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Abstract

This study aimed to explore the factors that encourage teachers who currently continued with a post-
graduate education with Master’s program to pursue postgraduate education and barriers they faced
in undertaking postgraduate education. Participants consisted of 295 teachers (170 women and 125
men) enrolled in a Master’s level program in any branch of science in the basic field of educational
sciences at a state university. Data were collected through the use of a-5-Likert type scale. A cross-
sectional research design, which is one of the types of screening research, was used and descriptive
statistics were used in the analysis of study data. The results yielded three findings: First, career
development, academic autonomy, confidence in decision-making, critical thinking, and acquisition
of knowledge and skills were found as factors influencing the teachers’ pursuit of postgraduate edu-
cation, but career development and academic autonomy were the predominant reasons for pursuing
postgraduate education. Second, there was strong agreement among the teachers that postgraduate
education experiences did not increase their job satisfaction. Third, among the barriers to postgra-
duate education highlighted by teachers were the difficulty in finding a work-study-life balance whilst
undertaking postgraduate education, stress when undertaking in postgraduate education while wor-
king, and the need for resources and support for postgraduate study to be successful, but stress and
difficulty in work-life balance seem to the prominent barriers, that impeded the teachers’ postgradu-
ate education. Findings indicate that postgraduate education seems by participants in this study not
only as an effort to develop a future plan but also as a field of activity that could influence teachers’
work and social life.
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Oz

Bu calismanin temel amaci lisansiistii egitim géren 6gretmenlerin lisansiistii egitime katilimini tes-
vik eden etmenleri ve lisansiistil egitim siireglerini etkileyen engelleri arastirmaktir. Aragtirmanin
katilimcilarini lisansiistii programlara sahip bir devlet tiniversitesinde egitim bilimleri temel ala-
ninda herhangi bir bilim dalinda tezli yiiksek lisans programina devam eden 295 6gretmen (170
kadin ve 125 erkek) olusturmaktadir. Aragtirmanin verileri 5°li Likert tipi 6lcek yoluyla edilmistir.
Arastirmada nicel arastirma tiirlerinden biri olan kesitsel tarama yonteminden yararlanilmis ve
elde edilen verilerin analizinde tanimlayicr istatistikler kullanilmistir. Arastirma sonuglarinda ka-
riyer gelisimi, akademik ozerklik, karar vermede 6z-giiven, elestirel diisinme ve alanda yeni bilgi
ve beceri kazanimi gibi 0gelerin 6gretmenlerin lisansiistii egitime katilimini tesvik eden dnemli
etmenler olarak bulundugu, ancak kariyer gelisimi ve akademik 6zerkligin baskin etmenler oldugu
gozlenmistir. Bir diger 6nemli tespit ise 0gretmenlerin ¢ogunlugu, lisansiistii egitimin is doyumunu
artirmadig1 kanaatinde olmasidir. Ote yandan arastirmada ogretmenlerin lisansiistii egitim siire-
cinde karsilagtig1 engeller arasinda lisanstistii egitim alirken is-caliyma-yasam dengesini bulmada
zorluk, calisirken lisansiistii 6grenimi siirdiirmenin stresi, lisansiistii egitimin basarili olmasi igin
kaynak ve destege duyulan ihtiyaclar 6ne cikmustir. Ancak bulgularda is-galisma-yasam dengesi ve
stres Ogretmenlerin lisansiistii egitimini engelleyen baskin engeller olarak dne ¢ikmistir. Arastirma
sonuglari lisanststii egitimin katilimcilar tarafindan sadece geleceklerini planlama veya yonetme
cabasi olarak degil ayn1 zamanda 6gretmenlerin ig ve sosyal yasamlarini etkileyen bir faaliyet alani
olarak gortildiigiinii yansitmaktadir.
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Introduction

Nowadays, attempts to professionalize in a field for employability and care-
er planning are have been becoming become more and more prominent. Career
development and career identity are addressed more intensely over the past two
decades (Meijers, 1999; Osipow, 1999). Career development is not just a set of
external motives based on hierarchical progress in terms of increasing capital or
status but also the discovery of new career-related paths, clarification of goals,
and the pursuit of professional relationships for intrinsically meaningful and et-
hically satisfying life experiences. Career development is a significant process
that aims to create career identity, develop entrepreneurship and leadership rat-
her than a particular outcome (Artess & Hooley, 2017). Career development in
Social Cognitive Career Theory (Lent, Brown, & Hackett, 1994) describes the
process of navigating the lives, learning, and work of individuals to achieve the
best results they can achieve within structural constraints in the fields in which
they operate or in the institution they work in.

Undoubtedly, experience gained at the postgraduate level in higher-educa-
tion is a motivating and a strong path to investing in career development (Ben-
nett & Turner, 2012; Leman, 2015; Stuart, Lido, Morgan, Solomon & Akroyd,
2008). Today, postgraduate education (master’s and doctoral education) become
a powerful way of defining individuals’ career paths and shaping career plans.



Postgraduate Education

Postgraduate education provides individuals with a realistic perspective on pos-
sible employment options and career paths that match their interests and abili-
ties. Because postgraduate education is the highest education authority where
the academics needed by a university, as well as the qualified manpower and
individuals needed by the society, are trained (Giinay, 2018; Unsal, 2014; Wis-
ker, 2007). Postgraduate qualifications are a powerful theme that brings together
many aspects of career development, as postgraduate education is one of the
best areas in which individuals can pursue and career choice and complete career
development (Artess & Hooley, 2017).

Competencies acquired during postgraduate study education as part of pro-
fessional development are perceived by many as deep learning experiences (Ng,
2016; Wilson & Berne, 1999). Postgraduate education study encourages indivi-
duals to think about who they are, what they want from life concerning their field
of specialization, to have a deep transition in the context of lifelong learning,
and to educational opportunities gain a critical understanding of the world. As
postgraduate experiences offer a clear advantage in the labor market and gain an
expert identity, these training opportunities become inevitable in terms of emp-
loyment and career opportunities (Purcell et al., 2012; Varhegyi & Jepsen, 2009).

Researchers have argued that postgraduate education study improves the
skills of people in their specialty and scientific research methods, enables them to
be involved in an academic environment and research field, or to progress and/or
change completely on a career path (Cooley, 2008; Cragg & Andrusyszyn, 2004).
Battie and Steelman (2014) define that postgraduate education aims to help gain
a high level of competence and awareness of knowledge and technical skills in a
selected field, provide professional development and achieve professional stan-
dards within the framework of accountability. Therefore, it is considered that the
postgraduate career will be considered an absolute necessity in the near future
due to the rapidly changing world conditions, economic needs, government poli-
cies, and the changing nature of education. (Kerry, 2015).

Nowadays, although postgraduate education is not compulsory, it has beco-
me almost a necessity for almost every individual who has completed his underg-
raduate degree, regardless of which profession he / she will be pursuing (Love
& Street, 1998; Neumann, 2010; Ohnishi & Ford, 2015). Demand in the society
and the self-improvement desire of individuals increase the interest and aware-
ness about postgraduate education study day by day (Bozan 2012). Postgraduate
education differs from undergraduate degree qualifications as it provides dee-
per training and specialization in a specific field (gradschools.com/masters). The
idea of providing employment opportunities and efficient and effective working
conditions affect individuals’ intentions to study at the postgraduate level and
their eventual decisions to do that study after graduating with a bachelor’s degree
finishing undergraduate degree (Ilter, 2020; Martens & Felissa, 1998).
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Postgraduate Education in Teaching Profession

Developments in social life caused by rapid developments in science and
technology require individuals to acquire new behaviors through education and
to acquire new knowledge and skills for this (Saglam, 2014). Education is an im-
portant element in the social, cultural, and economic development of countries.
Education performs important functions such as helping individuals to develop
their skills and careers, to carry attitudes and human values to contribute to soci-
al life, to interact with the environment and the world they live in by transferring
existing values and cultural elements to new generations (National Ministry of
Education, 2017).

The effective realization of these basic functions of the education system
undoubtedly depends on the quality and devotion of the teachers who are in the
education system and who are primarily responsible for the planning and ope-
ration of the education system (Bursalioglu, 2002; Hagmann & Answari, 2013).
In order for the teaching profession to become professional, it is important for
teachers to have different perspectives, acquire new knowledge and skills, and
adapt to new developments in the education system (Poskitt, 2005). This because
the teaching profession is a profession that requires highly educated staff with a
solid academic background.

The system of education and the quality of teachers are constantly chan-
ging; society’s perspective on education and teachers varies over time (Karslh &
Giiven, 2017). There is growing attention and emphasis on teacher quality and
effectiveness for school and student outcomes, as well as teacher accountabi-
lity in teacher training standards in national and international education systems
(Ingvarson, 2002). In addition, while determining teacher training standards in
an education system based on globalization, technology and science, teacher
competencies, the design and contents of teacher education programs, the scope
of teaching practices, design and measurement-evaluation criteria are empha-
sized (Cruickshank, Jenkins & Metcalf, 2009; Finsterwald, Wagner, Schober &
Liiftenegger, 2013).

Researchers have argued that teacher qualifications and professionalism
gained more value through postgraduate education and that both elements
displayed an effective position in training qualified manpower (Harvey, 2009).
Moreover, teachers have postgraduate degrees for professional expertise and
professionalization and develop their teaching profession competencies and ca-
pacities are among the “International Teacher Training Standards” (Ornstein &
Hunkins, 2014; Stromquist, 1997). Postgraduate education provides teachers to
gain new theories and skills in their field by specializing in pedagogical leaders-
hip, motivation, case management, professional counseling, and career guidance
(Pelletier, Donoghue & Duffield, 2003).

One of the main objectives of postgraduate education is to train broad-min-
ded, talented, and knowledgeable leader teachers who will be able to make quick
and correct decisions in the teaching profession by using the ways of thinking of
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science, connect theory and practice through critical thinking and action, and
provide individual opportunities for students’ learning and self-growth. It is es-
sential for teachers to attend postgraduate education in order to adapt to ever-
evolving science and technology and to maintain effective and safe teaching prac-
tices. This is because the main way to create a professional learning community
and improve educational outcomes in a country is primarily through increasing
teacher professionalism (Kane & Temple, 1997).

Teacher quality and the quality of the teaching process are reflected in the
success of students and the quality of schools (Harvey, 2009; Sisman, 2011).
Being aware of the importance of this, developed countries are trying to train
more qualified teachers by organizing postgraduate professional specialization
programs. It is important for teachers to develop themselves in career develop-
ment, including various programs that can be considered within the framework
of lifelong education as well as postgraduate education, and to have good teac-
her indicators by strengthening their teaching proficiency (Arthur, Kristjansson,
Cooke, Brown & Carr, 2015; Harvey, Sinclair & Dowson, 2005). UNESCO [Uni-
ted Nations Educational Social and Cultural Organization] emphasized teacher
training in 10-year project work. According to this call, qualifications obtained at
the undergraduate level is not sufficient to increase the innovation potential of
students and schools in the teaching profession. Teachers are advised to closely
follow up-to-date innovations specific to their areas of expertise, scientific met-
hods, and new developments in educational technologies through postgraduate
studies and reflect them to their practices (Citied Ishyaku, 2006). Postgraduate
qualifications in the teaching profession are one of the influential milestones
leading to greater professional competence and academic autonomy in the field.
Research has shown that postgraduate teachers manage their curriculum more
effectively, motivate their students more internally, and demonstrate their exper-
tise in improving learning outcomes better (Arthur, Marland, Pill & Rea, 2006).
These teachers were found they considered their experiences gained through un-
dertaking postgraduate education studies as a road map in solving the problems
encountered in school tasks.

The Present Study

There is an increasing demand for postgraduate education in the teaching
profession so that teachers can adapt to the changing nature and content of edu-
cation and develop their professional expertise. Teacher educators, stakeholders,
employers, and education officials argued that the importance of postgraduate
experiences in a teaching career should be increasingly recognized and invest-
ments should be made in this direction due to the rapid change in the education
sector (Freeman et al., 2008; NSW Institute of Teachers, 2006; Queensland Col-
lege of Teachers, 2006; Zammit et al., 2007). A teacher’s career is a distinctive
part of their professional development and this is a motivational factor for life-
long learning as well as postgraduate education. By encouraging participation in
postgraduate education, teachers should be helped to deepen their knowledge
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and experience academically, improve their performance and achieve a higher
level of excellence in their profession (Harvey, 2009; uwstout. edu.).

When examining the literature, in Turkey, there has been recently an increa-
se in the number of postgraduate education research. However, there are limited
studies on exploring factors affecting teachers’ pursuit of postgraduate education
(Alabag, Kamer & Polat, 2012; Alhas, 2006; Kara, 2008; Kosar, Er & Kiling, 2020;
Katilmig, Celik & Kop, 2013; Nayir, 2011; Teyfur & Cakir, 2018; Yilmaz, Tonga &
Cakir, 2017). In the education system, which cannot go beyond teacher quality,
it is important to reveal the reasons for pursuing postgraduate education and the
barriers in undertaking postgraduate education among teachers for the pursuit
of quality in the teaching profession. In order to seek quality in the teaching pro-
fession in the education system that cannot go beyond teacher quality, exploring
the barriers faced by the factors affecting teachers’ participation and continuity
in postgraduate education was an important step in understanding teachers’ atti-
tudes, beliefs and concerns about postgraduate education. Identifying the factors
that affect thoughts, perceptions or attitudes is useful for designing practices and
quality models that will make postgraduate education more attractive (Barr, Fre-
eth, Hammick, Koppel & Reeves, 1999). Identifying the factors that encourage
participation in postgraduate education is also important to encourage thinking
about undertaking postgraduate education for career advancement and career
opportunities (Black & Bonner, 2011).

This present study aimed to contribute to the literature related to postgra-
duate education by exploring factors influencing teachers’ pursuit of postgradu-
ate education who enrolled in the Master’s level program and the barriers that
they encountered in undertaking postgraduate education.

Method

Ethics approval was received for this present study with the decision of the
University of Kahramanmarag Sutcu Imam Ethics Review Committee with dated
14.03.2018 and numbered E. 3082.

Research Design

A cross-sectional scanning method, one of the quantitative research types,
was used in this present study. Cross-sectional studies are a useful step in terms
of revealing the natural appearance and potential of the studied condition (Field,
2017). These data are cross-sectional since data were recorded over a certain pe-
riod from a particular group (Biiyiikoztiirk 2007; Thompson & Panacek, 2007).

Universe and Sampling

The population sample for this study consisted of teachers who currently
continued with a Master’s program in any branch of science in the basic field of
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educational sciences at different institutes in a university in Turkey. The samp-
le of this study was consisted of 295 teachers, working at middle schools in an
urban city in Turkey, 42.37% (n = 170) of whom were female and 57.63% (n =
125) of whom were male selected by snowball sampling method. The teachers’
teaching experience ranged from 1 to 25 years and they worked as teachers or
headmaster in public schools in different provinces in Turkey. The majority of
teachers (78.31%, n = 231) were graduated from education departments, the
other (21.69%, n = 64) were graduated from other departments. The teachers’
age ranged from 21 to 42 and the average age was 32.64 (SD = 11.16). 69.49% (n
= 205) of the teachers continued with Master’s program in the educational sci-
ences; 24.06% (n = 71) of them continued with Master’s in the mathematics and
science education, and 6.45% (n = 19) of them continued a Master’s program in
the elementary school education (e.g. Social studies education).

Instruments

Demographic Information Form prepared by the researcher (author of the
study) consisted of questions such as age, gender, undergraduate degree prog-
ram graduated, teaching profession experience, and type of postgraduate prog-
ramme in undertaking.

Attitude towards Postgraduate Education Scale (ATPGES) developed
by Ng, Tuckett, Fox-Young, and Kain (2014) and adapted into Turkish by Ilter
(2019), was used to determine the factors that encourage teachers’ pursuit of
postgraduate education and the barriers they faced in undertaking postgraduate
education. The scale consisted of 13 items, measured three separate areas rela-
ted to postgraduate education: Facilitating roles (Items 1,2,3,4,5,6 in the scale),
professional recognition (items 7,8,9 in the scale), and inhibiting factors (items
10,11,12,13 in the scale) (i.e. barriers). Each item in the scale is measured on
a 5-point Likert-type scale (5 = strongly agree, 1= strongly disagree). Reliabi-
lity testing using Cronbach’s alpha was calculated for the internal consistency of
ATPGES. The internal consistency coefficient, which was adapted to Turkish,
was found to be .84. The Cronbach’s alpha for three sub-scales ranged from .75
to .81. In this study, due to the research problem and the purpose of the study, it
was decided to use only the sub-scales of facilitating roles and inhibiting factors
in the ATPGES instrument. The facilitating roles subscale includes insights into
the push towards undertaking postgraduate education (Ng, 2016). Facilitating
roles define the expectations of postgraduate education and the aims and func-
tions of postgraduate education (Ilter, 2019). These factors are self-confidence
in decision-making, developing critical thinking, career development, supporting
academic autonomy, job satisfaction, and acquisition of knowledge and skills. In-
hibiting factors are barriers which define as conditions, perceptions, internal and
external factors, demand, or high expectations that hinder or limit the success
of postgraduate education. (Ng et al., 2014). Barriers are difficulties in finding
work-study-social life balance, the need for multiple sources of support for post-
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graduate study, the stress in undertaking postgraduate education, and the cost
of postgraduate education. In this study, the Cronbach’s alpha coefficient was
calculated items for the ATPGES and two sub-scales. The internal consistency
coefficient of the ATPGES instrument was .85; for the sub-scale of facilitating
roles was .88 and for the sub-scale of inhibiting factors was .89.

Data Collection

In order to carry out this study, first of all, ethics approval was received
from the social and humanities ethical review committee of the higher-education
institution where the participants enrolled in the Master’s level program. After
this step, a survey application permission was obtained from the relevant higher-
education institution to collect data by accessing students’ e-mail information
who were currently studying at the Master’s program. The researcher converted
the demographic information form and ATPGES into an online survey using the
Google Docs system (docs.google.com). The online survey was designed in a way
that promoted the study and invites participation. The online survey included 5
items related to demographic information and 10 items related to postgraduate
education. The researcher sent the online survey to the e-mail of 512 students
who registered in the Master’s program, in line with the official and ethical per-
missions obtained. Participants were informed that the online survey will be ava-
ilable for two months. To encourage participation, a reminder email was sent to
participants one month after the online survey was made available. Participants
were informed in the online survey guidelines that the study would be conducted
on a voluntary basis, that personal information would not be used outside the
purpose of the study, and it was clearly stated that the participant could leave
the study at any time. From a total of 512 e-mail invitations sent to students
registered students to the pursuit of postgraduate education, 320 responds were
obtained. Out of a total of 512, e-mail invitations were sent to the registered stu-
dents but only 320 of students were returned, who have participated in this study.
This indicated that approximately 61.63% of the target sample was reached. The
online survey has lasted as it was thought that the responses from the participants
reached a sufficient number for the sample. The study data collection process
took about 35 days and the study data were transferred to the SPSS 22.0 data
analysis program.

Data Analysis

As there was no lost data among the study data gathered from 320 partici-
pants using the online survey all data were processed. SPSS 22.00 program was
used in the statistical analysis of the data. Before the analysis, the standardized
z-values for possible univariate extreme values in the data set were checked and
excluded from the data analysis because the z value of 15 people was outside
the limits of -3 and +3 (Tabachnick & Fidell, 2013). Mahalanobis distance was
examined for multivariate incongruity (Alpar, 2013). The Mahalanobis distance

912



Postgraduate Education

value for each participant was compared with the Chi-square value at the signi-
ficance level of p <.001, and 10 participants who were found to be multivariate
extreme values were excluded from the data analysis. As a result, with the exclu-
sion of a total of 25 participants from the analysis, statistical analyzes were made
with the data of 295 participants. It was also examined whether the data met the
normality assumption on the data set (Tabachnick & Fidell, 2013). Skewness and
kurtosis values of the variables were examined to determine whether the data
showed a normal distribution. The skewness value was found to be -.1.22 and the
kurtosis value as .97. Having these values between -1.5 and +1.5 supports that
the data set has a normal distribution (Trochim & Donnelly, 2006). Descripti-
ve statistics such as percentage, mean and standard deviation were used in the
analysis of the study data.

Results

Findings regarding the Factors that Encourage Teachers to Pursue
Postgraduate Education

Findings identified the factors that influenced the reason teachers to pursue
postgraduate education are given in Table 1.

Table 1.
Distribution of Responses of Teachers: Facilitating Roles Subscale

)
8 @ _—
% g £ 2 w2
> 5T 2 g8 EFC
- = = 2] 5 &g
Sub-scale Items (N = 295) % < 5 = s &
=
7
% % % %0 %o M SD
Postgraduate education
i he level of
increases the level o 46.81 387 649 48 32 350 3.05

self-confidence in decision-
making

Postgraduate education
increases the development 4130 458 488 531 2.75 396 238
of critical thinking skills
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Table 1.
Distribution of Responses of Teachers: Facilitating Roles Subscale (Devamt)

o
3 o >
5 g 2 e w2
< :':P T 2@ P 5 P
= 2 - 8T 2T B 27
Sub-scale Items (N = 295) % =) a & A
S
B
)
% % % % % M SD

Postgraduate education
encourages behaviors that
support and demonstrate
academic autonomy

5415 252 930 7.20 43 437 294

Postgraduate education
provides experiences that 1233 174 1610 342 20.2 241 1.85
increase job satisfaction

Postgraduate education
helps improve professional
knowledge and skills in a
specialty area

4120 470 351 6.30 2.0 3.85 294

Postgraduate education
emhancescareer g0 07 696 709 241 452 185
development by increasing

carcer awareness

As seen in Table 1 generally there was a level of agreement for the items
represented the facilitating roles sub-scale between the teachers. When the items
were examined the item of “Postgraduate education enhances career develop-
ment by increasing career awareness” had the highest mean or average among all
items in the facilitating roles subscale (M=4.52). 56.5% of the teachers who par-
ticipated in this study responded this item as “strongly agree”, and 27% of them
responded “agree”. Most participants answered that they agreed or strongly ag-
reed with this item. Similarly, the item of “Postgraduate education encourages
behaviors that support and demonstrate academic autonomy” (M= 4.37) was
found to be one of the items strongly accepted by the teachers. 54.15% of the
teachers responded “strongly agree” and 25.2% of them answered “agree” to
this item on this subscale. 41.2% of the teachers responded “strongly agree” to
the item of “Postgraduate education helps improve professional knowledge and
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skills in a specialty area”, while 47% of them responded “agree” to the item.
“Postgraduate education increases the development of critical thinking skills”
(M= 3.96) was an item that the majority of teachers (45.8%) responded as “ag-
ree”. The item with the lowest mean or average was “Postgraduate education
provides experiences that increase job satisfaction”. (M=2.41). 20.2% of the te-
achers responded “strongly disagree” to this item and 34.2% of them responded
“disagree. Most teachers seem mainly that they agreed with such items career
development, critical thinking skills, academic autonomy, confidence in decision-
making, acquisition of professional knowledge, and skills were factors that enco-
uraged participation in postgraduate education. However, career development
and academic autonomy were found the items with the highest mean among te-
achers, while job satisfaction was the lowest average item.

Findings regarding the Barriers that Impeded Teachers Postgraduate Edu-
cation

Findings identified the barriers faced by the teachers while they undertook
postgraduate education are given in Table 2.

Table 2.
Distribution of Responses of Teachers: Inhibiting Factors Subscale

D
<3}
1
3 &t _E %
~ @ ~ 8B ~ B~ & 8 ~
Subscale Items (N = 295) S0 ;b;o Tz g Qg E )
g = a » A
7
% % % % % M SD
It is difficult to balance work,
study, and social life whilst $B5 302 82 11 71 387 3.05

undertaking postgraduate
education

Support is necessary for

individuals who undertake 395 377 145 50 33 352 238
and complete postgraduate

education to be successful

Undertaking postgraduate
education whilst also working ~ 50.8 352 5.3 6.4 23 423 294
at any institution is stressful

The cost of postgraduate

. . 16.6 19.6 243 305 9.0 255 1.85
education is too high
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As seen in Table 2, the item “It is difficult to balance work, study, and social
life whilst undertaking post-graduate education” was the highest mean among
other items (M = 4.23) on the inhibiting factors sub-scale. To this item, 50.8%
of the teachers responded “strongly agree”, 35.2% of them responded “agree”.
“Undertaking postgraduate education whilst also working at any institution is
stressful” was another item that was accepted by teachers with a high mean (M =
3.87). 43.5% of the teachers responded “strongly agree” to this item and 30.2%
of them responded, “agree”. When the results were examined, 39.5% of the te-
achers responded to the item of “Support is necessary for individuals who un-
dertake and complete postgraduate education to be successful” (M=3.52), while
37.7% of them responded “agree”. The teachers responded to a high rate of this
item. On the other hand, the item “The cost of postgraduate education is too
high” (M= 2.55) was found as the least accepted (less the agreement) by the
teachers on this sub-scale. Only 16.6% of teachers agreed strongly that the cost
of postgraduate education is too high. These results show that the teachers ten-
ded to agree with the list of barriers to postgraduate education for teachers were
represented in this inhibiting factors.

Discussion, Conclusion and Suggestions

This study explored the perceptions of teachers who continue with postgra-
duate education about the factors that encourage their participation in postgra-
duate education and the barriers they faced in undertaking postgraduate edu-
cation. The results indicated that career development, confidence in decision
making, critical thinking, academic autonomy, the acquisition of professional
knowledge and skills in the field were found to be important factors that encou-
raged teachers to participate in postgraduate education. The teachers generally
have a high level of positive agreement for these items. This finding suggest that
postgraduate education significantly contributes to the personal performance of
individuals (Varhegyi & Jepsen, 2009a). On the other hand, career development
and academic autonomy were found to be the prominent reasons that encoura-
ged teachers to participate in postgraduate education. Career development and
academic autonomy seem having a high effect on teachers’ intentions to pursue
postgraduate education. Also, the majority of teachers acknowledged highly that
postgraduate education could provide an opportunity for their critical thinking
and decision-making skills.

As expected, the teachers who participated in this study believed that they
could improve their career by achieving postgraduate qualifications. This finding
suggest that the teachers considered postgraduate opportunities as a stepping
stone to gain an academic identity or to display professional behavior while per-
forming their professional studies (Gouvernement du Québec, 2001; Hallinan &
Hegarty, 2016; Penz et al., 2007). Development of academic autonomy can help
teachers to develop their professional portfolios and reach their career goals.
This is also a tendency that can be reflected in the students at school, causing
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such a teacher’s relationship with academic and professional knowledge to ac-
quire an instrumental quality. The findings are similar to existing research re-
sults in the literature, confirming that postgraduate experiences add value to the
individual’s working character and experience, and provide a deeper foundation
that supports more effective decision-making competence (Berry, 2009; Yazar,
2020). Research has shown that postgraduate education provides individuals the
opportunity to acquire the necessary qualifications to function as professionals
in a variety of environment and settings (Baser, Narli & Giinhan, 2005; Drennan
& Hyde, 2008; Oluk & Colak, 2005; Park & Kulej, 2009; Schober & Affara, 2006;
Turhan & Yaras, 2013; Warren & Mills, 2009).

Another important in this study was that most of the teachers had a common
agreement that postgraduate education did not increase their job satisfaction.
More than half of the teachers believed that postgraduate education enhanced
their careers, but did not increase their job satisfaction. In the literature, there
has been besides previous research showing that postgraduate study did not inc-
rease the job satisfaction of individuals (Asegid, Belache & Yimam, 2014; Lu,
While & Barriball, 2005; Pelletier, Donoghue & Duffield, 2003; Skinner, Madi-
son & Humphries, 2011), there has been other previous research showing that
postgraduate experiences contributed to increasing job satisfaction. In a study
on determining the relationship between postgraduate education experience
and job satisfaction, it was found that postgraduate students were happier and
more compatible in their profession than students who did not have postgradu-
ate experience (Okpara, 2006). On the other hand, in some research found that
postgraduate teachers had less job satisfaction than teachers with undergraduate
degrees (Canbay, 2007; Yilmaz & Izgar, 2009).

Job satisfaction is the emotional response of the employee to his or her
job. Job satisfaction is defined as an individual attitude about how well perso-
nal expectations at work correspond to the outcomes to be achieved (Coomber
& Barriball, 2007; McKenna, 2000). Job satisfaction, which is one of the most
important and necessary conditions for people to be happy, successful, and pro-
ductive, is an emotional reaction that is developed by evaluating the work and
the work environment (Kurcer, 2005). Factors affecting job satisfaction are is
versatile (Mercer, 1997) and it depends not only on the nature of the job but also
on beliefs and expectations of what individuals should do and how they should
be in their work. Job satisfaction can consist of satisfaction from wages, promo-
tion or career opportunities, social working conditions, supervision, individual
development, or career opportunities (Eginli, 2009). The opportunity to increase
wages, the style of management, promotion, belonging, interest, and the general
adaptation of the profession to the person, and the relationships with colleagues
may be factors that can affect the professional satisfaction of graduate students.
For example, “recognition” is an important factor in employee motivation (Tou-
rangeau & Cranley, 2006). Brun and Dugas (2008) suggested that employees will
approach their jobs more positively when they are provided with ‘appropriate re-
cognition’. For job satisfaction, the employer or management should accept the
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roles and qualifications of postgraduate employees. For example, appreciating
teachers for their graduate achievements can increase their job satisfaction. Per-
haps strategies that strengthen job satisfaction of teachers who hold / will hold
postgraduate degrees may include increasing satisfaction in areas of praise, role
recognition and recognition. It can be thought that these strategies will increase
the participation in postgraduate study, moreover, teachers with postgraduate
experience will help to provide students with a more effective teaching and aca-
demic consultancy service at school. Nevertheless, the fact that the majority of
registered teachers who continue postgraduate education in this study thought
that postgraduate education did not increase their job satisfaction should be add-
ressed as a strategic issue by the researchers. Future studies should examine the
factors affecting the job satisfaction of teachers who have received or completed
postgraduate education, as well as the predictive effect of postgraduate educati-
on experience on job satisfaction.

In the study, difficulty in work-study-life balance in undertaking postgradu-
ate education, the stress of undertaking postgraduate education while working,
and the need for resources/support and cost of postgraduate education were
found as barriers that impeded the teachers postgraduate education. The item
“Undertaking postgraduate education whilst also working at any institution is
stressful” was identified to be the most commonly emphasized by the teachers.
The teachers acknowledged that the biggest barrier in postgraduate education
to be successful was the stress of continuing postgraduate education whilst wor-
king in a job. This suggests that teachers have problems while continuing their
postgraduate studies. Previous research has shown that individuals who received
postgraduate education were stressed while working in a job. Some of those re-
search has demonstrated that teachers, administrators, or inspectors who un-
dertook postgraduate education had problems in obtaining headmaster leave to
continue postgraduate courses to pursue and complete their postgraduate edu-
cation (Calik & Giirer, 2019; Dogusan, 2003; Giirel, 2020; Oluk & Colak, 2005;
Oztiirk & Ding, 2016; Sabanci, 2011; Toprak & Tasgmn, 2017; Turhan & Yaras,
2013). In a study conducted with 100 teachers who have undertaken postgradua-
te education, the results showed that 60% of the teachers did not receive support
from school administrators for participation in postgraduate studies while they
undertook postgraduate education, and 33% could not undertake postgraduate
courses due to the overlap of the school courses (Bager et al., 2005).

Another barrier frequently highlighted by teachers in this study was the tho-
ught that was the difficulty in balancing work-study and social life while participa-
ting in postgraduate education. The teachers rated highly difficulty in balancing
work-life balance as a significant factor. It seems the teachers in this study had
difficulties in balancing their postgraduate studies with their work, postgraduate
studies, and social life. This findings was consistent with the result of Ng’s (2016)
study that nurses studying at the postgraduate level were great stress in balancing
home life and academic life and they feel fragmented or complicated between
their roles as a wife, mother, and student. Also, Dilci (2009) concluded that the
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academic studies of individuals who continued postgraduate education negati-
vely affected their social life and could cause their domestic injuries. In a study
conducted with teachers who undertook postgraduate education, it was found
that most of the teachers had problems in attending postgraduate courses due
to reasons such as workload intensity, flame responsibilities, insufficient incenti-
ves. Similarly, in another study by conducted Teyfur and Cakir (2018), teachers
who continued with postgraduate education stated that their families considered
postgraduate education as meaningless.

Researchers have note that participation in postgraduate studies may inc-
lude multiple-tasks such as establishing work-life balance, childcare, fulfilling
domestic responsibilities, focusing on postgraduate studies outside of work time,
library, internet, or time spent in the laboratory (Beatty, 2001; Massey, Aitken &
Chaboyer, 2009). Spence (2004) point out while a spouse or parent is continuing
their postgraduate studies, this process is likely to affect family life, private life,
and social relations. Generally, individuals tend to suspend relationships with
friends, kinship relationships, or social life while they undertake postgraduate
education (Gray, Rowe & Barnes, 2014; Massey et al., 2009). To reduce this ten-
dency, support mechanisms can be provided to provide individuals with some
incentives for the transformation of the work-life, working environment, and
private life into ideal conditions, to achieve an ideal standard by providing mo-
rale and motivation to maintain healthy family life relations and to successfully
carry out postgraduate education. A matter of fact, there is a risk that students
will encounter some difficulties in completing their postgraduate degrees. These
are parenting situations, local responsibilities, transportation, the need to earn
money. Managing multidimensional life such as work, family commitments, aca-
demic works, and social environment while undertaking postgraduate education
is challenging give rise to a variety of barriers; but maintaining balance students
need to properly manage this process and take more responsibility. This can help
increase their chances of successfully undertaking or completing postgraduate
studies (Altmann, 2012; Plunkett, Iwasiw & Kerr, 2010). More research should
address to explore how postgraduate education affects such situations.

The results indicate that the teachers had a strong agreement that support
was necessary for postgraduate study to be successful. This finding suggests that
the teachers strongly need available resources or support while they undertake
postgraduate education. Accordingly, it is possible to say that the lack of reso-
urces and support seems an important barrier to postgraduate education to be
successful for teachers. An important component of the postgraduate experience
is the support provided to students. These areas of support strengthen students’
personal and academic competence (Carpenter & Hudacek, 1996). Available re-
sources (release time, emotional support, and financial support for postgraduate
education) provided to individuals help to make postgraduate studies more effi-
cient as well as individual research projects (Karakiitiik 2009; Ng, 2016). Cons-
tructive support provided to postgraduate students and individuals conducting
post-doctoral research studies can shape the possible outcomes of postgraduate
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education. Elements such as time, employer support, financial support, consul-
tant guidance, access to databases, source material are important support struc-
tures for participation and continuation of postgraduate education. However,
the lack of resources or support can adversely affect the successful completion
of postgraduate education. Therefore, the support services provided to students
help to complete postgraduate education successfully and balance work, acade-
mic studies, and social life (Hassouneh-Phillips & Becket, 2003; Tonbul, 2017).
Lack of support is a source of stress and is often described as an obstacle or nega-
tive impact on educational experience and outcomes (Altmann, 2011; Penz et al.,
2007). For students to work on their theses within the framework of a systematic
and interdisciplinary study program or to interact with teams working on related
issues, it is necessary to encourage forms of support, to provide and increase
priority research and research education areas, to strengthen educational oppor-
tunities and to strengthen the quality of consultancy activities (German Research
Foundation, 1993; Wissenschaftsrat, 1994). Participants in Carlson’s (1999) study
stated that they needed additional support resources to cope with complex lives,
roles, and various responsibilities in postgraduate education. Cohen (2011) argu-
ed that granting work permits individuals to meet the need for academic working
hours, scholarships for the follow-up of postgraduate education, employer, and
financial support can encourage more individuals to intent pursue postgraduate
education. Employer’s support and financial assistance in participating in post-
graduate education in higher education are important steps in contributing to
the training of highly qualified workforce (Richards & Potgieter, 2010). In this
context, the resources and constructive support provided to individuals in the
postgraduate education process can encourage individuals to successfully carry
out their postgraduate studies and thus achieve their postgraduate degrees.

This study identified the factors that likely encourage teachers currently en-
rolled in postgraduate education with a Master’s program to pursue postgradu-
ate education and the barriers they encountered their postgraduate education.
The results revealed that the factors and barriers to teachers’ pursuit of postgra-
duate education would affect their beliefs and behaviors towards postgraduate
education. Findings highlight areas that can help motivate and pursue postgra-
duate education. These were career development, critical thinking, academic au-
tonomy, confidence in decision making, professional knowledge, and skills. Aca-
demic autonomy and career development were found to be strong reasons that
encourage teachers to participate in postgraduate education, but the majority
of teachers in the study think that postgraduate education does not increase job
satisfaction. On the other hand, finding the work-life balance, the stress caused
by receiving postgraduate education while working, and the need for resources
/ support for the successful completion of postgraduate education have come to
the fore as barriers faced by students in their postgraduate education process.
Teachers pointed out that balancing work and social life with academic studies
is a major stress while undertaking their postgraduate education. Results of this
study may contribute to the literature on postgraduate education by revealing
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the significant factors that encourage teachers to undertake postgraduate edu-
cation and the list of barriers to postgraduate education. Future research should
examine these factors that influence teachers’ pursuit of postgraduate education
to discuss and contextualize the findings of this study in depth. Identifying fac-
tors that may encourage a teacher to pursue postgraduate education and the
barriers that prevent a teacher from pursuing postgraduate education is useful
for supporting teachers’ pursuit of postgraduate education or further education.
This can also be a force for encouraging greater participation in postgraduate
education in Turkey.

Limitations

This study has some limitations. First, within the scope of this study, it was
explored the factors that encourage teachers who have undertaken a postgradu-
ate education (i.e. Master’s degree) to pursue postgraduate education and barri-
ers faced by the teachers in undertaking postgraduate education. In this respect,
it should be taken into consideration that the study findings reflected self-reports
of 295 teachers who currently continued postgraduate education. The number of
samples that can cover our country in more detail and be represented in future
research can be provided. Second, the factors affecting teachers’ pursuit of post-
graduate education were not evaluated in terms of variables of gender, seniority.
Future research should address by examining these variables. Third, it should not
be overlooked that this study was conducted in a cross-sectional design. Because
cross-sectional studies are studies that present a snapshot of the research sample
in a certain period (Cohen, Manion & Morrison, 2007).
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Giris

Giiniimiizde istihdam edilebilirlik ve kariyer planlama i¢in alanda profesyo-
nellesme girisimleri her gecen daha fazla 6n plana ¢cikmaktadir. Kariyer gelisimi
ve kariyer kimligi son yirmi yilda daha yogun bir sekilde ele alinmistir (Meijers,
1999; Osipow, 1999). Kariyer gelisimi sadece sermaye veya statil artirma agisin-
dan hiyerarsik ilerlemeye dayali digsal giidiiler biitiinii degildir; ayn1 zamanda
i¢sel olarak anlaml ve etik olarak tatmin edici yasam deneyimleri icin kariyer
ile ilgili yeni yollarin kesfi, hedeflerin netlestirilmesi ve profesyonel iligkilerin
arayisidir. Kariyer gelisimi belirli bir sonuctan cok kariyer kimligini olugturma-
ya, girisimciligi desteklemeye ve liderligi gelistirmeye yonelik anlamli bir siireg-
tir (Artess ve Hooley, 2017). Sosyal Bilissel Kariyer Kurami’nda kariyer gelisimi
(Lent, Brown ve Hackett, 1994) bireylerin icinde faaliyet gosterdikleri alanlarda
veya calistiklar1 kurumda yapisal kisitlamalar dahilinde basarabilecekleri en iyi
sonuglar1 elde etmek i¢in yagamlari, 6grenmeleri ve calismalarindaki gezinme
slirecini tanimlar.

Kuskusuz kariyer gelisimine yatirim yapma diistincesinde yiiksekogretim-
de lisansiistt diizeyde kazanilan deneyimler motive edici ve istikrarl bir yoldur
(Bennett ve Turner, 2012; Leman, 2015; Stuart, Lido, Morgan, Solomon ve Ak-
royd, 2008). Bugiin lisansiistii egitim (yiiksek lisans ve doktora egitimi) bireylerin
kariyer yollarin1 tanimlamada ve kariyer planlarimi sekillendirmede giiclii bir yol
haline gelmistir. Lisansiistii egitim bireylere ilgi ve yetenekleriyle eslesen olasi
istihdam secenekleri ve kariyer yollar1 hakkinda gercekci bir bakis acis1 sunmak-
tadir. Ciinkii lisansiistii egitim, bir tiniversitenin ihtiya¢c duydugu akademisyenleri
ayrica toplumun ihtiya¢ duydugu nitelikli insan giiciiniin ve bireylerin yetistirildi-
gi en iist egitim merciidir (Giinay, 2018; Unsal, 2014; Wisker, 2007). Lisansiistii
egitim bireylerin kariyer gelisimini geceklestirebilecekleri en iyi alanlardan biri
oldugu gibi, lisansiistii egitim araciligiyla kazanilan yeterlilikler kariyer secimi ve
kariyer gelisiminin bir¢cok yoniinii bir araya getiren gii¢lii bir temadir (Artess ve
Hooley, 2017).

Mesleki gelisimin bir parcast olarak lisansiistii egitim siirecinde kazanilan
yeterlilikler bircok kisi tarafindan derin 6grenme deneyimleri olarak algilanir
(6r. Ng, 2016; Wilson ve Berne, 1999). Lisansiistii egitim bireylerin uzmanlik
alanlari ile ilgili olarak kim olduklarini, yasamdan ne istediklerini diisiinmeyi, ya-
sam boyu 6grenme baglaminda derin bir gecis yasamayi ve diinya iizerinde eles-
tirel bir degerlendirme anlayisi kazanmayi tesvik eder. Lisansiistii deneyimler ise
is glicli piyasasinda da acik bir avantaj sunmasi ve bir uzman kimligi kazandirmasi
nedeniyle bu egitim firsatlari istihdam ve kariyer olanaklari agisindan kacinilmaz
hale gelmektedir (Purcell vd., 2012; Varhegyi ve Jepsen, 2009).
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Aragtirmacilar lisansiistii egitimin kisilerin uzmanlik alanlar1 ve bilimsel
arastirma yontemleri ile ilgili becerileri gelistirdigini, bir akademik cevreye ve
arastirma sahasina dahil olmaya ya da kariyer yolunda ilerlemeye ve/veya tama-
men degismeye olanak sagladigini savunmustur (Cooley, 2008; Cragg ve And-
rusyszyn, 2004). Battie ve Steelman (2014) lisansiistii egitimin amacini se¢ilmis
bir alanda bilgi ve teknik beceriler hakkinda ytiksek bir yetkinlik ve farkindalik
kazanmak, profesyonel gelisim saglamak ve hesap verebilirlik ¢ercevesinde pro-
fesyonel standartlar1 bagsarmaya yardimci olmak olarak tanimlamistir. Dolayisty-
la lisansiistii kariyerin hizla degisen diinya kosullari, ekonomik gereksinimler,
hiikiimet politikalar1 ve egitimin degisen dogas: nedeniyle yakin bir gelecekte
mutlak bir gereklilik olarak kabul edilecegi diisiiniilmektedir (Kerry, 2015).

Giiniimiizde ise lisansiistii egitim her ne kadar zorunlu olmasa da lisans de-
recesini tamamlayan hemen hemen her birey icin hangi meslegi ytiriitecek olursa
olsun lisanstistii diizeyde 6grenim gormek neredeyse bir zorunluluk haline gel-
mistir (Love ve Street, 1998; Neumann, 2010; Ohnishi ve Ford, 2015). Toplum-
daki talep ve bireylerin kendini gelistirme arzusu lisansiistii egitime olan ilgi ve
farkindalig1 her gecen giin artirmaktadir (Bozan, 2012; Ilter, 2020). Lisansiistii
egitim belli bir alanda daha derin bir yetismeyi ve uzmanlagsmay1 amacladigi igin
lisans yeterliliklerinden ayrilmaktadir (gradschools.com/masters). Mezuniyet
sonrast istihdam olanaklar1 ve verimli ¢calisma kosullarini saglama diisiincesi bi-
reylerin lisans sonrasi lisanstistii egitim alma niyetlerini etkilemektedir (Martens
ve Felissa, 1998).

Ogretmenlik Mesleginde Lisansiistii Egitim

Bilim ve teknolojideki hizli gelismelerin neden oldugu toplumsal yasamdaki
gelismeler bireylerin egitim yoluyla yeni davraniglar kazanmalarini, bunun icin
de yeni bilgi ve becerileri edinmelerini zorunlu kilmaktadir (Saglam, 2014). Egi-
tim, iilkelerin sosyal, kiiltiirel ve ekonomik olarak kalkinmasinda 6nemli bir arag
konumundadir. Egitim mevcut degerleri, kiltiirel 6geleri yeni nesillere aktara-
rak bireylerin yeteneklerini ve kariyerlerini gelistirmelerine, sosyal hayata katki
saglamak tizere tutum ve cesitli degerleri tagimalarina, yasadigi cevre ve diinya
ile etkilesim kurmalarina yardimct olmak gibi 6nemli iglevleri yerine getirir (Mili
Egitim Bakanligi [MEB], 2017).

Egitim sisteminin bu temel islevlerinin etkili sekilde gerceklesmesi hig siip-
hesiz egitim sistemi igerisinde yer alan ve egitim sisteminin planlanmasi ve isle-
yisinden birinci derece sorumlu olan 6gretmenlerin niteligine ve 0zverisine bag-
lidir (Bursalioglu, 2002; Hagmann ve Answari, 2013). Ogretmenlik mesleginin
profesyonellesmesi icin 6gretmenlerin farkli bakig acilarina sahip olmalari, yeni
bilgi ve becerileri kazanmalari ve egitim sistemindeki yeni gelismelere uyum sag-
lamalar1 6nemlidir (Poskitt, 2005). Ciinkii 6gretmenlik meslegi saglam bir akade-
mik ge¢mise sahip yiiksek egitimli personel gerektiren bir meslektir.

Egitimin sistemi ve 6gretmen niteligi siirekli degismekte, toplumun egiti-
me ve Ogretmenlere bakis acist zaman icerisinde farkliliklar gosterebilmektedir
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(Karsh ve Giiven, 2017). Ulusal ve uluslararasi egitim sistemlerinde 6gretmen
yetistirme standartlarinda okul ve 6grenci ciktilart igin 6gretmen kalitesi ve etki-
liligine ayrica 6gretmen hesap verebilirligine artan bir ilgi ve vurgu vardir (Ing-
varson, 2002). Bununla birlikte kiiresellesme, teknoloji ve bilimdeki gelismelere
dayanan bir egitim sisteminde §gretmen yetistirme standartlar1 belirlenirken 6g-
retmen yeterlilikleri, 6gretmen egitimi programlarinin tasarimi ve icerikleri, 6g-
retim uygulamalarinin kapsami, tasarimi ve 6lgme-degerlendirme oOlgiitleri gibi
konular iizerinde durulmaktadir (Cruickshank, Jenkins ve Metcalf, 2009; Fins-
terwald, Wagner, Schober ve Liiftenegger, 2013).

Arastirmacilar 0gretmen niteligi ve 6gretmen profesyonelliginin lisansiistii
egitim yoluyla daha fazla deger kazandigini; her iki unsurun nitelikli insan giiciinti
yetistirmede etkin bir konum sergiledigini savunmustur (Harvey, 2009). Ayrica
ogretmenlerin mesleki uzmanlik ve profesyonellesme icin lisansiistii derecelere
sahip olmalar1 ve 6gretmenlik meslegi yeterlilikleri ve kapasitelerini gelistirme-
leri “Uluslararasi Ogretmen Yetistirme Standartlar1” arasinda yer almaktadir
(Ornstein ve Hunkins, 2014; Stromquist, 1997). Lisansiistii egitim 6gretmenlerin
pedagojik liderlik, motivasyon kaynagi, vaka yonetimi, mesleki danigmanlik ve
kariyer rehberligi konularinda uzmanlagsmalarini saglayarak alaninda yeni teori

ve beceriler kazanmalarina yardimci olmaktadir (Pelletier, Donoghue ve Duffi-
eld, 2003).

Lisansiistii egitimin temel amaglarindan biri de 6gretmenlik meslegine bi-
limin distinme yollarii kullanarak hizli ve dogru kararlar verebilecek, elestirel
distinme ve eylem yoluyla teori ve pratigi birbirine baglayacak ve 6grencilerin
O0grenme ve 0z-gelisimi icin bireysel firsatlar saglayacak genis goriisli, yetenekli
ve bilgili lider 6gretmenler yetistirmektir. Ogretmenlerin siirekli gelisen bilim
ve teknolojiye uyum saglamalari ve etkili, giivenli 6gretim uygulamalarint siir-
dirmek igin lisansiisti egitime katilmalari esastir. Ciinki bir tilkede profesyonel
o0grenme toplulugu olusturmanin ve egitimle ilgili temel ciktilar1 iyilestirmenin
yolu oncelikle 6gretmen profesyonelligini artirmaktan ge¢mektedir (Kane ve
Temple, 1997). Ogretmen kalitesi ve dgretim siirecinin niteligi ise dgrencilerin
akademik basarisina ve okullarin niteligine yansimaktadir (Harvey, 2009; Sis-
man, 2011). Bunun 6neminin farkinda olan geligsmis tilkeler lisansiistii diizeyde
mesleki uzmanlik programlart diizenleyerek daha nitelikli 6gretmen yetistirme
cabas icerisine girmektedir. Ogretmenlerin lisansiistii egitimin yani sira yasam
boyu egitim ¢ergevesinde diistiniilebilecek cesitli programlar dahil olmak iizere
kariyer gelisimi konusunda kendilerini gelistirmeleri ve 6gretmenlik meslegi ye-
terliliklerini giiclendirerek iyi 6gretmen gostergelerine sahip olmalar1 6nemlidir
(Arthur, Kristjansson, Cooke, Brown ve Carr, 2015; Harvey, Sinclair ve Dowson,
2005). UNESCO [Birlesmis Milletler Egitim Sosyal ve Kiiltiirel Orgiitii] 10 yil-
lik bir proje calismasinda 6gretmen egitimine vurgu yapmistir. Bu cagriya gore
ogretmenlik mesleginde, 6grenci ve okullarda inovasyon potansiyelini artirmak
icin lisans diizeyinde elde edilen yeterlilikler yeterli olmamaktadir. Ogretmenle-
rin lisansiisti calismalar araciligiyla uzmanlik alanlarma 6zgt giincel yenilikleri,
bilimsel yontemleri, egitim teknolojilerindeki yeni gelismeleri yakindan takip et-
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meleri ve uygulamalarina yansitmalari onerilmektedir (Akt. Ishyaku, 2006). Bu
anlamda 6gretmenlik mesleginde lisansiistii yeterlilikler daha fazla profesyonel
yetkinlige ve alanda akademik 6zerklige yol acan etkili bir doniim noktalarindan
biridir. Arastirmalar lisansiistii egitim goren 6gretmenlerin 6gretim programla-
rin1 daha etkili bir sekilde yonettigini, 6grencilerini igsel olarak daha fazla moti-
ve ettigini, 6grenme ciktilarin gelistirmede uzmanliklarini daha iyi sergiledigini
gostermistir (Arthur, Marland, Pill ve Rea, 2006). Ayrica 6gretmenlerin okul uy-
gulamalarinda karsilagilan sorunlarin ¢dztiimiinde lisansiistii egitim yoluyla elde
ettikleri deneyimleri “bir yol haritas1” olarak gordiikleri bulunmustur.

Arastirmanin Amaci

Ogretmenlerin egitimin degisen dogasi ve icerigine uyum saglayabilmeleri
ve mesleki uzmanliklarini gelistirmeleri icin 6gretmenlik alaninda lisansiistii egi-
tim talepleri giderek artmaktadir. Ogretmen egitimcileri, paydaslar, isverenler
ve egitim yetkilileri hizli degisimin egitim sektoriinde de yasanmasi ve devam
etmesi nedeniyle 6gretmenlik kariyerinde lisansiistii deneyimlerin 6neminin gi-
derek daha fazla fark edilmesi ve yatirimlarin bu yonde yapilmasi gerektigini sa-
vunmustur (Freeman vd., 2008; NSW Institute of Teachers, 2006; Queensland
College of Teachers, 2006; Zammit vd., 2007).

Bir 6gretmenin kariyeri, mesleki gelisiminin ayirt edici bir parcasidir ve bu,
lisansiistli egitim de dahil olmak iizere sira yasam boyu egitim igcin motivasyonel
bir etkendir. Lisansiisti egitime katilimin daha fazla tesvik edilerek 6gretmenle-
rin bilgi ve tecriibe birikimlerinin derinlestirilmesine, bireysel performanslarinin
iyilestirilmesine ve mesleklerinde daha ytiksek mitkemmellik diizeyine ulasmala-
rina yardimei olunmalidir (Harvey, 2009; uwstout. edu.). Alanyazin incelendigin-
de, Tiirkiye’de son zamanlarda lisansiistt egitim ile ilgili arastirmalarin sayisinda
artisg oldugu gozlenmistir. Ancak 6gretmenlerin lisansiistii egitim siireclerini han-
gi faktorlerin etkiledigi konusunda yapilan calismalarin sinirlidir (6r. Alabas, Ka-
mer ve Polat, 2012; Alhas, 2006; Kara, 2008; Kosar, Er ve Kiling, 2020; Katilmis,
Celik ve Kop, 2013; Nayir, 2011; Teyfur ve Cakir, 2018; Yilmaz, Tonga ve Cakar,
2017). Ogretmen kalitesinden 6teye gidemeyen egitim sisteminde 6gretmenlik
mesleginde kalite arayisi icin 6gretmenlerin lisansiistii egitime katilimini ve de-
vamini etkileyen faktorlerin karsilasilan engellerin aciga cikarilmasi 6gretmen-
lerin bu egitim hakkindaki tutum, inanc ve kaygilarint anlamlandirmada onemli
bir adim olabilir. Diisiince, algi veya tutumlari etkileyen etmenlerin belirlenmesi
lisansiistt egitimi daha cekici kilacak uygulamalari ve kalite modellerini tasarla-
mak adina yararlidir (Barr, Freeth, Hammick, Koppel ve Reeves, 1999). Lisan-
stistii egitime katilimi tesvik eden faktorlerin belirlenmesi kariyer gelisimi ve ka-
riyer firsatlari icin lisansiisti egitimi almay1 diigsinmeye tesvik etmek agisindan da
onemlidir (Black ve Bonner, 2011). Bu baglamda yapilan bu arastirma lisansiistii
egitim goren 0gretmenlerin lisansiistii egitime katilimini tegvik eden faktorleri ve
bu egitim siirecinde karsilastiklar1 engelleri arastirarak lisansiistii egitimle ilgili
alanyazina katkida bulunmay1 amaclamaktadir.
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Yontem

Bu arastirma icin gerekli etik kurul onay1 Kahramanmaras Siitcii Imam Uni-
versitesi Etik Komisyonunun 14.03.2018 tarihli ve E. 3082 sayili karari ile alin-
mistir.

Arastirma Deseni

Arastirmada nicel aragtirma tirlerinden kesitsel tarama yontemi kullanil-
migtir. Kesitsel tarama yontemi bir olgunun ya da 6rneklemin belirli bir zaman-
daki durumunu, dogal gériinimiinii ve potansiyelini ortaya ¢cikarmayr amaglayan
yararl bir arastirma tiiriidiir (Field, 2017). Kesitsel aragtirmalarda betimlenecek
degiskenler tek seferde ol¢iiliir ve veriler belirli bir gruptan belirli bir siire iceri-
sinde elde edildigi icin bu veriler kesitseldir (Biiyiikoztiirk, 2007; Thompson ve
Panacek, 2007).

Katilimcilar

Arastirmanin evrenini, Tiirkiye’de bir yiiksekdgretim kurumunun farkli ens-
titiilerinde egitim bilimleri temel alaninda herhangi bir bilim dalinda tezli yiik-
sek lisans programina devam eden ogretmenlerden olugsmaktadir. Aragtirmanin
orneklemini ise %42.37’si (n=170) kadin ve %57.63’i (n=125) ise erkek olmak
iizere 295 6gretmen olusturmaktadir. Calismada, drneklem secim yontemi ola-
rak kartopu 6rnekleme yontemi secilmistir. Ogretmenler 1 ile 25 yil arasinda de-
gisen mesleki deneyimine sahiptirler. Ogretmenlerin %78.31’i (n=231) egitim
fakiiltesinde farkli programlardan %21.69’u (n=64) de diger fakiiltelere bagh
programlardan mezundur. Ogretmenlerin yaslari 21 ile 42 arasinda degismek-
te olup; yas ortalamasi 32.64’tiir (SS=11.16). Ogretmenlerin %69.49'u (n=205)
Egitim bilimleri alaninda, %24.06’s1 (n=71) Matematik ve Fen bilimleri egitimi
alaninda ve %6.45’i (n=19) ise Temel egitime bagli farkli programlarda (6r. Sos-
yal bilgiler egitimi) tezli yiiksek lisans egitimi almaktadir.

Veri Toplama Araclar

Verilerin elde edilmesinde Ogrenci Bilgi Formu ve Lisansiistii Egitime Yo-
nelik Tutum Olgegi kullanilmustir.

Demografik Bilgi Formu. Arastirmaci (calismanin yazari) tarafindan hazir-
lanan 0grenci bilgi formu lisansiistii egitim géren 0gretmenlerin yas, cinsiyet, me-
zun olunan lisans programi, mesleki deneyim, 6grenim goriilen lisansiistii prog-
ram tiirli gibi sorulardan olusmaktadir.

Lisansiistii Egitime Yonelik Tutum Olcegi (LEYTO). Bu arastirmada lisan-
siistii egitim goren Ogretmenlerin lisansiistii egitime katilimini tegvik eden et-
menleri ve bu egitim siirecinde karsilastiklart engelleri belirlemek icin Ng, Tuc-
kett, Fox-Young ve Kain (2014) tarafindan gelistirilen ve Ilter (2019) tarafindan
Tiirkceye uyarlanan Lisansiistii Egitime Yonelik Tutum Olcegi kullanilmistir.
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13 maddeden olugan Olcek lisansiistii egitim ile ilgili ti¢ ayr1 alan1 6lgmektedir:
Kolaylagtiric roller, profesyonel tanimirlik ve engelleyici faktorler. Olgekteki
her bir madde 5’1 likert tipinde degerlendirilmektedir (5=Kesinlikle katiliyo-
rum, 1=Kesinlikle katilmiyorum). Tiirk¢eye uyarlanan 6l¢egin Cronbach Alfa
yontemi ile hesaplanan i¢ tutarlilik katsayis1 .84 olarak bulunmustur. Alt 6lgek-
lere iliskin i¢ tutarlilik katsayilari sirastyla kolaylastirict roller alt 6lcegi (dlcekte
1,2,3,4,5,6. maddeler) icin .81, profesyonel taninirlik (dlcekte 7,8,9. maddeler)
icin .77 ve engelleyici faktorler alt 6lgegi (6lgekte 10,11,12,13. maddeler) igin .75
olarak belirlenmistir. Bu caligmada ise arastirma probleminin yapisi ve arastir-
manin amact nedeniyle LEYTO niin sadece kolaylastiric roller ve engelleyici
faktorler alt 6lgeklerinin kullanilmasina karar verilmistir. Kolaylastirici roller alt
Olgegi lisansiistii egitimi tercih etme, lisansiistii egitimi siirdiirme amacina yo-
nelik davraniglar1 tegvik eden etmenleri icermektedir. Kolaylastirici roller lisan-
stistil egitimden beklentileri ve lisansiistii egitimin amag ve islevlerini tanimlar
ve lisansiistii egitimi Gistlenmeye yonelik itici giic hakkinda iggoriiler saglar (1l-
ter, 2019). Bunlar karar vermede 6z-giiven artigi, elestirel diisiinmeyi gelistirme,
akademik 6zerkligi destekleme, is doyumunu artima, alanda profesyonel bilgi ve
beceri kazanimi ve kariyer gelistirmedir. Olgekte engelleyici faktorler alt 6lgegi
ise lisansiistli egitimin bagarisini engelleyen, sinirlayan kosullar, algilar, i¢sel ve
dissal unsurlar, talep veya yiiksek beklentiler olarak tanimlanir (Ng vd., 2014).
Engeller lisansiistil egitim alirken ig-calisma-sosyal yasam dengesini bulmanin
zorlugu, lisansiistii egitimin basarisi igin birden fazla destek kaynagina duyulan
ihtiyag, lisansiistii egitimin tistlenilmesindeki stres ve lisansiistii egitimin maliye-
tidir. Bu arastirmada LEYTO’niin Cronbach Alfa i¢ tutarlilik katsayisi 6lgegin
biitiinii i¢in .85, kolaylastirici roller alt 6lgegi i¢in .87 ve engelleyici faktorler alt
Olcegi icin .89 olarak hesaplanmistir.

Verilerin Toplanmasi

Bu aragtirmanin yiriitiilmesi icin Oncelikle katilimeilarin 6grenim gordigii
yiiksekogretim kurumunun sosyal ve beseri bilimler etik kurulundan 14.03.2018
tarih ve E. 3082 sayili karar ile etik kurul onayr alinmistir. Bu adimdan sonra
yiiksek lisans egitimine devam eden Ogrencilerin e-posta bilgilerine ulagilarak
veri toplama ¢aligmalariin yapilmast igin ilgili yiksekdgretim kurumundan an-
ket uygulama izni alinmistir.

Arastirmact Demografik Bilgi Formu ve Lisansiistii Egitime Yonelik Tutum
Olgegini Google Docs sistemini (docs.google.com) kullanarak online (cevrimici)
anket sekline dontistiirmiistiir. Online anket, calismayi tanitan ve katilmaya davet
eden bir bicimde tasarlanmistir. Anket, demografik degiskenlerle ilgili 5 maddeyi
ve lisansiistii egitim ile ilgili 10 maddeyi icermektedir. Arastirmaci alinan resmi
izinler dogrultusunda yiiksek lisans programina kayitl oldugu belirlenen 512 6g-
rencinin kisisel e-postasina online olarak diizenlendigi anketi internet ortaminda
gondermistir. Katilimceilara online anketin iki ay siireyle erisime acik kalacagi
bilgisi verilmistir. Katilimi tesvik etmek icin anketin erisime acilmasindan bir ay
sonra katilimcilara bir hatirlatma e-postasi gdonderilmistir. Katilimeilara online
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anket yonergesinde calismanin goniilliiliik esasina gore yapilacag, kisisel bilgi-
lerin aragtirmanin amaci diginda kullanilmayacagi konusunda bilgi verilmis ve
¢aligmadan katilimcinin istedigi zaman ayrilabilecegi agik bir sekilde ifade edil-
mistir. Lisanstistii egitime kayith 6grencilere gonderilen toplam 512 e-posta da-
vetinden sadece 320’sinden geri doniis saglanabilmistir. Bu oran hedef kitlenin
yaklasik %61.63’iine ulasildigini gostermektedir. Katilimeilardan gelen yanitlarin
orneklem icin yeterli sayiya ulastig diisiiniildiigiinden, online anket sistemi sona
erdirilmistir. Veri toplama siireci yaklagik 35 giin siirmiis ve siire¢ sonunda elde
edilen veriler SPSS 22.0 veri analizi programina aktarilmistir.

Verilerin Analizi

Online anket sistemi kullanilarak 320 katilimcidan elde edilen veriler ige-
risinde kayip veri olmadigindan biitiin veriler igsleme alinmistir. Verilerin istatis-
tiksel analizinde SPSS 22.00 programi kullanilmistir. Analiz Oncesi veri setinde
olasi tek degiskenli u¢ degerler i¢in standartlastirilmis z-degerleri kontrol edilmis
ve 15 kisiye ait z degeri -3 ile + 3 smirlar1 disinda oldugundan veri analizinden
cikarilmistir (Tabachnick ve Fidell, 2013). Cok degiskenli aykirilik icin de Maha-
lanobis uzakligi incelenmistir (Alpar, 2013). Her bir katilimer icin Mahalanobis
uzaklik degeri p< .001 anlamlilik diizeyinde Ki-kare degeri ile karsilastiriimig ve
¢ok degiskenli u¢ deger oldugu tespit edilen 10 katilimei veri analizinden ¢ikaril-
mistir. Sonug olarak toplam 25 katilimcinin analiz diginda birakilmasi ile birlikte
295 katilimcerya ait veriler lizerinden istatistiksel analizler yapilmistir. Veri seti
tizerinde verilerin normallik varsayimini karsilayip karsilamadigina da bakilmis-
tir (Tabachnick ve Fidell, 2013). Bu kapsamda verilerin normal dagilim gésterip
gostermedigini belirlemek icin degiskenlerin carpiklik ve basiklik degerleri ince-
lenmistir. Carpiklik degeri -.1.22 ve basiklik degeri ise .97 olarak bulunmustur.
Bu degerlerin -1.5 ile +1.5 degerleri arasinda olmasi veri setinin normal bir dagi-
lima sahip oldugunu gostermektedir (Trochim ve Donnelly, 2006). Verilerin ana-
lizinde yiizde, aritmetik ortalama ve standart sapma gibi tanimlayici istatistikler
kullanilmistir.

Bulgular

Ogretmenlqrin Lisansiistii Egitime Katilimimi Tesvik Eden
Etmenlere Iliskin Bulgular

Ogretmenlerin lisansiistii egitime katilimini etkileyen faktdrlere yonelik
elde edilen bulgular Tablo 1>de verilmistir.
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Tablo 1.
Ogretmen Yamitlannun Dagilimu: Kolaylastiricer Roller Alt Olgegi

Maddeler (N = 295)

Kesinlikle Katiliyorum
(%)
Katiliyorum
4)

Emin degilim (3)
Katilmiyorum (2)
Kesinlikle Katilmiyorum
@

R

% % %

R

Ort. SS

Lisanstistii egitim karar verme
konusunda 6z-giiven diizeyini 46.81 38.7 649 48 32 350 3.05
artirir

Lisansiisti egitim elestirel
diisiinme becerilerin gelisimini 4130 458 488 531 275 396 238
destekler

Lisanstistli egitim akademik
Ozerkligi destekleme ve sergile- 5415 252 930 720 43 437 294
me davraniglarini tegvik eder

Lisansiisti egitim i doyumunu

. 1233 174 1610 342 202 241 1.85
artiran deneyimler kazandirir

Lisanstistii egitim bir alanda

profesyonel bilgi ve becerileri 4120 470 351 630 20 385 294
kazanmaya yardime1 olur

Lisansiistii egitim kariyer

farkindaligini artirarak kariyer 56.50 27 696 7.19 241 452 1.85
gelisimine yardimci olur

Tablo 1 incelendiginde kolaylastirici roller alt 6lgeginde temsil edilen mad-
delere katilim konusunda arastirmaya katilan 6gretmenler arasinda bir fikir birli-
gi goriilmektedir. Maddeler incelendiginde “Lisansiistii egitim kariyer farkinda-
ligin1 artirarak kariyer gelisimine yardimei olur” maddesi kolaylastirici roller alt
6l¢egindeki biitiin maddeler arasinda en yiiksek ortalamaya sahiptir (Ort.=4.52).
Bu maddeye arastirmaya katilan 6gretmenlerin %56.5’1 “kesinlikle katiliyorum”
ve %27si de “katiliyorum” yanitim vermistir. Ogretmenlerin cogunlugu bu
maddeye kesinlikle katilmaktadir. Benzer sekilde “Lisansiisti egitim akademik
Ozerkligi destekleme ve sergileme davraniglarini tesvik eder.” (Ort.=4.37) mad-
desi 6gretmenler tarafindan ytiksek oranda kabul edilen maddelerden biridir. Bu
maddeye 6gretmenlerin %54.15’1 “kesinlikle katiliyorum” ve %25.2’si de “katili-
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yorum” yanitin1 vermistir. Ogretmenlerin %41.2’si “Lisansiistii egitim bir alanda
profesyonel bilgi ve becerileri kazanmaya yardimci olur” (Ort.=3.85) maddesine
“kesinlikle katiliyorum” yanitini verirken; %47’si de “katiliyorum” yanitini ver-
mistir.

Tablo 1’ goriildigt gibi “Lisansiistii egitim elestirel diisiinme becerilerin
gelisimini destekler” (Ort.=3.96) maddesi 6gretmenlerin ¢ogunlugu tarafin-
dan “katiliyorum” (%45.8) seklinde goriis belirtilen bir maddedir. Alt dlgekte
en diisiik ortalamaya sahip madde ise “Lisansiistii egitim i doyumunu artiran
deneyimler kazandirir” (Ort.=2.41) 6gesidir. Bu maddeye 6gretmenlerin %20
.2’si “kesinlikle katilmiyorum” ve %34.2’si de “katilmiyorum” yanitini vermis-
tir. Ogretmenlerin cogunlugu kolaylastirict roller alt 6lceginde yer alan kariyer
gelisimi, elestirel diisiinme, akademik 6zerklik, karar vermede 6z-giiven, alanda
profesyonel bilgi ve beceri kazanimi maddelerini lisansiistii egitime katilimi tes-
vik eden etmenler olarak kabul etmistir. Bununla birlikte kariyer geligsimi ve aka-
demik 6zerklik 6gretmenler arasinda en yiiksek ortalamaya sahip maddelerken
is doyumu en diisiik ortalamaya sahip bir maddedir.

@gretmenlerin Lisansiistii Egitim Siirecinde Karsilastigi Engellere

Iliskin Bulgular

Ogretmenlerin lisansiistii egitim siirecinde karsilastigi engellere yonelik
elde edilen bulgular Tablo 2’de verilmistir.

Tablo 2.
Ogretmen Yamitlanimin Dagilimu: Engelleyici Faktorler Alt Olgegi

=
E £
5 £ S
g g £ 5 £
s E & _ 53 =

¥ @IS Fag e
Maddeler (N = 295) 2 g E - 2
A -

% % % % % Ort. SS

Lisanstistt egitim alirken

is, calisma ve sosyal yasami 435 30.2 8.2 11 7.1  3.87 3.05
dengelemek zordur
Lisansiistii egitimin basarili
olabilmesi icin lisansiistii
Ogrenim alan bireylere destek
saglanmasi gerekir

395 377 145 5.0 33 352 238
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Tablo 2.
Ogretmen Yamitlanmun Dagilimu: Engelleyici Faktorler Alt Olgegi (Devami)
=

: E

s =4

= g E E Z

: £ § £ £

2ez3s2ciasz
Maddeler (N = 295) = = £ = o

= 2 E 3F Z

= = 2 =

% % % % %  Ort. SS

Herhangi bir kurumda calisirken
lisansiistii 6grenimi siirdiirmek 50.8 352 53 6.4 23 423 294
streslidir

Lisanstisti 6grenim, maliyeti

oldukea yiiksek bir cgitimdir 16,6 196 243 305 9.0 255 1.85

Tablo 2 incelendiginde engelleyici faktorler alt 6lgeginde yer alan “Herhangi
bir kurumda caligirken lisanstistii 6grenimi siirdiirmek streslidir” maddesi diger
maddeler arasinda en yiiksek ortalamaya sahiptir (Ort.=4.23). Bu maddeye 0g-
retmenlerin %50.8’1 “kesinlikle katiliyorum” ve %35.2’si de “katiliyorum” yani-
tin1 vermistir. “Lisansiistii egitim alirken is, ¢alisma ve sosyal yasami dengele-
mek zordur” maddesi yine 6gretmenler tarafindan yiiksek oranda kabul edilen
(Ort.=3.87) bir diger maddedir. Ogretmenlerin %43.5’i bu maddeye “kesinlikle
katiliyorum”, %30.2’si ise “katliyorum” yanitin1 vermistir. Bulgular incelendigin-
de, 6gretmenlerin %39.5’1 “Lisansiistii egitimin basarili olabilmesi icin lisansiistii
Ogrenim alan bireylere destek saglanmasi gerekir” (Ort.=3.52) maddesine “ke-
sinlikle katiltyorum” yanit1 verirken, %37.7’si “katiliyorum” yanitini vermistir.
Bu bulguya gore 0gretmenler bu maddeye de yiiksek oranda katilim gostermis-
tir. Ote yandan arastirmada “Lisansiistii 6grenim, maliyeti yiiksek bir egitimdir.”
(Ort.=2.55) maddesi dahil olan 6gretmenler tarafindan en az kabul edilen bir
madde olarak belirlenmistir. Bu madde diger maddeler icerisinde en diisiik or-
talamaya sahiptir. Ogretmenlerin sadece %16.6’s1 lisansiistii 6grenimin yiiksek
maliyetli bir egitim oldugunu tamamen kabul etmistir. Bu sonuglar 6gretmenle-
rin engelleyici faktorler alt 6lceginde temsil edilen maddeleri lisanstistil egitimin
oniinde birer engel olarak gordiiklerini ortaya koymaktadir.

Tartisma, Sonuc ve Oneriler

Bu aragtirmada yiiksek lisans egitimi goren 6gretmenlerin lisansiistil egiti-
me katilimini tegvik eden etmenler ve lisansiistii egitim siirecinde karsilastiklari
engeller hakkindaki algilarin incelenmesi amaclanmigtir. Arastirma sonuglarin-
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da kariyer gelisimi, karar vermede 0z-giiven artisi, elestirel diisiinme yetenegi,
akademik Ozerkligi destekleme, alanda profesyonel bilgi ve beceri kazanimi
Ogretmenlerin lisansiistii egitime katilimini tegvik eden 6nemli etmenler olarak
bulunmustur. Ogretmenler, genel olarak bu dgelere yiiksek oranda olumlu yén-
de katilim gostermistir. Elde edilen bu bulgu lisansiistii egitimin bireylerin ki-
sisel performanslarina énemli katkilar1 oldugunu gosteren onceki arastirmalari
destekletmektedir (Varhegyi ve Jepsen, 2009a). Ote yandan arastirmada kariyer
gelisimi ve akademik 6zerklik 6gretmenlerin lisansiistii egitime katilimini tegvik
eden baskin nedenler olarak goriilmiistiir. Kariyer gelisimi ve akademik 6zerklik
ogretmenlerin lisansiistii egitim alma niyetleri iizerinde yiiksek bir etkiye sahip-
tir. Ayrica arastirmada 6gretmenlerin cogunlugu lisansiistii egitimin elestirel dii-
stinme ve karar verme becerilerinin gelisimi icin firsat sagladigini kabul etmistir.

Beklendigi gibi bu aragtirmaya katilan 6gretmenler lisansisti egitim yoluy-
la kendi kariyerlerini gelistirebilecegine inanmaktadir. Arastirma sonuclarinda
ogretmenlerin akademik bir kimlik kazanmak ya da mesleki gorevlerini yerine
getirirken profesyonel davraniglar sergilemek icin lisansiisti firsatlari bir basa-
mak tag1 olarak kabul ettigi anlasilmaktadir (Gouvernement du Québec, 2001;
Hallinan ve Hegarty, 2016; Penz vd., 2007). Akademik 6zerkligin gelisimi 6g-
retmenlerin profesyonel portfolyolarini gelistirmelerine ve kariyer hedeflerine
ulagsmalarina yardimci olabilir. Bu, ayrica 6gretmenin akademik ve mesleki bilgi
ile iligskisinin aracsal bir nitelik kazanmasina neden olarak, okulda 6grencilere de
yansitabilecek bir egilimdir. Bulgular alanyazinda var olan arastirma sonuglari
ile benzerlik gostererek lisansiistii deneyimlerin bireyin ¢aligma karakterine ve
deneyimlerine deger kattigini, daha etkili karar verme yeterliligini destekleyen
daha derin bir temel sagladigini dogrulamaktadir (Berry, 2009; Yazar, 2020).
Aragtirmalar lisanststii egitimin bireylere cesitli ortamlarda uzman biri olarak
islev gostermesi i¢in gerekli niteliklere sahip olma firsati sundugunu gostermistir
(6r. Bager, Narli ve Giinhan, 2005; Drennan ve Hyde, 2008; Oluk ve Colak, 2005;
Park ve Kulej, 2009; Schober ce Affara, 2006; Turhan ve Yaras, 2013; Warren ve
Mills, 2009).

Arastirmanin bir bagka 6nemli bulgusu, 6gretmenlerin cogunlugunun lisan-
stistii egitimin i doyumunu artirmadigi konusunda ortak fikre sahip olmalaridir.
Ogretmenlerin yarisindan fazlasi lisansiistii egitimin kariyerlerini gelistirdigi an-
cak mesleki doyumlarini artirmadigi kanaatindedir. Alanyazinda lisanstistii egi-
timin bireylerin is doyumunu artirmadigini gosteren onceki caligmalar yaninda
(6r. Asegid, Belache ve Yimam, 2014; Lu, While ve Barriball, 2005; Pelletier,
Donoghue ve Duffield, 2003; Skinner, Madison ve Humpbhries, 2011) bu egitim
yoluyla kazanilan deneyimlerin iy doyumu tizerine olumlu bir etkisinin bulun-
dugunu gosteren calismalar da mevcuttur. Lisansiistii deneyimler ile is doyumu
arasindaki iligkiyi belirleme iizerine yapilan bir arastirmada lisanstistii 6grencile-
rin lisansiisti egitim almayan 6grencilere gore mesleklerinde daha mutlu, olumlu
ve uyumlu olduklar1 belirlenmistir (6r. Okpara, 2006). Ancak bazi ¢aligmalarda
lisansiisti 6grenim goren 6gretmenlerin lisans mezunu olan 6gretmenlere kiyas-
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la daha az i§ doyumunu yasadiklar1 goriilmiistiir (6r. Canbay, 2007; Yilmaz ve
Izgar, 2009).

Is doyumu cahisanin isine karsi bireysel olarak verdigi duygusal bir tepkidir.
Is doyumu, isteki kisisel beklentilerin elde edilecek sonuclara ne kadar iyi kar-
silik geldigine dair bireysel bir tutum olarak tanimlanir (Coomber ve Barriball,
2007; McKenna, 2000). Kisilerin mutlu, basarili ve tiretken olabilmeleri igin en
onemli ve gerekli kosullardan olan ig doyumu isin ve is ¢evresinin degerlendiri-
lerek gelistirildigi duygusal bir tepkidir (Kurger, 2005). Is doyumunu etkileyen
faktorler ise ¢ok yonlidiir (Mercer, 1997). Sadece isin niteligine degil ayn1 za-
manda bireylerin islerinde ne yapmasi ve nasil olmasi gerektigine dair inang ve
beklentilere de baghdir. Is doyumu iicretten, terfi veya kariyer imkanlarindan,
sosyal ¢aligma kosullarindan, denetimden, bireysel gelisme veya kariyer olanak-
larindan duyulan doyumlardan olusabilmektedir (Eginli, 2009). Ucretlerin yiik-
selme olanag, yonetimin tarzi, terfi, aidiyet, ilgi, meslegin kisiye genel uyumu ve
meslektaglar ile olan iligkiler lisansiistii 6grenim goren bireylerin i doyumunu
etkileyebilecek etkenler olabilir. Ornegin “taninma”, calisanin motivasyonunda
onemli bir faktordiir (Tourangeau ve Cranley, 2006). Brun ve Dugas (2008) cali-
sanlarin “uygun taninma” saglandiklarinda islerine daha olumlu yaklasacaklarini
onermistir. Is doyumu icin isveren ya da yonetim tarafindan lisansiistii egitim
goren calisanlarin rollerinin ve niteliklerinin kabul edilmesi oldukca dnemlidir.
Ornegin 6gretmenleri lisansiistii basarilarindan dolay: takdir etmek onlarin is
doyumunu artirabilir. Belki de lisansiistii derecelere sahip/sahip olacak ogret-
menlerin is doyumunu giliglendiren stratejiler arasinda 6vgi, rol tanima ve takdir
alanlarinda memnuniyeti artirmak yer alabilir. Bu stratejilerin lisansiistii egiti-
me katilimi artiracagl dahasi lisansiistii deneyimleri olan 6gretmenlerin okulda
ogrencilere daha etkili bir 6gretim ve akademik danismanlik hizmeti saglamaya
yardimer olacagi disiintilebilir. Yine de mevcut arastirmada lisansiistii egitim
goren Ogretmenlerin ¢ogunlugunun lisanstistil egitimin is doyumunu artirmadigi
goriisiinde olmasi stratejik bir konu olarak arastirmacilar tarafindan ele alinma-
Iidir. Gelecek arastirmalar lisansiistii egitim alan ya da bu egitimi tamamlayan
ogretmenlerin is doyumlarimi etkileyen etmenleri ayrica lisanstistii egitimin is
doyumu tizerindeki yordayici etkisini incelemelidir.

Arastirmada lisanstistii egitim alirken is, calisma ve yasami dengeleme-
de yasanilan zorluk, calisirken lisanstistii 6grenimi siirdiirmenin stresi, kaynak/
destek ihtiyaci ve lisansiistii egitimin maliyeti arastirmaya katilan 6gretmenlerin
lisansiistt egitimini etkileyen engeller olarak bulunmustur. Bulgular detayl in-
celendiginde “Herhangi bir kurumda calisirken lisansiistii 6grenimi siirdiirmek
streslidir.” maddesi arastirmaya katilan ogretmenler tarafindan en fazla ortak
olarak vurgulanan bir maddedir. Ogretmenler lisansiistii egitim siirecindeki en
biiytik engelin bir kurumda calisirken lisansiistii egitime devam etmede yasanan
stres oldugunu alenen kabul etmislerdir. Bu baglamda 6gretmenlerin yiiksek li-
sans egitimini alirken sorun yasadigi sdylenebilir. Alanyazinda lisansiisti egitim
goren bireylerin bir kurumda calisirken stresli oldugunu gosteren calismalar yer
almaktadir. Arastirmalar lisansiisti egitim goren dgretmen, yonetici veya mi-
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fettiglerin lisansiistli 6grenimlerine devam etmek icin idari izin almada problem
yasadiklarini gostermistir (6r. Calik ve Giirer, 2019; Dogusan, 2003; Giirel, 2020;
Oluk ve Colak, 2005; Oztiirk ve Ding, 2016; Sabanci, 2011; Toprak ve Tasgmn,
2017; Turhan ve Yaras, 2013). Lisansiistii egitim alan 100 6gretmenle yapilan
bir aragtirmada 6gretmenlerin %60’ 1min lisansiistii egitim alirken okul yonetici-
lerinden lisansiistii derslere katilim konusunda destek alamadigi, %33 iiniin ise
derslerin cakismasindan dolayi lisansiistii derslere katilamadig: tespit edilmistir
(Baser vd., 2005).

Arastirmada Ogretmenler tarafindan siklikla vurgulanan bir diger engel li-
sansustil egitime katilirken ig-calisma ve sosyal yasami dengelemenin zor oldugu
diisiincesidir. Ogretmenlerin cogunlugunun lisansiistii calismalarini sosyal ya-
samlar1 ve meslekleri ile dengelemede zorluklar yagadigi sonucuna varilmistir.
Bu sonu¢ Ng'nin (2016) gerceklestirdigi arastirmada lisansiistii diizeyde 6grenim
goren hemsgirelerin ev yasami ve akademik hayatin dengelenmesinin biiyiik bir
stres oldugu ve bir es, anne ve dgrenci olarak rolleri arasinda kendilerini parca-
lanmig veya karmasik hissettikleri bulgusu ile paralellik gostermektedir. Ayrica
Dilci’nin (2009) lisansiistii 6grenim goren bireylerin akademik caligmalarinin
0zel yasamlarimi olumsuz yonde etkiledigi ve aile i¢i zedelenmelere yol acabildigi
bulgusu da bu arastirmanin sonuglari ile 6rtiismektedir. Lisansiistii egitim géren
ogretmenlerle yapilan bir arastirmada 6gretmenlerin dnemli bir bolimi ig yiiki
yogunlugu, alevi sorumluluklar, 6zendiricilerin yetersizligi gibi nedenlerden do-
lay1 lisansiistii derslere devam etmede sorun ve kaygilar yasadigi gortiilmustiir
(Kosar vd., 2020). Benzer sekilde baska ¢alismada (Teyfur ve Cakir, 2018) li-
sansiistii egitime devam eden O0gretmenler ailelerinin lisanstistii egitim siirecini
anlamsiz bulduklarini ifade etmistir.

Arastirmacilara gore lisansiistii caligmalara katilim is-yasam dengesinin ku-
rulmasi, cocuk bakimi, aile ici taahhiitlerin yerine getirilmesi, is zamani diginda
lisansiisti caligmalara agirlik verilmesi, kiitiiphane, internet veya laboratuvara
harcanan zaman gibi ¢coklu gérev ve sorumluluklari icerebilir (Beatty, 2001; Mas-
sey, Aitken ve Chaboyer, 2009). Spence ’ye (2004) gore bir es ya da ebeveynin
lisansiistt ¢alismalarini stirdiiriirken bu siirecin aile hayatini, 6zel yasami ve sos-
yal iligkileri etkilemesi olasidir. Genellikle lisansiistii egitim siiresince bireyler
arkadaslariyla iliskilerini, akrabalik iliskilerini veya sosyal hayati askiya alma
egilimindedirler (Gray, Rowe ve Barnes, 2014; Massey vd., 2009). Bu egilimin
azaltilmasi icin bireylere is yasami, calisma ortami ve 6zel hayatin ideal sartla-
ra doniismesi yoniinde birtakim 6zendiricilerin sunulmasi, aile yasamina doniik
iligkilerin saglikli yiiriitilmesi icin moral ve motivasyonun saglanarak ideal bir
standardi yakalamalar1 ve lisansiistii egitimin basarili bir sekilde ytiriitiilmesi icin
destek mekanizmalarinin saglanmasi gerekir. Nitekim oOgrencilerin lisanstistii
egitim derecelerini tamamlamada bazi zorluklarla karsilagsma riski vardir. Bunlar
ebeveynlik durumlari, yerel sorumluluklar, ulagim, para kazanma ihtiyaci gibi.
Lisansiistii egitimi tistlenirken i, aile ici taahhiitleri, akademik caligma ve sosyal
cevre gibi cok boyutlu yasamlari yonetmek zorludur; ancak dengeyi korumak 6g-
rencilerin bu siireci dogru sekilde yonetmeleri ve daha fazla sorumluluk almalari
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gerekir. Bu durum lisansiistil calismalarini basari ile tamamlama olasiliklarini
artirmaya yardimei olabilir (Altmann, 2012; Plunkett, Iwasiw ve Kerr, 2010). Li-
sansiistii egitimin bu tiir durumlar: nasil etkiledigini belirlemek icin alanyazinda
daha fazla arastirmalara ihtiyag¢ vardir.

Arastirmada Ogretmenlerin yarisi lisansiistii egitimin basarili olmasi igin
destegin gerekli oldugu konusunda hem fikirdir. Bu bulgu, 6gretmenlerin lisan-
stistil egitim alirken kaynak veya destek mekanizmalarina 6nemle ihtiyac duy-
duklarini gostermektedir. Buna gore kaynak ve destek hizmet eksikliginin 6gret-
menler icin lisansiistii egitimlerinin 6niinde 6nemli bir engel oldugunu sdylemek
mumkiindiir. Lisanstistii deneyimlerin 6nemli bir bileseni 6grencilere saglanan
destek alanlaridir. Bu destek alanlar1 6grencilerin kisisel ve akademik yeterli-
liklerini giiclendirmektedir (Carpenter ve Hudacek, 1996). Bireylere saglanan
mevcut kaynaklar (lisansiistii egitim icin ¢aligma zamani, finansal destek, duygu-
sal destek), bireysel arastirma projelerinin yani sira lisansiistii calismalarini daha
verimli hale getirmeye yardimci olur (Karakiitiik, 2009; Ng, 2016). Lisansiistii 6g-
rencilere ve doktora sonrasi aragtirma calismalar yliriiten bireylere saglanan ya-
pict destekler lisanstistii egitimin olasi ¢iktilarini sekillendirebilmektedir. Zaman,
isveren destegi, finansman destegi, danisman rehberligi, veri tabanlarina erigim,
kaynak materyal gibi unsurlar lisansiistii egitime katilim ve devamui igin 6nemli
destek yapilaridir. Ancak kaynak ya da destek eksikligi lisansiistii egitimin basa-
ril1 bir sekilde tamamlanmasini olumsuz yonde etkileyebilir. Dolayisiyla 6gren-
cilere saglanan destek hizmetleri lisanstistii egitimin basari ile tamamlanmasina
ve is, akademik calisma ve sosyal yasami dengelemeye yardimel olabilmektedir
(Hassouneh-Phillips ve Becket, 2003; Tonbul, 2017). Destegin yoksunlugu baslt
basina bir stres kaynagidir ve genellikle egitim deneyimi ve ciktilari tizerinde bir
engel veya olumsuz etki olarak tanimlanir (Altmann, 2011; Penz vd., 2007).

Ogrencilerin sistematik ve disiplinlerarasi bir calisma programi cercevesinde
tezleri tizerinde ¢alismalarini veya ilgili konularda calisan takimlariyla etkilesim
kurmalarimi saglamak icin destek bicimlerinin 6zendirilmesi, Oncelikli arastirma
ve arastirma egitimi alanlarinin saglanmasi, cogaltilmasi, egitsel olanaklarin giic-
lendirmesi ve danismanlik faaliyetlerinin niteliginin giiclendirilmesi gerekmek-
tedir (German Research Foundation, 1993; Wissenschaftsrat, 1994). Carlson>-un
(1999) calisgmasinda yer alan katilimcilar lisansiistii egitimde karmasik yasamlar,
roller ve cesitli sorumluluklarla basa ¢ikabilmek icin ek destek kaynaklarina ihti-
ya¢ duydugunu belirtmistir. Cohen (2011) akademik calisma saatleri ihtiyacinin
karsilanmast icin bireylere serbest calisma izninin verilmesi, lisansiisti egitimin
takibi icin burs imkani, igveren destegi ve mali destegin ise daha fazla bireyin
lisansiisti egitime devam etmesini tegvik edebilecegini savunmustur. Yiiksekog-
retimde lisansiistii egitime katilimda igverenin destegi ve mali yardim yiiksek ni-
telikli iggliciiniin yetistirmesine katkida bulunmada 6nemli adimlardir (Richards
ve Potgieter, 2010). Bu baglamda bireylere lisansiistii egitim siirecinde saglanan
kaynak ve yapici destekler bireylerin lisansiistii caligmalarini basarili bir sekilde
yiriitmelerini ve bu sayede lisansiistii derecelerini elde etmelerini tesvik edebilir.
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Bu aragtirma yiiksek lisans programina kayith 6gretmenlerin lisansiistii egi-
time katilimini tesvik eden etmenleri ve bu egitim siirecinde karsilagilan engelle-
ri agiga ¢ikarmigtir. Arastirma sonuglari, lisanstistil egitime katilimi tegvik eden
etmenlerin ve bu egitimin Oniindeki engelleyici faktorlerin 6gretmenlerin lisan-
stistli egitime yonelik inan¢ ve davraniglarini etkileyebilecegini ortaya koymus-
tur. Bulgular lisansiistii egitimi almaya ve bu egitimi siirdiirmeye motive etmeye
yardimeci olabilecek dikkat ¢ekici alanlar1 6ne ¢ikarmigstir. Bunlar kariyer gelisimi,
elestirel diisinme, akademik 6zerklik, karar verme konusunda 0z-giiven, alanda
profesyonel bilgi ve beceri kazanimidir. Akademik ozerklik ve kariyer gelisimi
Ogretmenlerin lisansiistil egitime katihimini tesvik eden giiglii nedenler olarak
bulunmustur ancak arastirmada 6gretmenlerin cogunlugu lisansiistii egitimin is
doyumunu artirmadigim diisiinmektedir. Ote yandan is-yasam dengesini bulma,
caligirken lisanstistii egitim almanin yarattif: stres, lisansiistii egitimin bagari bir
sekilde tamamlanmast i¢in kaynak/destek ihtiyaci 6grencilerin lisansiistii egitim
siirecinde karsilastiklar1 engeller olarak éne cikmistir. Ogretmenler lisansiistii
egitime devam ederken is ve sosyal yasami akademik calismalar ile dengeleme-
nin biiyiik bir stres olduguna dikkat ¢ekmistir. Arastirma sonuclari lisansiistii
egitime katilimi tegvik eden farkl etmenleri ve lisansiistii egitimde farkli sorun-
larin yasanabildigini ortaya ¢ikararak lisansiistii egitimle ilgili alanyazina dnemli
katkilar sunmustur. Yine de aragtirma bulgularini derinlemesine tartigmak ve
baglamsallagtirmak i¢in 6gretmenlerin lisansiistii egitimine etki eden faktorleri
inceleyen bagka aragtirmalara da ihtiyag vardir. Bir 6gretmeni lisansiistii egitime
tesvik eden olasi etmenleri ve bir 6gretmeni lisansiistii egitime devam etmekten
alikoyan olasi engelleri belirlemek lisansiistii egitime katilimi tegvik eden faali-
yetlerinin yapilmasina izin verebilir. Bunlar, ayrica Tiirkiye’de lisansiistii egitime
daha fazla katilim i¢in tegvik edici bir gii¢ olabilir.

Sinirhiliklar

Bu arastirmanin birtakim sinirliliklar: vardir. Birincisi, arastirma kapsa-
minda yiiksek lisans programina devam eden 0gretmenlerin lisansiistil egitime
katilimin1 etkileyen etmenler ve engelleyici faktorler incelenmistir. Bu bakim-
dan arastirma bulgulariin sadece yiiksek lisans egitimi goren 295 0gretmenin
0z-bildirimini yansittig1 géz Oniinde bulundurulmalidir. Gelecek aragtirmalarda
iilkemizi daha detayl bir sekilde kapsayacak ve temsil edilebilecek 6rneklem sa-
yis1 saglanabilir. Ikincisi, 6gretmenlerin lisansiistii egitimini etkileyen faktorler
cinsiyet, kidem, brang veya lisansiistii 6grenim goriilen anabilim dali degiskenleri
agisindan degerlendirilmemistir. Gelecek arastirmalar bu degiskenleri inceleme-
yi ele alabilir. Uciinciisii, bu arastirmanin kesitsel bir desende degerlendirildigi
g6z ardr edilmemelidir. Ciinki kesitsel arastirmalar belli bir zaman diliminde
arastirma Ornekleminin bir anlik goriintiisiinii sunan ¢aligmalardir (Cohen, Ma-
nion ve Morrison, 2007).
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