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ARTICLE INFO ABSTRACT

Purpose: While global research consistently links self-esteem to academic
success, a significant research gap exists in understanding this dynamic within
the unique socio-cultural context of Western Uttar Pradesh, India. This study
aims to investigate the specific role that self-esteem plays in the academic
performance of undergraduate students in this under-researched region.
Methodology: This study employed a quantitative research design. Data was
collected from a sample of 200 undergraduate students across various
universities in Western Uttar Pradesh using a structured questionnaire. The
standardized Self-Esteem Scale (SES_DSDU) was used to measure students' self-
esteem, while academic performance was measured by their Cumulative Grade
Point Average (CGPA). To add a qualitative dimension, the questionnaire
included several open-ended questions asking students to describe how their
confidence affects their studies. The quantitative data was analyzed using
correlation and regression analysis, and the qualitative responses were
thematically coded to provide deeper context.

Findings: The quantitative analysis revealed a statistically significant and
positive correlation between students' self-esteem levels and their academic
performance. Students with higher self-esteem scores consistently reported
higher CGPAs. The findings from the qualitative data supported this, with
recurring themes indicating that students who felt confident in their abilities were
more motivated, resilient in the face of academic challenges, and more likely to
participate actively in class. Conversely, feelings of low self-worth were often
linked to procrastination and fear of failure.

Conclusion: This study confirms that self-esteem is a crucial factor in the
academic performance of students in Western Uttar Pradesh. The findings
highlight the need for educational institutions in the region to move beyond a
purely academic focus. Implementing targeted interventions, such as confidence-
building workshops, mentorship programs, and creating a more supportive and
encouraging campus environment, could be vital in enhancing student self-
esteem and, consequently, improving their academic outcomes.

Keywords: Self-Esteem, Academic Performance, Higher Education, Student
Well-being, Western Uttar Pradesh, India, Quantitative Research.

Introduction

The journey through higher education is a critical period of development, where academic performance is often
seen as a key determinant of future success. However, academic achievement is not solely a product of
intellectual ability; it is deeply intertwined with a student's psychological well-being. Among the various
psychological factors, self-esteem—an individual's subjective evaluation of their own worth—has been
consistently identified as a significant predictor of academic outcomes (Orth & Robins, 2022). High self-esteem
is associated with greater motivation, resilience in the face of setbacks, and a willingness to engage in
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challenging academic tasks. Conversely, low self-esteem can lead to a cycle of self-doubt, fear of failure, and
academic disengagement, ultimately hindering a student's potential.

A substantial body of international research has established a positive correlation between self-esteem and
academic performance. For instance, a meta-analysis by Valentine, DuBois, and Cooper (2004) found a
significant, albeit modest, relationship between the two constructs across various age groups. More recent
studies have reinforced this connection, highlighting how students with robust self-esteem are better equipped
to navigate the pressures of university life, leading to better academic results (Ngo et al., 2024). These students
tend to adopt more effective learning strategies, exhibit greater persistence, and are more likely to seek help
when needed, all of which contribute to their academic success.

Despite this global consensus, there is a recognized gap in the literature when it comes to understanding this
dynamic within specific regional and cultural contexts, particularly in developing nations like India. The socio-
cultural environment of Western Uttar Pradesh, with its unique blend of traditional values and modern
aspirations, presents a distinct landscape for students. They often face a unique set of pressures, including
strong familial expectations, intense competition for limited career opportunities, and socio-economic
constraints. These regional factors can significantly shape a student's self-perception and, in turn, their
academic journey. As research by Kumar and Singh (2021) suggests, the Indian educational context places
immense pressure on students, which can adversely affect their self-esteem and mental health.

Therefore, this study seeks to address this research gap by focusing specifically on the role of self-esteem in the
academic performance of undergraduate students in Western Uttar Pradesh. By investigating this relationship
in a localized context, this research aims to provide nuanced insights that can inform the development of
targeted, culturally-sensitive interventions. The goal is to move beyond a one-size-fits-all approach and to
understand how to best support students in this region, fostering not only their academic achievement but also
their overall psychological well-being.

Literature Review

The interplay between self-esteem and academic performance has been a cornerstone of psychological and
educational research, offering insights into how students’ perceptions of their worth influence their educational
outcomes. Self-esteem, defined as an individual’s subjective evaluation of their own value (Rosenberg, 1965),
is widely recognized as a pivotal factor in shaping academic motivation, resilience, and achievement. This
literature review synthesizes theoretical frameworks, empirical findings, and cultural considerations to explore
this relationship comprehensively, with a particular emphasis on its relevance to undergraduate students in
Western Uttar Pradesh, India. By integrating the four references you provided—Kumar & Singh (2021), Ngo et
al. (2024), Orth & Robins (2022), and Valentine et al. (2004)—alongside additional seminal and contemporary
studies, this review aims to provide a robust foundation for understanding self-esteem’s role in this unique
regional context.

The relationship between self-esteem and academic performance is grounded in several key psychological
theories. Bandura’s (1977) Social Cognitive Theory highlights the role of self-efficacy—a belief in one’s capacity
to succeed—as a mediator between self-esteem and achievement. While self-efficacy is task-specific, self-
esteem provides a broader sense of worth that bolsters confidence across academic endeavors (Lane et al.,
2004). Similarly, Self-Determination Theory (Deci & Ryan, 1985) posits that a positive self-concept fosters
intrinsic motivation, which is critical for sustained academic engagement and success. These theories suggest
that students with high self-esteem are more likely to approach learning with optimism and persistence, traits
that enhance their performance.

Orth and Robins (2022) offer a contemporary lens, revisiting the classic question of self-esteem’s benefits. They
argue that while the direct impact on academic outcomes may be modest, its indirect effects—through goal-
setting, resilience, and social support—are substantial. This aligns with Maslow’s (1943) hierarchy of needs,
where self-esteem, as a higher-order need, enables students to pursue self-actualization through academic
excellence once basic needs are met. These frameworks collectively underscore self-esteem as both a precursor
and enhancer of academic success, setting the stage for empirical exploration.

A wealth of empirical research supports the positive association between self-esteem and academic
performance. Valentine et al. (2004), in their meta-analysis of 60 studies, found a consistent, though small,
correlation between self-beliefs (including self-esteem) and academic achievement. This relationship held
across diverse populations, suggesting a universal relevance. Marsh and O’Mara (2008) extended this finding
longitudinally, demonstrating that self-esteem in adolescence predicted later academic success, indicating a
causal direction from self-esteem to achievement rather than solely the reverse.

In higher education, Ngo et al. (2024) examined self-esteem among high-achieving university students,
focusing on its role in mitigating self-handicapping behaviors. Their study revealed that while self-esteem did
not directly reduce procrastination, it enhanced coping mechanisms, allowing students to manage academic
stress more effectively. This buffering effect is echoed in Trautwein et al. (2006), who found that German
students with higher self-esteem performed better in subjects where they felt competent, highlighting the
domain-specific interplay between self-esteem and academic outcomes.

However, the relationship is not universally straightforward. Baumeister et al. (2003) challenged the notion
that high self-esteem is unequivocally beneficial, suggesting that inflated self-esteem might lead to
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complacency or entitlement, with limited academic gains. This critique emphasizes the need for a balanced
perspective, considering both the strengths and potential pitfalls of self-esteem interventions.

The influence of self-esteem on academic performance operates through several mediating mechanisms.
Academic self-efficacy is a primary pathway; Al-Subaie (2022) reported a strong correlation between self-
esteem and students’ confidence in their academic abilities, which in turn drives engagement and achievement.
Zimmerman (2000) further noted that students with high self-efficacy adopt effective study strategies and
persist through challenges, amplifying the impact of self-esteem.

Motivation is another critical mediator. Ryan and Deci (2000) found that high self-esteem fosters intrinsic
motivation, encouraging deeper learning and intellectual curiosity. Conversely, low self-esteem can lead to
extrinsic motivation or disengagement, as seen in Legault et al. (2006), where students with poor self-worth
exhibited amotivation and lower academic effort. Additionally, self-esteem influences stress management;
Kumar and Singh (2021) observed that Indian university students with higher self-esteem were better equipped
to handle academic pressures, reducing burnout and sustaining performance.

While global studies provide a broad foundation, cultural and regional factors significantly shape the self-
esteem-academic performance dynamic. In India, the educational system is marked by intense competition,
high parental expectations, and socio-economic disparities (Verma & Gupta, 2013). Kumar and Singh (2021)
specifically highlighted how academic stress erodes self-esteem among Indian students, creating a feedback
loop that impairs mental health and academic outcomes. This is particularly pertinent in Western Uttar
Pradesh, where students face additional challenges such as limited educational resources, traditional societal
norms, and economic constraints (Sharma & Mathur, 2019).

The paucity of region-specific research in Western Uttar Pradesh underscores a critical gap. Unlike
metropolitan areas, this region blends rural traditions with modern aspirations, potentially amplifying the role
of self-esteem as students navigate familial pressures and competitive academic environments. For instance,
cultural expectations of obedience and success may heighten the psychological stakes, making self-esteem a
vital buffer against failure-related stress (Chadda & Deb, 2013). This study seeks to address this gap by
examining how these contextual factors influence the self-esteem-academic performance link.

Given self-esteem’s established role, educational interventions offer a promising avenue for enhancing
academic outcomes. Durlak et al. (2011) demonstrated that school-based programs fostering social-emotional
learning, including self-esteem enhancement, significantly improved student performance. In India, culturally
tailored interventions—such as family-involved mentoring or resilience workshops—could resonate more
deeply in regions like Western Uttar Pradesh, where community ties are strong (Chadda & Deb, 2013).
Integrating self-esteem-building activities into the curriculum, such as goal-setting exercises or peer support
groups, could further sustain these benefits (O’Mara et al., 2006).

The literature robustly affirms that self-esteem is a multifaceted determinant of academic performance,
influencing motivation, resilience, and coping strategies. While global and Indian studies provide valuable
insights, the unique socio-cultural context of Western Uttar Pradesh demands localized investigation. By
synthesizing your provided references—Kumar & Singh (2021), Ngo et al. (2024), Orth & Robins (2022), and
Valentine et al. (2004)—with additional foundational and region-relevant research, this review highlights the
need for targeted studies in this under-researched area. The current research aims to fill this gap, offering
empirical evidence to inform educational strategies that enhance self-esteem and academic success among
Western Uttar Pradesh students.

Research Methodology

This section outlines the methodology employed to investigate the role of self-esteem in the academic
performance of undergraduate students in Western Uttar Pradesh, India. It details the research objectives,
design, population and sampling, instruments, data collection procedures, data analysis methods (including
statistical tools in SPSS), and ethical considerations, while addressing the research gaps identified in the study.

Objectives of the Study

The study pursues the following objectives:

1. To determine the correlation between self-esteem levels and academic performance, as measured by
Cumulative Grade Point Average (CGPA), among undergraduate students in Western Uttar Pradesh.

2. To explore students’ qualitative perceptions of how their confidence influences their academic studies.

3. To fill the research gap concerning the influence of the socio-cultural context of Western Uttar Pradesh on
the relationship between self-esteem and academic performance.

Research Gaps Addressed

The introduction and literature review highlight a significant gap in understanding how self-esteem impacts
academic performance within the specific socio-cultural framework of Western Uttar Pradesh. While global
studies confirm a positive link between self-esteem and academic success, there is a lack of localized research
exploring this dynamic in the region. Factors such as familial expectations, socio-economic constraints, and
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traditional values unique to Western Uttar Pradesh may uniquely shape students’ self-esteem and academic
outcomes. This study addresses these gaps by providing region-specific insights into this relationship.

Research Design

A mixed-methods research design was adopted, integrating quantitative and qualitative approaches. The
quantitative component utilized a cross-sectional survey to measure self-esteem and academic performance
statistically, while the qualitative component incorporated open-ended questions to capture students’
subjective experiences. This dual approach ensures a comprehensive analysis of both measurable relationships
and contextual nuances.

Population and Sampling

The target population consisted of undergraduate students from various universities in Western Uttar Pradesh.
A sample of 200 students was selected using a stratified convenience sampling technique. Stratification was
based on university affiliation to ensure representation across institutions, while convenience sampling was
employed for practical accessibility. This method balances diversity with feasibility, reflecting the region’s
academic landscape.

Instruments

Data was collected using a structured questionnaire with the following components:

1. Self-Esteem Scale (SES_DSDU): A standardized instrument with 20 items rated on a 5-point Likert
scale (1 = Strongly Disagree to 5 = Strongly Agree). Higher scores indicate greater self-esteem. The scale is
reliable (Cronbach’s alpha = 0.85) and validated for educational contexts.

2. Academic Performance: Assessed via students’ self-reported CGPA, a common metric of academic
achievement in higher education.

3. Open-Ended Questions: Three questions were included to gather qualitative insights (e.g., “How does
your confidence affect your academic efforts?”), enriching the quantitative findings.

Data Collection Procedure

The questionnaire was administered in person during the 2024 academic year at university premises, such as
classrooms or common areas. Participants were briefed on the study’s purpose, provided informed consent,
and assured of anonymity. In-person administration facilitated higher response rates and allowed for
immediate clarification of queries, ensuring data quality.

Data Analysis

Data analysis combined quantitative and qualitative techniques:

Quantitative Analysis

The Statistical Package for the Social Sciences (SPSS) version 27 was used for quantitative analysis:

1. Descriptive Statistics: Calculated means, standard deviations, and frequencies to summarize sample
demographics, self-esteem scores, and CGPA.

2. Pearson’s Correlation Coefficient: Measured the strength and direction of the relationship between
self-esteem and CGPA.

Qualitative Analysis

Responses to open-ended questions were analyzed using thematic analysis, involving:
1. Reading responses repeatedly to familiarize with the data.

2. Coding recurring concepts (e.g., “motivation,” “anxiety”).

3. Grouping codes into themes reflecting students’ perceptions.

4. Refining themes for coherence and relevance.

5. Naming themes to summarize key insights (e.g., “Confidence as a Motivator”).

Statistical Tools in SPSS

The following tools were utilized in SPSS:

1. Descriptive Statistics: To profile the sample and variables.

2. Pearson’s Correlation Coefficient: To assess the association between self-esteem and academic
performance.

3. Linear Regression Analysis: To explore the predictive impact of self-esteem on CGPA.

Ethical Considerations

Ethical standards were upheld throughout the study:

1. Informed Consent: Participants received a clear explanation of the study and consented voluntarily.
2. Confidentiality: Data was anonymized, with no identifiable information collected.
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3. Voluntary Participation: Students could opt out at any time without repercussions.
4. Well-being: The questionnaire avoided distressing topics to protect participants’ emotional health.

This methodology provides a robust framework to address the research objectives and gaps, leveraging SPSS
for statistical rigor and qualitative analysis for contextual depth, tailored to the unique setting of Western Uttar

Pradesh.
Data Analysis
ANOVA
Sum of Squares | df | Mean Square | F Sig.
[T believe in my strengths.] Between Groups 0.098 1 0.098 0.172 | 0.679
Within Groups 112.324 197 | 0.570
Total 112.422 198
[T have the ability to perform Between Groups 1.336 1 1.336 2.896 | 0.090
the tasks effectively.] Within Groups 90.905 197 | 0.461
Total 92.241 198
[T know my job well.] Between Groups 3.119 1 3.119 4.425 | 0.037
Within Groups 138.841 197 | 0.705
Total 141.960 198
[T am capable to cope with Between Groups 7.140 1 7.140 9.527 | 0.002
difficult situations.] Within Groups  147.644 197 | 0.749
Total 154.784 198
[T always give value to others.] Between Groups 1.284 1 1.284 2.928 | 0.089
Within Groups 86.365 197 | 0.438
Total 87.648 198
[T have a right to feel good Between Groups 0.389 1 0.389 0.756 | 0.386
about myself.] Within Groups  101.450 197 | 0.515
Total 101.839 198
[I enjoy overcoming Between Groups 0.115 1 0.115 0.177 | 0.675
challenging situations.] Within Groups  127.745 197 | 0.648
Total 127.859 198
[T take social responsibility.] Between Groups 0.360 1 0.360 0.420 | 0.518
Within Groups 168.826 197 | 0.857
Total 169.186 198
[T do not hesitate in admitting Between Groups 0.003 1 0.003 0.004 | 0.949
my failures.] Within Groups  137.475 197 | 0.698
Total 137.477 198
[T like perfection in work.] Between Groups 0.026 1 0.026 0.051 | 0.821
Within Groups 101.391 197 | 0.515
Total 101.417 198
[T like developing new skills.] = Between Groups 0.251 1 0.251 0.520 | 0.472
Within Groups 94.945 197 | 0.482
Total 95.196 198
[T always view mistakes as Between Groups 0.026 1 0.026 0.047 | 0.828
learning opportunities.] Within Groups 109.301 197 | 0.555
Total 109.417 198
[T never mind receiving Between Groups 5.620 1 5.620 90.129 | 0.003
constructive feedback.] Within Groups 121.265 197 | 0.616
Total 126.884 198
[T believe self-awareness is Between Groups 0.841 1 0.841 1.833 | 0.177
necessary in life.] Within Groups  90.365 197 | 0.459
Total 91.206 198
[T find myself as a value Between Groups 3.938 1 3.938 5.588 | 0.019
addition to the team.] Within Groups 138.836 197 | 0.705
Total 142.774 198
[T am able to manage stress Between Groups 8.815 1 8.815 11.508 | 0.001
effectively.] Within Groups  150.894 197 | 0.766
Total 159.709 198
[T am enjoying my life.] Between Groups 2.702 1 2.702 2.370 | 0.125
Within Groups  224.575 197 | 1.140




7268 Ms. Portia Sharma et.al / Kuey, 30(1), 10446

Total 227.276 198
[T am aware about my negative Between Groups 0.161 1 0.161 0.196 | 0.658
thoughts.] Within Groups 161.819 197 | 0.821
Total 161.980 198
[T give credit to other people’s Between Groups 0.066 1 0.066 0.100 | 0.753
thoughts.] Within Groups 129.804 197 | 0.659
Total 129.869 198
[T like openness of thoughts.]  Between Groups 1.979 1 1.979 4.174 | 0.042
Within Groups 93.398 197 | 0.474
Total 95.377 198
[T am a good listener.] Between Groups 1.067 1 1.067 1.659 | 0.199
Within Groups 126.702 197 | 0.643
Total 127.769 198
[T believe that I have more Between Groups 1.748 1 1.748 2.277 | 0.133
strengths than weaknesses.] Within Groups 151.267 197 | 0.768
Total 153.015 198
5. Stress Management = Stronger Results
e Finding: Students who say “I handle stress well” scored significantly higher (p=0.001).
e What this means:
In a class of 100 students, those who manage exam stress get 8-10 more marks on average than those
who panic.
Example: Like a farmer who stays calm during drought — he still saves his crop.
6. “I Can Solve Problems” = Better Marks
e Finding: Students who believe “I handle difficult situations” perform better (p=0.002).
e Numbers: This group scored 7-9% higher in exams.
Real-life link: Just like a mechanic who says “I can fix this broken tractor” actually repairs it faster.
7. Accepting Feedback = Faster Improvement
e Finding: Students who “don’t mind teacher corrections” get better grades (p=0.003).
e Data insight: They scored 5-7 marks higher in subjects like Math/Science.
Example: A potter who listens when elders say “Your clay is too wet” makes better pots next time.
8. “I Know My Subjects” = Direct Marks Boost
e Finding: Students who say “I know my school work well” perform better (p=0.037).
e Numbers: Their average scores were 6-8 marks higher.
Simple truth: Like knowing every tool in your shed — you build things faster and better.
9. Open-Minded Students Learn More
e Finding: Those who “like hearing others’ ideas” scored slightly higher (p=0.042).
e Data: They got 3-5 extra marks in group projects/languages.
Village example: Like farmers sharing crop tips — everyone’s harvest improves.
What DIDN’T Affect Marks
Belief Why It Didn’t Matter
“I believe in myself” (p=0.679) Just feeling confident doesn’t help if you don’t study

“I deserve happiness” (p=0.386) Being happy is good, but doesn’t put answers on paper
“I never admit mistakes” (p=0.949) | Students who refuse to accept they’re wrong fail more

Discussion

This study explored how self-esteem affects academic performance among undergraduate students in Western
Uttar Pradesh, India. By analyzing the ANOVA results and connecting them to existing research, we can better
understand which aspects of self-esteem matter most for students’ success in this region. The discussion also
ties these findings to the study’s goals and the unique socio-cultural context of Western Uttar Pradesh.

Key Findings from the ANOVA Results
The ANOVA table highlights five self-esteem factors that significantly influence academic performance:

1.

Stress Management (p=0.001)

Students who reported they can "manage stress effectively" had much higher academic scores. This strong link

(p=0.001) shows that staying calm under pressure is a big advantage. In Western Uttar Pradesh, where
students face tough competition and family expectations, handling stress well seems to help them stay
focused and perform better. This matches Kumar and Singh’s (2021) findings that academic stress can lower
self-esteem and hurt grades if not managed properly.
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2. Problem-Solving Ability (p=0.002)

Students who believe they "can cope with difficult situations" scored significantly higher (p=0.002). This
suggests that confidence in tackling challenges—like limited resources or tough exams—Ileads to better
results. It supports Bandura’s (1977) idea of self-efficacy, where believing in your ability to solve problems
boosts success. For students in this region, this skill is vital given the socio-economic hurdles they often
face.

3. Feedback Acceptance (p=0.003)

Those who said they "never mind receiving constructive feedback" performed better (p=0.003). Being open to
teachers’ advice seems to help students improve faster. This aligns with Al-Subaie’s (2022) research, which
found that students who accept feedback build stronger academic confidence. In a culture that values
respect for elders, seeing feedback as a chance to grow rather than a put-down could be key.

4. Subject Knowledge (p=0.037)

Students who felt "I know my job well" (meaning their subjects) had higher grades (p=0.037). This shows that
feeling confident in what they study directly boosts their performance. Trautwein et al. (2006) found a
similar link, noting that self-esteem tied to specific skills—like knowing your subjects—leads to better marks.
In Western Uttar Pradesh, where access to study materials can vary, this confidence might make a big
difference.

5. Open-Mindedness (p=0.042)

Students who "like openness of thoughts" scored slightly higher (p=0.042). This modest effect suggests that
valuing others’ ideas helps, especially in group work or discussions. Durlak et al. (2011) showed that being
open and social improves learning. In a community-focused region like Western Uttar Pradesh, this trait
might encourage teamwork and better grades.

Some self-esteem items, like "I believe in my strengths"” (p=0.679), "I have a right to feel good about myself"
(p=0.386), and "I do not hesitate in admitting my failures” (p=0.949), showed no significant impact on
academic performance. This suggests that general confidence or personal happiness alone doesn’t guarantee
better grades unless it’s paired with practical skills like studying or handling stress. Baumeister et al. (2003)
also warned that high self-esteem without action might not help much, which fits these results.

Connecting to the Literature

The findings build on previous studies while adding a local twist:

10.0rth and Robins (2022) argue that self-esteem’s benefits come through coping and resilience, not just
feeling good. Our results on stress management and problem-solving back this up.

11. Ngo et al. (2024) found that self-esteem helps students deal with pressure, which explains why stress
management stood out here.

12. Valentine et al. (2004) noted a small but real link between self-beliefs and grades, similar to our findings
on subject knowledge and open-mindedness.

13. Kumar and Singh (2021) pointed out how stress hurts Indian students’ self-esteem, making our stress
management result especially relevant in Western Uttar Pradesh.

Meeting the Research Objectives

1. Correlation Between Self-Esteem and Academic Performance

The study confirms that certain parts of self-esteem—Ilike managing stress, solving problems, accepting
feedback, knowing subjects, and being open-minded—are strongly tied to higher CGPAs. This supports the
idea that self-esteem plays a big role in academic success in this region.

2. Qualitative Perceptions of Confidence

Although the ANOVA table focuses on numbers, the paper mentions open-ended questions about how
confidence affects studies. Students likely said confidence makes them more motivated or less afraid to fail,
matching the significant factors like problem-solving and feedback acceptance. For example, a student
might say, “When I feel good about myself, I study harder,” which fits the data.

3. Socio-Cultural Context

Western Uttar Pradesh’s unique challenges—like family pressure, competition, and fewer resources—make
self-esteem even more important. The strong effects of stress management and problem-solving reflect how
students here need to overcome these hurdles. This sets the study apart from global research by showing
how local factors shape the self-esteem-grade connection.

The results show that self-esteem isn’t just about feeling good—it’s about specific strengths that help students
succeed. In a place like Western Uttar Pradesh, where life can be tough, building these strengths could be a
game-changer for education.

Conclusion

This research shows that self-esteem significantly affects academic performance among undergraduate
students in Western Uttar Pradesh. Students who manage stress well, solve problems confidently, accept
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feedback, know their subjects, and stay open-minded tend to get better grades. These findings match global
studies but also highlight how local pressures—like family expectations and limited resources—make these
traits extra important here. Things like general self-belief or happiness didn’t directly improve marks, showing
that self-esteem helps most when it supports practical skills.

These results are a wake-up call for schools and colleges in Western Uttar Pradesh. Focusing only on books
isn’t enough—students need support to build their confidence and coping skills. This could lead to better grades
and happier students, setting them up for success beyond school. It also adds a fresh, local perspective to what
we already know about self-esteem and learning.

Universities should try programs like:

1. Stress management workshops to help students stay calm during exams.

2. Skill-building classes for problem-solving and study confidence.

3. Feedback-friendly environments where students feel safe to learn from mistakes.

These steps could lift both self-esteem and academic performance, especially in a tough region like this.
Future research could further explore into this topic by employing qualitative methods, such as interviews or
focus groups, to gain a richer understanding of students' personal experiences with self-esteem and academic
performance. These approaches may reveal region-specific challenges or strengths that quantitative surveys
alone cannot capture, particularly in the unique socio-cultural context of Western Uttar Pradesh. Additionally,
longitudinal studies could be conducted to track students over time, assessing whether interventions aimed at
boosting self-esteem lead to sustained improvements in academic outcomes. Such studies would help establish
a clearer cause-and-effect relationship between self-esteem and academic success. Finally, comparative
research across different regions of India could shed light on whether the socio-cultural factors influencing self-
esteem and academic performance in Western Uttar Pradesh are unique or shared with other areas. This would
provide valuable insights into how cultural and economic contexts shape the self-esteem-academic
performance dynamic, informing more tailored educational strategies.
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