, 2003) isaret eden bulgular elde edilmistir. Bu arastirmada elde
edilen olumlu okul ikliminde daha az okul tiikenmisligi yasanacagina isaret eden
bulgu olumlu okul ikliminin 6grenciler iizerindeki farkli etkileriyle ilgili 6zetlenen
alan yazin bulgulariyla birlikte ele alindiginda, bu bulgunun oldukca akla uygun ve
beklentilerle uyusan bir bulgu oldugu goriilmektedir.

Yol analizi sonuclar1 ebeveyn izlemesinin de Ogrencilerin okul tiikenmisligi
sendromu ile disiik diizeyde ve negatif (r=-0.24) bir iliski gosterdigini ortaya
koymustur. Bu sonuclar ebeveyn izlemesinin 6grencilerin okul tiikkenmisligi
sendromu gelistirme riski acisindan koruyucu bir isleve sahip olduguna isaret
etmektedir. Literatirde demokratik ana baba tutumlarinin da O6grencilerdeki
tikenmisligi azalttigina (Capulcuoglu ve Giindiiz, 2013); ana baba izlemesinin
ergenlerin pek cok konuda uyumu ile yakindan iligkili olduguna (Jacobson ve
Crockett, 2000) ve cocuklar agisindan farkli riskler icin koruyucu bir iglev
gordigiine (Laird ve digerleri, 2003; Kalina ve digerleri, 2013) dair bulgular vardir.
Alan yazinda ayrica sosyal destegin bireyleri tiikenmeden koruyan bir islev gordiigi
de (Boudreau vd., 2004; Cam ve digerleri, 2014; Yang ve Farn, 2005) belirlenmistir.

Bu bulgular bir arada degerlendirildiginde, ana babalarin ¢ocuklarina karsi
dogru tutumlar gelistirebilmeleri ve onlarin gelisimlerine her acidan katkida
bulunabilmelerinin ¢ocuklarina kars ilgili, onlarin varliklarin1 ve ebeveyn olmanin
kendilerine yiikledigi sorumluklari kabul edici olmalarina bagh oldugu séylenebilir.
Bu da temelde cocuklarinin kendilerinden ayri olduklari zaman dilimlerinde hangi
etkinliklerle mesgul olduklar1 ve kimlerle birlikte olduklar1 konularinda bilgi sahibi
olmalarini gerektirir. Ebeveyn izlemesi olarak adlandirilan (Stattin ve Kerr, 2000)
bu durum, bir ebeveyne cocugu hakkinda bilmesi gerekenleri bilme firsatin
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verirken aslinda ¢ocugu iizerinde olumsuz etkilere sahip olan ve ¢ocugunda strese
neden olan giicliiklerin de neler oldugu hakkinda bilgilenme firsatim da
sunmaktadir. Elbette bu bilgiye sahip olan ana babalar oOzellikle de etkili
ebeveynlerse, cocuklarinin onu rahatsiz eden, stres nedeni olan faktorlerle nasil
basa ¢ikabilecegi hakkinda zihin yoracak ve ¢ocuklarimi gerekli bilgi ve beceriyle
donatmaya calisacaklardir. Boylece cocuklar bir stres kaynagina umutsuzca maruz
kalma talihsizliginden kurtulacaklardir.

Yasamla daha etkili bas edebilen bireylerin ruh sagliklarinin da daha giigli
oldugu artik bilinen bir gergekliktir. Ebeveyn izlemesinin Ogrencilerin okul
tikenmisligiyle negatif yonde iligki gosterdigi bulgusu bu cergevede ele alindiginda
denilebilir ki ebeveynler cocuklarini izlediklerinde onlarin okulla ilgili
deneyimlerinde yasadiklari olumsuzluklar1 erken fark etmektedir. Bu erken fark
edis ebeveynlere ergen ¢ocuklarinin okulda deneyimledikleri olumsuz yasantilarla
etkili bir bicimde bas etmeleri icin gerekli miidahalede bulunabilme olanag:
saglamaktadir. Bu olanag: etkili bir bicimde kullanabilen ebeveynler ¢ocuklarinm
okul tiikkenmisligi sendromundan koruyucu bir iglevi yerine getirmektedir.
Regresyon esitligi ebeveyn izlemesi ve okul sosyal ikliminin &grencilerin okul
tikenmigligi ile orta diizeyde negatif ve anlamli bir iliski gosterdigini ortaya
koymaktadir. Bu iki degisken birlikte okul tiikkenmisligindeki varyansin %33’lini
aciklamaktadir.

Bu arastirma sinirh bir 6rneklem iizerinde gergeklestirilmis olmakla birlikte;
okul iklimi ve ebeveyn izlemesi gibi degiskenlerin 6grencilerin okul tiikenmisligi
sendromu gelistirmesiyle nasil iligki Orlintiisii gosterdigini anlamaya olanak
sagladig1 icin alan yazina katki sagladigi disiiniilmektedir. Buna gore 6grenciler
okul iklimine iligkin olumlu tutumlar gelistirdik¢e ve ebeveynler ergen ¢ocuklarin
izledikce bu 6grencilerde okul tiikkenmisligi sendromu gelistirme riskinin azaldigi
sOylenebilir.

Bu calismadan hareketle okullarda o6zellikle velilere verilecek seminerlerde
ebeveyn izlemesi ve ebeveyn izlemesinin koruyucu iglevleri konusunda farkindalik
kazandirilabilir. Ebeveynler etkili ve dogru bir ebeveyn izlemesinin nasil
gerceklestirilmesi gerektigi konusunda bilinglendirilebilirler. Ayrica okul miidiirleri,
okul rehber O6gretmenleri ve brang ogretmenleri 6grencilerin okul tiikenmigligi
sendromundan korunmalarindaki 6nemli bir faktdriin 6grencilerin okula karsi
(okulun kendisine, Ogretmenlere ve diger oOgrencilere) olumlu tutumlar
gelistirmeleri oldugu konusunda bilinclendirilmelidir. Okulun 6grencilerin
kendilerini fiziksel, toplumsal, duygusal olarak daha mutlu hissedebilecekleri bir yer
olmasi gerektigi konusunda tiim okul personeli hemfikir olarak ortak bir akil ile
¢Oziimler aramalidir.
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