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Abstract

In this study, the relationships between high school teachers’ perceptions of spiritual leadership, organizational
culture, organizational silences and academic success of the school were tested. The population of the research,
which is designed with causal model, consists of a total of 2,791 teachers working in public high schools in a pro-
vince in Central Anatolia, whereas the sample consisted of 457 teachers working in 24 high schools determined
by the proportional cluster-sampling method. The primary data of the research were obtained using the Spiritual
Leadership Scale, School Culture Inventory and Organizational Silence Scale, whereas the secondary data were
obtained using the average scores of the school from the Higher Education Entrance Examination (YGS) and
the Undergraduate Placement Examination (LYS). The data were tested using correlation analysis, multiple
regression analysis and structural equation model. The findings of the research showed that teachers’ percep-
tions about the spiritual leadership behaviors of the principals affected their organizational culture perception
positively; the perception of the organizational culture affected the school’s YGS average score positively and
LYS average score negatively.

Keywords: Spiritual Leadership, school culture, organizational silence, academic success of the school, structu-
ral equation modeling

Oz

Bu arastirmada, lise 6gretmenlerinin ruhsal liderlik, 6rgiit kiltiiri, orgiitsel sessizlikler algilari ve okul akademik
basarisi arasindaki iligkiler test edilmistir. Nedensel desenle tasarlanan arastirmanin evreni i¢ Anadolu Bélge-
sinde yer alan bir ildeki kamu liselerinde gérev yapan 2.791 6gretmen, drneklemi ise oranh kiime 6rnekleme
yontemiyle belirlenen 24 lisede gorev yapan 457 6gretmenden olusmustur. Aragtirmada birincil veriler Ruhsal
Liderlik Olgegi, Okul Kiiltiirii Olcegi ve Orgiitsel Sessizlik Olgegi; okulun akademik basarisini iceren ikincil
veriler ise okulun Yiksekogretime Gegis Sinavi (YGS) ve Lisans Yerlestirme Sinavi (LYS) puan ortalamalart
kullanilarak elde edilmistir. Saptanan veriler korelasyon analizi, coklu regresyon analizi ve yapisal esitlik modeli
kullanilarak test edilmistir. Arastirma bulgulari, miidiirlerin ruhsal liderlik davraniglarina iligkin 6gretmenlerin
algilarmnin Orgiit kiltiird algilarini pozitif; orgiit kiiltiiri algilar: okulun YGS puan ortalamasini pozitif, LYS puan
ortalamasini ise negatif etkiledigini gostermistir.

Anahtar Sozciikler: Ruhsal liderlik, orgiit kiltiirii, 6rgiitsel sessizlik, okulun akademik basarisi
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Introduction

The experiments that Elton Mayo’s have conducted in the 1920s in the pe-
riod of the so-called “Great Recession”, in the areas such as performance pro-
motion plans, job satisfaction and working conditions, has supported the human
factor to take center stage in the workplace (Bedeian, 1993). In 1927-32, a series
of experiments about “the organization of work environments” was conducted in
Hawthorne facilities of Western Electricity, which gave its name to the research.
According to the results of the experiment; it is understood that the attitudes
and behaviors towards employees were perceived to be more important than the
wages and awards received in return for work (Carey, 1967). It was revealed that
organizations are social systems and human being is the most important factor in
this system. As a result of the outputs of Hawthorne researches, human factors of
the organizations have begun to take part in the studies intensively; the number
of tools and concepts that leaders can use in the organizations has increased con-
siderably. In this context, the factors that should be taken into account by the le-
aders in order to be effective, successful and productive were also differentiated
(Bursalioglu, 2003; Kogel, 2003). At the same time, the value given to the human
concept by the organizations has increased day by day. Research on employees
has triggered the emergence of new leadership theories, styles and approaches
(Baloglu and Karadag, 2009). One of these leadership theories is the spiritual
leadership theory, which forms the basis of this research.

Spiritual Leadership

The origin of the concept of “spirit”, which is accepted as the basis of spi-
ritual leadership, is based on the word “spiritus” which means breath, courage,
life and power to survive in Latin (Spirit, 2016). The term spiritualism is used in
a way that describes the existence of the soul apart from the matter. In western
languages, it is called as “spiritualism” and “spiritism”. Spirituality and spiritism
have close meanings, thus the term is used as spiritual leadership in the leaders-
hip literature (Kurtar, 2009, p. 9). Fry (2003), who argues that spiritual leadership
is needed for sustaining the success of transforming and learning organizations,
stated that the concept of spiritual leadership refers to the spiritual life where
both leaders and employees are organizationally more productive and dedica-
ted. He defined spiritual leadership as “the leadership that includes the values,
attitudes and behaviors that are necessary for the self-motivation and the moti-
vation of the others, for the people who can give a meaning to their spiritual life
by making a difference, making sense, understanding and appreciation” (p. 694).

The organizations, which are a part of the society, are affected by the intense
competition and the rapid and spontaneous changes in the business world because
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they are operating in an environment with an accelerating dynamism and comple-
xity. However, the competitive environment and rapid changes in the organization
create intensive stress and pressure on the employees. The increase of the spiritual
needs among the leaders and members, which are kneaded by the feelings such as
love, trust and belonging, have led to the emergence of the spirituality dimension.
As a result of the social changes, business life of today is perceived as an envi-
ronment in which individuals or groups can meet their needs. Therefore, gaining
appreciation as a result of the work that they perform has become an important re-
ason for the employees to enjoy their working lives. Regarding the expectations of
individuals in the concept of spirituality; it is not only material prizes such as wage,
but also a spiritual satisfaction, such as being appreciated (Fry, 2003). It is believed
that the material gains feed the soul of the individuals only for a short time. In fact,
the dominating idea is that these material prizes turn people into a greedy monster
after a while. The tasks of the spiritual leaders are; to create a community that is
open to various situations and advocating new opinions, to call on individuals, to
make feel the sense of belonging for the employees and to make them efficient by
means of appreciation (Fry, 2003, p. 694). Organizations are aware of the increa-
sing value of management science and focus on the development of better leaders.
Increasingly, organizations train leaders who prioritize spiritual values. The con-
cept of leadership based on the spirituality involves giving importance to life and
humanity. It is believed that the only way of leading in the future of the new world
is to make members feel valued (Fairholm, 1996). Employees focusing on their
work and engaging to their job with loyalty and love are seen as a reflection of the
behavior of the leaders (Fry, 2003, p. 703).

Spiritual leadership theory is designed with the help of an inner motivatio-
nal model that includes devotion, vision, workplace spirituality theories, hope/
belief and spiritual liberation. In the first modelling of spirituality, the mental,
emotional-physical factors of interaction of the individuals in the organizations
and their neglected mental components were taken into consideration (Fry,
2003, p. 695). The attitudes, values and beliefs of the leaders and their effects
on the organizational outputs were examined by considering the factors that the
employees need for the spiritual life. Spiritual leadership model was developed
as a result of the analysis (Figure 1).

EFFORT ——— > PERFORMANCE ————» CALLING
(HOPE/FAITH WORKS) (VISION) Make a difference
Life has meaning

ORGANIZATIONAL COMMITMENT &

PRODUCTIVITY
REWARD /
(ALTRUISTIC LOVE) —— MEMBERSHIP
Be Understood
Be Apprecialed
Leader Yalues, attitudes, Fol!qwer need§ Organizational outcomes
& behaviors for spiritual survival

Figure 1. Causal model of spiritual leadership (Fry, 2003)
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As can be seen from Figure 1, according to Fry (2003, p. 695);

*  Members are given responsibility while determining the vision of the
organization in order to make sense of the lives of the members and to
make a difference in their lives.

e In order for an individual to feel belonging to a place, he/she needs to
be appreciated and to feel to be understood first.

Fry reorganized and developed the spiritual leadership modeling study.
Some concepts have been modified and other concepts are added to replace
these concepts. One of these is the concept of “inner life of the leader”. The
relationship between the concepts in the model is emphasized by arrows and
putting + signs. It is seen that the effect size has increased in the new modeling
of spirituality. It was found that spiritual practices or inner life, which are the
source of spiritual leadership, positively affect devotion and hope/belief values
of the vision, which is the main source of inspiration and intuition (Fry, 2008, p.
111). The revised spiritual leadership modeling is shown in Figure 2.

Spiritual Leadership ————— Spiritual ———— > Individual & Organizational
Well Being Outcomes

+ +
HOPE/FAITH —>» VISION —» CALLING
Make a difference

Life has meaning/Purpose

+ +
INNER LIFE ORGANIZATIONAL COMMITMENT & PRODUCTIVITY
Spiritual Practice FINANCIAL, PERFORMANCE
. EMPLOYEE LIFE SATISFACTION
CORPORATE SOCIAL RESPONSIBILITY
+

ALTRUISTIC LOVE —— MEMBERSHIP /+Y

Be Understood

Be Appreciated

Figure 2. Revised casual model of spiritual leadership (Fry, 2008)

Spiritual leaders and their employees should have good relations with other
individuals by respecting them and their past life. He/she will have the ability to
follow his spiritual beliefs by feeling the existence of a purpose and a meaning in
life as a result of good relations and thinking that he/she can cope with the sur-
rounding world. It will be ensured that he/she will be in continuous development
by knowing him/herself (Fry, 2003, p. 703).

Spirituality is perceived as necessity, which is an indicator of social chan-
ges. Social change can affect not only community culture but also organizational
culture and school culture. Schools and society are mirrors of each other. The
dominant values and belief system in the societies are transferred to students in
schools (Morrison, 2008, p. 56). Individuals are the main factors in the formation
of the cultures. In organizations, the employees identify the leaders who are app-
ropriate for their culture while forming the organizational culture (Schein, 2004,

4
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p. 22). Regarding leadership and organizational culture; As Bodinson (2005)
stated, organizational culture can only be improved through leadership (p. 23).
Spiritual leaders create a new culture in which employees can adapt their sense
of duty, call, purpose and meaning feelings to their lives (Wheatley, 2002a, p. 6).
In such work environments, it is seen that spiritual leaders make feel the mem-
bers of the organization to be valuable. Therefore, another variable of research
is organizational culture.

Organizational Culture

The concept of culture is known to come from the Latin word “colere” or
“culture”, which means “cultivating, tending, growing”. Culture in this sense has
been used in the field of science. Then, culture has shown itself as a social and
human-related concept in the field of social sciences (Sun, 2001). According to
Sisman (1994); culture is a topic that has been extensively studied and debated in
our country for years (p. 27). In the 1980s, the concept of “Organizational Cultu-
re” first appeared in human relations approaches. Those who perform research
on organizations, took the cultural structure of organizations to forefront based
on the existence of the beliefs, traditions, symbols, rituals and values that direct
the behaviors of the employees (Bourantas, Anagnostelis, Mantes and Kefalas,
1990, p. 260).

Mintzberg (1989, p. 98) described the culture in terms of the ideological
structure of the organization or the beliefs and values that enabled the organiza-
tion to be distinguished from other organizations. Ouchi (1981) stated that the
basic values and beliefs of the organization are transferred to the members of
the organization through symbols, ceremonies and legends with the organizati-
onal culture (p. 41). According to Schein (1990), who has conducted numerous
researches on organizational culture, it is possible for the organization to functi-
on effectively with organizational culture. In addition, the organization makes a
picture in which internal harmony is ensured against other organizations via its
culture. Schein (1999) stated that organizational culture is not a visible, super-
ficial phenomenon, it is necessary to examine the depths of the organization in
order to understand it. Therefore, he emphasized that culture cannot be direc-
ted. He stated that organizational culture encompasses a very broad framework
with the shaping effect of the values and acceptances associated with daily life in
organizations. He also added that because of the stable structure of culture it is
difficult to change it.

There are many factors affecting the formation, implementation, preserva-
tion and reshaping with the experienced changes of a strong organizational cul-
ture. The most important role in the formation of culture in school organizations
belongs to the school principals (Balci, 2013; Cheng, 1993; Hatchett, 2010; Ka-
radag, Kilicoglu and Yilmaz, 2014). School administrators directs and manages
the culture in schools as well. However, for culture management, school admi-
nistrators have to be aware of the meaning of the culture and the basic values of
the culture, and to know and analyze the cultural structure in their schools well
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(Giimiiseli, 2006). According to Schein’s (2004) statement about the relationship
between culture and leadership; leaders fictionalize organizational culture befo-
re the formation of the organizations. At the same time, leadership criteria are
also built during the formation of the organizational culture. Thus, organizatio-
nal culture choses its leader. The concepts of culture and leadership are likened
to the head-tail faces of a coin, that cannot be thought separately, in which there
is a two-way interaction between them. In the conclusion of the research conduc-
ted by Karadag (2009), it was emphasized that organizational culture cannot be
explained only with spiritual leadership even though there is a relationship bet-
ween spiritual leadership and organizational culture. Based on this result, Morri-
son and Milliken’s (2000) concept of organizational silence, which they expressed
as employees’ hiding their opinions and concerns about organizational problems,
and maintaining their silence about sharing them, were included in the model.

Organizational Silence

Since the beginning of their existence, human beings have inserted the ac-
quiesce in the events occurring in the organizations where they work as a learned
helplessness and have tended to internalize this status. It has become a part of
the rotating gears within the ongoing system. They arranged their movements
according to the speed of the other wheel to which they were connected. They
tried to adapt themselves to this order by keeping silent together, being afraid
that any other attitude different from that will break the order of wheel that
steered the system.

With the increase of competition, technological developments, and the glo-
balization exceeding the borders in recent years, organizations need employees
who can express themselves easily, who have original ideas, and who can make
creative suggestions. While silence in the past was seen as an adaptation attitude,
it can be said that such an attitude may be seen as a reaction or withdrawal be-
havior today. Organizational silence prevents organizational improvement and
change, and does not permit the organization to change (Morrison and Milliken,
2000). Perlow and Wiliams (2003) describes organizational silence as hiding or
not expressing the ideas that may have a potential to change the functioning of
the organization (p. 3).

The employees who bring new ideas and turn them into products are di-
rectly related to the quality of educational organizations. The spiritual leader
can support teachers in school organizations for expressing themselves and for
sharing their knowledge with their surroundings. Fry (2003) emphasized that spi-
ritual leaders should first ensure that the members gain trust in themselves and
in the organization, which in turn increases their intrinsic motivation and streng-
then their organizational commitment. In addition, a negative correlation was
found between organizational silence and organizational commitment in many
researches (Handler, 2015; Kolay, 2012; Kahveci, 2010; Sevgin, 2015; Ozdemir,
2015; Oztiirk, 2014; Yiiksel, 2015).
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Morrison and Milliken (2000), one of the first researchers who worked on
the concept of organizational silence, suggested 13 hypotheses by analyzing or-
ganizational silence factor within the context of organizational culture concept;
under these hypotheses, they developed a new model that analyses the reasons of
the emergence of organizational silence within the functioning of the organizati-
onal structure. Dyne, Ang and Botero (2003) investigated organizational silence
in academic dimensions, by covering it within the scope of the organizational
culture concept. As a result of their analysis, they have developed a new model
for organizational silence behaviors. They provided a scale for testing different
models related to the silence types in organizations and to evaluate them in the
academic framework. In his research, Sacilik (2014) stated that sometimes orga-
nizational silence was the result of having a culture in the organization, while at
other times it was a negative situation that the organization has to overcome in
order to work efficiently.

The main topic of this study is to test the theory developed by the empirical
studies related to spiritual leadership and to review the researches on the spiri-
tual leadership in schools and their outputs. Considering that there is a limited
number of studies on spiritual leadership and the fact that the concept of spiritu-
al leadership was investigated in educational institutions in a way that it is limited
to the variables that are relevant and effective, and regarding the necessity for
the development of the literature on spiritual leadership, the main purpose of
this study is to test the spiritual leadership along with organizational culture and
organizational silence variables which are thought to be related to it.

Methodology
Design

In this study, the effect of spiritual leadership on organizational culture, or-
ganizational silence and the academic success of the school has been tested, for
this reason it was designed using “causal model”. In this context, the spiritual le-
adership is the cause, organizational culture and organizational silence are inter-
mediate variables and the academic success of the school is the output variable.

Participants

The universe of the research consists of 2791 teachers working in public high
schools in a province of Central Anatolia; whereas the sample of the study con-
sisted of a total of 24 schools selected after clustering the high schools included in
the universe according to the socio-economic status of the neighborhoods (high,
medium and low) and by randomly taking 8 schools form each cluster and 457
high school teachers who work in these schools, selected according to proporti-
onal cluster-sampling method (Table 1). The minimum sample size representing
the universe should be 338 (Confidence Interval = 99%; Error = .05; Hamburg,
1985). Having 457 as the sample of the study indicates that the size of the sample
is sufficient to represent the universe.
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Table 1
Participants’ Demographic Features
Features 1 2 3 4 Total
Gender Female Male
n 251 206 457
% 549 45.1 100
Educational Associate Undergraduate Postgraduate
Level Degree
n 9 349 99 457
% 2.0 76.4 21.7 100
Type of Institute of ~ Faculty of Science ~ Faculty of Other
Graduated Education  and Letters Education
School no6 171 233 47 457
% 1.3 37.4 51.0 103 100
Gender of Female Male
IS”(r:?n(Z:(i);l) N no 35 422 457
% 1.7 923 100

Data Collection Tools

Spiritual leadership scale. Spiritual Leadership Scale; is comprised of 40
items of 5-Points-Likert scale, consists of nine sub-scales (vision, hope/effort, alt-
ruistic love, meaning, membership-belonging, spiritual life, organizational com-
mitment, productivity and satisfaction from life) (Fry, 2003).

Vision sub-scale; is the perception of the teachers about the vision of the
schools they work in. Examples of items for this sub-scale are as follows:

(1) My institution’s vision is clear and challenging to me.
(2) My institution’s vision lets me to show my highest performance.

Hopeleffort sub-scale; addresses the teachers’ hope for the future of the
schools they work in and the efforts they make to achieve this. Examples of items
for this sub-scale are as follows:

(1) I believe in my institution and I’'m willing to do “whatever” my institution
needs to accomplish its mission.

(2) I prove my faith in my institution and its mission by doing everything to
help us succeed.
Altruistic love sub-scale; includes the attitude and dedication of the institu-

tion and the leaders towards their teachers. Examples of items for this sub-scale
are as follows:
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(1) My institution is respectful and understanding towards its employees;
wants to do something for them in their woes.

(2) Leaders in my institution are honest and modest.

Meaning sub-scale; includes teachers’ level of perception of the meaning and
importance of the work they do. Examples of items for this sub-scale are as fol-
lows:

(1) My work is meaningful to me.
(2) My work is very important to me.

Membership-Belonging sub-scale; includes the level of belonging that teac-
hers feel for the school they work in. Examples of items for this sub-scale are as
follows:

(1) I'feel that I'm considered to be important because of my job.
(2) I feel that I'm highly respected by my leaders.

Inner life sub-scale; includes the spiritual infrastructure level that the teac-
hers possess in the inner life. Examples of items for this sub-scale are as follows:

(1) I see myself as a person with spiritual values.
(2) I pay attention to the mental health of my colleagues.

Organizational Commitment sub-scale; includes the level of loyalty and com-
mitment of teachers towards the institution they work in. Examples of items for
this sub-scale are as follows:

(1) I'will be happy to spend the rest of my career in this institution.
(2) I really feel the problems of the institution as they are mine.

Productivity sub-scale; includes the level of productivity that teachers percei-
ve for the institution. Examples of items for this sub-scale are as follows:

(1) My colleagues are very successful in obtaining maximum output from
resources (money, people, team, etc.).

(2) Everyone in my department make their best effort.

Satisfaction from life sub-scale; includes teachers’ own perception levels re-
lated to the fulfillment and satisfaction from life. Examples of items for this sub-
scale are as follows:

(1) Life conditions are great.
(2) I've had all the important things I've ever wanted in my life.

The scale items are answered on 5-point Likert scale, varying between
“strongly disagree” and “strongly agree”. In this research, the internal consis-
tency coefficients of the scale adapted to Turkish by Kurtar (2000) were between
.54 and .87 (Table 2).
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School culture inventory. School Culture Inventory; is comprised of 29 items
of 5-Points-Likert scale, consists of four sub-scales (support culture, success cul-
ture, bureaucratic culture, mission culture) (Terzi, 2005).

The high score from the Support Culture sub-scale is an indicator of the
perception of mutual trust among teachers. Examples of items for this sub-scale
are as follows:

(1) People love each other.
(2) Employees share their joys and sorrows.

The high score from the Success Culture sub-scale is an indicator of the teac-
hers’ perception that employees who successfully perform their job are suppor-
ted by the institution. Examples of items for this sub-scale are as follows:

(1) Working for professional purposes is an appreciated behavior.
(2) Successful teachers and students are awarded.

The high score obtained from the Bureaucratic Culture sub-scale is an in-
dicator of the teachers’ perception that their institutions are free of personal
relations, they are managed according to standards, rules, hierarchy and legal
sanctions. Examples of items for this sub-scale are as follows:

(1) Hierarchy is given importance.
(2) Strict measures are taken against violations of rules.

The high score from the Mission Culture sub-scale is an indicator of the teac-
hers’ perception that the tasks related to the work that they are responsible to do
are for organizational purposes rather than for individual purposes. Examples of
items for this sub-scale are as follows:

(1) The first priority is doing the tasks set in the program.
(2) Efforts are made to achieve the school’s objectives.

The scale items are answered on 5-point Likert scale, varying between
“strongly disagree” and “strongly agree”. In this research, the internal consis-
tency coefficients of the scale adapted to Turkish by Tagkiran (2011) were betwe-
en .52 and .81 (Table 4).

Organizational silence scale. Organizational Silence Scale; is comprised of
29 items of 5-Points-Likert scale, consists of three sub-scales (accepting silence,
defensive silence, protectionist silence) (Dyne, Ang and Botero, 2003).

The high score obtained from the Accepting Silence subscale is an indicator
that although the teachers have thoughts and suggestions about the organizati-
onal problems, they remain consciously silent on the basis of the idea that they
cannot change the current status of the organization. Examples of items for this
sub-scale are as follows:

(1) I keep my views to myself on the point of finding solutions to problems.

10
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(2) Since I don’t believe that it will make a positive change, I keep my ideas
about self-improvement to myself.

The high score from the Defensive Silence subscale is an indicator that the
teachers consciously choose to remain silent because of not being held accoun-
table for the problems that exist in the organization or for avoiding the material-
spiritual losses that may occur when the existing problem is revealed. Examples
of items for this sub-scale are as follows:

(1) Since I think it doesn’t concern me, I refrain from expressing my views
on doing things better here.

(2) I keep the business-related information to myself, because I fear my ma-
nagers’ reaction.

The high score from the Protectionist Silence subscale is an indicator that
teachers don’t share their information and thoughts about the organization with
others because they care about the organization’s goals or the interests of other
employees. Examples of items for this sub-scale are as follows:

(1) I keep important information that will provide benefit to this institution
and to my colleagues to myself.

(2) I resist the pressures on the disclosure of the information about this
institution to others.

The scale items are answered with 5-point Likert scale, varying between
“strongly disagree” and “strongly agree”. In this research, the internal consis-
tency coefficients of the scale adapted to Turkish by Taskiran (2011) were betwe-
en .52 and .81 (Table 4).

Academic success of the school. The academic success of the school, which
is the output variable of the study, indicates the average scores that the partici-
pants’ high schools got from Higher Education Entrance Examination (YGS)
and the Undergraduate Placement Examination (LYS). YGS; consists of Tur-
kish, Social Sciences, Basic Mathematics and Science tests and YGS1, YGS2,
YGS3, YGS4, YGSS and YGS6 scores are computed according to the weight of
the tests (OSYM, 2015a). LYS; is comprised of five different exams and consists
of Turkish, Social Sciences, Basic Mathematics and Science tests and LYS-MF
(Math-Science Score), LYS-TM (Turkish-Mathematics Score), LYS-TS (Turkish-
Social Sciences Score) scores are computed according to the weight of the tests
(OSYM, 2015b). YGS and LYS average scores of the schools were obtained from
Provincial Directorate of National Education.

Process

In the research, the data were collected with a research package containing
demographic questions and related scale items. First of all, teachers were met
one-to-one and informed about the study, and data collection forms were given
to the teachers who accepted to participate in the research, and they were asked

11
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to fill them. It took approximately 25-30 minutes to complete data collection
forms.

Path analysis, which combines the measurement error that occurred in the
hidden and observed variables was preferred to analyze the data of the rese-
arch. The theoretical model developed for path analysis was used to reveal the
cause-effect relationships between spiritual leadership, organizational culture,
organizational silence and the academic success of the school. In this context, it
was assumed that in the model: spiritual leadership affects both organizational
culture and organizational silence; organizational culture affects organizational
silence and the academic success of the school; and organizational silence has an
effect on the academic success of the school. In the study, LISREL was used in
the path analysis and SPSS-21 program was used in the other analyzes.

Findings

Findings Related to Scale Scores

In the research, spiritual leadership, organizational culture and organizatio-
nal silence perception of the participants were described (Table 2). The average
score of the participants from overall Spiritual Leadership Scale was 3.64 (SD =
.57); whereas the sub-scale averages were between 3.45 and 4.05. Regarding the
subscales of spiritual leadership, “Meaning” sub-scale has the highest (M=4.05,
SD=.57) and “Vision” sub-scale has the lowest (M =3.45, SD=.83) average score.

The average score of the participants from overall School Culture Inventory
was 3.59 (§D=.43); whereas the sub-scale averages were between 3.28 and 4.04.
Regarding the subscales of school culture, “Mission Culture” sub-scale has the
highest (M=4.04, SD=.56) and “Bureaucratic Culture” sub-scale has the lowest
(M=3.28, SD=.58) average score.

In addition, the average score of the participants from overall Organizatio-
nal Silence Scale was 2.67 (SD=.62); whereas the sub-scale averages were betwe-
en 2.35 and 3.18. Regarding the subscales of Organizational Silence, “Protectio-
nist Silence” sub-scale has the highest (M=3.18, SD=.69), “Defensive Silence”
sub-scale has the lowest (M=2.35, SD=.80) average score.

12
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Table 2
Averages, Standard Deviations and Coefficient of Internal Consistency of Scale

Sub-scales Alpha M SD

Spiritual Leadership Scale

Spiritual Leadership-Total .96 3.64 57
Vision .56 3.45 .83
Hope/Effort .82 3.52 .66
Altruistic Love .85 3.61 .81
Meaning WAl 4.05 57
Membership-Belonging .87 3.48 .82
Inner life .67 3.81 .62
Organizational Commitment .85 3.46 78
Productivity .83 3.56 .69
Satisfaction from Life 54 3.47 .84

School Culture Inventory

School Culture-Total .87 3.59 43
Support Culture .87 3.56 .67
Success Culture .83 3.58 .69
Bureaucratic Culture .76 3.28 58
Mission Culture .76 4.04 .56

Organizational Silence Scale

Organizational Silence-Total .85 2.67 .62
Accepting Silence 81 2.47 77
Defensive Silence .80 2.35 .80
Protectionist Silence 52 3.18 .69

Correlation Findings of Theoretical Model

The relationships between the spiritual leadership, organizational culture
and organizational silence scales of the participants were analyzed by Pearson-
Moment Correlation Coefficient (Table 3). The results showed that there are po-
sitive, significant relationships between “Bureaucratic Culture” sub-scale score
of School Culture Inventory and “Accepting Silence”[r=.27], “Defensive Silen-
ce” sub-scales [r=.25] and overall score of Organizational Silence Scale [r=.25].

Positive and significant correlations were found between “Support Culture”,
“Success Culture”, and “Mission Culture” sub-scales of School Culture Inven-
tory and the sub-scales of Spiritual Leadership Scale (between .26 and .69). A po-
sitive and significant correlation was found between “Mission Culture” sub-scale
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of School Culture Inventory and “Accepting Silence” sub-scale of Organizational
Silence Scale [r= .10]. A positive and significant correlation was found between
the overall score of School Culture Inventory and “Accepting Silence” sub-scale
of Organizational Silence Scale [r=.12]. A negative, significant correlation was
found between “Bureaucratic Culture” sub-scale score of School Culture Inven-
tory and “Altruistic Love” sub-scale of Spiritual Leadership Scale [r= .10], and
a positive significant relation was found between “Bureaucratic Culture” and
“Productivity” sub-scales [r=.09].

A negative, significant correlation was found between “Accepting Silence”
sub-scale of Organizational Silence Scale and “Meaning” sub-scale of Spiritual
Leadership Scale [r= .13]. A negative, significant correlation was found between
“Defensive Silence” sub-scale of Organizational Silence Scale and “Meaning”
[r=.14] and “Spiritual Life” sub-scales [r= .12] of Spiritual Leadership Scale. A
positive, significant correlation was found between “Protectionist Silence” sub-
scale of Organizational Silence Scale and “Meaning” sub-scale of Spiritual Lea-
dership Scale [r=.15].
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Multiple Regression Findings on the Academic Success of the School

The prediction power of School Culture Inventory’s sub-scales on YGS
and LYS average scores, which express the academic success of the school, was
analyzed by multiple regression coefficients (Table 4). The outcomes showed that
School Culture Inventory’s sub-scales significantly predicted YGS and LYS ave-
rage scores and the sub-scales of School Culture Inventory can explain 7 % of
the variance in YGS score (R=.26, R’=.07, F=7.84, p<.01) and in LYS score
(R=.26,R*=.07, F=7.83,p<.01).

Regarding the results about the significance of the regression coefficients,
it is seen that “Bureaucratic Culture” and “Mission Culture” subscales are signi-
ficant predictors of the school’s YGS score, where “Bureaucratic Culture” exp-
lains 15% of the school’s YGS score variance, and “Mission Culture” explains
22% of the school’s YGS score variance. Similarly, “Bureaucratic Culture” and
“Mission Culture” subscales are significant predictors of the school’s LYS score.
“Bureaucratic Culture” explains 15% of the school’s LYS score variance, and
“Mission Culture” explains 20% of the school’s LYS score variance.

Table 4
Multivariate Regression Matrix Between Sub-Scales of School Culture Inventory
and YGS and LYS Scores of School

) YGS Score of School LYS Score of School
Variables

B SHB B ¢t p B SHB Bt p
Constant 161.04 2736 588 .00 18823 21.73 8.66 .00
1- Support 1315 820 .13 160 .11 1213 651 .15 1.86 .06
Culture
2- Success 21199 790 -12 -152 .13 979 628 -13 -1.56 .12
Culture

3- Bureaucratic

-17.25 545 -15 -316 .00 -13.73 433 -15 -3.17 .00
Culture

4- Mission

2624 644 22 407 .00 1946 511 20 3.80 .00
Culture

R=.26,R2=.07, F=7.84, p<.01 R=.26, R2=.07, F=7.83, p<.01

Organizational Silence Scale’s subscales were analyzed by multiple regressi-
on coefficients in terms of their prediction power on the scores of YGS and LYS
which express the academic success of schools (Table 5). The results showed that
the subscales of the Organizational Silence Scale did not significantly predict the
average scores of YGS and LYS in the school (p> 0.5).
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Table 5

Multivariate Regression Matrix Between Sub-Scales of Organizational Silence Scale
and YGS and LYS Scores of School

) YGS Score of School LYS Score of School
Variables

B SHB P t P B SHB B t P
Constant 222.88 15.72 14.18 .00 236.57 12.49 18.94 .00
1- Accepting -12.42 6.02 -14 -2.06 .04 954 479 -14 -199 .04
Silence
2- Defensive 4.85 6.12 .06 .79 43 341 486 .05 .70 A48
Silence
3- Protectionist ~ 3.43 510 .03 .67 S50 2.84 405 .04 .70 48
Silence

R=.11, R2=.01, F=1.70, p>.05

R=.10, R2=.01, F=1.63, p>.05

Spiritual Leadership Scale’s subscales were analyzed by multiple regression
coefficients in terms of their prediction power on the scores of YGS and LYS
which express the academic success of schools (Table 6). The results showed that
the subscales of the Spiritual Leadership Scale did not significantly predict the
average scores of YGS and LYS in the school (p> 0.5).

Table 6

Multivariate Regression Matrix Between Sub-Scales of Spiritual Leadership Scale
and YGS and LYS Scores of School

) YGS Score of School LYS Score of School
Variables
B SHB pB t P B SHB p t P

Constant 185.61 24.81 7.48 .00 |205.64 19.70 10.44 .00
1- Vision 9.23 521 11 177 .08 |7.48 414 12 180 .07
2- Hope/Effort -11.51 870 -11 -1.32 .18 |-8.80 691 -11 -1.27 .20
3- Altruistic Love 12.69 7.60 .15 1.67 .10 [10.52 6.03 .16 1.74 .08
4- Meaning 2.17 7.88 .02 27 .78 |228 6.26 .02 .36 72
5- Membership- -746 804 -09 -93 35 |[-671 639 -10 -1.05 .29

Belonging
6- Inner Life -407 695 -04 -59 56 |[-431 551 -05 -78 43
7- Organizational -3.34 7.82 -04 -43 .67 |[-1.85 620 -03 -30 .77

Commitment
8- Productivity 1137 615 .12 185 .06 |8.45 488 .11 1.73 .08
9- Satisfaction -1.34 505 -02 -27 .79 |-47 401 -01 -12 .91

from Life

R=.17,R2=.03, F=1.50, p>.05 | R=.17,R2=.03, F=1.52, p>.05
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Path Analysis Findings

After the development of the theoretical model, the goodness of fit inde-
xes showed the concurrent contribution of the observed and hidden variables to
the whole model, which is an acceptable, independent structural equation model
reflecting the relationship between spiritual leadership, organizational culture,
organizational silence and the academic success of the school (Table 7). The go-
odness of fit of the theoretical model was determined in terms of RMSEA, GFI,
AGFI, CFI, %2 and x2/df ratio. RMSEA coefficient was found to be .07, GFI
coefficient was .93, AGFI coefficient was .91, CFI coefficient was .91 and y2/df
ratio was 1.33. The coefficients showed that the theoretical model suits the data
(Hair, Ringle and Sarstedt, 2010; Kline, 2015; Joéreskog and S6rbom, 2001).

Table 7
Goodness of Fit Parameters

Fit Parameter Coefficient
RMSEA .07
GFI .93
AGFI 91
CFI 91

df 268

%2 357.52
x/df 1.33

The effect of spiritual leadership on organizational culture and organizati-
onal silence; the effect of organizational culture and organizational silence on
YGS and LYS average scores, which express the academic success of the schools,
were analyzed by path analysis coefficients (Table 8). The results indicated that
spiritual leadership has .78 positive, significant effect on organizational culture
but it has no effect on organizational silence. In addition, organizational culture
has .11 positive, significant effect on YGS average success, and has *.03 negative,
significant effect on LYS average success. In addition, organizational silence has
no significant effect on the academic success of the school.
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Table 8
Path Coefficients, Significance and Specificity Coefficients

izati ?
School Culture [?] Qrgamza;zonal YGS [?] LYS [?]
Variabl  Coofiici Silence [?] Path Puath
e Path Coefficient Path Coefficient  Coefficient Coefficient
l ? t ? t ? t ?
1- Spiritual By
Leadership [?] 17.18 78 -1 -06 - - - -
2- School . .
Culture [?] - -12 -.01 234 11* 208 -.03
3- Organizational
Silence [?] } - - - -73  -04 -053 -03
*p<.05
Discussion

In this study, the relationships between the perceptions of high school teac-
hers about their principal’s spiritual leadership behaviors, organizational cultu-
re, organizational silences and academic success of the school were tested. The
results showed that there was a positive correlation between spiritual leadership
and organizational culture and the academic success of the school, whereas the-
re was a negative correlation between organizational culture and organizational
silence.

In the theoretical model developed within the scope of the research, it was
assumed that spiritual leadership affects organizational culture and organizatio-
nal silence; organizational culture affects organizational silence and the acade-
mic success of the school; and organizational silence affects the academic success
of the school. Path analysis was preferred to determine the causal relationships
between the implicit variables in the theoretical model. The results of the path
analysis indicated that the goodness of fit indexes related to the theoretical mo-
del are sufficient and the theoretical model is acceptable; Spiritual leadership,
organizational culture, organizational silence and academic success of the school
interaction model can be developed.

The first theoretical measurement model of the research belongs to the spiritual
leadership. Spiritual leadership is comprised of nine observed variables, namely visi-
on, hope/effort, altruistic love, meaning, membership-belonging, spiritual life, orga-
nizational commitment, productivity and satisfaction from life. Among them, “Orga-
nizational Commitment” sub-scale is the most important determinant of the spiritual
leadership (ky"=.89). This finding is consistent with the results of the research con-
ducted by Bozkus and Giindiiz (2016); Chen and Li (2013); Fry (2003); Fry, Hannah,
Noel and Walumbwa (2011); Fry and Slocum (2008); Fry Vitucci and Cedillo (2005)

19



Burcu Cimen & Engin Karadag

and Polat (2011). This result shows that the commitment of the teachers to the school
in terms of the healthy functioning of the schools is possible by the school principals
meeting the spiritual and psychological needs of the teachers.

The second measurement model belongs to organizational culture, which is comp-
rised of four observed variables, namely “support culture, success culture, bureaucratic
culture, and mission culture”. Among them, “Support Culture” sub-scale is the most
important determinant of the organizational culture (A *=.91). In the study of determi-
ning the cultural structure in primary schools Terzi (2005) found that the level of the
support culture was the lowest one in schools. Similarly, Terzi (1999) and Ipek (1999)
stated that the support culture is at the lowest level in high schools. Based on this result,
it can be said that despite the low level of support culture in schools, the mutual trust
and commitment between teachers, school administrators and other school staff is the
most important indicator of the existence of organizational culture in schools.

The third measurement model belongs to organizational silence, which is comp-
rised of three observed variables, namely “accepting silence, defensive silence, pro-
tectionist silence”. Among them, “Defensive silence” sub-scale is the most important
determinant of the organizational silences (A *=.94). Morrison and Milliken (2000)
emphasized that protectionist silence is caused by fear. In this case, the result is si-
milar to the findings of the study performed by Cakici (2008) in which the reasons
for the silence of the employees were questioned and found that they were silent with
the fear of isolation and damaging the relations. This result may be considered as an
indication that teachers cannot explain their personal opinions because they are afraid
of the school principals’ reaction.

In the final stage of the research, the interaction between spiritual leaders-
hip, organizational culture, organizational silence and the academic success of
the school was tested via path analysis. The findings identified at this stage of the
research can be summarized as follows:

e Spiritual leadership affects the organizational culture positively.
e Spiritual leadership has no effect on organizational silence.

*  Organizational culture affects the school’s YGS average score positi-
vely and LYS average score negatively, which express the academic suc-
cess of the school.

*  Organizational culture has no effect on organizational silence.
*  Organizational silence has no effect on the academic success of the school.

The most powerful direct impact of the research model is the impact of spi-
ritual leadership on organizational culture. This finding overlaps with the finding
that “spiritual leadership behaviors of school principals affect the formation pro-
cess of the organizational culture” found by Karadag (2009). Also Fry, Matherly
and Quimet (2010) reported that spiritual leadership improved organizational
vision and organizational culture. In a similar study, it was found that spiritual
leaders should provide an organizational culture based on devotional values in
order to increase employee productivity and loyalty (Fry and Matherly, 2006).
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In addition to empirical studies, Markow and Klenke (2005) stated that spiritual
leaders are highly influential in the formation of organizational culture, as spiri-
tuality was already established in the organizational culture and also stated that
in the literature, the studies investigating the effect of spiritual leadership on
organizational culture are insufficient.

Another impact identified in the study is the impact of organizational cul-
ture on the academic success of the school. Since the success of the school is
represented by the two observed variables, namely YGS and LYS average scores,
the impact of organizational culture on these two variables were analyzed. The
data showed that the impact of organizational culture on YGS average score was
positive; whereas it is negative on LYS average score. Schools with strong orga-
nizational culture are effective in terms of productivity, adaptability and flexibi-
lity, (Cheng, 1993); in addition, the impact of organizational culture on school
success is inevitable (Hatchett, 2010). Balci (2013), who stated that for school
success an organizational culture having high but achievable performance ex-
pectations and using cooperative learning techniques should be built, was emp-
hasizing the impact of organizational culture on school success. As a result of
the evaluation of the researches performed on organizational culture, Hoy and
Miskel (2010) emphasized that schools having effective and strong cultures ba-
sed on trust, provide high-level students’ success. Karadag, Kilicoglu and Yilmaz
(2014) stated in their study that the cooperation, the positive communication and
the trust formed between the school administrators and the teachers working in
the school as a result of the organizational culture are reflected in the student
achievement. Kogyigit (2017) also evaluated the effect of organizational culture
on school success by using meta-analysis method and concluded that there is
a positive relationship between organizational culture and school success. The
existence of the culture that values and respect the teachers in the schools satis-
fies the teachers and students, allowing an increase in the student achievement
(Yilmaz, 2014; Yilmaz and Turan, 2015).

Key stakeholders in the formation of organizational culture are the admi-
nistrators, teachers and students. Therefore, stakeholders are likely to be affected
by the positive and negative consequences of organizational culture. The positive
impact of organizational culture on the school’s YGS average; can be explained
by the positive effect of the followings on the success of the students: the school
culture based on the trust between teachers and school administrators, the efforts
made towards academic success, and teachers’ realistic and high-performance ex-
pectations from students. On the other hand, the negative effect of organizational
culture on school’s LYS average score can be explained by the nature of the test,
considering that student success is affected by many factors such as individual fac-
tors, organizational factors, and the nature of the exams. Since 2010, a two-stage
system is implemented for the entrance to the university in Turkey, namely YGS
(Higher Education Entrance Examination) and LYS (Undergraduate Placement
Examination) exams. YGS is accepted as a preliminary exam for all students; LYS
is an examination which includes all the subjects that the students have learned
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during their high school education, the number of questions is high and all stu-
dents do not participate (Cengiz and Ihtiyaroglu, 2012).

In the study, no significant correlation was found between organizational
culture and organizational silence; as well as organizational silence and the
academic success of the school. Morrison and Milliken (2000) emphasized that
cultural values in the organizations can constitute an obstacle to the disclosu-
re of employees’ ideas and opinions, Dyne et al. (2003) stated that organizatio-
nal culture and contextual norms are related with the silence of organizational
staff. Similarly, in his research investigating the causes of silence in organizations
Cakici (2008) stated that organizational culture may be effective on it; Tiktag
(2012) pointed the existence of a strong link between organizational culture, or-
ganizational identification and organizational silence; Aktas and Simsek (2014)
expressed organizational silence as a communication problem and stated that
it emerges as a reflection of the organizational culture; Karademir (2014) fo-
und positive relations between power culture and the silence behavior of the
employee; and negative relations between success culture, support culture and
hierarchy culture and the silence behavior of the employee. In addition, Rad-
mand and Ardakani (2014) concluded that organizational culture is effective on
organizational silence through organizational commitment; Acaray, Cekmeceli-
oglu and Akturan (2015) showed that employees’ organizational silence behavior
decreased as their organizational culture perceptions increased; Cavusoglu and
Kose (2016) concluded that organizational culture has an impact on organizati-
onal silence; Sholekar and Shoghi (2017) found that organizational culture has a
negative impact on organizational silence. The results revealed as a result of the
literature review do not overlap with the results of this study. However, the stu-
dies in the literature are generally the researches performed outside of Turkey or
researches conducted in non-educational organizations. This discrepancy may be
explained with the fact that in Turkey the organizational culture may be related
to the structure of the school; the silence observed in schools can be explained by
the characteristics of the teachers, the attitudes of the school administration, or
by many different reasons at school that cannot be identified.

Altin (2016) stated that teachers’ silence in schools would affect school suc-
cess; also stated that teachers who cannot express their ideas and opinions will
not be a good example for their students. However, in this research no significant
relationship was found between the organizational silence and the academic suc-
cess of the school, which is not consistent with the results of Altin (2016). The
results obtained in this study may indicate that teachers’ silences are affected by
their relations with school administration and other school staff but teachers do
not carry these facts to the classroom. It may be thought that teachers’ silence
against the problems in the schools they work in may be related to exhibiting
afraid behavior in their relations with the school administration and school staff.
However, even if the teachers are silent against the problems they face in the-
ir schools, they aim to organize the learning-teaching activities as required and
convert the objectives of the curricula into the student behaviors. Therefore, it
can be said that teachers’ silence behaviors do not have a significant effect on the
academic success of the school.

22



Spiritual Leadership, Culture, Silence and Academic Success

Limitations and Suggestions for Future Research

In this study, it was found that there were significant relationships between
spiritual leadership, organizational culture and the academic success of the scho-
ol. In this context, the recommendations for theoretical and practical areas for
further research are:

e The cross-sectional nature of the research design has restrained the de-
eper understanding of the variables. Therefore, it may be useful to con-
duct a longitudinal study using mixed-method approaches for a more
comprehensive analysis of the research problem.

e The research shows the important effects of spiritual leadership on or-
ganizational culture; and the important effects of organizational cul-
ture on the academic success of the school. However, it doesn’t mean
that these effects are causal. Future studies may use real experimental
designs to investigate whether these effects are causal.

e Asaresult, it can be said that education aims to develop all aspects of
the students in schools, including moral, aesthetic, intellectual, physi-
cal, emotional, social and spiritual aspects (Vokey, 2001, p. 26). Schools
have to pay attention to the spiritual dimensions of school leaders, stu-
dents, and teachers to achieve their goals. The dissemination of spiritu-
al leadership in schools cannot be carried out only by school administ-
rators and teachers. In this respect, policy makers in education should
be effective in carrying out some transformation movements in schools.
Leadership practices that take into account the spiritual dimensions of
students, teachers and other school employees can be encouraged in
schools by organizing arrangements for the adoption of spiritual lea-
dership in schools by policy makers.

This research was conducted on the teachers only (at the same school level),
which was the most important limitation of the research. In addition, data were
collected and evaluated from a single province. In this respect, the generalizabi-
lity of the findings is limited. In the study, data were collected by self-reporting,
which led to common method bias. This may have led to an artificial increase in
observed correlations. Although this restriction could not be completely elimina-
ted in the study, it was attempted to reduce the error to minimum levels. For this
reason, necessary measures have been taken during the collection of data. First,
the research was conducted in 24 different schools. The validity and reliability of
the scales used in the data collection stage of the research were retested. Second,
in face-to-face interviews, the participants were told that the answers would be
kept completely confidential and would not be shared with anyone. Thirdly, the
questionnaire applied to the participants was arranged by placing the items re-
lated to the independent variables before the items related to the dependent
variables (Karadag et al., 2015).
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Giris

Elton Mayo’nun 1920’li yillarda ‘Bilyitk Durgunluk’ adiyla da tabir edilen
donemde performansi tegvik planlamalari, is tatmini ve calisma sartlar gibi alan-
larda yaptig1 deneyler is yerlerinde insan faktOriiniin 6n plana ¢ikmasint des-
teklemistir (Bedeian, 1993). 1927-32 yillarinda Western Elektrik’in arastirmaya
admi vere Hawthorne tesislerinde, ‘is ortamlarinin diizenlenmesini’ iceren bir
dizi deney yapilmistir. Deney sonuclarina gore; calisanlara yonelik tutumlarin ve
davraniglarin, yapilan is karsiliginda alinan ticret ve ddiillerden bile daha 6nemli
olarak algilandig1 anlagilmistir (Carey, 1967). Orgiitlerin birer sosyal sistem ol-
duklar1 ve insanin bu sistemde en 6nemli etmen oldugu ortaya cikarilmistir. Ek
olarak Hawthorne arastirmalarinin sonuglari iizerine, orgiitlerde insan faktorii-
niin yogun bir bicimde calismalarda yer almaya baglamis; Orgiitlerde liderin ya-
rarlanabilecekleri araglarin ve kavramlarin sayilar1 oldukga artig gostermistir. Bu
kapsamda liderlerin etkili, basarili ve iiretken olmalar1 amaciyla dikkate almalar1
gerekli olan unsurlar da farklilasmigtir (Bursalioglu, 2003; Kogel, 2003). Ayni
zamanda Orgiitlerin gecen her giin insan kavramina verdikleri deger de artig gos-
termistir. Caligana yonelik arastirmalar, yeni liderlik teori, stil ve yaklagimlarinin
¢ikmasini tetiklemistir (Baloglu ve Karadag, 2009). Bu liderlik teorilerinden biri
de bu arastirmanin temelini olusturan ruhsal liderlik teorisidir.

Ruhsal Liderlik

Ruhsal liderligin temeli olarak kabul edilen ‘ruh’ kavraminin kokeni,
Latince’de hayatta kalmak icin aldigimiz nefes, cesaret, hayat ve gii¢ anlamlari-
na gelen ‘spiritus’ kelim esine dayanmaktadir (Spirit, 2016). Spiritiializm terimi,
kelime anlami olarak maddeden ayri olarak ruhun varligini agiklayan bir sekilde
kullanilmaktadir. Bat1 dillerinde ‘ruhguluk’ ve ‘spiritizm’ adiyla ifade edilmek-
tedir. Spiritiialite ve ruhculuk birbirlerine yakin anlamlar tasidig icin spiritiiel
liderligin yerine ruhsal liderlik ismiyle liderlik literatiiriine gecmistir (Kurtar,
2009, s. 9). Dontisiim ve 6grenen Orgiitlerin basarisinin devam etmesi igin ruh-
sal liderligin gerektigini dne siiren Fry (2003), ruhsal liderlik kavraminin ruhsal
yasamin hem liderlerin hem de ¢alisanlarin orgiitsel olarak daha tiretken olduk-
larmi ve kendilerini adadiklarini ifade etmistir. Ruhsal liderligi ‘bir fark yaratma,
anlamlandirma, anlagilma ve takdir edilme yoluyla ruhsal yasantilarina anlam
kazandirabilecek insanlarin kendisini ve bagkalarini igten giidiileme icin gerekli
olan degerleri, tutum ve davraniglari iceren bir liderlik’ olarak tanimlamistir (s.
694).

Toplumun bir parcas olan orgiitler, dinamikligi ve karmasikligi her gecen
giin daha da hizlanan ¢evrede faaliyet gostermesi sebebiyle is diinyasindaki yo-
gun rekabetten, anlik ve hizli degisimlerden etkilenmektedir. Ancak gergek-

24



Ruhsal Liderlik, Orgiit Kiiltiirii, Orgiitsel Sessizlik ve Akademik Basan

lesen rekabet ortami ve hizli degisimler Orgiit calisanlar {izerinde yogun stres
ve baski olugturmaktadir. Liderler ve iiyeler arasinda sevgi, gliven, aidiyet gibi
duygularla yogurulan manevi ihtiyaclarin fazlalagmasi, ruhsallik boyutunun
ortaya ¢ikmasina neden olmustur. Toplumsal degisimler sonucunda giiniimiizde
is hayati, bireylerin veya gruplarin ihtiyaclarmi kargilayabilecekleri bir ortam
olarak algilanmaktadir. Bu sebeple caliganlarin yaptiklar iglerin neticesinde
takdir kazanmalari, calisma hayatlarindan zevk almalart icin 6nemli bir gerekce
haline gelmigtir. Ruhsallik kavraminda bireylerin beklentileri; yalniz maag gibi
maddi anlamdaki 6diiller olmayip, bunun yaninda takdir edilmek gibi manevi bir
doyuma ulagmaktir (Fry, 2003). Bireylerin elde ettikleri maddi kazanclarin, ruhu
yalniz kisa bir siireligine besledigine inanilir. Hatta bu maddi ddiillerin bir siire
sonra Kisileri a¢gozIlii bir canavara donistiirdiigii diisiincesi hakimdir. Ruhsal
liderlerin gorevleri; farklh durumlara acik, yeni goriigleri savunabilen bir toplum
olusturmak, kisilere ¢agrida bulunmak, calisanlarda kuruma ait olma hissiyatini
yasatmak ve caliganlari takdir etme gibi yollarla verimli hale getirmektir (Fry,
2003, s. 694). Orgiitler yonetim biliminin gelisen degerinin farkinda olup daha iyi
liderlerin yetigsmesi iizerinde durmaktadir. Giderek artan bigimde Orgiitler ruhsal
degerleri On planda tutan liderler yetistirmektedir. Ruha dayali liderlik kavrami
hayata ve insanlifa deger vermeyi icermektedir. Yeni diinyanin geleceginde
liderlik yapmanin tek bir yolu da iiyelere kendilerini degerli hissettirmek olacag:
diistiniilmektedir (Fairholm, 1996). Calisanlarin islerine odaklanmalari, baghilik
ve sevgiyle yaptiklar: ise sarilmalari, liderlerin davraniglarinin yansimasi olarak
goriilmektedir (Fry, 2003, s. 703).

Rubhsal liderlik teorisi adanmiglik, vizyon, ig yeri ruhsallig1 teorileri, umut/
inanc ve ruhsal kurtulusu icerisine alan i¢sel bir motivasyon modeli yardimiyla
tasarlanmustir. Ik ruhsallik modellemesinde orgiitlerdeki bireylerin etkilesimini
zihinsel, duygusal-fiziksel unsurlari ve ihmal edilmis olan ruhsal bilesenlerini 6n
plana alinmistir (Fry, 2003, s. 695). Liderlerin tutumlari, degerleri ve inanglari ile
¢alisanlarin ruhsal yasam icin ihtiya¢ duydugu unsurlar goz 6ntinde bulundurula-
rak Orgiitsel ciktilar lizerine etkiler incelenmistir. Yapilan incelemeler neticesin-
de ruhsal liderlik modellemesi yapilmistir (Sekil 1).

CABA ——» PERFORMANS — 3 ANLAMLANDIRMA (calling)

(Umut/Inang Isler) (Vizyon) Bir fark yaratma
Hayatin bir anlami vradir

ORGUTSEL BAGLILIK
VERIMLILIK
~ ODUL } _ /
(Ozverili sevgi — 3y UYELIK
Adanmushk) Anlagilma
Takdir edilme

Lider degerleri, Ruhsal yagam igin .
Tutum ve davramglar izleyicilerin ihtiyaglar1—> Orgiitsel ¢iktilar

Sekil 1. Ruhsal liderlik modellemesi (Fry, 2003, s. 695)
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Sekil 1’den anlasilacagi tizere, Fry’a (2003, s. 695) gore;

¢ Uyelerin hayatlarini anlamlandirabilmek ve hayatlarinda fark olugtura-
bilmek i¢in Orgiit vizyonu belirlenirken tiyelere sorumluluk verilir.

e Bir bireyin bir yere aidiyet hissedebilmesi icin ilk olarak takdir edilmeye
ve anlasildigini hissetmeye ihtiyaci vardir.

Fry ruhsal liderlik modelleme calismasini tekrar diizenleyip gelistirmistir.
Bazi kavramlar degisiklige ugramis, bu kavramlarin yerine bagka kavramlar ek-
lenmistir. Bunlardan bir tanesi ‘liderin i¢sel yasantilar1’ kavramidir. Modelde yer
alan kavramlar arasindaki iligki oklarla ve baglarina + isareti konularak vurgu-
lanmigtir. Ruhsalligin yeni modellenmesinde etki boyutunun artig gosterdigi go-
rillmektedir. Ruhsal liderligin kaynagi olan ruhsal uygulamalarin veya igsel yasa-
min, ilham ve sezginin de ana kaynagi olan vizyonun adanmiglik ve umut/inanc
degerlerini olumlu yonde etkiledigi tespit edilmistir (Fry, 2008, s. 111). Yeniden
diizenlenen ruhsal liderlik modellemesi Sekil 2’de gOsterilmistir.

Ruhsal liderlik =~ ——— Ruhsal ————  Bireysel ve Orgiitsel
saglik Ciktilar

. + . +
UMUT/INANC —>» VIZYON—/> ANLAMLANDIRMA
Bir fark yaratma
Hayatin bir anlam1

+ + ve amaci vardir

ICSEL YASANTI

Ruhsal uygulamalar Orgiitsel baglilik/verimlilik

Finansal performans
+ Isgéren memnuniyeti
Sosyal sorumluluk
+ . . .
ADANMISLIK —> UYELIK/AIDIYET /4-Y
Anlagilma
Takdir edilme

Sekil 2. Yeniden diizenlenen ruhsal liderlik modeli (Fry, 2008, s. 112)

Rubhsal liderler ve calisanlari, gecmis yasantisina ve kendine saygi duyarak
baska bireylerle iyi iliskiler icerisinde olmahdirlar. Iyi iliskiler sonucunda yasa-
min bir amacinin ve anlaminin varligini hissedip, etrafini cevrelemis diinyayla
basa cikabilecegini disiinerek, ruhsal inanglarimi takip kabiliyetine sahip olacak-
tir. Kendini taniyarak siirekli gelisim iginde olmasi saglanacaktir (Fry, 2003, s.
703).

Ruhsalligin ihtiyac olarak algilanmaya baslamasi, toplumsal degisimlerin
gostergesidir. Toplumsal degisimler sadece toplum kiiltiiriinii degil orgiit kiltii-
riinii ve Orgiit kiiltiirint de etkileyebilir. Okullar ile toplum birbirlerinin ayna-
laridir. Toplumlarda baskin olan degerler ve inang sistemi okullarda 6grencilere
aktarilir (Morrison, 2008, s. 56). Kiiltiirlerin olusmasinda temel etken bireylerdir.
Orgiitlerde cahsanlar orgiit kiiltiiriinii olustururken, ayn1 zamanda kiiltiirlerine
uygun olan liderlerini belirlemektedirler (Schein, 2004, s. 22). Liderlik ve 6rgiit
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kiiltiirti ile ilgili olarak; Bodinsonun (2005) ifade ettigi gibi, orgiit kiiltiirii de
ancak liderlik sayesinde gelistirilebilir (s. 23). Ruhsal liderlerin 6rgiitlerde cali-
sanlarin gorev, cagri, amag ve anlam duygularini hayatlarina adapte edebildikleri
yeni bir kiiltiir yaratirlar (Wheatley, 2002a, s. 6). Boyle is ortamlarinda ruhsal
liderlerin, orgiit tiyelerinin degerli olduklarini onlara hissettirdikleri goriilmekte-
dir. Bu nedenle aragtirmanin bir bagka degiskeni orgiit kiiltiiriidiir.

Orgiit kiiltiirii

Kiiltiir kavrami ‘ekip bicmek, bakmak, yetistirmek’ anlamindaki Latince ‘co-
lere’ ya da ‘culture’ kelimesinde geldigi bilinmektedir. Kiiltiir bu anlamiyla fen
bilimleri alaninda kullanilmistir. Ardindan kiiltiir, toplumsal ve insanla iligkili
bir kavram olarak sosyal bilimler alaninda kendini gostermistir (Giines, 2001).
Sisman’a (1994) gore; kiiltiir tilkemizde yillardir yogun olarak tizerinde incele-
meler, tartigmalar yapilan bir konudur (s. 27). 1980’li yillarda ‘Orgiit Kiiltiiri’
kavrami ilk olarak insan iligkileri yaklagimlarinda kendini gostermistir. Orgiitler
lizerine arastirma yapanlar, calisanlarin davraniglarini yonlendiren inanglarin,
geleneklerin, sembollerin, ritiiellerin ve degerlerin varligindan yola c¢ikarak or-
giitlerin kiiltiirel yapilarini 6n plana almiglardir (Bourantas, Anagnostelis, Man-
tes ve Kefalas, 1990, s. 260).

Mintzberg (1989, s. 98) kiiltiirii, 6rgiitiin ideolojik yapisi ya da orgiitiin diger
orgiitlerden ayirt edilmesini saglayan inanclar1 ve degerleri seklinde agiklamistir.
Ouchi (1981) orgiit kiiltiirii sayesinde 6rgiitiin sahip oldugu temel degerlerin ve
inanclarin semboller, torenler ve efsaneler yoluyla Orgiit iiyelerine aktarildigini
belirtmistir (s. 41). Orgiit kiiltiirii konusunda ¢ok sayida arastirma yapmis olan
Schein’a (1990) gore orgiit kiiltiird ile orgiitiin etkili bigcimde islevini gergekles-
tirmesi mimkiindiir. Ayrica orgiit, sahip oldugu kiltiirle diger Orgiitlere karsi
beraberlik icerisinde i¢sel uyumun saglandigi bir tablo gizer. Schein (1999) 6rgiit
kiltiiriniin goriinen, yiizeysel bir olgu olmadigina, anlagilabilmesi icin Orgiitiin
derinlerinin incelemesinin gerekli olduguna deginmistir. Bu nedenle kiiltiiriin
yonlendirilemeyecegini vurgulamistir. Orgiit kiiltiiriiniin orgiitlerdeki giindelik
yasamla baglantili degerlerini ve kabullerini sekillendirici etkisi ile cok genis bir
cerceveyi kapsadigini belirtmistir. Ayrica kiiltiiriin istikrarli yapisindan dolay1 de-
gistirilmesinin zor oldugunu eklemistir.

Giicli bir orgiit kiiltiiriniin olusturulmasinda, yerlestirilmesinde, korun-
masi ve yasanan degisimlerle tekrar sekillendirilmesinde bircok faktorin etkisi
vardir. Okul Orgiitlerinde kiiltiiriin olusmasinda en 6nemli rol okul midiirlerin-
dedir (Balct, 2013; Cheng, 1993; Hatchett, 2010; Karadag, Kilicoglu ve Yilmaz,
2014). Okul yoneticileri ayn1 zamanda okullarda kiiltiirii de yonlendirir ve yo-
netirler. Ancak kiiltiir yonetimi icin, okul yoneticilerinin hem kiiltiir kavraminin
anlaminin ve kiiltiire ait temel degerlerin farkinda olmasi, hem de okullarindaki
kiiltiirel yapiy1 iyi sekilde tantyip ¢oziimlemesi gerekmektedir (Giimiiseli, 2006).
Schein’in (2004) kiiltiir ve liderlik arasindaki iligki ile ilgili olarak yaptig agik-
lamaya gore; liderler Orgiitleri olusturmadan Once orgit kiiltirini kurgular.
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Ayn1 zamanda orgiit kiiltiirli olusurken liderlik Olciitleri de olusur. Bu sayede
orgiit kiltird liderini se¢mis olur. Kiiltiir ve liderlik kavramlari birbirinden
ayr1 diisiiniilemeyen, aralarinda cift yonlii bir etkilesimin bulundugu madeni
paranin yazi-tura seklindeki yiizlerine benzetilmistir. Karadag (2009) tarafindan
yapilan arastirma sonucunda ruhsal liderlik ve Orgiit kiiltiirii arasinda iligki
olmakla birlikte orgiit kiiltiiriniin sadece ruhsal liderlikle agiklanamayacagini
vurgulanmaktadir. Bu sonuctan hareketle, bu calismada Morrison ve Milliken’nin
(2000) calisanlarin orgiitsel sorunlar ile ilgili goriis ve endiselerini saklamalari,
bunlar1 paylasma konusunda sessizliklerini korumalar1 olarak ifade ettikleri
orgiitsel sessizlik kavrami modele dahil edilmistir.

Orgiitsel Sessizlik

Insanoglu varolusundan bu yana galistig1 rgiitlerdeki olaylara ses gikarma-
may1 benligine 6grenilmis bir ¢aresizlik olarak yerlestirmistir ve bu durumu ig-
sellestirme egilimde olmustur. Siiregelen sistemin icerisinde bu sistemin donen
diglilerin birer parcasi haline gelmistir. Kendilerini yonlendiren, bagl olduklar
diger carkin hizina gére hareketlerini diizenlemislerdir. Sergileyecekleri herhan-
gi bir farkli tutumun sistemi yonlendiren ¢arkin diizenini bozmasindan cekinip
kendilerini tekrar bu diizene toplu halde sessiz kalarak uydurmaya calismiglardir.

Son donemlerde artan rekabet sartlari, yasanan teknolojik gelismeler, si-
nirlarint asan kiresellesme ile orgiitler kendilerini rahatca ifade edebilen, ori-
jinal fikirlere sahip, yaratici Onerilerde bulunan is gorenlere ihtiya¢ duymakta-
dir. Gegmiste sessiz kalmak bir uyum saglama tutumu olarak goriilmekteyken,
giiniimiizde boyle bir tutumun bir tepki veya geri ¢ekilme davranisi olabilecegi
soylenebilir. Orgiitsel sessizlik orgiitsel gelismeyi ve degismeyi engellemekte, 6r-
giitiin degisimine izin vermemektedir (Morrison ve Milliken, 2000). Perlow ve
Wiliams’a (2003) gore Orgiitiin isleyisini degistirebilme potansiyeli olan fikirleri
saklamak veya agikca beyan etmemek Orgiitsel sessizlik olarak nitelendirilir (s.
3).

Yeni fikirler ortaya cikaran ve bunlari tirine doniistiiren orgiit ¢alisanlari,
egitim orgltlerinin kalitesiyle dogrudan iligskidir. Ruhsal lider okul orgiitlerinde
ogretmenlerin kendilerini ifade etme ve bilgilerini ¢evreleriyle paylasmada des-
tek olabilir. Fry (2003) ruhsal liderlerin 6ncelikle tiyelerin kendilerine ve orgiite
olan giivenini kazanmalarini gerektigini, buna bagli olarak iiyelerin i¢sel motivas-
yonlarinin arttigini ve orgiitsel baghliklarinin saglamlastigint vurgulamistir. Ek
olarak cok sayida arastirmada Orgiitsel sessizlik ile orgiitsel baglilik negatif iliski
saptanmigtir (1§leyici, 2015; Kolay, 2012; Kahveci, 2010; Sevgin, 2015; Ozdemir,
2015; Oztiirk, 2014; Yiiksel, 2015).

Orgiitsel sessizlik kavramu iizerinde ¢alismaya baslayan ilk arastirmacilar-
dan olan Morrison ve Milliken (2000), orgiitsel sessizlik faktoriini orgit kiiltii-
rii kavrami kapsaminda inceleyerek 13 tane dnerme ortaya atmig; bu 6nermeler
kapsaminda Orgiitsel sessizligin, Orgiitsel yapinin isleyisi biinyesinde meydana
¢ikma sebeplerini inceleyen yeni bir model gelistirmistir. Dyne, Ang ve Botero
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(2003) ise Orgiitsel sessizligi, Orgiit kiiltiri kavrami kapsamina sokarak, akade-
mik boyutlariyla aragtirmiglardir. Incelemeleri neticesinde orgiitsel sessizlik dav-
raniglarina yonelik yeni bir model gelistirmislerdir. Orgiitlerdeki sessizlik tiirleri
ile iligkili farkli modellerin test edilmesi ve akademik ¢ercevede degerlendirilme-
si icin 6lgek sunmuslardir. Sagilik (2014), arastirmasinda Orgiitsel sessizligin bazi
zamanlarda Orgiitlin bir kiiltiire sahip olmasinin sonucu iken, bazi zamanlarda
ise Orgiitiin verimli bir sekilde ¢alismasi icin agilmasi gerekli goriilen olumsuz bir
durum oldugunu belirtmistir.

Rubhsal liderlige iliskin ampirik caligmalarla gelistirilen teorinin test edilme-
sini saglamak, okullardaki ruhsal liderligin arastiricilarini ve c¢iktilarini tespit et-
mek calismanin ana konusunu olusturmaktadir. Ruhsal liderlik konusunda sinirl
sayida calisma yapilmasi, egitim kurumlarinda ruhsal liderlik kavraminin iligkili
ve etkili oldugu degiskenlerle sinirli olarak incelenmesi durumu ve ruhsal liderlik
literatiiriiniin gelistirilmesine duyulan gereklilige baglh olarak ruhsal liderligin,
kendisiyle iliskili oldugu diistiniilen Orgiit kiiltiirii ve Orgiitsel sessizlik degisken-
leri ile test edilmesi arastirmanin ana amacidir.

Yontem

Desen

Bu arastirmada ruhsal liderligin, orgit kilttrt, orgiitsel sessizlik ve okulun
akademik basarisina etkisi test edildiginden ‘nedensel desen’ kullanilarak tasar-
lanmistir. Bu kapsamda ruhsal liderlik neden, orgiit kiiltiirii ve orgiitsel sessizlik
ara degisken ve okulun akademik basarisi ise sonug degiskenidir.

Katilimcilar

Arastirmanin evreni I¢ Anadolu bélgesindeki bir ilinde kamu liselerinde go-
rev yapan 2791 o6gretmen; Orneklemi ise evrendeki liselerin bulunduklar1 mahal-
lenin sosyo-ekonomik statiilerine -list, orta ve alt- kiimelenmesi ve rassal olarak
her kiimden sekizer okul olmak tizere toplamda 24 okul ve bu okullarda gorev
yapan oranli kiime drnekleme ile belirlenen 457 lise 6gretmeni ¢alismanin 6rnek-
lemini olusturmustur (Tablo 1). Orneklem biiyiikliigiiniin evreni temsil giiciinii
minimum Orneklem biiytikligi 338’dir (Giiven Araligi=%99; Hata Pay1=.05;
Hamburg, 1985). Aragtirmanin 6rnekleminin olugturan 457 birim biiyiikliik evre-
nin temsil gliciintin yeterli oldugu gostermektedir.
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Tablo 1 .
Katiimcdarin Demografik Ozellikleri

Secenekler 1 2 3 4 Toplam
Cinsiyet Kadm Erkek
n 251 206 457
% 549 451 100
Egitim Diizeyi On Lisans  Lisans Lisans Ustii
n 9 349 99 457
% 2.0 76.4 21.7 100
Mezun Olunan Egitim Fen-Edebiyat  Egitim Diger
Okul Tiird Enstitiisi ~ Fakiiltesi Fakiiltesi
n 6 171 233 47 457
% 1.3 37.4 51.0 10.3 100
Okul Miidiiriiniin Kadin Erkek
Cinsiyeti n o 35 422 457
% 7.7 92.3 100

Veri Toplama Araclar:
Ruhsal Liderlik Olgegi

Ruhsal Liderlik Olgegi; dokuz alt-6lgekten (vizyon, umut/caba, ozveri/
fedakarlik sevgisi, anlam, iiyelik-aitlik, ruhsal yasam, kurumsal baglilik, verimli-
lik ve yasamsal memnuniyet) olusan 40 5°li Likert maddeden olugsmaktadir (Fry,
2003).

Vizyon alt-Olgegi; calistiklar1 okullarin sergiledikleri vizyonu algilamalarini
icermektedir. Bu alt-Olcege iligkin 6rnek maddeler asagidaki gibidir:

(1) Kurumumun vizyonu agik ve beni zorlayicidir.

(2) Kurumumun vizyonu, benim en yiiksek performansimi sergilememe se-
bep olur.

Umut/Caba alt-Olgegi; Ogretmenlerin calistiklar1 okullarin  gelecegine
duyduklar1 umudu ve bunu gerceklestirmek icin sergiledikleri cabayi ele
almaktadir. Bu alt-6lgege iliskin 6rnek maddeler asagidaki gibidir:

(1) Kurumuma inanirim ve kurumumun misyonunu basarmasi i¢in gereken
‘ne olursa olsun’ yapmaya goniilliytiim.

(2) Basarmamiza yardim olabilecek her seyi yaparak kurumuma ve onun
misyonuna olan inancimi kanithyorum.

Ozveri alt-6lgegi; kurumun ve kurumdaki liderlerin 6gretmenlerine karsi
gosterdikleri tutum ve Ozveriyi icermektedir. Bu alt-6lgege iliskin 6rnek madde-
ler asagidaki gibidir:
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(1) Kurumum calisanlarina karsi saygili ve anlayislidir; ¢calisanlarinin sikinti-
larinda onlar icin bir seyler yapmak ister.

(2) Kurumumdaki liderler diiriist ve algakgoniilliidiir.

Anlam alt-dlcegi; 6gretmenlerin yaptiklari iglerin anlamini ve Onemini
algilama diizeylerini icermektedir. Bu alt-6l¢ege iliskin 6rnek maddeler asagidaki
gibidir:

(1) Yaptigim is benim igin anlamhidir.

(2) Yaptigim ig benim i¢gin olduk¢a dnemlidir.

Uyelik-Aitlik alt-6lgegi; 6gretmenlerin calistiklar1 okulun biinyesine kendi-
lerini ait hissetme diizeylerini icermektedir. Bu alt-Olcege iliskin 6rnek maddeler
asagidaki gibidir:

(1) Isimden dolay1 énemsendigimi hissederim.
(2) Liderlerim tarafindan son derece saygi gordiigiimii hissederim.

I¢ Yasam alt-6lcegi; 6gretmenlerin sahip oldugu ruhsal alt yapilarinin ic ya-
samdaki diizeylerini icermektedir. Bu alt-0lgege iliskin 6rnek maddeler agagidaki
gibidir:

(1) Kendimi manevi degerleri olan bir kisi olarak goriirtim.

(2) 1s arkadaslarimin ruhsal sagliklarina dikkat ederim.

Kurumsal Baglilik alt-6lcegi; 6gretmenlerin calistiklar: kuruma karsi duyduk-
lar1 sadakat ve baglilik diizeylerini icermektedir. Bu alt-6l¢ege iliskin 6rnek mad-
deler asagidaki gibidir:

(1) Meslek hayatimin geri kalanini bu kurumda gecirirsem mutlu olurum.
(2) Kurumun sorunlarini gercekten kendi sorunummus gibi hissederim.

Verimlilik alt-6lgegi; 6gretmenlerin kuruma kars1 algiladiklar1 verimlilik dii-
zeylerini icermektedir. Bu alt-Olgege iliskin 6rnek maddeler asagidaki gibidir:

(1) Is arkadaslarim kaynaklardan (para, insan, ekip vb.) maksimum cikt1
elde etmede oldukga basarilidir.

(2) Caligtigim bolimdeki herkes yapabilecegi en iyi ¢abay1 gosterir.

Yasamsal Memnuniyet alt-0lgegi; 6gretmenlerin yasamsal doyum ve memnu-
niyet ile iligkili kendi algi seviyelerini icermektedir. Bu alt-6lgege iliskin 6rnek
maddeler agagidaki gibidir:

(1) Hayat sartlart miikemmeldir.
(2) Simdiye kadar yasantimda istedigim 6nemli seylere sahip oldum.

Olgek maddeleri, ‘kesinlikle katilmiyorum’ ile ‘kesinlikle katiliyorum’
arasinda degisen 5’li Likert skalasindan cevaplanmaktadir. Kurtar (2000) tara-
findan Tiirk¢eye uyarlanan 6lcegin bu arastirmadaki i¢ tutarlilik katsayilart .54
ile .87 arasindadir (Tablo 2).
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Okul Kiiltiirii Olgegi

Okul Kiiltiirii Olgegi; dort alt-dlcekten (destek kiiltiirii, basart kiiltiirii, bii-
rokratik kiiltiir, gorev kiiltiiri) olusan 29 5°li Likert maddeden olusmaktadir
(Terzi, 2005).

Destek Kiiltiirii alt-dlceginden alinan yiikksek puan, 6gretmenlerin arasinda
karsilikli giivenin oldugu algisinin gostergesidir. Bu alt-6lgege iligskin 6rnek mad-
deler asagidaki gibidir:

(1) Insanlar birbirini sever.
(2) Caliganlar sevinglerini ve iziintiilerini paylasir.

Basan Kiiltiirii alt-6l¢ceginden alinan yiiksek puan, 6gretmenlerin islerini ba-
sartyla yapanlarin kurum tarafindan desteklendigi algisinin gostergesidir. Bu alt-
Olcege iliskin 6rnek maddeler asagidaki gibidir:

(1) Mesleki amaclar i¢in calismak takdir goren bir davranistir.
(2) Basarili 6gretmenler ve 6grenciler ddiillendirilir.

Biirokratik Kiiltiir alt-6l¢eginden alinan yiksek puan, 6gretmenlerin bulun-
duklar1 kurumlarda kisisel iliskilerden arindirilmis, standartlarin, kurallarm, hi-
yerarsinin ve yasal yaptirimlarin 6n planda oldugu algisinin gostergesidir. Bu alt-
Olcege iliskin 6rnek maddeler asagidaki gibidir:

(1) Hiyerarsiye 6nem verilir.

(2) Kural ihlaline kars1 sert 6nlemler alinir.

Gorev Kiiltiirii alt-6l¢eginden alinan yiiksek puan, 6gretmenlerin kurumla-
rinda bireysel amaglardan ¢ok orgiitsel amaglarla, yapmakla sorumlu oldugu ise
iligkin gorevlerinin bulundugu algisinin gostergesidir. Bu alt-0lcege iligskin 6rnek
maddeler agagidaki gibidir:

(1) Programda belirlenen igleri yapmak birinci 6nceliklidir.
(2) Okulun amaglarini gergeklestirmek icin yeterince caba harcanir.

Olgek maddeleri, ‘hicbir zaman’ ile ‘her zaman’ arasinda degisen 5’li Likert
skalasindan cevaplanmaktadir. Olcegin bu arastirmadaki i¢ tutarhilik katsayilari
.76 ile .87 arasindadir (Tablo 2).

Orgiitsel Sessizlik Olgegi

Orgiitsel Sessizlik Olcegi; ii¢ alt-dlcekten (kabullenici sessizlik, korunma-
c1 sessizlik, korumaci sessizlik) olusan 29 5°li Likert maddeden olusmaktadir
(Dyne, Ang ve Botero, 2003).

Kabullenici Sessizlik alt-dl¢eginden alinan yiiksek puan, 6gretmenlerin Orgiit-
sel sorunlar hakkinda ¢oziime yonelik diisiinceye ve Oneriye sahip olmalarina
ragmen Orgiitlin i¢inde bulundugu mevcut durumu degistiremeyecekleri diisiin-
cesine dayanarak bilingli olarak sessiz kaldiklarinin gostergesidir. Bu alt-Olcege
iliskin 6rnek maddeler asagidaki gibidir:
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(1) Problemlere ¢dziim liretme noktasinda goriislerimi kendime saklarim.

(2) Olumlu bir degisiklik yaratacagina inanmadigim icin kendimi gelistirme-
ye yonelik fikirlerimi kendime saklarim.

Korunmaci Sessizlik alt-6lgeginden alinan yiiksek puan, 6gretmenlerin biling-
li bir sekilde orgiitte var olan sorunlardan sorumlu tutulmamak veya var olan
sorun ortaya ciktiginda olusabilecek maddi-manevi kayiplardan kagindiklari
icin sessiz kalmayi tercih ettiklerinin gostergesidir. Bu alt-Olcege iligkin drnek
maddeler asagidaki gibidir:

(1) Beni ilgilendirmedigini diisiindiigiim icin, buradaki islerin daha iyi yapil-
mas1 noktasindaki goriiglerimi ifade etmekten kaginirim.

(2) Yoneticilerimin tepkisinden ¢ekindigim igin isle ilgili bilgileri kendime
saklarim.

Korumact Sessizlik alt-6lgeginden alinan yiiksek puan, 6gretmenlerin orgii-
tiin amaclarini veya diger ¢alisanlarin ¢ikarlarini 6nemseyerek orgiitle ilgili bilgi-
lerini ve diislincelerini bagkalariyla paylasmamasinin gostergesidir. Bu alt-Olcege
iliskin 6rnek maddeler asagidaki gibidir:

(1) Bu kuruma ve is arkadaglarima fayda saglayacak onemli bilgileri sakla-
rim.

(2) Bu kurumla ilgili bilgileri bagkalarina a¢iklamam konusunda yapilan bas-
kilara direnirim.

Olcek maddeleri, ‘kesinlikle katilmiyorum’ ile ‘kesinlikle katiliyorum’
arasinda degisen 5°li Likert skalasindan cevaplanmaktadir. Tagkiran (2011) ta-
rafindan Tiirk¢eye uyarlanan 6l¢egin bu arastirmadaki ic tutarlilik katsayilart .52
ile .81 arasindadir (Tablo 4).

Okulun Akademik Basarisi

Arastirmanin sonug degiskeni olan okulun akademik basarisi, katilimcilarin
gorev yaptiklari liselerin 2015 yili Yiiksekogretime Gegis Sinavi (YGS) ve Lisans
Yerlestirme Simnavi (LYS) puan ortalamalarini ifade etmektedir. YGS; Tiirkee,
Sosyal Bilimler, Temel Matematik ve Fen Bilimleri testlerinden olusmakta olup
testlerin agirliklarina gére YGS1, YGS2, YGS3, YGS4, YGSS VE YGS6 pu-
anlar1 belirlenmektedir (OSYM, 2015a). LYS; bes farkh sinavi igermekte olup
Tiirkce, Sosyal Bilimler, Temel Matematik ve Fen Bilimleri testlerinden olus-
makta olup testlerin agirliklarina gére LYS-MF (Matematik Fen Puani), LYS-
TM (Tirk¢e Matematik Puani), LYS-TS (Tiirkce Sosyal Puani) puanlari belir-
lenmektedir (OSYM, 2015b). Okullarin YGS ve LYS puan ortalamalari il Milli
Egitim Midirligiinden elde edilmistir.

Islem

Arastirmada veriler demografik sorulari ve ilgili 6lcek maddelerinin iceren
bir aragtirma paketiyle toplanmistir. Oncelikle 6gretmenlere birebir goriisiilerek
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¢aligma hakkinda bilgi verilmis, aragtirmaya katilmay1 kabul eden 6gretmenlere
veri toplama formlar1 verilerek cevaplamalari istenmigtir. Veri toplama formlari-
n1 doldurulmasi ortalama 25-30 dakika stirmiistiir.

Arastirmanin verileri ¢oziimlenmesi icin gizil ve gozlenen degiskenlerde
olusan Ol¢iim hatasinin birlestirilmesi amaciyla yol analizi tercih edilmistir. Yol
analizi i¢in gelistirilen teorik model ruhsal liderlik, orgiit kiiltirt, orgitsel ses-
sizlik ve okulun akademik bagarisi arasindaki neden-sonug iliskilerini ortaya ci-
karmak icin kullanilmigtir. Bu kapsamda modelde ruhsal liderligin hem orgiit
kultiiri hem de orgiitsel sessizlige; orgiit kiiltiiriiniin orgiitsel sessizlik ve okulun
akademik basarina; orgiitsel sessizligin ise okulun akademik basarina etkisi ol-
dugu varsayllmistir. Arastirmada yol analizinde LISREL, diger analizlerde ise
SPSS-21 programindan yararlanilmustir.

Bulgular

Ol¢ek Puanlarina Iliskin Bulgular

Arastirmada katilimcilarin ruhsal liderlik, orgiit kiltiirii ve orgiitsel sessizlik
algilar1 betimlenmistir (Tablo 1). Katihimcilarin Ruhsal Liderlik Olgegi toplama
ortalamasi 3.64 (S§=.57); alt-Olcek ortalamalari ise 3.45 ile 4.05 arasindadir. Ka-
tilimcilarin ruhsal liderlik alt 6lgeklerinden ‘Anlam’ alt 6lgegi en yliksek (X=4.05,
$§8=.57), ‘Vizyon’ alt Olcegi ise en diisiik (X=3.45, $§=.83) ortalamaya sahiptir.
Ayrica katilimeilarin Okul Kiiltiirii Olcegi toplama ortalamasi 3.59 (SS=.43); alt-
Olcek ortalamalart ise 3.28 ile 4.04 arasindadir. Katilimcilarin okul kiiltiird alt
6lgeklerinden ‘Gorev Kiiltiirii” alt dlcegi en yiiksek (X=4.04, $S§=.56), ‘Biirok-
ratik Kiiltiir’ alt olcegi ise en diigiik (X=3.28, §5=.58) ortalamaya sahiptir. Ek
olarak atilimcilarin Orgiitsel Sessizlik Olgegi toplama ortalamasi 2.67 (SS=.62);
alt-Olcek ortalamalari ise 2.35 ile 3.18 arasindadir. Katilimcilarin orgiitsel sessiz-
lik alt 6l¢eklerinden ‘Korumact Sessizlik’ alt dlcegi en yiiksek (X=3.18, SS=.69),
‘Korunmaci Sessizlik” alt 6lgegi ise en dusiik (X=2.35, §5=.80) ortalamaya sa-
hiptir.
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Tablo 2 .
Olgek Ortalamalarn, Standart Sapmalan ve I¢ Tutarlik Katsaylar

Alt-Olgekler Alpha X SS

Ruhsal Liderlik Olcegi

Ruhsal Liderlik-Toplam .96 3.64 57
Vizyon .56 3.45 .83
Umut/Caba .82 3.52 .66
Ozveri/ Fedakarlik Sevgisi .85 3.61 81
Anlam 71 4.05 57
Uyelik-Aitlik .87 3.48 .82
Ruhsal Yasam .67 3.81 .62
Kurumsal Baglilik .85 3.46 78
Verimlilik .83 3.56 .69
Yasamsal Memnuniyet 54 3.47 .84

Okul Kiiltiirii Olcegi

Orgiit kiiltiirii-Toplam 87 359 43
Destek Kiiltiiri .87 3.56 .67
Basari Kiltiirii .83 3.58 .69
Biirokratik Kiiltiir .76 3.28 58
Gorev Kiltiiri .76 4.04 .56

Orgiitsel Sessizlik Olcegi

Orgiitsel Sessizlik-Toplam .85 2.67 .62
Kabullenici Sessizlik 81 2.47 77
Korunmaci Sessizlik .80 2.35 .80
Korumaci Sessizlik 52 3.18 .69

Teorik Modele Iliskin Korelasyon Bulgular:

Katilimeilarin ruhsal liderlik, orgiit kiltiri ve orgiitsel sessizlik olcekleri
arasindaki iligkiler Pearson-moment Korelasyon Katsayisiyla incelenmistir (Tab-
lo 3). Sonuglar Okul Kiiltiirii Olgeginin ‘Biirokratik Kiiltiir’ alt-6lcek puanityla
Orgiitsel Sessizlik Olgeginin ‘Kabullenici Sessizlik® alt-6lgegi [r=.27], ‘Korun-
mac1 Sessizlik’ alt-6lcegi [r=.25] ve Orgiitsel Sessizlik Olceginin toplam puani
[r=.25] arasinda pozitif anlamli korelasyon oldugunu gostermistir.

Okul Kiiltiirii Olgeginin ‘Destek Kiiltiiri’, ‘Bagar Kiiltiiri’ ve ‘Gorev Kiiltii-
rii’ alt-6lgek puaniyla Ruhsal Liderlik Olceginin alt-6lcekleri arasinda pozitif yon-
de (.26 ile .69) anlamh korelasyon saptanmigtir. Okul Kiiltiirii Olgeginin ‘Gérev
Kiiltiirii’ alt-6lcek puaniyla Orgiitsel Sessizlik Olceginin “‘Kabullenici Sessizlik’ alt-
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Olgegi [r= .10], arasinda pozitif yénde anlamli korelasyon saptanmistir. Okul Kiil-
tiirii Olgeginin toplam puani ile Orgiitsel Sessizlik Olceginin ‘Kabullenici Sessizlik’
alt-6lgegi [r=.12] arasinda pozitif yonde anlamli korelasyon saptanmustir. Okul
Kiiltiirii Olgeginin ‘Biirokratik Kiiltiir’ alt-6lgek puaniyla Ruhsal Liderlik Olgegi-
nin ‘Ozveri/Fedakarlik Sevgisi’ alt-6lgegi [r= .10] arasinda negatif yénde ve ‘Verim-
lilik> alt-6lgegi [r=.09] arasinda pozitif yonde anlamli korelasyonlar saptanmugtir.

Orgutsel Sessizlik Olceginin ‘Kabullenici Sessizlik’ alt-6lcegi ile Ruhsal
Liderlik Olgeginin ‘Anlam’ alt-6lcegi [r=.13] arasinda negatif ydnde anlamli kore-
lasyon saptanmuistir. Orgutsel Sessizlik Olceginin ‘Korunmaci Sessizlik’ alt-6lcegi
ile Ruhsal Liderlik Olceginin ‘Anlam’ alt-6lcegi [r=.14] ve ‘Ruhsal Yasam’ alt-
olcegi [r=.12] arasinda negatif yonde anlamh korelasyon saptanmustir. Orgiitsel
Sessizlik Olceginin ‘Korumaci Sessizlik’ alt-6lcegi ile Ruhsal Liderlik Olceginin
Anlam’ alt-Olcegi [r=.15] arasinda pozitif yonde anlaml iligskiler saptanmuistir.
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Okulun Akademik Basarisina Iliskin Coklu Regresyon Bulgulart

Okul Kiiltiirii Olgegi alt-lgeklerinin okullarin akademik basarini ifade eden
YGS ve LYS puan ortalamalarini yordama diizeyleri ¢oklu regresyon katsayistyla
incelenmistir (Tablo 4). Sonuglar Okul Kiiltiirii Olceginin alt-6lceklerinin okulun
YGS ve LYS puan ortalamalarini anlamli olarak yordadigini ve Okul Kiiltiirii Ol-
¢eginin alt-6l¢eklerinin hem YGS puanindan degisimin (R=.26, R°=.07, F=7.84,
p<.01) hem de LYS puanindan degisimin %7’ini (R=.26, R*=.07, F=7.83,p<.01)
aciklayabildigini gostermistir.

Regresyon katsayilarinin anlamliligina iliskin sonuglar incelendiginde ‘Bii-
rokratik Kiiltiir’ ve ‘Gorev Kiiltiiri” alt-6lcekleri okulun YGS puani tizerinde
anlamli bir yordayici oldugu goriilmekte olup, ‘Biirokratik Kiiltiir’ YGS puan
varsayisinin %15’ini; ‘Gorev Kiltiirti’ ise okulun YGS puan varsayisinin %22’sini
aciklamaktadir. Benzer sekilde ‘Biirokratik Kiltir ve Gorev Kiltird’ alt-
Olceklerinin okulun LYS puani iizerinde anlamli bir yordayicisidir. ‘Biirokratik
Kiiltiir’ okulun LYS puan varsayisinin %15’ini; ‘Gorev Kiiltiirii” okulun LYS puan
varsayisinin %20’sini aciklamaktadir.

Tablo 4
Orgiit kiiltiirii Olgegi Alt-Olgekleri ile Okulun YGS ve LYS Puan arasindaki Cok
Degiskenli Regresyon Matrisi

Okulun YGS Puan Okulun LYS Puani

Degiskenler

B SHB B t p| B SHB B t p
Sabit 161.04 27.36 588 .00 | 18823 21.73 8.66 .00
1- Destek 1315 820 .13 160 .11 |1213 651 .15 186 .06
Kiltaru
2- Basan 21199 790 -12 -152 .13 1979 628 -13 -1.56 .12
Kaltira
3-Birokratik 1555 545 15 316 00 |-1373 433 -15 317 .00
Kultur
4- Gorev 2624 644 22 407 00 [1946 511 20 3.80 .00
Kiultira

R=.26, R2=.07, F=7.84, p<.01 | R=.26, R2=.07, F=7.83, p<.01

Orgiitsel Sessizlik Olcegi alt-dlceklerinin okullarin akademik basarini ifade
eden YGS ve LYS puan ortalamalarmi yordama diizeyleri ¢oklu regresyon
katsayisiyla incelenmistir (Tablo 5). Sonuglar Orgiitsel Sessizlik Olgeginin
alt-Olceklerinin okulun YGS ve LYS puan ortalamalarini anlaml olarak
yordamadigini géstermistir (p>0.5).

38



Tablo 5

Orgiitsel Sessizlik Olgegi Alt-Olgekleri ile Okulun YGS ve LYS Puan arasindaki
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Cok Degiskenli Regresyon Matrisi

) Okulun YGS Puamn Okulun LYS Puant
Degiskenler

B SHB B t p B SHB B t P
Sabit 222.88 15.72 14.18 .00 |236.57 12.49 18.94 .00
1- Kabullenici  -12.42 6.02 -.14 -2.06 .04 |-954 479 -14 -199 .04
Sessizlik
2- Korunmact  4.85 6.12 .06 .79 43 1341 48 .05 .70 A48
Sessizlik
3- Korumaci 3.43 510 .03 .67 S0 | 2.84 405 .04 .70 A48
Sessizlik

R=.11, R2=.01, F=1.70, p>.05

R=.10, R2=.01, F=1.63, p>.05

Ruhsal Liderlik Olcegi alt-dlceklerinin okullarin akademik basarmi ifa-
de eden YGS ve LYS puan ortalamalarini yordama diizeyleri ¢oklu regresyon
katsayisiyla incelenmistir (Tablo 6). Sonuglar Ruhsal Liderlik Olgeginin alt-
6l¢eklerinin okulun YGS ve LYS puan ortalamalarini anlamli olarak yordamadi-
g1 gostermistir (p>0.5).

Tablo 6

Ruhsal Liderlik Olgegi Alt-Olgekleri ile Okulun YGS ve LYS Puan arasindaki Cok
Degiskenli Regresyon Matrisi

) Okulun YGS Puant Okulun LYS Puam
Degiskenler
B SHB B t P B SHB B t P

Sabit 185.61 24.81 7.48 .00 |205.64 19.70 10.44 .00
1-Vizyon 9.23 521 11 177 .08 |748 414 12 180 .07
2-Umut/Caba -11.51 870 -11 -1.32 .18 [-880 691 -11 -1.27 .20
3-Ozveri/ 12,69 7.60 .15 1.67 .10 [1052 6.03 .16 1.74 .08

Fedakarlik

Sevgisi
4-Anlam 2.17 788 .02 27 .78 |228 626 .02 .36 72
5-Uyelik- Aitlik  -7.46 804 -09 -93 .35 [-6.71 639 -10 -1.05 .29
6-Ruhsal Yagam -4.07 695 -04 -59 56 |-431 551 -05 -78 .43
7-Kurumsal 334 7.82 -04 -43 .67 |-1.85 620 -03 -30 .77

Baglhilik
8-Verimlilik 1137 615 12 185 .06 (845 488 .11 173 .08
9-Yasamsal -1.34 505 -02 -27 .79 |-47 401 -01 -12 91

Memnuniyet

R=.17,R2=.03, F=1.50, p>.05

R=.17,R2=.03, F=1.52, p>.05
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Yol Analizi Bulgular

Arastirmada teorik modelin olusturulmasindan sonra ruhsal liderlik,
orgit kulttrd, orgiitsel sessizlik ve okulun akademik basarist arasindaki iligkiyi
yansitan kabul edilebilir, bagimsiz bir yapisal esitlik modeli model i¢in gdzlenen
ve gizil degigskenlerin toplam modele es zamanl katkisinin uyum iyiligi indeksleri
incelenmistir (Tablo 7). Teorik modelin uyum iyiligi; RMSEA, GFI, AGFI, CFI,
%2 ve x2/df orani olarak belirlenmistir. Calismada RMSEA katsayisinin .07, GFI
katsayisinin .93, AGFT katsayisinin .91, CFI katsayisinin .91 ve x2/df oraninin ise
1.33 oldugu goriildi. Katsayilar teorik modelin, saptanan veriye uygun oldugunu
gostermistir (Hair, Ringle ve Sarstedt, 2010; Kline, 2015; Joreskog ve Sérbom,
2001).

Tablo 7
Uyum lyiligi Parametreleri

Uyum Parametresi Katsay1
RMSEA .07
GFI .93
AGFI 91

CFI1 91

df 268

x> 357.52
x%/df 1.33

Rubhsal liderligin, orgiit kiltiirt ve orgiitsel sessizlige; orgut kiiltiri ve or-
giitsel sessizligin ise okullarin akademik basarini ifade eden YGS ve LYS puan
ortalamalarini etkileri yol analizi katsayisiyla incelenmistir (Tablo 8). Sonuclar
ruhsal liderligin Orgiit kiiltiiriine .78 pozitif yonde anlamli etkisinin oldugunu, an-
cak oOrgiitsel sessizlige etkisinin olmadigini gostermistir. Ayrica orgiit kiiltiiriiniin
okulun YGS bagar1 ortalamasina .11 pozitif; okulun LYS basar1 ortalamasina ise
*.03 negatif yonde anlamli etkisinin oldugunu, ancak orgiitsel sessizlige etkisinin
olmadigini gostermistir. Ek olarak orgiitsel sessizligin okulun akademik basarisi-
na anlamli etkisi yoktur.
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Tablo 8
Yol Katsayilan, Anlamlilik ve Belirlilik Katsayilar

A Orgiitsel YGS[?] LYS[?]

9
- gr;g‘lgalf‘:tluf“ Pl Sessizlik[7] Yol Yol

Degiskenler © sayis Yol Katsayis1 Katsayist  Katsayisi

t ? t ¢ t ? t ?
1-Ruhsal Liderlik [?]  17.18  .78* 71 -06 - - - -
2-Orgiit Kiiltiiri [?] - - -12 -01 234 .11* 2.08 -.03*
3-Orgiitsel Sessizlik [?] - - - - -73  -04 -053 -.03
* p<.05

Tartisma

Bu aragtirmada lise 0gretmenlerinin miidiirlerinin ruhsal liderlik davranigla-
11, Orglt kiiltiiri, orgiitsel sessizlikler algilariyla okul akademik basarisi arasinda-
ki iligkiler test edilmistir. Arastirma sonuglari ruhsal liderlik ile orgiit kiiltiirii ve
okulun akademik bagaris1 arasinda pozitif anlamig korelasyon, orgiit kiiltiirii ile
orgiitsel sessizlik arasinda negatif anlaml korelasyon oldugu gostermistir.

Arastirma kapsaminda gelistirilen teorik modelde, ruhsal liderligin Orgiit
kiltiiri ve orgiitsel sessizligi; Orgiit kiiltiiriintin orgiitsel sessizligi ve okulun aka-
demik basarisini; Orgiitsel sessizligin ise okulun akademik basarisini etkiledigi
varsayillmistir. Teorik modeldeki Ortiik degiskenlerin aralarindaki nedensel ilis-
kileri belirlemek icin yol analizi tercih edilmistir. Yol analizi sonuclari, teorik
modele iligkin uyum iyiligi indekslerinin yeterli oldugu ve teorik modelin kabul
edilebilir olugunu; ruhsal liderlik, orgiit kiiltiiri, orgiitsel sessizlik ve okulun aka-
demik basaris1 etkilesim modelinin olusturulabilecegi gdstermistir.

Arastirmanin teorik 6l¢tim modelinin ilki ruhsal liderlige aittir. Ruhsal liderlik
‘vizyon, umut/¢aba, 6zveri/fedakarlik sevgisi, anlam, iiyelik-aitlik, ruhsal yasam, ku-
rumsal bagllik, verimlilik ve yasamsal memnuniyet’ olmak iizere dokuz gozlenen
degiskenden olusmaktadir. Bu alt-Glgekler arasinda ‘Kurumsal Baglilik® (A yx:.89)
alt-lcegi, ruhsal liderligin en 6nemli belirleyicisidir. Bu bulgu Bozkus ve Giindiiz
(2016); Chen ve Li (2013); Fry (2003); Fry, Hannah, Noel ve Walumbwa (2011); Fry
ve Slocum (2008); Fry, Vitucci ve Cedillo (2005) ve Polat (2011) tarafindan yapilan
aragtirma sonuglartyla tutarlidir. Bu sonug okullarin saglikli isleyen orgiitler olmasin-
da 6gretmenlerin okula gdsterdigi bagliligin, okul miidiirlerinin 6gretmenlerin ruhsal
ve psikolojik ihtiyaclarini karsilamasiyla miimkiin oldugunu gostermektedir.

Ikinci 6l¢iim modeli orgiit kiiltiiriine aittir. Orgiit kiiltiirii ‘destek kiiltiirii, basar1
kiiltiirti, burokratik kiiltiir ve gorev kiiltiirii’ olmak tizere dort gézlenen degiskenden
olusmaktadir. Bu alt-6lgekler arasinda ‘Destek Kiiltiiri’ ()»yx=.91) alt olgegi, orgiit
kiiltiriiniin en 6nemli belirleyicisidir. Terzi’nin (2005) ilkdgretim okullaridaki kiiltii-
rel yapinin belirlenmesine yonelik ¢alismasinda destek kiiltiirtiniin okullarda en diisiik
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seviyede yer aldigini saptamistir. Benzer olarak Terzi (1999) ve Ipek (1999) liselerde
de destek kiiltiiriniin en diisiik diizeyde oldugunu sdylemistir. Bu sonugtan hareketle
yapilan ¢alismalarda okullarda destek kiiltliriiniin diisiik seviyede tespit edilmesine
ragmen ogretmenler, okul yoneticileri ve diger okul ¢alisanlari arasindaki karsilikli
giiven ve baglilik, okullarda 6rgiit kiiltiiriiniin varliginin en 6nemli gostergesidir.

Ugiincii 6lgiim modeli drgiitsel sessizlige aittir. Orgiitsel sessizlik ‘kabullenici
sessizlik, korunmaci sessizlik ve korumaci sessizlik’ olmak iizere ii¢ gozlenen
degiskenden olusmaktadir. Bu alt-6lgekler arasinda ‘Korunmaci Sessizlik’ (7\.;‘:.94)
alt-Olgegi, orgiitsel sessizliklerinin en 6nemli belirleyicisidir. Morrison ve Milliken
(2000) korunmaci sessizligin korku nedeniyle ortaya ¢iktigini vurgulamaktadir. Bu
durumda ulasilan sonu¢ Cakici’nin (2008) drgiitlerde calisanlarin sessiz kalmalariin
nedenlerini sorguladigt ¢aligsmasinda ¢alisanlarin ¢ogunlukla izolasyon ve iliskileri
zedeleme korkusuyla sessiz kaldiklari bulgusuyla benzerlik gdstermektedir. Bu sonug
ogretmenlerin okul miidiirlerinin tepkisinden ¢ekindikleri igin kisisel goriislerini
aciklayamadiklarinin gostergesi olarak degerlendirilebilir.

Arastirmanin son asamasinda ruhsal liderlik, orgut kiltiri, orgiitsel sessiz-
lik ve okulun akademik basarisi1 arasindaki etkilesim yol analiziyle test edilmistir.
Aragtirmanin bu agsamasinda saptanan bulgular asagidaki sekilde 6zetlenebilir:

*  Ruhsal liderlik orgiit kiiltiirtinii pozitif etkilemektedir.
*  Ruhsal liderligin orgiitsel sessizlige etkisi yoktur.

¢ Orgiit kiiltiirii okullun akademik basarisimi ifade deden YGS puan or-
talamalari pozitif; LYS puan ortalamalari negatif etkilemektedir.

+  Orgiit kiiltiiriiniin 6rgiitsel sessizlige etkisi yoktur.
»  Orgiitsel sessizligin okulun akademik basarisina etkisi yoktur.

Arastirma modelin en giiclii dogrudan etki ruhsal liderligin orgiit kiltiri
etkisidir. Saptanan bu bulgu, Karadag (2009) tarafindan saptanan ‘okul miidiirle-
rinin ruhsal liderlik davraniglarinin, 6rgiit kiiltiiriiniin olugsma siirecini etkiledigi’
bulgusuyla 6rtiismektedir. Ayrica Fry, Matherly ve Quimet (2010) calismalarinda
ruhsal liderligin Orgiitsel vizyonu ve orgiit kiiltiirtinti gelistirdigini belirtmistir.
Benzer bir ¢calismada ruhsal liderlerin ¢alisanlarin iiretkenligini ve birbirine bag-
liligin1 arttirmak icin adanmighk degerlerine dayal orgiitsel bir kiiltiir saglamasi
gerektigi saptanmustir (Fry ve Matherly, 2006). Ampirik ¢alismalarin yani sira
Markow ve Klenke (2005) orgiitlerde ruhsallik, orgiit kiiltiiriine yerlesmis du-
rumda oldugu icin ruhsal liderler orgiit kiiltiiriiniin olusmasinda oldukca etkili
olugunu belirtmekte ve literatiirde ruhsal liderligin 6rgiit kiiltiiriine etkisini aras-
tiran ¢aligmalarin yetersiz oldugunu ifade etmektedir.

Arastirmada saptanan diger bir etki de orgiit kiiltiiriiniin okulun akademik
basarisina etkisidir. Aragtirmada okulun basarist YGS ve LYS puan ortalamalar1
seklinde iki gozlenen degisken tarafindan temsil edildigi icin Orgiit kiiltiiriiniin
iki degisken iizerinde ayr1 ayr etkileri incelenmistir. Veriler orgiit kiiltiiriiniin
YGS ortalamasin pozitif; LYS ortalamasina ise negatif etkisini gostermistir. Gic-
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li orgiit kiltiiriine sahip okullarin iretkenlik, uyum ve esneklik agisindan etkili
olmalarinin yani sira (Cheng, 1993); okul basarisi iizerine de etkisi kaginilmaz-
dir (Hatchett, 2010). Okul basarist igin yiiksek ama ulasilabilir performans bek-
lentileri tastyan ve is birligine dayali 6grenme tekniklerine bagvuran bir orgiit
kiiltiriiniin olusturulmast gerektigini belirten Balci (2013), orgiit kiltiiriiniin
okul basarisina etkisini vurgulamaktadir. Hoy ve Miskel (2010) orgiit kiiltiiri
iizerine yapilan aragtirmalarin degerlendirmesi olarak etkin ve giicli kiiltiirlerle
giivene dayal kiiltiirlere sahip okullarin st diizey 6grenci basarist sagladigini
vurgulamustir. Karadag, Kilicoglu ve Yilmaz (2014) yaptiklart caligmada orgiit
kiiltiiriiniin bir sonucu olarak okul yoneticilerinin ve okulda calisan 6gretmen-
lerin ig birliginin, olumlu iletigiminin ve birbirleri arasindaki giivenin 6grenci
basarisina yansidiginmi belirtmiglerdir. Yine Kocyigit (2017) calismasinda Orgiit
kiiltiirtintin okul bagarisina etkisini meta-analiz yontemiyle degerlendirmis olup
orgiit kiltiri ile okul basarist arasinda pozitif iliski oldugu sonucuna ulasiimis-
tir. Okullarda 6gretmenlere deger veren, onlara saygt duyulan kiiltiirtin varlig:
ogretmenleri ve 6grencileri tatmin ederek 6grenci bagarisinin arttirilmasini sag-
lamaktadir (Yilmaz, 2014; Yilmaz ve Turan, 2015).

Orgiit kiiltiirii olusumunda temel paydaslar; yoneticiler, 6gretmenler ve
ogrencilerdir. Dolayisiyla paydaslarina orgiit kiiltiiriiniin olumlu ve olumsuz
sonugclarindan etkilenmeleri muhtemeldir. Orgiit kiiltiiriiniin okulun YGS orta-
lamasina pozitif etkisi; 6gretmenlerle okul yoneticileri arasindaki giivene, aka-
demik basar i¢in cabaya, 0gretmenlerin 6grencilerden gercekgi ve ytiksek per-
formans beklentisine dayali okul kiiltiirlerinin 6grenci basarisini olumlu yonde
etkilemesiyle aciklanabilir. Orgiit kiiltiiriiniin okulun LYS ortalamasina negatif
etkisi 6grenci bagsarisinin bireysel, orgiitsel, sinavlarin niteligi gibi bir¢ok faktor-
den etkilendigi diistiniiliirse, ulagilan bu sonucun sinavin niteligiyle aciklanabilir.
Tiirkiye’de 2010 yilindan itibaren iiniversiteye gecis sisteminde YGS (Yiiksek
Ogretime Gegis Smavi) ve LYS (Lisans Yerlestirme Sinavi) olmak iizere iki asa-
mal1 sinav uygulanmaktadir. YGS tiim 6grencilerin katildig bir baraj sinavi ola-
rak kabul edilmekte; LYS ise 6grencilerin lise egitiminde 6grenmis olduklari tim
konular1 kapsayan, soru sayisinin fazla oldugu ve tiim 6grencilerin katilmadigi bir
sinavdir (Cengiz ve Thtiyaroglu, 2012).

Arastirmada, orgut kiiltiirii ile Orgiitsel sessizlik; Orgiitsel sessizlik ile de
okulun akademik basarist arasinda anlamli korelasyon saptanmamustir. Morri-
son ve Milliken (2000) orgiitlerdeki kiiltiirel degerlerin, ¢alisanlarin fikirlerini
ve diistincelerini agiklamalarinin 6niinde bir engel teskil edebilecegini vurgu-
lamakta, Dyne ve digeri (2003) ¢alismalarinda orgiit kiiltiiriiniin ve baglamsal
normlarin orgit calisanlarinin sessizlikleri ile iligkili oldugunu ifade etmektedir.
Benzer sekilde Cakici (2008) orgiitlerde sessizligin nedenlerini sorguladig aras-
tirmasinda orgiit kiiltiriiniin etkili olabilecegini; Tiktag (2012) orgiit kiiltiird, or-
giitsel 6zdeslesme ve Orgiitsel sessizlik arasinda giiclii bir bagin varligini; Aktas
ve Simsek (2014) orgiitsel sessizligi bir iletisim sorunu olarak ifade ederek, drgiit
kiiltiirintin yansimasi olarak ortaya ¢iktigini; Karademir (2014) gii¢ kiiltiiri ile
caligsanin sessizlik davranigi arasinda pozitif; basari kiiltiiri, destek kiiltiirt ve hi-
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yerarsi kiiltiiri ile calisanin sessizlik davranigi arasinda ise negatif iligkiler sapta-
mustir. Ayrica Radmand ve Ardakani (2014) orgiitsel baghlik araciligiyla orgiit
kiiltiriintin orgiitsel sessizlik lizerinde etkili oldugunu; Acaray, Cekmecelioglu
ve Akturan (2015) calisanlarm orgiit kiiltiirii algilarinin arttikca, drgiitsel sessiz-
lik tutumlarinin azaldigi; Cavusoglu ve Kose (2016) orgiit kiltiiriiniin orgiitsel
sessizlik lizerinde etkisinin oldugunu; Sholekar ve Shoghi (2017) ise orgiit kiiltii-
riiniin orgiitsel sessizlik tizerine negatif etkinin oldugu sonucuna ulagmistir. Lite-
ratlirdeki calismalarda ortaya ¢ikarilan bu sonuclar, bu arastirmanin sonuclariyla
ortismemektedir. Ancak literatiirdeki caligmalar genel olarak Tiirkiye digt aras-
tirmalar veya egitim Orgiitleri disindaki calismalardir. Bu zithk Tirkiye’de orgiit
kiiltiirtintin genel olarak okulun yapisiyla iligkili olabildigi; okullarda yaganan
sessizligin ise 6gretmenlerin karakterlerinden, okul yonetiminin tutumlarindan
veya okuldaki tespit edilemeyen bir¢ok farkli nedenlerden kaynaklanabildigiyle
aciklanabilir.

Altin (2016) okullarda 6gretmenlerin sessiz kalmasinin okul basarisini da et-
kileyecegini dile getirmis; fikirlerini ve goriiglerini ifade edemeyen 6gretmenlerin
ogrencilerine de iyi bir drnek olmayacagini belirtmistir. Ancak bu aragtirma elde
edilen Orgiitsel sessizlik ile okulun akademik basarisi arasinda anlaml bir iligki-
nin tespit edilmemis olmasi, Altin’mn (2016) sonuglariyla tutarh degildir. Bu aras-
tirmada elde edilen sonug, 0gretmenlerin sessizliklerinin okul yonetimi ve diger
okul calisanlaryla iligkilerinden etkilendigi ve 6gretmenlerin bu durumlari sinifa
tasimadigmin gostergesi olabilir. Ogretmenlerin calistiklari okullardaki sorunlar
karsisinda sessiz kalmalari, okul yonetimi ve okul ¢alisanlariyla olan iligkilerinde
bu sorunlari dile getirmekte cekinme davraniglar1 gostermeleriyle iliskili oldugu
dustniilebilir. Ancak 6gretmenler okullarinda karsilastiklar: sorunlar karsisinda
sessiz kalsalar dahi, gerekli sekilde 6grenme-Ogretme etkinliklerini diizenleyip,
Ogretim programlarmin amaglarim 6grenci davraniglarina doniistiirmeyi hedef-
lemektedir. Bu nedenle 6gretmenlerin sessizlik davranislariin okulun akademik
basarisi iizerinde anlaml bir etki olusturmadig: sOylenebilir.

Smirhiliklar ve Gelecek Arastirmalar: Yonelik Oneriler

Bu arastirmada ruhsal liderlik, orgiit kiiltiirii ve okulun akademik basarisi
arasinda 6dnemli bir iligkilerin oldugu saptanmistir. Bu baglamda, ileri aragtirma-
lar icin teorik ve pratik alanlar i¢in Oneriler sunlardir:

e Arastirma tasariminin kesitsel niteligi, degiskenlere iligskinin daha de-
rinden anlagiimasini engellemistir. Bu nedenle, arastirma probleminin
daha kapsamli bir arastirmasi i¢in karma yontem yaklasimlar1 kullana-
rak boylamsal bir ¢aligma yiiriitmek faydali olabilir.

e Arastirma ruhsal liderligin orgiit kiltiirii; 6rgiit kiiltiiriintin ise okulun
akademik basari tizerinde 6nemli etkilerini gostermektedir. Ancak, bu
etkilerin nedensel oldugu anlamina gelmemektedir. Gelecekteki calig-
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malarda s6z konusu etkilerin nedensel olup olmadigini arastirmak icin
gercek deneysel tasarimlar kullanabilir.

e Sonug olarak denilebilir ki egitim ile okullarda 6grencilerin ahlaki, es-
tetik, entelektiiel, fiziksel, duygusal, sosyal ve ruhsal olmak tizere tiim
yonlerinin gelistirilmesi hedeflenmektedir (Vokey, 2001, s. 26). Okul-
larin hedeflerini gergeklestirmesi igin okul liderlerinin, 6grencilerin ve
O0gretmenlerin ruhsal boyutlarina 6nem vermesi gerekmektedir. Ruhsal
liderligin okullarda yayginlastirilmasi sadece okul yoneticileri ve 6gret-
menlerle gerceklestirilemez. Bu agidan egitimde politika yapicilar okul-
larda bazi doniisiim hareketlerinin gerceklestirilmesinde etkili goriil-
mektedir. Ruhsal liderligin okullarda benimsenmesine iligskin egitimde
politika yapicilar tarafindan diizenlemeler gerceklestirilerek 6grencile-
rin, 6gretmenlerin ve diger okul calisanlarinin ruhsal boyutlarini dikka-
te alan liderlik uygulamalar1 okullarda tegvik edilebilir.

Bu arastirma 6gretmenler (ayni okul kademesi diizeyinde) iizerinde yapil-
masi arastirmanin en 6nemli sinirhigidir. Ayrica, bir ilden veri toplanmis ve de-
gerlendirilmistir. Bu bakimdan, bulgularin genellestirilebilirligi sinirlidir. Arastir-
mada veriler 6z-raporlamayla toplanmis olup bu durum ortak yontem yanliligina
neden olmustur. Bu durum gozlenen korelasyonlarda yapay bir artisa yol agmis
olabilir. Bu sinirlama arastirmada tamamen ortadan kaldirilamamasina ragmen,
hatanin minimum seviyelere ¢ekilmeye calisilmistir. Bu nedenle verilerin toplan-
masi asamasinda gerekli onlemler alinmustir. Ilk olarak arastirma 24 farkl okul-
da yuritalmistir. Arastirmanin veri toplama asamasinda kullanilan 6l¢eklerin
gecerligi ve giivenirlikleri yeniden test edilmistir. Ikincisi, yiiz yiize goriismelerde
katilimcilara cevaplarin tamamen gizli tutulacagi ve kimseyle paylasilmayacagi
ifade edilmistir. Ugiincii olarak ise katilimcilara uygulanan anket formu, bagim-
siz degiskenlere iliskin maddeler, bagiml degiskenlere iliskin maddelerden dnce
yerlestirilerek diizenlenmistir (Karadag vd., 2015).
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