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ARTICLE INFO ABSTRACT 
 The National Education Policy (NEP) 2020 marks a transformative shift in the 

Indian education system, emphasizing decentralization, institutional autonomy, 
and educational leadership. Central to this reform is the reimagining of teacher 
education as a powerful instrument to build administrative capabilities at all levels 
of schooling. This exploratory study examines how practices embedded within 
teacher education programs contribute to enhancing educational administration 
in alignment with NEP 2020. Using a qualitative, thematic analysis approach, data 
were collected through interviews, focus group discussions, and policy document 
reviews involving teacher educators, institutional heads, and education 
administrators across diverse teacher education institutions. The findings reveal 
a growing convergence between pedagogical training and administrative 
preparedness, with several institutions adopting NEP-aligned innovations such as 
integrated administrative modules, experiential governance tasks, and 
decentralized decision-making simulations. However, systemic constraints like 
resource gaps, inconsistent curriculum implementation, and insufficient faculty 
development hinder uniform policy translation. The study underscores the need 
to embed structured administrative training into teacher preparation programs 
like ITEP and B.Ed., while recommending robust institutional frameworks to 
bridge policy and practice. The research offers insights into policy enactment, 
capacity-building strategies, and leadership development, with implications for 
teacher education reforms and governance excellence in India's evolving 
educational landscape. 
 
Keywords: Teacher education, Educational administration, NEP 2020, 
Leadership development, Policy implementation, Institutional capacity 

 
1. Introduction 

 
The landscape of education in India has been undergoing a significant transformation with the advent of the 
National Education Policy (NEP) 2020, which envisions a holistic, flexible, and multidisciplinary 
approach to education that aims to meet the needs of the 21st century. Among the many transformative 
dimensions of NEP 2020, educational administration and teacher education have emerged as pivotal 
areas for reform. The policy emphasizes the need to revamp the governance and leadership of educational 
institutions to ensure effective implementation, accountability, and innovation at all levels. It recognizes that 
robust educational administration is fundamental to achieving the broader goals of access, equity, quality, and 
relevance in the Indian education system. Within this framework, teacher education programs are seen 
not merely as training grounds for future teachers, but as vital platforms for cultivating administrative 
leadership, institutional vision, and participatory governance. 
Historically, the dichotomy between academic teaching and educational administration has limited the 
potential of teacher education programs to influence system-wide reforms. However, NEP 2020 mandates an 
integrated approach whereby pedagogical preparation is closely linked with the development of 
administrative capacities, leadership skills, and policy literacy. Programs like the Integrated Teacher 
Education Programme (ITEP) and revamped B.Ed. curricula are tasked with producing not only subject-
competent teachers but also education leaders capable of managing schools, contributing to policy 
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implementation, and fostering inclusive educational environments. In this context, the exploration of 
administrative practices embedded within teacher education institutions becomes both timely and necessary. 
It is essential to understand how these programs are aligning with NEP directives, what institutional models 
are emerging, and how effectively administrative training is being translated into practice. 
 
1.1 Overview of NEP 2020 and Educational Governance 
NEP 2020 presents a paradigm shift in India’s education governance by decentralizing decision-making, 
promoting institutional autonomy, and professionalizing educational leadership. It envisions a systemic 
integration of policy, practice, and pedagogy, where leadership roles are not confined to senior 
administrators but cultivated from the grassroots through continuous capacity building. The policy promotes 
the establishment of a National Mission on Foundational Literacy and Numeracy, National 
Professional Standards for Teachers (NPST), and National Education Assessment and 
Accreditation Council (NEAAC), among others, all of which demand a sophisticated level of administrative 
coordination and strategic management at institutional levels. 
The teacher education ecosystem—comprising pre-service training, in-service development, and institutional 
leadership—has a vital role to play in realizing these governance goals. Yet, traditional teacher training 
programs have often neglected administrative dimensions, focusing predominantly on curriculum transaction 
and classroom management. With NEP 2020, there is a pressing need to redefine the role of teacher 
education institutions (TEIs) as incubators of not only academic excellence but also administrative 
resilience and innovation. This necessitates a reconfiguration of curricula, pedagogical methods, faculty 
responsibilities, and institutional evaluation frameworks to embed administrative training seamlessly into 
teacher preparation. 
 
1.2 Scope and Objectives of the Study 
The scope of this research lies in exploring the degree to which NEP 2020 has influenced administrative 
practices within teacher education programs, particularly with regard to developing leadership competencies, 
decision-making abilities, and governance-oriented mindsets among pre-service teachers and education 
faculty. The study focuses on qualitative analysis through data collected from teacher educators, institutional 
heads, and policymakers to understand the evolving nature of teacher education in the NEP era. 
The main objectives of the study are: 

• To analyze the influence of teacher education practices on educational administration and 
identify how they contribute to system-wide leadership development. 

• To explore strategies adopted by teacher education institutions (TEIs) that align with NEP 
2020 directives, focusing on administrative capacity-building, policy enactment, and institutional 
governance. 

• To identify institutional best practices that effectively integrate administrative training within 
pedagogical curricula. 

• To examine the barriers and enablers impacting the successful translation of NEP administrative 
guidelines into the structural and operational frameworks of TEIs. 

• To offer recommendations for embedding administrative skill development into mainstream teacher 
training programs like ITEP and B.Ed. 

 
1.3 Author Motivations and Research Significance 
The motivation behind undertaking this study stems from both academic curiosity and practical 
urgency. As NEP 2020 moves from policy to implementation, there is a critical window to analyze how 
foundational changes in teacher education can drive broader educational reforms. The author, with 
professional engagement in educational policy evaluation and institutional governance, has observed a 
persistent gap between visionary educational policies and their translation into institutional behavior, 
especially in teacher education colleges and departments. The administrative leadership of future educators 
often remains underdeveloped, risking policy dilution or misalignment. 
Furthermore, limited empirical work exists in the Indian context that intersects teacher education and 
educational administration through the lens of NEP 2020. Most existing literature tends to address these 
areas in silos, thus missing the opportunity to examine their interdependencies. This study aims to bridge that 
research gap by offering grounded insights into how teacher preparation can evolve to produce not just effective 
classroom practitioners but also visionary leaders and administrative contributors. The study holds 
significance for policymakers, curriculum developers, educational administrators, and teacher educators alike, 
as it offers a roadmap for strengthening governance through foundational reforms in teacher training. 
 
1.4 Structure of the Paper 
This paper is organized into eleven well-defined sections, each contributing to the core exploration of 
administrative enhancement through teacher education under NEP 2020: 
Section 1: Introduction establishes the contextual foundation of the study, detailing the transformational 
vision of NEP 2020 with respect to institutional leadership and governance. It outlines the rationale for 
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exploring administrative practices within teacher education programs and highlights the motivation, 
significance, scope, and objectives of the research. 
Section 2: Literature Review critically examines existing national and international scholarship on 
educational administration, policy reforms, and teacher education. It identifies the conceptual and empirical 
gaps in current literature and justifies the need for an exploratory investigation into the administrative 
dimensions of teacher training within NEP 2020’s framework. 
Section 3: Research Objectives and Questions articulates the analytical priorities of the study and 
frames the central research questions guiding the inquiry. This integrated section defines the study’s core focus 
on analyzing institutional strategies, leadership-building components, and policy translation mechanisms 
within teacher education settings. 
Section 4: Methodology outlines the exploratory and qualitative nature of the research design. It provides 
a detailed description of the participant profile—including teacher educators, education administrators, and 
institutional heads—as well as the tools of data collection such as interviews, focus group discussions, and 
policy document analysis. The section also explains the thematic coding and cross-case analytical frameworks 
used to interpret the data. 
Section 5: Findings and Interpretation presents the major themes that emerged from the fieldwork. 
These include the varying degrees of NEP 2020 implementation, the emergence of innovative administrative 
practices within teacher education institutions, and comparative insights across institutional types. This 
section includes visual aids such as tables and graphs to support data interpretation. 
Section 6: Discussion and Recommendations contextualizes the findings within NEP 2020’s broader 
goals and critically reflects on institutional readiness, implementation challenges, and leadership development 
outcomes. It transitions into a set of targeted recommendations aimed at embedding administrative capacity-
building into teacher education programs, suggesting structural, curricular, and policy-level interventions for 
systemic improvement. 
Section 7: Conclusion provides a concise yet comprehensive summary of the study’s key insights. It 
reiterates the significance of integrating educational administration into teacher training and proposes future 
research directions for strengthening the policy-practice nexus in Indian education. 

 
 
As Indian education prepares to align itself with the imperatives of global competitiveness, digital innovation, 
and inclusive development, the role of effective educational administration cannot be overstated. NEP 2020 
offers a blueprint, but its success lies in institutional translation and cultural shift, much of which depends on 
how future teachers are trained not just to teach, but to lead. This study stands at that intersection—between 
pedagogy and policy, instruction and institution—offering an exploratory yet impactful lens on the evolution of 
teacher education as a foundation for administrative excellence. 
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2. Literature Review 
 
2.1 Introduction to Educational Administration in Reform Context 
Educational administration plays a pivotal role in translating policy intentions into effective institutional 
practices. It encompasses strategic planning, institutional governance, leadership development, resource 
management, and quality assurance. The significance of effective administration has been increasingly 
emphasized in global and national educational reform narratives. In India, the National Education Policy 
(NEP) 2020 foregrounds the role of decentralized and empowered institutional leadership to achieve holistic 
educational transformation (Ministry of Human Resource Development [MHRD], 2020). Consequently, the 
role of teacher education programs (TEPs) has expanded to incorporate not only pedagogical training but also 
foundational administrative competencies. 
Historically, teacher education and educational administration have developed as separate domains of 
academic and policy inquiry. While educational administration research has focused on systemic leadership, 
institutional accountability, and organizational behavior (Agrawal, 2021; Saxena, 2022), teacher education 
studies have primarily addressed instructional efficacy, pedagogical innovations, and subject-specific 
methodologies (Mishra, 2022; Kapoor & Jain, 2022). NEP 2020’s integrated vision challenges this siloed view 
by placing institutional governance and leadership at the core of teacher preparation itself. 
 
2.2 Teacher Education as a Catalyst for Systemic Change 
Scholars and policy analysts increasingly view teacher education as a critical lever for systemic reform (Batra, 
2023; Verma, 2024). Batra (2023) notes that teacher educators are now expected to contribute to broader 
school leadership, curriculum reform, and institutional evaluation—functions traditionally reserved for school 
administrators. NEP 2020 institutionalizes this shift by directing teacher training programs to cultivate 
visionary leaders who can navigate pedagogical, administrative, and technological transformations. 
Joshi and Mehta (2024) argue that NEP 2020-aligned TEPs should include dedicated modules on leadership 
and educational governance, yet they observe that most institutions are still in the early phases of 
implementation. Similarly, Naik and Rao (2023) observe that integrating administrative training into pre-
service teacher programs has the potential to democratize leadership and foster more resilient school systems. 
However, empirical evidence regarding the effectiveness of such integration remains limited and fragmented 
across regions and institutions. 
The Integrated Teacher Education Programme (ITEP) and revamped B.Ed. courses are identified as the 
primary platforms through which this transformation is expected to occur. Raghavan and Ahmed (2023) find 
that a few pioneering institutions have embedded policy literacy, school management simulations, and project-
based institutional audits into their curriculum. However, they also caution that these efforts are sporadic and 
often depend on individual faculty initiatives rather than institutional mandates. 
 
2.3 Administrative Competencies in NEP 2020 
NEP 2020 outlines a comprehensive vision of educational administration encompassing transparency, 
decentralization, and evidence-based decision-making. It mandates the establishment of leadership positions 
such as School Complex Leaders and encourages continuous capacity-building for educational managers 
through platforms like the National Professional Standards for Teachers (NPST) and NEP-aligned institutional 
development frameworks (MHRD, 2020; NCTE, 2021). 
Kumar and Sharma (2024) emphasize that teacher educators must be trained not just in curriculum delivery 
but also in institutional planning, human resource management, and governance evaluation. The policy 
envisions that each teacher should understand how schools function within a larger administrative and 
community ecosystem. Yet, Verma (2024) notes that existing teacher education curricula are often misaligned 
with these ambitious administrative expectations. 
Kapoor and Jain (2022) further highlight the tension between policy mandates and implementation capacity, 
noting that institutions frequently lack trained faculty, resource frameworks, and governance tools to 
incorporate administrative training in meaningful ways. This leads to inconsistencies in implementation and 
inhibits the development of systemic coherence across TEPs. 
 
2.4 Comparative Perspectives on Institutional Implementation 
Studies comparing institutional models provide additional insights into how teacher education institutions are 
responding to NEP 2020. Mishra (2022) conducted a comparative analysis across public and private teacher 
training colleges and found that autonomous institutions tend to be more innovative in embedding leadership 
components into their curriculum. For example, some institutions now require student-teachers to develop 
school management portfolios, engage in participatory decision-making exercises, and present 
policy critique seminars. 
Singh and Pathak (2024) observe that institutions in states like Karnataka and Maharashtra have piloted 
micro-governance tasks for pre-service teachers, wherein students temporarily assume administrative roles 
such as timetabling, student support coordination, and event planning. These practices have shown promise in 
building practical leadership skills, yet there is a lack of centralized documentation or evaluation of such 
models. 
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Rao and Dey (2023) recommend a national repository of case studies and best practices to guide other 
institutions. However, as Joshi and Mehta (2023) caution, without policy-mandated performance indicators 
for administrative skill development, institutions may not prioritize these elements in an already content-heavy 
teacher training curriculum. 
 
2.5 Critical Gaps in the Literature 
Despite emerging studies and policy discussions, several critical gaps persist in the literature: 
1. Lack of empirical data on how teacher education institutions are systematically integrating 

administrative competencies in line with NEP 2020. 
2. Limited focus on institutional readiness and structural enablers or barriers in implementing 

leadership development components. 
3. Absence of standardized frameworks for evaluating the administrative preparedness of teacher 

graduates across different TEPs. 
4. Minimal documentation of best practices from institutions that have successfully piloted NEP-

aligned administrative training strategies. 
5. Overemphasis on urban and well-funded institutions, leaving rural and under-resourced colleges 

underrepresented in research findings (Saxena, 2022; Agrawal, 2021). 
6. Scarce intersectional analyses exploring how gender, region, or socio-economic context shapes access 

to leadership opportunities within teacher education. 
 
Thus, while NEP 2020 sets the stage for transformational reform in educational administration, the role of 
teacher education institutions as active agents in that process remains under-theorized and under-researched. 
This gap necessitates further exploratory work that connects policy ambition with institutional practices on the 
ground. 
In summary, the literature establishes the growing relevance of administrative leadership in teacher education 
but stops short of providing a holistic or uniformly applicable model. While there are emerging examples of 
innovation and alignment with NEP 2020 directives, they remain uneven, under-evaluated, and disconnected 
from a broader systemic strategy. Teacher education is undeniably positioned at the nexus of policy reform and 
institutional change, but its potential to develop administratively competent educators remains insufficiently 
realized. 
This exploratory study responds directly to these knowledge gaps by engaging with institutional leaders, 
teacher educators, and policy architects to understand how NEP 2020 is being translated into actionable 
administrative practices. It seeks to offer a grounded, comparative, and practice-oriented analysis of how 
teacher education can evolve into a platform for governance excellence and leadership incubation in Indian 
education. 
 

3. Research Objectives and Questions 
 
In the wake of the National Education Policy (NEP) 2020, there has been a concerted push to not only 
transform pedagogical practices but also to recalibrate the administrative landscape of Indian education. 
Teacher education programs (TEPs), once seen primarily as vehicles for pedagogical skill development, are 
now envisioned as powerful incubators for administrative leadership, policy awareness, and governance 
reform. NEP 2020 strongly emphasizes the integration of leadership, institutional management, and 
participatory decision-making as core competencies within both the Integrated Teacher Education Programme 
(ITEP) and revamped B.Ed. curricula. Within this changing paradigm, this study positions itself at a vital 
intersection—where teacher education and educational administration converge. 
The central premise of this research is that the quality of educational administration in India can be 
significantly enhanced if teacher education institutions effectively integrate policy literacy, administrative 
simulations, institutional leadership modules, and governance frameworks into their training ecosystem. 
However, the diversity in institutional interpretations of NEP 2020, variation in state-level implementation, 
and differing resource environments across teacher education colleges raise pressing questions about 
uniformity, feasibility, and impact. 
In response, this study adopts an exploratory and qualitative orientation to investigate how institutional 
practices in teacher preparation align with NEP 2020’s administrative vision, and how teacher educators and 
pre-service teachers are being equipped to lead, manage, and transform educational spaces. 
 
3.1 Research Objectives 
The research is guided by five major objectives that collectively aim to uncover the policy-practice dynamic, 
institutional readiness, and pedagogical shifts associated with administrative development in teacher 
education: 
1. To examine the evolving role of teacher education institutions (TEIs) in fostering administrative 

competencies, leadership potential, and institutional governance awareness among pre-service teachers 
and educators. 
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2. To analyze how NEP 2020-aligned strategies are operationalized within TEPs, particularly 
through administrative simulations, policy critique modules, leadership roles, and school management 
tasks. 

3. To identify, document, and compare institutional best practices that have successfully embedded 
educational administration training within their teacher education frameworks—either formally through 
curriculum or informally through co-curricular models. 

4. To explore institutional and systemic enablers and barriers affecting the implementation of NEP 
2020’s administrative directives within pre-service teacher programs, including resource availability, 
faculty preparedness, regulatory clarity, and institutional autonomy. 

5. To develop an evidence-informed set of recommendations for policymakers, teacher education 
administrators, and curriculum designers to structurally embed educational administration training into 
ITEP and B.Ed. programs, thereby strengthening the governance ecosystem of Indian education. 

 
3.2 Research Questions 
To address the above objectives, the following research questions guide the investigation. These questions are 
designed to generate a nuanced, multi-layered understanding of the institutional, pedagogical, and 
policy dimensions involved: 
1. How do current teacher education programs contribute to the development of 

administrative, leadership, and governance capabilities among pre-service teachers? 
This question investigates the degree to which educational institutions are moving beyond subject-specific 
instruction to equip teachers with strategic, managerial, and policy-related skills. 
2. Which specific NEP 2020 guidelines related to educational administration are being adopted 

in teacher education institutions, and how are these being interpreted and implemented? 
This focuses on the translation of national policy into institutional behavior, highlighting the gaps, innovations, 
and variations in enactment. 
3. What institutional models and pedagogical frameworks demonstrate effective integration of 

administrative training into teacher preparation? 
This seeks to identify scalable, adaptable, and culturally grounded best practices that can be applied across 
diverse institutional types and regions. 
4. What challenges do teacher education institutions face in operationalizing administrative 

training within NEP 2020’s framework? 
This includes structural challenges (e.g., curriculum inflexibility), resource constraints, faculty expertise 
limitations, and policy-practice disconnects. 
5. How can administrative leadership training be embedded more systematically within 

teacher education curricula and governance structures? 
This final question aims to generate forward-looking insights and recommendations that can inform reforms 
in policy, program design, faculty development, and institutional planning. 
 
Together, these objectives and research questions provide the thematic and operational scaffolding of the study. 
They ensure that the investigation is not limited to descriptive analysis but instead contributes to actionable 
policy insights and institutional innovations. By grounding the inquiry in the contemporary educational reform 
landscape of NEP 2020, the study hopes to advance the understanding of how teacher education can become a 
strategic tool for governance transformation and administrative excellence in Indian education. 
 

4. Methodology 
 
4.1 Research Design 
A multi-phase exploratory sequential design (QUAL → quant) was adopted to: 
1. Identify emergent themes (qualitative phase). 
2. Validate patterns via frequency analysis (quantitative phase). 
 
Theoretical Framework: 

• Grounded in Complexity Theory (Morin, 2005) to analyze NEP 2020’s nonlinear implementation. 

• Policy Enactment Framework (Ball et al., 2012) to study institutional reinterpretations. 
 

Table 1: Methodological Matrix 
Component Qualitative Phase Quantitative Phase 
Objective Theme discovery Pattern validation 
Data Sources Interviews, FGDs, Documents Survey (Likert-scale) 
Sampling Purposive (n=6 TEIs) Stratified random (n=120) 
Analysis Thematic coding (NVivo) Descriptive stats (SPSS) 

 
  



2450  10575), 11/ Kuey, 30( Dr. Mohd. Talib Ather Ansari 

 

4.2 Sampling Strategy 
Multi-stage sampling: 
1. Institutional Selection: 6 TEIs stratified by: 
o Governance type (Govt/Private/Autonomous). 
o NEP 2020 implementation stage (Early/Intermediate/Advanced). 
2. Participant Selection: 
o Power Analysis determined sample size: 

𝑛 =
𝑍2 ⋅ 𝑝(1 − 𝑝)

𝑒2
 (for surveys, 95%CI, 5%margin) 

o Theoretical Saturation guided interview/FGD participant numbers. 
 

Table 2: Sampling Frame 
Stratum TEIs (n) Interviews FGDs Surveys 
Government 2 8 4 40 
Private 3 12 6 60 
Autonomous Univ. 1 4 2 20 
Total 6 24 12 120 

 
4.3 Data Collection 
4.3.1 Qualitative Tools 
1. Semi-structured Interviews 
o Protocol included 5 domains: 
▪ Policy awareness 
▪ Curriculum redesign 
▪ Leadership training 
▪ Resource allocation 
▪ Stakeholder engagement 
2. FGDs 
o Conducted separately for faculty and students. 
o Stimulus Material: NEP 2020 excerpts to prompt discussion. 
3. Document Analysis 
o Coding Manual: 

1. Explicit NEP references (✓/✗) 
2. Administrative competency markers (e.g., "leadership," "decentralization") 
3. Pedagogical shifts (e.g., "multidisciplinary," "flexibility") 
 
4.3.2 Quantitative Tool 

• Survey Instrument: 25-item Likert scale (α = 0.87) measuring: 
o Policy Internalization (5 items) 
o Administrative Readiness (7 items) 
o Barriers (4 items) 
 
4.4 Data Analysis 
4.4.1 Qualitative Analysis 
Step 1: Thematic coding using Saldaña’s (2021) 2-cycle approach: 

• 1st Cycle: Descriptive coding → In-vivo coding. 

• 2nd Cycle: Pattern coding → Theoretical coding. 
 
Step 2: Theme Weight Calculation 

Relative Weight (RW) =
Frequency of Theme (T)

Total Themes
× 100% 

 
Step 3: Cross-Case Synthesis 

• Used Miles & Huberman’s (1994) matrices to compare institutional responses. 
 

Table 3: Thematic Codebook (Sample) 
Code Definition Example Quote RW 
NEP-COMP Competency-based admin 

training 
"We revised modules to include NEP’s leadership 
mandates." 

22% 

RES-GAP Infrastructure deficiencies "No funds for tech upgrades post-NEP." 18% 
STAKH-
CON 

Stakeholder conflicts "Parents resist multidisciplinary approaches." 15% 
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4.4.2 Quantitative Analysis 

• Descriptive Stats: Mean scores for survey constructs. 

• Correlation Analysis: 

𝑟 =
𝑛(∑𝑋𝑌) − (∑𝑋)(∑𝑌)

√[𝑛∑𝑋2 − (∑𝑋)2][𝑛∑𝑌2 − (∑𝑌)2]
 

(Examined links between policy awareness & readiness). 
 
4.5 Validity & Reliability 

Criterion Strategy Metric/Tool 
Construct Validity Triangulation + Expert review Cohen’s κ > 0.80 
Reliability Inter-coder consistency Krippendorff’s α = 0.79 
External Validity Thick description + Contextual detail Transferability audit 

 
4.6 Ethical Safeguards 

• Consent: Signed forms specifying data usage. 

• Anonymity: Replaced identifiers (e.g., "TEI-A-Rector"). 

• Data Security: AES-256 encrypted storage. 
 
4.7 Limitations & Mitigations 

Limitation Mitigation 
Self-report bias Triangulation with documents 
Context specificity Cross-case comparisons 
Temporal constraints Longitudinal follow-up recommended 

 
This dual-phase, mixed-methods approach ensures: 
1. Depth via qualitative exploration. 
2. Breadth via quantitative validation. 
3. Policy relevance through actionable matrices. 
 

5. Findings and Interpretation 
 
This section presents a detailed interpretation of the qualitative data obtained through semi-structured 
interviews, focus group discussions, and document analysis conducted across six teacher education institutions 
(TEIs). The findings are thematically categorized and analytically presented to uncover the current landscape 
of educational administration as influenced by NEP 2020 guidelines. Insights are drawn from multiple 
perspectives including faculty, pre-service teachers, institutional heads, and policymakers. 
 
5.1 Emergent Themes from Data Analysis 
Six core themes emerged, highlighting challenges and dynamics in implementing NEP 2020 reforms: 
 

Table 4: Thematic Overview of Findings 
Theme 
Code 

Theme Description Frequency 
(%) 

Institutions Reporting (Out 
of 6) 

T1 Administrative Literacy among 
Faculty 

88% All 6 TEIs 

T2 Policy-to-Practice Alignment 
Challenges 

74% 5 TEIs 

T3 Absence of Structured Leadership 
Training 

90% All 6 TEIs 

T4 Fragmented Curriculum Integration 67% 4 TEIs 
T5 Contextual Barriers to 

Implementation 
79% 5 TEIs 

T6 Innovative Localized Practices 45% 3 TEIs 
Key Insight: Leadership training (T3) and faculty literacy (T1) are the most pervasive gaps, while localized 
innovation (T6) remains limited. 
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Figure 1: Thematic Overview of Findings 

 
5.2 Administrative Literacy among Faculty (T1) 
Faculty awareness of NEP 2020 administrative directives varied significantly: 
 

Table 5: Faculty Awareness Levels 
Awareness Level Percentage of Faculty Institutions (Out of 6) 
High 35% 2 
Moderate 43% 4 
Low 22% 3 

 
Findings: 

• Junior faculty lacked policy engagement. 

• Administration was often perceived as post-training rather than pedagogical. 
 

 
Figure 2: Faculty Awareness Levels 

 
5.3 Policy-to-Practice Alignment Challenges (T2) 
Institutional heads identified key barriers: 
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Table 6: Alignment Barriers 
Barrier Category Frequency of Mention Sample Quote 
Curriculum Rigidity 5 “No autonomy to modify B.Ed structure yet.” 
Limited Faculty Training 4 “Workshops are one-off, not sustained.” 
Administrative Resistance 3 “Legacy systems resist decentralization.” 

 
Document Analysis: <10% of curricula explicitly addressed leadership/policy studies. 
 

 
Figure 3: Alignment Barriers 

 
5.4 Lack of Structured Leadership Training (T3) 
Leadership components were marginal in B.Ed. curricula: 
 

Table 7: Curriculum Mapping 
Institution Admin Module? Credit Weight Delivery Mode 
TEI-A No 0 N/A 
TEI-B Yes 2 Workshop-based 
TEI-C No 0 N/A 
TEI-D Yes 1 Blended (online) 
TEI-E No 0 N/A 
TEI-F Yes 2 Project-integrated 

 
Key Issue: Curricular invisibility of administrative training. 
 
5.5 Contextual Barriers and Opportunities (T5 & T6) 

Table 8: Institutional Readiness Comparison 
Indicator TEI-A TEI-B TEI-C TEI-D TEI-E TEI-F 
Admin Training Cell No Yes No Yes No Yes 
Curriculum Revised? No Yes No No Yes Yes 
Policy Workshops Held 1 4 2 3 2 5 
Student Engagement Low Moderate Low High Moderate High 

 
Localized Innovations: 

• TEI-B, D, F implemented simulations and student-led governance. 
 
5.6 Interpretation: Institutional Readiness (IR) 
A formula to quantify readiness: 
IR=(A+C+P+L)4IR=4(A+C+P+L) 
Where: 
AA = Faculty NEP Awareness (0-1) 
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CC = Curriculum Integration (0-1) 
PP = Policy Support (0-1) 
LL = Leadership Innovation (0-1) 
 

Results: 
 
Highest: TEI-F (IR = 0.82) 
Lowest: TEI-A (IR = 0.31) 
 
Conclusion: Institutional adaptability hinges on visionary leadership, autonomy, and external partnerships. 
Without structural mandates, administrative reforms risk remaining peripheral. 
 
Visual Enhancements: 

• Bold headers and consistent formatting improve readability. 

• Color-coding (optional in digital formats) could highlight critical data (e.g., red for barriers, green for 
innovations). 

• Horizontal lines separate sections clearly. 
 

6. Discussion and Recommendations 
 
6.1 Discussion: Bridging Policy and Practice in Teacher Education Administration 
The findings of this study reveal a striking paradox: although NEP 2020 emphasizes the cultivation of 
educational leaders through teacher education institutions (TEIs), there remains a significant implementation 
gap across most sampled institutions. Faculty awareness is uneven, curriculum integration of administrative 
competencies is minimal, and institutional inertia hampers progress despite broad rhetorical support for 
reform. 
The six emergent themes—ranging from administrative literacy to the absence of structured leadership 
training—highlight both systemic shortcomings and site-specific innovations. A notable divergence in 
institutional readiness suggests that factors such as visionary leadership, decentralized governance structures, 
and partnerships with non-governmental organizations play critical roles in enabling successful 
implementation. 
This divergence aligns with global research indicating that transformational leadership within TEIs, coupled 
with capacity-building at the faculty level, is indispensable for system-wide reform (Bush, 2021; Hargreaves & 
Fullan, 2020). Where institutions embraced participatory leadership models or experimented with peer-led 
administrative simulations, students and faculty reported higher engagement and greater confidence in dealing 
with real-world governance challenges. 
 
6.2 Implications for NEP 2020 Implementation 
The NEP 2020 envisions teachers not merely as classroom practitioners but as “transformational leaders of 
change.” However, such aspirations demand institutional preparedness, sustained professional development, 
and curricular mandates that reflect the multidimensional roles educators are expected to perform. 
Several implications emerge: 

• Policy Ambiguity: TEIs cite confusion over the operational guidelines of NEP 2020, particularly 
concerning administrative content in B.Ed. and M.Ed. programs. This ambiguity affects alignment and 
curriculum design. 

• Institutional Capacity Deficits: Many TEIs lack administrative training cells, specialist faculty, or 
digital tools to implement reforms effectively. 

• Cultural Resistance: Traditional hierarchical structures within colleges disincentivize faculty 
experimentation and delay decentralized leadership training practices. 

• Lack of Monitoring Mechanisms: Implementation bottlenecks persist due to the absence of clear 
metrics and accountability frameworks. 

 
These findings are consistent with systemic policy analysis models (Ball, Maguire & Braun, 2012), which assert 
that policy texts, contexts, and actors must be synchronously addressed for reform to become embedded. 
 
6.3 Strategic Recommendations 
In response to these challenges and drawing on both empirical evidence and global best practices, the following 
recommendations are proposed: 
 
1. Mandatory Integration of Administrative Leadership Modules 

• The National Council for Teacher Education (NCTE) and University Grants Commission (UGC) should 
mandate the inclusion of administrative leadership as a credit-bearing component in all B.Ed. programs. 
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• Modules should cover educational governance, institutional budgeting, digital administration, and 
community engagement strategies. 

 
2. Establish Teacher Education Administrative Cells (TEACs) 

• Every TEI should house a dedicated TEAC to coordinate leadership training workshops, facilitate 
internships with educational administrators, and develop localized innovations. 

• TEACs can also liaise with district education offices and NGOs for real-time policy updates and community-
based learning. 

 
3. Faculty Development for Administrative Literacy 

• Regular in-service training for faculty should be institutionalized, focusing on policy comprehension, 
implementation design, and leadership facilitation. 

• A train-the-trainer model can ensure that institutional knowledge is internally disseminated and sustained. 
 
4. Development of Simulated Governance Labs 

• Inspired by successful models like “Student Parliaments” or “School Governance Clinics” in Finland and 
Singapore, Indian TEIs can simulate administrative environments to prepare students for leadership roles. 

• These labs should be integrated into pedagogy, with evaluation rubrics that include policy articulation, 
budgeting, and conflict resolution. 

 
5. Digital Platforms for NEP Monitoring 

• Creation of a centralized digital dashboard for all TEIs to report their NEP implementation progress, 
updated in real time with feedback loops for course correction. 

 
6. Context-Specific Autonomy 

• Allow institutions greater flexibility in interpreting and implementing administrative modules, particularly 
in tribal, rural, or resource-constrained regions. 

• Policy flexibility should be balanced with robust quality assurance mechanisms. 
 

Table 9: Strategic Intervention Matrix 
Strategic Area Action Point Responsible Body Timeline 
Curriculum Reform Mandatory Admin Modules NCTE/UGC 12 months 
Capacity Building In-Service Faculty Training TEIs/State Councils 6–18 months 
Institutional Innovation Establishment of TEACs Institutional Heads 6 months 
Learner Engagement Simulated Governance Labs TEIs Ongoing 
Monitoring & Evaluation Centralized NEP Dashboard MHRD/NCTE 12 months 

 
6.4 Concluding Note on Practice-Policy Integration 
This section reinforces the imperative that successful NEP 2020 implementation depends not only on visionary 
policies but also on ground-level institutional reforms, pedagogical innovation, and leadership cultivation. TEIs 
must shift from being passive policy receivers to active co-creators of educational change. 
As this study illustrates, meaningful transformation in teacher education requires a paradigm shift—
administrative leadership must be repositioned from the periphery to the core of educational practice. These 
recommendations seek to support that shift in actionable, context-responsive, and scalable ways. 
 

7. Conclusion 
 
This exploratory study examined the integration of educational administration within teacher education 
programs under the guiding framework of NEP 2020. Through qualitative and quantitative analysis across six 
teacher education institutions, the research revealed a consistent disjunction between policy ambition and 
institutional implementation. While the policy strongly advocates for leadership and administrative 
capabilities among educators, most institutions lag in curricular alignment, faculty preparedness, and 
structural readiness. 
Key insights highlighted that administrative literacy among faculty remains uneven, leadership training is 
largely absent or optional, and implementation is hindered by rigid structures and inadequate resource 
allocation. However, a few institutions showcased innovative localized practices, signaling potential models for 
scalable reform. 
The study concludes that embedding administrative competencies in teacher education is not merely an 
aspirational policy goal but a practical necessity for transforming school governance and learning outcomes. A 
paradigm shift is required—one that reimagines educational leadership as foundational rather than peripheral 
to teacher development. Future research could focus on longitudinal outcomes of administrative training and 
the role of institutional autonomy in accelerating NEP-driven reforms. 
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