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ARTICLE INFO ABSTRACT 
 This study aimed to investigate the predictive ability of moral intelligence in 

academic entitlement in Al al-Bayt University students and to determine its level 
among them. It also sought to determine whether differences in academic 
entitlement are attributable to gender, type of college, and academic level. Two 
measures were utilised to achieve the study objectives. A total of (404) male and 
female students were recruited for this study using the convenience sample 
method. The level of moral intelligence and academic entitlement was found to 
be high. The findings showed statistically significant differences in the level of 
academic entitlement attributed to the gender variable (females) and statistically 
significant differences in academic entitlement in the college variable (scientific 
colleges). However, no statistically significant differences were observed in the 
level of academic entitlement due to the academic level variable. Moral 
intelligence contributed to explaining (47.1%) of the variance in academic 
entitlement. 
 
Keywords: Moral intelligence, Academic entitlement, Al al-Bayt University 
students 

 
Introduction: 

 
Morality is one of the cornerstones of creating a healthy, stable society devoid of behavioural problems. 
Education institutions play a significant part in shaping students' conduct and helping them develop their 
distinctive personality traits to establish a moral value system that upholds society's values and lessens the 
likelihood of behavioural problems. Moral or value inconsistencies within these institutions lead to the 
emergence of psychological, behavioural, and academic performance problems among students. Their actions 
in various scenarios and how they interact with others around them are indicators of their moral ideals and 
values. 

Moral intelligence is regarded as a key indicator for interpreting and managing students' conduct and leading 
them to act in ways consistent with society's norms and regulations (Borba, 2003; Clarken, 2010; Al-Obaidi & 
Al-Ansari, 2016). According to Barque-Duran et al. (2016), university students deal with various moral 
dilemmas that require them to apply their morals and self-values. As a result, they adopt a particular moral 
behaviour that aids in resolving the moral dilemmas they face daily. In this regard, the literature in the 
education field indicated that moral intelligence is one of the components of the theory of multiple intelligences 
developed by the scientist Gardner, who suggested that intelligence is not limited to one aspect of mental and 
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emotional abilities but includes multiple components in varying proportions for the student. He added that the 
student resorts to these abilities when confronted with different situations . 
Moral intelligence is also linked to components that intersect with the theory of multiple intelligences. Moral 
intelligence is the student's ability to realise his feelings and self-recognition, in addition to his understanding 
and knowledge of the feelings and motives of others and his ability to use the cognitive structures that he 
possesses in organising and directing his behaviour when interacting with those situations (Abu Awad, 2011; 
Whitaker & Greenleaf, 2017). In the same context, (Kaliská, 2014) confirms that moral intelligence is not 
limited to the student's ability to think ethically but also includes his ability to adopt moral behaviours, beliefs, 
and values. 
Though numerous researchers have debated the notion of moral intelligence, Michelle Borba stands out as one 
of the best to have offered a systematic explanation of its nature. According to Michelle Borba (Borba, 2001), 
moral intelligence refers to a student's capacity to recognise right from wrong and distinguish between them. 
And that the student has moral convictions that enable him to act morally in a variety of circumstances thanks 
to his possession of seven moral qualities or virtues that serve as his moral foundation, protect his value system, 
help shape his personality, keep him away from vices, and guide his behaviour. These virtues are Empathy, 
which means that the student has a high level of emotional sensitivity that enables him to understand others' 
feelings and thus helps him to respond to them appropriately. Consciousness is represented in the student's 
possession of a set of higher values rooted in his cognitive structure, which he acquired through previous 
cognitive and emotional experiences and his social interactions, which helps him direct his behaviour in a 
socially acceptable manner . Self-control expresses the student's ability to control his behaviour and thoughts 
and adapt them to help him perform socially acceptable behaviour and avoid unacceptable behaviour. Respect 
refers to the student's self-respect, respect for others and their abilities, and not underestimating himself or 
others(Alnasraween et al., 2022). 
Kindness is the student's ability to assist needy people without asking. Tolerance refers to the mental openness 
that the student has towards the beliefs of others, regardless of their religious beliefs, colour, and race. Finally, 
Fairness refers to the student's knowledge of his rights and the rights of others and dealing with those rights 
based on equality and justice for all since they hold the same rights and duties. According to Hajjar (2018), 
these attributes and components are present in all students, but they do so in varied degrees depending on 
their interactions with their environment, society, and others. Contrarily, (Abu Jado & Nofal, 2007) contend 
that differences in moral intelligence's constituent parts may mainly result from the student's source of moral 
ideals. This source may have a direct impact, such as the family, school, and places of worship, or an indirect 
impact, such as from social networking sites or his peers. 
However, it should be emphasised that there are several models for how moral intelligence functions. Whereas 
the Piaget and Kohlberg theory emphasises the psychological factors underpinning the student's issuing of 
moral judgements in the situations he meets, the cognitive-developmental model of moral intelligence 
emphasises the student's moral methods of thinking. Like that proposed by Bandura and Korthi, the 
behavioural model focuses on how students learn moral conduct and reasoning via observation, imitation, 
reinforcement, and conditioning. The third model that describes moral intelligence is the emotional model, 
based on Freud and Gilligan's theory and relates to the student's integration into societal standards of conduct 
and the associated morality-related feelings, such as sorrow and regret (AlMalki, 2019). 
Abu Awad (2011) states moral intelligence has three main components. The cognitive component is represented 
by the student's level and type of situational perception and understanding through information processing 
and the formation of concepts he adopts as a motivator and driver of his behaviour. The behavioural component 
refers to the character of the student's social behaviours and the behavioural ramifications they bear, which 
indicate the moral principles he upholds. The emotional side, which manifests through having a high degree of 
moral commitment in thinking and conduct, displays the underlying impulses that guide behaviour. 
Moral intelligence is related to ethical behaviour. It is also related to the moral competence that the student 
possesses, which enables him to present moral principles over personal self-goals, which drives him to act in a 
socially and ethically acceptable manner. However, his lack of moral intelligence causes him to lose control and 
his capacity for self-regulation, which exposes him to a wide range of psychological and behavioural disorders 
that have an impact on many facets of his personality (Coles, 2017; Bozaci, 2014; Alhadabi et al., 2019). The 
researchers see that academic entitlement can be affected by different psychological and educational variables, 
including the level of moral intelligence. 
Academic entitlement is a significant issue because of the detrimental behaviours these students exhibit in the 
classroom, such as acting bored or angry or inappropriately objecting to grades, and putting little effort into 
their studies because they feel they are entitled to success despite their weak performance (Reysen et al., 2017; 
Khojasteh & Keener, 2018). As a result, academic entitlement is a problem that hinders the educational process 
from moving forward and can lead to moral, intellectual, and psychological pressures. Numerous issues can 
impact the higher education system and its constituent parts. These issues could be connected to academic 
performance, procrastination, accomplishment, and entitlement. It is connected to behaviours like violence, 
academic bullying, disobedience of university rules, and disobedience of moral norms and principles, among 
others (Mclellan, 2019). 
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The concept of academic entitlement was first coined by Morow in 1994 in his article (Racial Learning), in 
which he discussed the collapse of the educational system. He attributed this dramatic change to the 
widespread culture among university students about the educational process. He claimed that students 
prioritise success and attain higher grades over knowledge acquisition, regardless of whether the learning 
process goals have been achieved. They also attribute their failure to external factors such as the teacher, the 
curriculum and the educational system without considering their failure to exert the required effort to achieve 
the required level of success (Peirone & Maticka-Tyndale, 2017). 
Several studies have demonstrated the relationship between entitlement and narcissism and suggested that 
entitlement is a stable personality trait that varies over time and across domains. According to Kopp and Finney 
(2013), entitlement is a factor in the dimensions of narcissistic personality. Menon and Sharland (2011) 
confirms the existence of a positive correlation between narcissism and academic entitlement, where the feeling 
of entitlement develops in early life stages as a result of the unjustified and exaggerated reinforcement that the 
individual initially receives from their parents in exchange for the minimal effort they exert, which continues 
with them throughout all stages of life (Boswell, 2012). 
Several studies have investigated entitlement in the university environment. Chowning and Campbell (2009) 
claimed that entitlement most affects university students. (Kurtyilmaz, 2019) believes that academic 
entitlement among university students may lead to students engaging in unethical and unacceptable 
behaviours such as aggression, disrespect, intolerance, and cheating. In the same context, (Campbell et al., 
2004) added that academic entitlement among university students leads to negative effects that appear in the 
form of negative behaviours such as aggression, difficulty in adapting, difficulty in forming social relationships, 
conflicts with oneself and with others, selfishness, and the inability to control oneself. 
In university settings, academic entitlement may take various forms where students can demonstrate their 
academic entitlement via their actions, attitudes, and viewpoints. For instance, the student may beg the 
instructor to boost his test score or believe that because of his tuition, he will get specific services (McLellan & 
Jackson, 2017). Students' belief in academic entitlements has several effects on higher education and the 
relationships between students and their professors, students with each other, and students and 
administration. Where students engage in unacceptable behaviours towards others and severely criticise them 
in the classroom, which impedes lecturers' ability to teach effectively, and thus fails the learning process. These 
behaviours may be associated with rude conduct in the classroom or what is called annoying behaviour, 
including: falling asleep during lectures, side conversations with others, leaving the room without permission, 
showing boredom, anger, inappropriate use of technology in a way that hinders the learning process, and 
annoying lecturers purposefully (Chowning & Campbell, 2009). 
Numerous personal factors, such as narcissism, the cost students paid for their education, and universities' 
reliance on tuition fees as revenue sources, were related to students' sense of academic entitlement. These 
factors made students feel like customers purchasing a service and gave them the impression that they were in 
charge and authority in academic settings. In addition, students have unrealistic ideas that effort and 
participation are the minimum criteria for success. We cannot ignore that social media encourages students' 
sense of entitlement by seeking attention and self-promotion. We see that narcissistic personality 
characteristics are directly related to the time students spend on social media and the comments they receive, 
including expressions of praise and encouragement, resulting in their belief that they always deserve the best. 
On the other hand, students' participation in various human development programs reinforced their sense of 
entitlement. Most of these courses are held online, receiving certificates without trying to attend and actively 
participate (Greenberger et al., 2008; Chawning & Campbell, 2009). As a result, they develop beliefs based on 
those earlier life experiences that they deserve the best . 

For many researchers, discovering gender differences in any psychological phenomenon raises questions. The 
findings of earlier research, including those by Sohr and Turnipseed and Cohen (2015), Boswell (2012), Cani 
et al. (2012), and Elias (2017), demonstrated gender differences in academic entitlements. Males have a greater 
degree than females in the attitudes and practices of academic entitlements, which is explained by the fact that 
the studies related to entitlements that the researchers had access to all have single-track results . 
Academic entitlements have been defined as the student's expectations of achieving academic success without 
assuming personal responsibility and not performing the required effort (Peirone & Maticka-Tyndale, 2017). 
Jordan et al. (2017) defines it as the student's cognitive and psychological beliefs about himself that he deserves 
the best academic results regardless of the level of effort exerted in comparison with his peers. Heffernan and 
Gates (2018) sees it as students' beliefs and attitudes about their entitlement to academic success regardless of 
their effort. Some researchers described academic entitlement as the student's beliefs about his entitlement to 
obtain positive academic results, such as high grades, regardless of his level of performance and effort, and his 
belief that he is the best among his peers. 
The aforementioned leads us to conclude that the student's sense of entitlement results from his belief that his 
academic success and distinction from others are due to his internal self-characteristics. As a result, he feels he 
is entitled to good results and special treatment, different from his peers. According to (McLellan, 2019; 
Boswell, 2012), academic entitlement may be a defensive tactic students with poor academic performance use 
to safeguard their self-esteem. Blaming others rather than themselves confirms that their control point is 
external, which governs their behaviour and thinking. Accordingly, the researchers believe that academic 
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entitlement is a coping strategy that students use after low academic performance to protect their self-esteem, 
as they redirect blame to others instead of themselves, and this indicates that they have an external point of 
control that controls their behaviour. 
Academic entitlement is made up of several elements that can be broken down into two categories: a sense of 
entitlement, which is the student's propensity to receive rewards and incentives independent of his 
performance and effort; beliefs, which are reflected in minimising individual accountability for academic 
success, and unrealistic expectations regarding the role of teachers and institutions in the event of academic 
failure. The second component is entitled behaviours: aggressive conduct toward others, resentment of failure 
or poor grades, and scientific dishonesty (Jackson et al., 2011). 
The prior educational and psychological literature on the topic showed that several instruments were used to 
measure academic entitlement. There are one-dimensional scales whose items reflect the student's beliefs 
about himself that he deserves the best and better compared to others, such as (Greenberger et al., 2008; Kopp, 
2013). The two-dimensional scale includes (Achacoso, 2002), whose scale is represented by two dimensions: 
the beliefs of entitlement, and actions of entitlement, in addition to the Chowning and Campbell (2009) scale, 
which also measures two dimensions, which are Externalized Responsibility and Entitled Expectations, and 
the Aldabue (2020) scale measures two dimensions: beliefs of academic entitlement and behaviours of 
academic entitlement. In the same context, Jackson  et al. (2020) assert that academic entitlement includes 
three components: the deserved attitude towards obtaining rewards that have nothing to do with student 
performance, reducing personal responsibility for academic success, and unrealistic expectations for the role 
of teachers and educational institutions. 
However, it must be emphasised the importance of distinguishing between two dimensions of academic 
entitlement: Exploitative entitlement, which refers to the belief that the student deserves more than others, 
and therefore is associated with low self-esteem, irresponsibility, manipulation, cruelty, and neuroticism. Non-
exploitative refers to the belief that students deserve positive outcomes without exploiting others. Higher levels 
of non-exploitative benefits are positively associated with higher levels of self-esteem and positive work 
attitudes; This suggests that some forms of entitlement may be related to levels of achievement (Lessard et al., 
2011). 
Jackson et al. (2020) divide the dimensions of academic entitlement into six dimensions: Reward for effort, 
which refers to getting a high score for studying, even if the performance is bad or if the participation or 
attendance of the lecture takes place, the student gets a high score  .Accommodation: teachers break the rules 
for the sake of the student, blame the professor if the student performs poorly, change the date of exams if the 
student is not ready, and do not think about the difficulty of learning course topics  .Responsibility Avoidance 
involves abdicating one responsibility and duties to others, lying to the professor to avoid failing to complete a 
task, and receiving the same grade as peers despite their effort.  Customer Orientation: The student knows how 
he is taught, how to choose his test and the courses required for graduation  .Customer Service Expectations: 
The professor's willing to meet the student at the appropriate time for the student, respond to students' 
messages, accept their contact with him when they need assistance, and make his phone number available to 
the student.And Grade Haggling: Arguing or complaining to officials to obtain a higher grade. 
According to Kopp et al. (2011), academic entitlement is linked to various ideas, including the notion that 
learners should be allowed to learn but that the instructor should make learning easy and knowledge-gathering 
effortless. The second theory contends that learning issues are not caused by personal shortcomings on the part 
of the student but rather by shortcomings in the instructor, the course material, or the educational system as a 
whole. The opposite idea is that students are in charge of creating the plans and rules that the instructor must 
follow during lectures and that they have the right to succeed because they paid for their education. 
Students with high academic excellence are distinguished by a high orientation towards attaining good marks 
and a low orientation towards learning. The findings of a study (Goldman & Martin, 2014) that indicated that 
academic entitlement is favourably linked with degree orientation and adversely associated with self-efficacy 
provide weight to this. High academic achievers also tend to disappoint when much work is necessary quickly. 
Because of this, they often put off completing their academic assignments, which can result in worse results. 
Additionally, these students' high intolerance and frustration make it difficult to deal with academic obstacles 
that require unanticipated effort (McLellan & Jackson, 2017). 
In addition to the traits above, students with high academic entitlement are known for having an extrinsic point 
of control, believing that outside forces influence their behaviour. They are also known for having high external 
motivation, narcissism, and a propensity to take advantage of others (Turnipseed & Cohen, 2015). This is in 
line with what was stated by (Reysen et al., 2017), who noted that academic entitlement is directly related to 
students' behaviours that do not promote effective learning in the classroom. These behaviours include sleeping 
in class, having side conversations with other students, leaving the room without permission, using the phone, 
displaying boredom or anger, and using technology inappropriately. 
 
Previous Studies 
Abdellatif (2022) conducted a study to identify the correlations between moral intelligence and both academic 
entitlement and academic performance; in addition to identify the mediating role of academic entitlement 
between moral intelligence and academic performance. Four hundred and forty-four students from (Yemen, 
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Egypt, Saudi Arabia, Iraq, and Jordan) participated in the research. The results revealed that there was a 
statistically significant negative correlation between moral intelligence and academic entitlement and a 
significant positive correlation between moral intelligence and academic performance. Results demonstrated 
the mediating role of academic entitlement between moral intelligence and academic performance. 
Reysen et al.(2020) aimed to explore the relationship among academic entitlement, life satisfaction, and 
academic performance as measured by cumulative grade point average. When comparing academically at-risk 
versus non-at-risk college students, academically at-risk students scored significantly lower on satisfaction 
with life than their non-at-risk peers. In addition, a significant negative correlation was found between 
academic entitlement and satisfaction with life for all students. Implications and suggestions for future 
research are discussed. 
Aras (2022) aimed in his study to identify the relationship between the moral intelligence of academic leaders 
and moral leadership behaviors. The study sample consisted of academics working in a public university who 
have a set of administrative duties, and they are (Dean, Deputy Dean, Department Head, Director of the 
Research and Application Center (Assistant Director of the Research and Application Center, Director of the 
Vocational School), the researcher in this study used the descriptive survey method, and collected study data 
using the random sample method and using the three-dimensional moral intelligence scale and the four-
dimensional moral leadership scale expressions. The results of the study showed that empathy, self-control, 
and kindness are Effective dimensions in moral leadership behavior. It also showed a strong relationship 
between moral intelligence and leadership behavior with its sub-dimensions. 
Anggraeni & Aziz (2022) conducted a study that aimed to identify the impact of transformational leadership 
and infrastructure on employee performance, in addition to highlighting the importance of good leadership 
and adequate resources having an impact on effective job performance. A quantitative descriptive approach 
and a simple random sample were used on employees and leaders. Employees in the Public Prosecutor’s Office 
in the city of Cirebon. The results of the study showed that the performance of employees was affected by the 
leadership style used by (54.2%), while the performance of employees was affected by the infrastructure by 
(45.8%), in addition to that transformational leadership and infrastructure have a positive impact on the 
employee’s performance in the office. Cirebon City Prosecutor. The study recommended working to improve 
the quality of public services provided because of its impact on improving employee performance . 
Fadhil et al.(2021) also conducted a study aimed at revealing the impact of moral intelligence in enhancing 
strategic leadership in productive organizations. The study used the descriptive analytical approach and 
purposive sampling, and a sample of (119) leaders working in the administrative and production sectors was 
selected. And technical, and distributed a questionnaire for moral intelligence that measures (integrity, 
tolerance, responsibility, and compassion) and a questionnaire for strategic leadership that measures (focus on 
work, operational efficiency, business development, and organizational innovation). The study concluded that 
the moral intelligence of the leader effectively affects the strengthening of strategic leadership, Moral 
intelligence also has an effective role in improving the relationship between strategic leaders and employees, 
in addition to having a moral impact on the dimensions of the leader’s moral intelligence and enhancing 
strategic leadership. 
As conducted by Noor et al. Al. 2021) a study that aimed to identify the factors affecting the level of job 
performance of teachers in schools. The study used a qualitative approach and an interview tool. A sample of 
(6) teachers was selected from (3) high-performing schools in the state of Kedah. The results of the study 
showed that the level of job performance It has an impact on four main axes, namely (the teacher’s attitude, 
skills, self-emergent knowledge, and developing self-efficacy), and that the school climate factor affects 
teachers as an external factor, and the level of teachers’ job competence is affected by the conditions of the work 
environment. The study recommended increasing teachers’ job competence, and providing teachers Methods 
of planning lessons and purposeful teaching strategies, and enabling teachers to use thinking and technical 
skills . 
Paudel (2021) aimed to identify the level of academic performance of faculty members in higher education 
institutions. The quantitative approach was used and tools were developed to measure the academic 
performance of faculty members using the Delphi method. The study sample consisted of (445) faculty 
members in (4) Universities, and one of its most important results was that there is a high level of academic 
performance among faculty members in higher education institutions in Nepal, and that the academic 
performance of faculty members is concerned with improved practices of academic activities and discourses, 
in addition to the presence of statistically significant differences between the organizational environment, 
culture, and infrastructure. Technology and the level of academic performance in academic circles. The study 
recommended that higher education institutions show more interest in the main processes and activities that 
stimulate the academic environment. 
Moral intelligence levels varied, as shown by some studies. In (Moghadas & Khaleghi, 2013; Guiab et al., 2015; 
Al-Adamat & Alwan, 2019; AlSmadi & AlZghoul, 2019) came with an average level. In contrast, it was high in 
the studies (Abu Roumi & Al-Khalidi, 2017; Al-Momani, 2015). Many previous studies also indicated different 
levels of academic entitlement. The study (Aldabue, 2020; Sohr-Preston & Boswell, 2015) indicated high 
academic entitlement. Ellis et al. (2021) study indicated low academic entitlement. 



3300 Omar Al-Adamat et al / Kuey, 30(5), 3440 

 

 

Previous studies showed differences in the level of academic entitlement attributable to gender, college, and 
year of study. In (Pilottie et al., 2021), no statistically significant differences in academic entitlement were found 
due to the gender variable. In (Aldabue, 2020), statistically significant differences were observed in academic 
entitlement due to gender (men), academic specialisation (humanities), and studying year (the first). However, 
the study (Seipel & Brooks, 2020) indicated no statistically significant differences in students' perceptions of 
academic entitlement due to the variables of specialisation and gender. The studies (Elias, 2017; Sohr-Preston 
& Boswell, 2015) reported differences in academic entitlement, where men outperformed women. In (Ciani et 
al., 2008), gender differences were found favouring men, but no statistically significant differences were 
observed for the impact of a year of study. 
Much research has linked moral intelligence to academic entitlement and academic performance as they 
revealed that the higher the degree of entitlement, the higher the degree of academic dishonesty (Greenberger 
et al., 2008). Bonaccio et al. (2016) found a negative relationship between entitlement and positive personality 
traits: such as agreeableness, conscientiousness, extraversion, honesty, humility, agreeableness, 
conscientiousness, and openness. Goodboy and Frisby (2014) concluded that students with high academic 
entitlement engage in negative, undesirable behaviours and are highly critical of others. 
Kurtyilmaz (2019) reported that entitlement promotes undesirable behaviours among students in academic 
situations, such as anger, disrespect, and aggression. Elias (2017) found a positive correlation between 
academic entitlement and exam cheating. The study (Fromuth, 2019) revealed a negative correlation between 
academic entitlement and motivation for learning. According to what has been said, academic success is often 
the result of immoral behaviours that negatively affect students' personal qualities like honesty, conscience, 
and responsibility. Additionally, it affects how students behave and how well they accomplish in school. Moral 
intelligence is one of the variables of positive psychology that are important in reducing negative behaviours. 
And previous studies reported this. Hence, This current study aimed to reveal the predictive ability of moral 
intelligence in academic entitlement among university students. 
 
Comments on previous studies 

Studying the predictive ability of moral intelligence in academic merit among university students represents 
an important topic that sheds light on the relationship of moral factors to academic performance. Previously, 
many studies addressed the relationship of general intelligence to academic performance, but few focused on 
the moral component of it, which plays a vital role in determining students’ excellence and success.This study 
enhances our understanding of the moral dimensions influencing academic success, and highlights the 
importance of developing moral intelligence alongside general intelligence. Moral skills can be key to achieving 
success in many fields, including academics. It is also interesting to see how ethical variables such as integrity, 
responsibility, and empathy can impact students' academic performance and excellence.  Continuing research 
in this field may open a new horizon for developing educational programs and their applications that contribute 
to enhancing moral values among students and improving their academic performance comprehensively. 
 
Problem Statement: 

The educational system is prone to crucial stages that frequently result in the creation of several moral and 
academic issues of a psychological nature. The problem in the current study lies in the factors that influence 
students' academic behaviour. Given that it is one of the most measurable results of the educational process, 
academic behaviour is one of the most significant and essential concerns that has attracted the attention of 
researchers in numerous educational fields. It serves as the main yardstick for evaluating the effectiveness of 
the educational process and its related components (Stiles et al., 2017). Academic entitlement is a widespread 
problem among learners (Blincoe & Garris, 2017; Bonaccio et al., 2016), which leads to negative and disturbing 
behaviours in the academic context, which is reflected in the poor quality of the educational process. These 
negative behaviours associated with academic entitlement include anger, negative competition, cheating, 
aggressiveness, increased conflicts between students and teachers, inability to adapt, selfishness, and lack of 
self-control (Reysen et al., 2020). 
Following an analysis of the theoretical literature, it was discovered that the majority of earlier research had 
concentrated on examining the detrimental consequences of academic entitlements on students' moral 
dimensions and values. According to (Keener, 2020; Stiles et al., 2017), entitlement plays a significant role in 
negative behaviour, and there is a positive relationship between entitlement and personality traits; most 
students with a high level of entitlement engage in unethical behaviours like cheating and academic dishonesty 
and narcissism. Luckett et al. (2017) suggest that entitlement negatively affects learning and social 
relationships. Accordingly, the researchers perceive the importance of studying the relationship between moral 
intelligence and academic entitlements among university students through the study questions. 
1- What is the level of moral intelligence among Al al-Bayt University students ? 
2- What is the level of academic entitlements among Al al-Bayt University students ? 
3- Are there statistically significant differences at the level of significance (α = 0.05) in academic entitlements 

attributable to the variables of gender, academic specialisation, and academic level among Al al-Bayt 
University students ? 
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4- What is the predictive ability of moral intelligence in academic entitlements among Al al-Bayt University 
students? 

 
Theoretical importance: 
Hopefully, this study will add new data related to academic entitlements and moral intelligence to Arabic 
literature- as far as the researchers know- this study is considered one of the unique studies that linked these 
variables at the local and Arab levels. It will open the way for conducting more similar studies. Its theoretical 
importance lies in the fact that it may open new horizons in educational psychology and mental health, as it 
draws the attention of educators to the seriousness of academic entitlements and their increasing prevalence 
among students, thus identifying its causes and negative effects and how to reduce them. 
 
Practical Importance: 
The results of this study may benefit those in charge of the educational process in Jordanian universities, as 
the study will provide them with knowledge about the causes of academic entitlements, their negative 
consequences, and how to deal with them and mitigate their effects. Educators will also benefit from it in 
holding courses on the importance of moral values and behaviours and adherence to them, and the importance 
of correctly assessing their capabilities so that they do not face unexpected academic entitlements that they 
can't cope with. 
Definitions: 
Moral Intelligence: It means the individual's ability to understand right from wrong and distinguish 
between them through a set of moral beliefs that he stored in his cognitive structure and which enables him to 
use correctly and acceptably by society (Borba, 2001). Operationally, it is the score the student obtains from 
the moral intelligence scale applied in this study. 
 
 Academi Entitlements: 
Students feel they deserve special treatment because they pay for their education (Jackson et al., 2020). 
Operationally, it is defined as a student's score on the academic entitlements scale used in the current study. 
 

Methods and Procedures 
 
Approach: 
The descriptive correlational approach was used in the current study because it is the most appropriate 
approach for achieving the goals of this study. 
 
Population and Sample: 
The study population consisted of all undergraduate students (n=17007) at Al -Bayt University registered in 
the second semester of the academic year 2022/2023, according to the data issued by the Admission and 
Registration Department. To choose the representative sample, the researchers choose several classes taking 
the prerequisite courses. The study sample consisted of (404) male and female students chosen using the 
convenient sample method. 
 

Table (1) frequencies and percentages by the study variables 

 Categories Frequency Percentage 

Gender Male 93 23.0 
 Female 311 77.0 

 Total 404 100.0 

Collage Scientific 213 52.7 

 Humanities 191 47.3 

 Total 404 100.0 

Studying year First 116 28.7 

 Second 149 36.9 

 Third 71 17.6 

 Fourth 68 16.8 

 Total 404 100.0 

 
Instruments: 
1. Moral intelligence (MI) 

A measure of moral intelligence was built based on the theory of moral intelligence by Michel Borba and by 
referring to several previous studies (Nasser, 2009; Al-Adamat & AlWan, 2019; Al-Adamat et al., 2020). The 
measure consisted of (35) items distributed over seven dimensions: Sympathy (1-5), Conscience (6-10), Self-
control (10-15), Respect (16-20), Kindness (20-25), Tolerance (26-30), and Justice (30-35). 
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Validity and Reliability 
Face validity 
Face validity of the moral intelligence scale was verified by a committee of nine specialised faculty members in 
educational psychology, psychological counselling, and measurement and evaluation. They determine the 
suitability of the items to the area it measures, their clarity and the soundness of the linguistic formulation. A 
criterion (80%) was adopted for the inter-rater agreement. All suggested modifications were considered. 
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Construct validity: 
The construct validity of the moral intelligence scale was checked by applying it to a pilot sample of (50) male 
and female students from Al al-Bayt University. Pearson correlation coefficients were calculated between the 
items score and the total score and its dimensions. The correlation coefficients between the scale's dimensions 
and the scale's total score ranged between (0.79-0.52), and the values of the correlation coefficients for the 
dimensions ranged between (0.75-0.46). Also, correlation coefficients were calculated between each item and 
the dimension it belongs to and the scale's total score. The values of the correlation coefficients between the 
items and their dimensions ranged between ((0.85-0.28), and the values of the correlation coefficients between 
the items with the total score ranged between (0.89-0.37). 
 
Reliability: 
The academic entitlement scale's reliability was verified by calculating the internal consistency coefficients 
using the Cronbach alpha equation on a pilot sample of (50) male and female students from Al al-Bayt 
University. The values of the stability coefficients using the internal consistency method (Cronbach alpha) 
ranged between (0.94-0.81) for the dimensions of the moral intelligence scale and (0.86) for the total score of 
the scale. Indicating an acceptable degree of reliability. 
 
2. Academic Entitelement  Scale (AE) 
The academic entitlements scale developed by (Jackson et al., 2020) was used in this study because it is the 
most recent scale at the international level. It also includes seven general academic entitlement domains. The 
scale consists of (30) items within the seven domains, namely, Rewarding for Effort (1-4), Accommodation (5-
8), Responsibility Avoidance (9-12), Student Orientation (13-16), Student (Customer) service expectations (17-
20), and Grade Haggling. (24-21), and General academic entitlement (30-25). The validity and reliability of the 
original scale version were checked by (Jackson et al., 2020). 
 
Validity: 
In this study, the face validity of the measure was checked by presenting it to nine specialised faculty members 
in educational psychology, psychological counselling, and measurement and evaluation to check its relevance 
and appropriateness. A criterion (80%) was adopted for inter-rater agreement to make any required 
modifications. The construct validity was verified by applying the scale to a pilot sample (n=50) of male and 
female students from Al al-Bayt University. Pearson correlation coefficients were calculated between the item 
score and the total score of the scale and the accompanying domains. The correlation coefficients ranged 
between the domains of the scale and the total score of the scale (0.88-0.63), and the values of the correlation 
coefficients for the domains ranged between (0.71-0.41). The values of the correlation coefficients between the 
items and their domains ranged between (0.91-0.37). The values of the correlation coefficients between the 
items with the total score ranged between (0.44-0.88). 
 
Reliability: 
The internal consistency coefficients were calculated using Cronbach alpha to verify the reliability of the 
academic entitlement scale by applying it to a pilot sample of (50) male and female students from Al al-Bayt 
University. The values of the reliability coefficients using the internal consistency method (Cronbach alpha) 
ranged between (0.91-0.79) for the scale domains and (0.96) for the total score. Indicating that the scale has 
an acceptable degree of reliability. 
 
Procedures: 

To achieve the objectives of the study, the following procedures were followed : 

• Preparing study tools and verifying their validity and reliability . 

• Determining the study population refers to the Admission and Registration Unit statistics at Al al-Bayt 
University. Choosing a sample that represents the study population . 

• Administrating the study tools to the sample, clarifying the objectives of the study, giving them enough time 
to respond to the items of the two scales, answering the students' inquiries, asking them to answer truthfully, 
and informing them that the results are for scientific research only and will be treated in strict confidentiality. 

• Collecting valid questionnaires for analysis. Entering the data into the computer to perform the appropriate 
statistical treatments. 

• Concluding and discussing the results and making appropriate recommendations based on the study results. 
 

Results and Discussion 
 
1. What is the level of moral intelligence among Al al-Bayt University students? 
Means and standard deviation were extracted to answer this question. See Table (2). 
 
  



3304 Omar Al-Adamat et al / Kuey, 30(5), 3440 

 

 

Table (2) Results of Means and standard deviation of MI Scale 

Rank N Domain Mean Std. Level 

3 1 Self-control 4.31 .651 High 
2 2 Conscience 4.12 .678 High 
5 3 Kindness 4.09 .693 High 
6 4 Tolerance 4.06 .642 High 
7 5 Fairness 3.97 .782 High 

1 6 Empathy 3.91 .843 High 
4 7 Respect 3.78 .732 High 
  MI 4.03 .474 High 

 
Data in Table (2) demonstrates that the means of the domains ranged between (3.78-4.31). Self-control ranked 
first with the highest mean (4.31), while Respect came in the last rank with a mean of (3.78). The total mean of 
the MI scale was (4.03). 
 
2- What is the level of academic entitlements among Al al-Bayt University students? 
Means and standard deviation were computed to answer this question. See Table (3) below. 
 

Table (3) Results of Means and standard deviation of AE Scale 

Rank N Domains Mean Std. Level 

5 1 Student (Customer) service expectations 3.78 .717 High 
7 2 General academic entitlement 3.76 .490 High 

3 3 Responsibility Avoidance 3.72 .814 High 
1 4 Rewarding for Effort 3.41 1.022 Medium 
2 5 Accommodation 3.31 .981 Medium 
6 6 Grade Haggling 3.26 .972 Medium 
4 7 Student Orientation (customer) 3.10 1.081 Medium 
  Total AE 3.49 .581 Medium 

 
Table (3) shows 1-7 domains of the AE Scale. The arithmetic means ranged between (3.10-3.78). The student 
(customer) service expectation domain topped the scale with the highest level (mean=3.78). In contrast, 
Student Orientation (customer) domain ranked last rank (mean= 3.10). The overall mean of the AE scale was 
(3.49). 
 
3- Are there statistically significant differences at the level of significance (α = 0.05) in academic 
entitlements attributable to the variables of gender, academic specialisation, and year of 
studying among Al al-Bayt University students? 
Means and standard deviations of the respondents' responses were extracted to answer this question, as shown 
in Table (4). 
 

Table (4) Results of mean and Standard deviation of respondents' responses by gender, 
specialisation and year of studying 

Variables Categories Mean N Std. 

Gender Male 3.32 93 .576 

 Female 3.55 311 .573 

 Total 3.49 404 .581 

College Scientific 3.55 213 .572 

 Humanities 3.43 191 .587 

 Total 3.49 404 .581 

Year of 
studying 

First 3.49 116 .552 

Second 3.52 149 .657 

Third 3.53 71 .503 

 Fourth 3.41 68 .530 

 Total 3.49 404 .581 

 
There are significant differences in the arithmetic means and standard deviations in the academic entitlement 
of Al al-Bayt University students attributed to gender, college, and year of studying. The three-way ANOVA was 
used to determine the significance of the statistical differences between the arithmetic means, as shown in 
Table (5). 
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Table (5) Results of the Three-way ANOVA analysis by gender, college & studying year 

Source of variance SS DF MS F value Sig 

Gender 4.439 1 4.439 13.674 .000 
College 2.788 1 2.788 8.587 .004 
Year of Study .874 3 .291 .897 .443 
Error 129.213 398 .325   
Total 5067.667 404    

 
Data in Table (5) demonstrates that: 
-  Statistically significant differences (α = 0.05) were found due to the effect of gender (f value = 13.674) and (p 
value= 0.000). The differences were in favour of females. 
-  Statistically significant differences (α = 0.05) due to the effect of the college were observed. (F= 8.587) and 
(P= 0.004). The differences were in favour of the scientific college . 
- No statistically significant differences (α = 0.05) due to the effect of the year of study were found. as the (F= 
0.897) and (P= 0.443). 
 
4- What is the predictive ability of moral intelligence in academic entitlements among Al al-
Bayt University students? 
The values of the linear correlation coefficients were used to answer this question, as shown in Table (6). 
 

Table (6) Matrix of inter-correlation coefficients between predictors 

 Academic Entitlement 

Empathy .551(**) 
Conscience .385(**) 
Self-control .357(**) 
Respect .465(**) 
Kindness .490(**) 
Tolerance .412(**) 
Fairness .319(**) 

 *Statistically significant at (0.05.)  
** Statistically significant at (0.01). 
 
Table (6) shows a statistically significant positive relationship between moral intelligence and academic 
entitlement in all domains. To determine the percentage of variance explained by the variables predicting 
variance in the academic entitlement scale, Multiple linear regression analysis was used by adopting the 
Stepwise method to enter the predicted variables into the regression equation in the predictive model, as shown 
in Table (7). 
 

Table (7) The results of the multiple regression test for the predictor variables and their 
multiple correlation coefficients and the amount of their interpretation according to the 

method of entering the predictor variables into the equation by the step method 

Predictors (R) (R2) (R2) (B) (F) Beta (t) β 0 P 

Empathy 0.551 0.304 0.304 0.486 175.408 0.551 13.244 2.009 0.000 

Respect 0.626 0.392 0.088 0.454 129.266 0.315 7.627 1.347 0.000 

Tolerance 0.667 0.445 0.053 0.435 107.002 0.243 6.195 0.708 0.000 

Fairness 0.682 0.464 0.019 0.428 86.507 0.159 3.785 0.511 0.000 

Self-control 0.686 0.471 0.006 0.426 70.789 0.092 2.169 0.358 0.031 

*Dependent variable: academic achievement scale 
 
Table (7) demonstrates that Empathy, respect, Tolerance, Fairness, and Self-control are involved in predicting 
the academic entitlement scale. Together, they explained (47.1%) the variance in the academic entitlement 
scale. The empathy variable was the most predictive of the scale, as it explained (30.4%) of the variance, 
followed by Respect, which added (8.8%) to the variance, then Tolerance added (5.3%) to the variance, followed 
by Fairness, which added (1.9%) to the variance. Finally, Self-control added (0.6%) to the variance. The 
proportion of the explained variance for these variables was statistically significant at (α = 0.05). However, 
Conscience and Kindness were not included in the prediction of the academic entitlement scale, given that the 
explained variance they added was not statistically significant at the significance level (α = 0.05). 
Table (7) indicates that an increase in Empathy by one standard unit (standard deviation) increases academic 
entitlement by (0.486) standard unit. And that the increase in Respect by one standard unit (standard 
deviation) increases the measure of academic entitlement by (0.454). And the increase in Tolerance by one 
standard unit (standard deviation) increases academic entitlement by (0.435) of the standard unit. And that 
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the increase in Fairness by one standard unit (standard deviation) increases the academic entitlement by 
(0.428) standard unit. And that the increase in Self-control by one standard unit (standard deviation) increases 
academic entitlement by (0.426) of the standard unit; Note that these predictive variables were statistically 
significant at the significance level (α = 0.05). 
 

Discussion 
 
The responses to the first question demonstrated that Al al-Bayt University students had a high moral 
intelligence. The findings could be explained by the fact that students with high moral intelligence also exhibit 
good levels of responsibility in their behaviour and have the moral and mental skills necessary to distinguish 
between right and wrong, be aware of their abilities and those of others, and act accordingly. The idea put 
forward by Borba can be applied to clarify this result. Moral intelligence develops from the prior experiences 
that the student gains through his upbringing, schooling, religion, and interactions with the community in 
which he lives. In addition, the family has an important role in developing moral virtues by being the first to 
embrace the child and take care of him since his birth, as it is considered one of the most important primary 
social groups that instil general values for all.  This result is consistent with the results of (Abu Romi & Al-
Khalidi, 2017; Al-Momani, 2015), which indicated a high level of moral intelligence. In contrast, it differs from 
(Moghadas & Khaleghi, 2013; Guiab et al., 2015; Al-Adamat & Alwan, 2019; AlSmadi & AlZghoul, 2019), which 
indicates a medium level of moral intelligence.  Students at Al al-Bayt University have a medium level of 
academic entitlement. This result may be supported by Dai et al. (2021), who claimed that students who 
participated in distance learning in different parts of the world as a result of the traffic restrictions imposed 
during the Corona pandemic developed irrational beliefs based on the notion that they deserve more 
advantages and marks because they went through difficult life experiences, whether on a social or academic 
level. Additionally, remote learning environments, which the majority of the sample in the current study 
experienced, have made them feel as though they haven't put much effort into their studies. This was mostly 
reinforced by university faculty members, who considered that students are going through abnormal 
circumstances that require them to ease the burdens of academic tasks provided to students and give them 
more privileges to reduce the negative impact of the Corona pandemic on their lives.  The result differs from 
that of   Aldabue,  )2020(; Sohr-Preston & Boswell, )2015), indicating a high academic entitlement level. It also 
disagrees with  Ellis et al.,  )2021) that academic entitlement is low. 
The results of the third question also showed statistically significant differences in the level of academic 
entitlement attributable to the effect of gender, where women overperformed men  .The researchers attribute 
this result to the fact that the beliefs of academic entitlement rise among females due to their high self-
confidence, which is supported by their use of social media that allow them to express themselves and obtain 
encouragement from their many followers freely. They developed a belief in obtaining preferential treatment 
and unrealistic benefits that distinguish them from the rest of their colleagues, regardless of their efforts, 
performance, and abilities. 
These results can be explained by the cultural and social changes that created new values and ideas and altered 
some precepts that used to restrict women. As a result, women now have more social freedom across various 
fields and access to social support, which in turn gives them a chance to strive for the best, which increases their 
self-confidence and gives them the impression that, regardless of her talents and abilities, she always deserved 
the best. 
This result is inconsistent with the results of (Seipel & Brooks, 2020; Pilottie et al., 2021), which revealed no 
statistically significant differences in academic entitlement attributable to the gender variable. And with  (Ciani 
et al., 2008, Sohr-Preston & Boswell, 2015; Elias, 2017; Aldabue, 2020) reported statistically significant 
differences in academic entitlement due to the gender variable (males). 
The results yielded statistically significant differences in the level of academic entitlement due to the impact of 
the college, and the differences were in favour of the scientific college. The researchers attribute this result to 
the fact that the students of the scientific colleges find their majors more difficult than the humanities major. 
In addition, the nature of the study in scientific colleges depends on scientific experiments, unlike the majors 
of the humanities colleges, which depend on preservation and distance from direct association with the 
environment surrounding. All these factors led to a rise in academic entitlement among students of scientific 
disciplines . 
This result is inconsistent with the result  of Aldabue(2020), which found statistically significant differences in 
the academic entitlement attributed to the college variable favouring humanities colleges .  It also disagrees with 
the study of Seipel & Brooks(2020), which concluded no statistically significant differences in students' 
perceptions of academic entitlement according to the college variable. 
The results did not show statistically significant differences in the level of academic entitlement due to the effect 
of the studying year. The researchers attribute this to the fact that university students at various levels have 
developed the concept of academic entitlement in the early stages of their academic life, and this means that 
the academic level does not give indications about the existence of differences given that any change process 
on this concept needs a long period. 
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This result supports the result of  Ciani et al.,( 2008), which indicated no statistically significant differences in 
the level of academic entitlement attributable to the change in the teaching level. At the same time, it differs 
from Aldabou(2020), which found statistically significant differences in academic entitlement due to the 
variable year of study, and in favour of the first year. 
The results of the fourth question showed that the variables involved in predicting the scale of academic 
entitlement are Empathy, Respect, Tolerance, Fairness, and Self-control, which explained (47.1 %) of the 
variance of the academic entitlement scale. The researchers attribute this result to the impact of ethics on 
academic entitlement. Student's morals are usually reflected in their academic behaviour and practices, as 
moral such as empathy, respect, tolerance, fairness, and self -control works to reduce academic entitlement, 
and it also limits unrealistic expectations that do not harmonise with their effort, capabilities, and their moral 
skills.  Al-Obaidi and Al-Ansari (2016) emphasise that moral intelligence indicates understanding and 
interpreting students' behaviour and self-concept. Barque-Duran et al., 2016) claimed that university students 
face many unfavourable situations requiring them to employ their ethics and self-values in dealing with them. 
 
Recommendations 
In light of the study's findings, the researchers suggest : 

• Holding seminars and workshops that educate university students about the importance of accurate and 
objective assessment of their true abilities. 

• Offering training programs targeting faculty members to develop their skills in objective assessment based 
on students' efforts. 
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