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Abstract

The aim of the research was to reveal the school management process during the COVID-19 pande-
mic. The research was designed on the basis of case study in qualitative research paradigm. Maximum
variation sampling was used in the study. As such, 15 school principals with various years of experien-
ce, serving at various school levels were included in the study. Data was obtained from a semi-structu-
red interview form with 11 items. Inductive analysis was utilized in data analysis. The primary finding
of the study was the precautions taken by school principals during the pandemic. These are physical
precautions, informative precautions, and productive precautions. Another finding was that school
principals made their best effort to fulfill their duties and responsibilities in-school, out of school,
and regarding their leadership roles. Lastly, school principals problems mainly revolved around two
groups: the resources of the school and students, and the decisions made, regarding educational and
instructional processes.
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Oz

COVID-19 pandemi siirecinin okul yonetim siireclerine yansimalarmin ¢ok boyutlu olarak in-
celendigi bu ¢alismada kesfedilmesi amaglanan durum COVID-19 doneminde okul yonetim sii-
regleridir. Arastirma nitel arastirma deseninde ve durum calismasi modelinde desenlenmistir.
Bu arastirmada, ¢alisma grubu maksimum cesitlilik 6rnekleme teknigi ile belirlenmistir. Arastir-
manin ¢alisma grubunu farkl 6gretim kademelerinde gorev yapan 15 okul miidiirii olusturmak-
tadir. Arastirmada, 11 sorudan olusan yari yapilandirilmig goriisme formuyla elde edilen veriler
kullanilmistir. Verilerin analizi siirecinde tiimevarimci analiz kullanmistir. Arastirma sonucunda
elde edilen bulgulardan ilki pandemi siirecinde okul miidiirlerinin aldiklar1 6nlemlerdir. Okul mii-
diirleri, pandemi siirecinde fiziki onlemler, bilgilendirici dnlemler, tiretime katilma onlemlerini
aldiklarini ifade etmislerdir. Okul miidiirleri, pandemi siirecindeki gorev ve sorumluluklarini okul
i¢i sorumluluklar, okul digt sorumluluklar ve liderlik rollerini yerine getirme seklinde ifade etmis-
lerdir. Ayrica okul miidiirlerinin pandemi siirecinde yasadiklari sorunlar, okulun ve 6grencilerin
uzaktan egitime erisim olanaklari ile egitim 6gretim siireclerine iliskin alinan kararlar seklinde iki
kategoride gruplandiriimigtir.
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Introduction

Human history has evolved through many events and sheds light on the
problems experienced today. The solution of the problems, disasters and pande-
mics encountered today is sought in past experiences. The process of finding a
solution to the COVID-19 pandemic requires a broader perspective than just rel-
ying on past experience. As in past pandemic examples, although the COVID-19
pandemic has affected the social structures of the countries in general, the size of
the negative impact that has emerged on a global scale is greater than in the past.
In this respect, it is necessary to approach the pandemic process from a global
perspective. Country cooperation in the process of dealing with the pandemic is
key to global success. One of the most important effects of the pandemic is the
uncertainty associated with the future. When this uncertainty can be overcome
in the face of the cessation of the production of many sectors, the closure of
workplaces, the inability of people to leave their homes for a long time, and the
interruption of education and training in schools has become the most sought-
after answer today (Schwab & Malleret, 2020; Zizek, 2020).

Coronavirus (COVID-19) spread all over the world within five months and
was labeled as a ‘pandemic’ by the World Health Organization in March 2020.
The COVID-19 pandemic has adversely affected the functioning of many pub-
lic institutions and private sector organizations around the world (WHO, 2020),
which has also led to a global review of all previously known problem solving pro-
cesses. One of the most important reasons for this is the fact that the precautions
previously taken locally have not been sufficient against this global-scale epide-
mic. First of all, most countries have had to take drastic measures to slow the
spread of the virus. One of the most vital of these measures was the suspension
of institutional activities. One of the institutions most affected by the pandemic
has been educational institutions. This emerging new type of disease caused the
closure of schools in all countries of the world and instructional processes were
suspended for a while. By the middle of April 2020, the total number of enrolled
students in the world, whose education was suspended had reached 1.57 billion
(UNESCO, 2020a).

With the spread of the new type of coronavirus disease (COVID-19), in
addition to many disruptions in social life, more than 160 countries have tempo-
rarily closed schools, the most strategic part of their education systems. The fact
that schools will be closed for a long time may cause not only learning loss for all
countries in the short term, but also losses in the human capital of countries and
reduced economic opportunities in the medium and long term (WORLDBANK,
2020).
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Almost all countries around the world have faced an unprecedented chal-
lenge in their education systems due to the public health work carried out to
prevent the spread of COVID-19. With the mandatory closure of the schools,
all countries are trying to implement alternative solutions with the cooperati-
on of both their private sector and public institutions in order not to interrupt
the educational processes. As such, schools and instructional methods are being
restructured. One of the common points of these efforts across all nations is the
effort to prevent the weakening of education systems by taking advantage of new
technologies to ensure the continuity of access to information and learning thro-
ugh distance education activities (UNESCO, 2020b; Zhao, 2020).

The uncertainty of the future also applies to educational institutions. The
management of uncertainty and efforts to develop educational institutions in a
future direction can only be effective by realizing a radical transformation by
using the technology resources and trained manpower instead of repeating what
has been done in the past. It is possible to initiate change and spread it to the
whole school by implementing educational leadership in schools. Unlike the tra-
ditional understanding of education, educational leadership in the knowledge
society represents the understanding of realizing difficult roles that they have
not performed before in the face of changing paradigms in order to achieve fu-
ture-based goals. In other words, educational leadership requires the ability to
display new perspectives that will meet the expectations of the society in the face
of changing conditions (Mackay & Bertaini, 2016; Robinson & Aronica, 2015).

Education management, which can be defined as the process of hiring edu-
cational organizations by coordinating human and material resources in line with
their objectives, including processes such as decision-making, planning, commu-
nication, organization, and evaluation, may also change in times of crisis. Des-
pite the turbulent and uncertain nature of the process of change, educational
organizations are expected to be prepared for this change and adapt to crisis
management. The effective management of sudden crises and the changes they
bring is necessary to achieve organizational goals, and the effectiveness of crisis
management processes and the importance of leadership activities in managing
these processes needs to be emphasized for organizations and stakeholders (Ay-
din, 2014; Erdogan, 2012; Razik & Swanson, 2010).

In a time of crisis, leaders must act quickly and with foresight, carefully eva-
luating options and outcomes (Netolicky, 2020). Crisis management is the basic
skill of a school principal during the pandemic process. In uncertain and uncom-
fortable times, an effective principal needs to do more than routine problem sol-
ving and occasional intervention in problems. During the pandemic, the principal
should be engaged in crisis management focused on support and cooperation
(Harris & Jones, 2020).
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Crisis Management

Crises are unforeseeable processes that threaten organizational goals and
values, and reasons for their existence (Sen, 2011). Crises are defined as the dif-
ficult and extraordinary situations that prevent the normal functions of an orga-
nization, community or individual, which usually occur suddenly, require imme-
diate solution, and need attention (Erkan, 1996, p.547). Kash and Darling (1998)
state that most of the crises develop suddenly and the symptoms of the crisis are
seen only after the crisis occurs. Crises that develop suddenly with symptoms
that can be noticed only after they emerge include events that can endanger the
safety and health of employees in the organization and the society (Pearson et
al., 1997).

However, the factors related to the external environment that make up the
crisis are those that occur outside of management and are not easy to control.
Organizational shortcomings and problems in managerial processes are among
the factors that cause crises in organizations (Pira & Sohodol, 2004). Problems
arising from the unpredictability of internal and external factors can lead to orga-
nizational crises. In the organizational context, crises can be defined as a test and
measure the coping capacity of the organization (Faulkner, 2001). Therefore,
crises are situations that pose challenges for managers and organizations in the
fulfillment of managerial and organizational functions regarding processes such
as information management and effective communication (Tutar, 2000). There-
fore, unusual developments such as sudden and unexpected unusual situations,
nuclear dangers, epidemic outbreaks that jeaopardize human health, terrorist
attacks, and other natural disasters are among the causes of the crisis (Aykag,
2001).

Crisis Management and Leadership

A review of the studies in the crisis management literature reveals some
common classifications. It is possible to formulate crisis management as 4R (Re-
duction, Readiness, Response, Recovery) with the abbreviation of the initials of
the words related to the classifications in the English literature. These stages,
consisting of Reduction, Readiness, Response and Recovery, are important in
the success of the crisis management process (Evans & Elphick, 2005; Jolly et
al.2014). According to Pearson and Mitroff (1993), crisis management consists of
five stages. These stages consist of five stages: (i) determining the crisis signals,
(ii) being prepared for the crisis or taking the necessary measures, (iii) limiting
the damage and controlling the losses that have occurred or may occur, (iv) re-
covery, and (v) learning.

Since leadership is very important in crisis management, the leaders’ conf-
rontation with the crisis is one of the crisis management variables. In times of cri-
sis, there are distrust and confusion and that these periods can be overcome with
successful and effective leadership. Leaders need to be visionary, and be able to
recruit the skills and human resources necessary to overcome the crisis (Heller &
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Hindle, 1998). Communication is a critical variable in crisis management. Com-
munication, leadership skills, decision-making mechanism, knowledge manage-
ment, working team, media use, stakeholders, and evaluation of perceptions are
important factors in crisis management (Klan, 2003).

The most important factor in increasing students’ success in learning pro-
cesses is school leadership (Leithwood & Day, 2008). In the information society,
school principals should take into account issues such as managing the physical
distance between school members, creating effective communication strategi-
es, motivating staff, and building trust (DasGupta, 2011). As instructional lea-
ders, principals are responsible for effective pedagogical practices, supporting
individuals to be successful and offering learning environments that will enable
students to learn. In the Covid-19 process, they are expected to fulfill these res-
ponsibilities using various web applications, platforms and technology (Pollock,
2020). The COVID-19 pandemic has dramatically changed leadership and lea-
dership practices. When principals manage their schools, they do this in a way
they have never imagined before. They lead parents, teachers and students from
their laptops. This remote leadership away from students and teachers is evi-
dently stressful and anxious (Harris, 2020).

Studies on leadership (Northouse, 2018), which is a process that involves
the integrity of interactions and relationships, show that the leadership of school
principals can be more effective with a clear vision, supporting the growth of
stakeholders, and improving the capacities of employees (Leithwood, Harris &
Hopkins 2020). The Covid-19 pandemic has led to the emergence of new practi-
ces and collaborations. For this reason, distributive and collaborative leadership
is very important in school management during the pandemic (Harris, 2020).
Distributed leadership has become the default leadership style in this current
crisis. School leaders at all levels need to focus on problems through distributed
leadership and establish their connections in this context (Azorin, Harris & Jo-
nes, 2020).

The research literature in Turkey on the COVID-19 pandemic period, de-
fined as a crisis, focuses on some important themes. These themes can be clas-
sified as follows: student views on distance education (Ekiz, 2020), policies of
the Ministry of National Education regarding the pandemic (Ozer, 2020a), stra-
tegies of universities for distance education during the pandemic (Dikmen and
Bahceci, 2020), production by the vocational and technical schools and streng-
thening vocational and technical education (Ozer, 2020b), specific instructional
approaches brought about by the pandemic (Kirmizigiil, 2020), the satisfaction
of undergraduate students regarding distance education practices (Monteneg-
ro & Yiicel, 2020), the psychological resilience of students during and after the
pandemic (Caykus & Caykus, 2020), and evaluation of distance education stu-
dies of various countries and universities (Telli & Altun, 2020). It is expected
that the COVID-19 will bring a new understanding of education and will require
different approaches in school management processes. In the axis of the new
education paradigm, the success and leadership characteristics of school admi-
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nistrators in management processes will also be of great importance, and it will
be indispensable for school principals to create collaborative school cultures and
establish connections between employees (Harris, 2020). Our literature review
revealed no research specifically focusing on school administrations during the
COVID-19 pandemic. Therefore, the need for the current study which examines
the impact of the COVID-19 pandemic on school management processes, emer-
ged. The study seeks answers to the following research questions:

1. What measures have been taken by school administrators to continue
their school management processes during the pandemic?

2. What kind of duties and responsibilities have been assumed by school
administrators during the pandemic?

3. What are the problems encountered in school management processes
during the pandemic?

Method

Research Design

The study was designed as a case study which follows the qualitative re-
search paradigm. Case studies in social sciences are employed to understand a
complex social phenomenon and current and real life events such as organizatio-
nal-managerial processes, international relations, and individual life cycles (Yin,
2003). Case study, which is used for a profound and holistic understanding of a
phenomenon, is also used when the context or the boundaries of situations are
not precisely known (Creswell, 2013). According to Patton (2015), the cases that
to be researched could be individuals, groups, programs, institutions, and cultu-
res. The case focused on by this study is school management processes during the
COVID-19 pandemic.

Study Group

The study group in this study was determined by using the maximum varia-
tion sampling technique. The purpose of this sampling technique is to reflect the
diversity of people who are a party to a certain problem at the maximum level
and to try to reveal whether there are some common phenomena in this diversity
(Yildirim & Simsek, 2016, p.119). Maximum variation sampling, which is used to
identify important common patterns by revealing different variations (Glesne,
2016), is one of the purposeful sampling methods. Accordingly, school principals
with different years of experience and working at different educational levels at
schools affiliated with Eskisehir Directorate of National Education were inclu-
ded in the research. The study group consists of 15 school principals working at
different levels of education. The participants were anonymized by using codes
instead of their real names. The characteristics of the study group are shown in
Table 1.
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Table 1.
Characteristics of the study group
Participant Gender  School Type Experience Interview Duration
(Year)

P1 Female  Pre-school 12 34.38
P2 Female  Primary school 8 41.21
P3 Female  High school 19 31.22
P4 Female  Pre-school 11 31.29
P5 Male Primary school 6 39.36
Po Male Secondary school 3 44.39
P7 Male Primary school 5 49.06
P8 Male Primary school 15 41.22
P9 Male Vocational High School 21 51.43
P10 Female  Secondary school 9 46.06
P11 Male Vocational High School 18 75.52
P12 Male Primary school 2 54.22
P13 Male Secondary school 13 26.32
P14 Male High school 21 29.03
P15 Male Pre-school 7 33.53

Data Collection Tool

The data were obtained by using a semi-structured interview form. The
most widely used and most useful interview technique in scientific research is
semi-structured interviews (Packer, 2011). Semi-structured interviews are usu-
ally carried out with predetermined open-ended questions and questions that
suddenly arise during the dialogue between the interviewer and the participant
(DiCicco-Bloom & Crabtree, 2006, p.315). The questions of the semi-structured
interview are determined in advance according to the aims of the research, and
the questions that arise as a result of the dialogues also bring flexibility to the
interview. In line with the purpose of the current study, 16 interview questions
were prepared and expert opinions on these questions were obtained from five
field experts. Based on the expert opinions, three questions were removed from
the form on the grounds that it would not be suitable roject purpose of the study.
Semi-structured pilot interviews were conducted with two school principals by
employing the 13-question interview form. The piloting revealed some difficul-
ties in understanding and answering two of the questions, which were removed
from the form, and thus yielded the final interview form with 11 questions.
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Data Collection

The data were collected using the interview technique, which is the data
collection technique for qualitative research. After obtaining the institutional re-
view board (IRB) approval from Anadolu University with the number 54380210-
050.99-E.38108, dated 15.06.2020, and expert opinion on the data collection tool
was obtained and pilot interviews were conducted prior to starting the data col-
lection process. Based on the expert opinions and pilot interviews, the necessary
revisions were made, and the data were obtained with semi-structured interviews
in the 2019-2020 academic year. Following the social distance rule and wearing
a mask, the researchers conducted the interviews face-to-face at the schools by
making an appointment with the school principals. After providing detailed in-
formation about the study, an informed consent form was given to the school
principals and their voluntary participation was obtained. With the approval of
the school principals, the interviews were digitally audio-recorded to prevent any
data loss.

Data Analysis

In the early stages of the data analysis process, approximately 10.5 hours
of audio recording obtained in the interviews with 15 principals was transcribed
by the researchers and converted into texts. The data were inductively analyzed.
In an inductive analysis, the themes and models are explored from within the
dataset, and it is not based on any pre-determined themes (Patton, 2002, p. 453).
The researchers analyzed the data together. During the analysis of the data, the
records that were converted into texts were listened to again by confirming the
match between the text and the records, typos were corrected, and the researc-
hers’ familiarity with the data was increased. Afterwards, the text data were read
over and over again and short notes were taken to grasp the holistic meaning
of the text. Later, during the analysis of the data, codes were drawn from the
expressions in the text. In the second stage, the codes were reviewed by the re-
searchers and the codes considered to be related were grouped under the same
category. In the final stage, the themes formed by the categories were reached by
considering the interconnections among them. The themes and categories are ta-
bulated and supported with direct quotes from the collected dataset. The school
principals are randomly coded with a code between P1 and P15.

Validity and Reliability

The validity and reliability of studies with different designs, different as-
sumptions, and different research questions depend on the way the data are col-
lected, analyzed, interpreted, and conceptualized (Merriam, 2009, p.210). Qua-
litative research employs the aspects of dependability, transferability, credibility
and confirmability to ensure trustworthiness (Lincoln & Guba, 1985, pp.289-
331). In the present study, credibility is one of the trustworthiness criterion used.
Whether the researchers’ comments on the subject under investigation match
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the truth or not is related to credibility (Lincoln & Guba, 1985, p. 296). Thus,
credibility needs to be built among those providing the research data (Erlandson
et al., 1993). Therefore, the process of collecting data in the study continued
until it reached saturation, in other words, the data started to become repeti-
tive. The researchers, who transcribed and textualized the interviews, had the
principals participating in the study read and approve the transcripts, to make
sure the statements were accurate. Then, credibility was increased by referring to
the opinion of an external researcher as a peer reviewer so that the researchers
could explore the data objectively and to roject interpretations more understan-
dable. Another trustworthiness criterion used in the research is transferability.
The transferability, which is also expressed as the generalizability of qualitative
research, is ensured through detailed descriptions and purposeful sampling (Lin-
coln & Guba, 1985; Erlandson et al., 1993). In this study, processes such as the
collection and analysis of the data and preparing the data collection tool were
described in detail, and the themes and categories revealed by the analysis were
supported with direct quotations to enable generalizations. In addition, maxi-
mum variation sampling, a purposeful sampling method, was used in order to
ensure the transferability of context-specific patterns from different groups in
the study, and the data were collected from school principals working in vari-
ous school types. Dependability, or in other words, replicability or consistency
in qualitative research, is a reliability indicator that gives the reader the imp-
ression that similar results can be obtained if the research is repeated in similar
situations (Erlandson et al., 1993 p.33). Since conducting checks is one of the
recommended strategies to ensure consistency in qualitative research (Lincoln
& Guba, 1985, p.317), the process of data analysis in this study was checked and
the consistency of the obtained results with the dataset was examined by another
researcher from the Department of Educational Administration who have exten-
sive experience in publishing qualitative research.

The Role of the Researcher

In qualitative research, the perspective and competencies of the researcher
are considered very important, as they may lead to the development of biases
and assumptions towards the research, and researchers are expected to be aware
of their personal approach to the problem and to conduct the process indepen-
dently of their personal convictions (Creswell, 2005). The theoretical framework
constructed regarding the research is thus viewed as important. The current study
was conducted by two academics with doctoral degrees in the field of educational
administration. However, school management and crisis management are the
researchers’ fields of study. During the research process carried out in schools,
the researchers conducted the study based on theoretical foundations. The fact
that the researchers had delivered lectures and seminars on school management
and crisis management enabled the researchers to distinguish their own personal
approaches from the theoretical approach, and thus ‘bracketing’ themselves.
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Results

The first set of results revealed by the analysis of the data regards the me-
asures taken by school principals during the pandemic. School principals focus
on physical measures, informative measures, and measures to and productive
measures. The categories and codes regarding the measures taken are shown in
Table 2.

Table 2.
Measures Taken by School Principals in the Pandemic

Theme: Measures Taken

Sub theme Codes

Handrail and door handle cleaning

Physical Measures Disinfectant vending machines

Surface cleaning

Applied training

Informative Measures Posters

Notices

Visor
Mask

Productive Measures —
Disinfectant

Medical waste bin

The economic, technological and physical facilities of the school play an im-
portant role in their capacities regarding the measures that can be taken. While
kindergartens, which can receive monthly payments from parents, do not have
donation problems due to their location in neighborhoods with a good socio-eco-
nomic background, and high schools with sufficient budgets or vocational high
schools with revolving funds that can transform their production into income
are able to manage the precautionary processes more easily, the primary and
secondary schools with limited opportunities are observed to be much more de-
pendent on the provincial directorates of national education and municipalities,
especially in their physical precautionary processes. School administrators state
that the pandemic is something new roject, and like everyone else, this new phe-
nomenon shocked them at first, but they started to think about what they could
do more calmly right after, and they implemented the measures by considering
the recommendations of the Ministry of National Education and the Scientific
Committee. Even though the instructions by the central and provincial orga-
nizations are followed, the measures taken by school principals regarding the
pandemic can be categorized as physical measures, informative measures, and
productive measures. The school principals make sense of the physical measures
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on economic basis. Schools that did not experience economic difficulties purc-
hased disinfection services that provide long-term protection from rojectnal cle-
aning companies, while the schools with economic difficulties had to wait roject
support of the National Education Directorates and Municipalities, and tried to
ensure the disinfection processes of the school with the chemicals available to
them. Although the limited number of cleaning staff in schools was as one of the
limitations on taking physical precautions, the available staff was provided the
necessary equipment, who cleaned surfaces and disinfected places with inten-
se hand contact such as door handles and handrails, with an attempt to ensure
hygienic conditions. Physical measures taken by school principals are as follows:

“We bought a (disinfectant) machine. We bought our disinfectant. Our school
is a school that does not have any financial problems. We are very grateful
that our parents donate to us. We assigned one of our staff to take care (of the
hygiene). We bought everything necessary, including his overalls. And we had
the school cleaned every Friday. Anyway, our provincial and district national
education directorate asked us to do this, and of course, thankfully they also
supported it. They sent us disinfectants and disinfectant vending machines”
(P10).

“Instructions have already come from the Ministry of National Education.
First, they told us to clean schools by our own means. We purchased the disin-
fectant developed by Sabanct University against the SARS roje and used it. It
provides 3 months of protection. Of course, it is a costly thing, so schools that
could not afford to use this means cleaned their schools with bleach. But then
our Ministry gave us a lot of support.” (P12).

“Now I have this staff member. He comes from ISKUR (State Employment
Office), and we all know the (bad) conditions. We tried to get him overalls,
bleach, and disinfectants and had him clean and wipe the door handles and
handrails. I have no budget roject; the school has no income. Our school is
in a disadvantaged neighborhood, so I can’t employ staff. The cost of a staff
member is 4000-4500 TL. ... later, they came from the Municipality to spray
(disinfectant.)” (P5).

“We received support from the (local) municipality... Then, we bought our
disinfectant by our own means and disinfected the school thanks to an acqu-
aintance. But in the future, rojec need support when the school opens because
not every school has the same (enough) budget” (P2)

It is observed that in addition to the physical measures, school principals
also attach importance to information-based measures. It is clear that school
principals effectively use the school website and social media accounts roject in-
formation about both the pandemic and school measures. However, from the be-
ginning of the pandemic until the school was closed roject summer break, school
principals paid more attention to hygiene education through biology, science and
primary school teachers, and taught students about the importance of handwas-
hing and distancing, prepared posters on the subject, and hung them all over the
school. The principals’ views regarding the information-based measures taken
during the pandemic are as follows:
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“We talked to our teacher friends, we are thankful to them. Before the pande-
mic started, we made a prediction and with the support of our biology teachers,
we informed the students about hygiene and cleanliness. We always warned
them not to do things like practical jokes and to avoid contact with each ot-
her.” (P9)

“Our counseling service also worked very well. They prepared monthly bulle-
tins and informative animations. We have three guidance counselors. Online
parent meetings were held about violence against women and the pandemic.”
(P2)

“We prepared posters. We hung them all over the school. We kept sharing these
posters through the school’s social media accounts and website and provided
information.” (P13).

The school principals are observed also to act selflessly in order to participa-
te in production and take measures through the goods produced during the pan-
demic, which is a crisis period. Although productive measures are concentrated
in vocational high schools, it can be said that other schools also try to contribute
to production processes as much as they can, in the form of voluntary personnel
support. The principals have also taken productive measures as much as allowed
by the facilities of their schools, and have implemented the processes of mask,
visor and disinfectant production. By ensuring that the produced items are used
both in their own schools and in other state institutions, they have implemented
the productive measures during the pandemic. The principals have some diffi-
culties in terms of logistics in their production processes, and production cont-
ributes to the income of individuals during hardships by providing employment
opportunities. The principals’ views regarding the production-related measures
taken during the pandemic can be exemplified as follows:

“We immediately thought about whether we could make a surgical mask. Fin-
ding raw materials was difficult at first. It was difficult to find, the fabric, the
thread, the wire... some were of poor quality. We made nearly 250 thousand
masks. Our students in open vocational high schools, our friends in the auxi-
liary service staff at the school, teachers from another school and our parents
who were unemployed during the pandemic period worked. We provided some
sort of employment as well.” (P11)

“Throughout Turkey, nearly 150 schools have produced surgical masks and
N95 masks. Around 110 schools produced disinfectants. We produced floor
disinfectant and hand disinfectant. The disinfectant used in the LGS exam
was produced in our school.” (P11)

“We had a mask shortage problem in our school early in the pandemic and
got support from other vocational schools which were producing masks. It was
during this period that it became clear that the vocational high schools were
an asset at the national scale. We gathered friends and asked ourselves what
we could do and how we could support the fight against the disease. We have a
Biomedical department, wondered what kind of help we could provide and we
came to the following conclusion. Our school had 3 respirators available. We
decided that we could give them to hospitals. We wondered whether we could
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fix them in case they malfunctioned. As vocational high schools, we formed
volunteer groups and produced visors. We donated hundreds of visors to State
Hospitals, medical faculties, and rojec units. We even received a thank you
letter roject from the Rectorate of Osmangazi University.” (P9)

“We are not vocational high schools, but despite this, we organized our teac-
hers and produced medical waste bins. We directed some of our teachers to

schools that produce voluntarily.” (P3)

Another finding of the study is the duties and responsibilities of school ad-
ministrators during the COVID-19 pandemic. The duties and responsibilities of
school principals can be classified as in-school and out-of-school responsibilities
and leadership roles. The categories and codes regarding the duties and respon-
sibilities of the principals are shown in Table 3.

Table 3.

Duties and Responsibilities of School Principals in the Pandemic

Theme: Duties and Responsibilities

Subtheme

Codes

School duties and responsibilities

Coordination

Aids

Online roject management

Contact

Online presence

Management of teaching

Out of school duties and responsibilities

Anatolian tales

Industry and bus terminal inspection

Teachers singing for Turkey

Loyalty support groups

Table 3: Continues

Leadership roles

Team building

Presence of mind

Coordination

Being motivating

Quick decision making

Empathy

Technology leadership

The central organizational structure of the Ministry of National Education
determines the duties and responsibilities of school principals during the crisis
period, and this central decision mechanism is observed to be an important va-
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riable in the capacity of school principals to exhibit proactive behaviors during
crisis periods. School principals stated that they were waiting for the instructions
from the Ministry while fulfilling their duties and responsibilities during the pan-
demic. The duties and responsibilities in the pandemic process can be classified
as in-school, out-of-school duties and leadership roles. In times of crisis, when
the employees of education do not see each other and are not in the same en-
vironment, school principals emphasize the duty and responsibility of ensuring
communication and coordination. During the pandemic period when employees
work from their homes and try to make their education and training processes
sustainable, the emphasis of school principals on communication and coordina-
tion is very important. Whatsapp groups, Zoom, Microsoft Teams, mail groups,
SMS, school websites, and social media accounts are actively used to maintain
communication without interruption. The principals also paid great attention to
the planning and coordination of the courses and the management of instructio-
nal processes such as virtual exhibitions and online project management and tri-
ed to present an effective and efficient crisis management considering the means
and opportunities available to them. During the pandemic, it was a key concern
for the principals to sustain both instructional and educational activities. Some
of the school principals’ opinions about their in-school duties and responsibilities
during the pandemic are as follows:

“We tried to use a solid communication network. We used our website very
actively. When I posted some news on our website, I immediately posted the
link to the head of the PTA and our teachers. They sent it to the parents. The
news on the school website started to receive 300 clicks per day, and we have
280 students. Both the mother and the father check our website. My personal
mobile phone number is in my resume posted on our website. The commu-
nication channels are always open. My number is also on the window at the
entrance of the school.” (P5).

“For example, we had a virtual exhibition. For April 23 (National Sovereignity
Day), our teachers guided our students and shared their pictures in the form of
a virtual exhibition on our website.” (P8).

“Every particular day and week of ours has been celebrated and never missed.
We also have 12 e-Twining projects in our school. We completed our eco-scho-
ol project online and got awarded a flag. We completed our forestry project in
schools during the distance education period. We had a short film competition.
For example, social media is important to us. I set a goal (of 150 followers),
our number of followers is now around 800 on Instagram. This happened du-
ring the pandemic. We shared our events. We celebrated our 23rd of April (Na-
tional Holiday) with enthusiasm. Twitter, Facebook and all are available and
we use them actively. I personally manage the social media accounts.” (P2)

“.. Of course, we waited for the instructions of our Ministry in the first place.
Then we immediately created the communication chains. Believe me, I don’t
know how many Whatsapp groups we have. The whole group of teachers, gro-
ups of groups, parent-teacher group, class leaders’ group... We were able to
share everything immediately. For example, we sent our messages to the class
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heads, and they promptly sent them to all the other students in their classes.
Also, we sent thousands of SMS (during the pandemic) for informative pur-
poses.” (P11)

The school principals in the study supported their teachers in the manage-
ment of distance education processes, who stated that supporting teachers inc-
reased morale and motivation. Thus, considering it important to be with teac-
hers and students in online education environments, the principals preferred to
be present in the online education environment. Some statements of the school
principals on the subject are as follows:

“[ tried to click likes for teachers’ posts in EBA most of the time. You know,
just to say I'm here too, I'm aware of what’s going on. To be able to say we are
together.” (P15)

“For example, I was planning to do a live lesson. You know, there are certain
class hours, like the third grades would start at 8.15 and fourth grades would
start at 11.30. And I was ready to go at 7.45. I logged on, (sometimes) I could
not log on, kept working on it like this, we would be taking screenshot photos
or something. Day in day out, it went on just like this... But I think this is how
I am as a teacher, I cannot just sit down and watch a teacher. I have to be with
the teacher, I must make her feel that I am there for her. For example, there
were webinars, if the speaker was my teacher, I logged on first to make her feel
that I was there with her.” (P2)

“I tried to like every post by the teachers. So, I was there.” (P14)

“Our teacher friends also missed their students. All were well intentioned. And
the process was under our control. We constantly checked whether the lessons
were held or not. We asked them to share photos in their Whatsapp groups.
We tracked who attended and how many classes were attended on the EBA
system.” (P7)

It was observed that teachers did not make equal efforts in the EBA instruc-
tional processes. The school principals examined the online and offline distance
education practices of teachers as part of their responsibilities. While most of the
teachers made great efforts, some teachers were observed to seek ways to take
advantage of the loopholes in the new system. Therefore, the principals stated
that it was difficult to evaluate teachers’ performances in EBA, and stated that
developing objective evaluation methods for EBA would be very helpful. They
believed that the introduction of a fair award and evaluation mechanisms would
make the process even more efficient. Some statements of the school principals
on the subject are as follows:

“I constantly examined it. I have teachers who have worked hard and you
Jjust wondered how they managed that. I will share my satisfaction on this in
September. But I wish we could do something other than thanking them. We're
Jjust giving a document of appreciation that doesn’t really work for them. You
suggest the Ministry of National Education to award these teachers, but the
award process is not easy, it takes too long. We are good at punishment but
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we fall behind in rewarding. I have a few very good teachers, I wish we could
reward them.” (P4).

“There should be an objective performance evaluation for EBA. While most
teachers have good intentions, unfortunately some teachers logged into EBA
just to collect points and look active. Interacting in EBA, liking something, or
greeting students brings points to teachers.” (P10)

“Teacher performance assessment should be done in distance education pro-
cesses. This will separate the one who drives the truck and the one who gets it
stuck in the mud. For both students and teachers.” (P7)

Teachers also focused on raising in-kind and cash aids as part of their in-
school responsibilities, and sought ways to help students and parents. Some of
the principals tried to use their personal relationships in their daily life practices
for the benefit of their students and their families, while others did not want to
leave the needful families alone during the hard times and organized fund drives
for them. While trying to achieve these, they also considered the requirements
of the developments, conflicts, and social sensitivities regarding the agenda, and
tried to act in a way that would not allow for misunderstanding. The principals
viewed identifying the families in need and meeting their needs as part of their
duties and responsibilities. Some statements of the school principals on the sub-
ject are as follows:

“For example, while shopping, I overheard a tradesman in the bazaar had a
100 TL aid card prepared. I said, with some hesitation, that I was a principal,
and whether they would help our students who did not have the means. He
gave me 3 cards, God bless him. We delivered it to our students. So, I gave him
the visors prepared by our school, there were a few in the car, I thought maybe
that would show him that we are not fraudsters. This is how we are, in difficult
times we ask for things for our state, our nation, our students that we cannot
normally bring ourselves around to ask, and we are not ashamed of it.” (P9)

“Before and during the pandemic, we were collecting donations such as coats
and shoes from the philanthropists and giving them to students just like a sup-
port group. For example, there are 3 restaurants nearby, they provided food for
some of our students during this period. (P1)

“We planned an aid campaign. On the day we were about to announce it, the
‘We Are Enough for Us’ campaign was announced. We made the announce-
ment a week later to avoid any misunderstanding. We raised more than 57
thousand Turkish Liras and distributed them to the needy students. There were
financial aids as well as in-kind aids. We distributed it all to the needy.” (P11)

“We tried to create opportunities for students to do activities and make them
happy by sending small gifts such as paints, glues, pencils and scissors.” (P5).

The school principals were also assigned in non-school areas in line with the
demands of the district governorship and national education directorates. The
school principals were actively involved not only in the work of support groups
and industrial organizations, but also in extracurricular events such as “the Ana-
tolian Tales,” and “Teachers are Singing for Turkey” held for the enrichment of

1020



School Management During the Covid-19 Pandemic: A Qualitative Study

instructional practices. While some of the tasks undertaken by the school princi-
pals in out-of-school activities were on a voluntary basis, some assignments were
observed to have a political and ideological background. The duties undertaken
especially in the support groups had a political agenda, were organized by certain
trade union organizations and were exclusive to the members of these organiza-
tions. Since there may be an ulterior motive to take an advantageous position in
promotions using documents of appreciation of participation in such groups, the
school principals are concerned that such divisions may interrupt the collective
fight against the crisis. Some of the school principals’ opinions about their out-of-
school duties and responsibilities during the pandemic are as follows:

“I served in the provincial travel committee during the curfews. Every other
day, from 8 a.m. to 8 p.m. I was asked to serve there by the district governors-
hip. We adjusted the provincial exit permissions of the applicants.” (P15)

“We were already working for the Anatolian Tales project. We talked with mu-
sic teachers during the pandemic and organized them. We launched the Te-
achers Singing for Turkey project for our students staying at home during the
pandemic so that they could listen to songs. For this project, we first established
a Whatsapp group with the fine arts high school principals. Then we announ-
ced it through Facebook groups. Those who wanted to participate shot and
sent videos of themselves playing their instruments at home.” (P3)

“For example, I inspected 32 industrial establishments to check whether they
followed the rules or not. Were the governorship decisions followed? I also took
part in the Vefa support groups. We helped with delivery of the pensions of the
elderly, Sunday shopping, etc. But unfortunately, people had the impression
that those working in the Vefa support groups had a certain (political) opinion,
and those who had dissenting views were not included.” (P5)

“For the last week, a vice principal friend worked in the Vefa support groups.
However; this friend of ours had never come to school on the excuse that he
had a chronic illness. Of course, working in these support groups also includes
unions and documents such as thanks and appreciation. Who knows, maybe
he wants to become a principal in the future? We do not know how and for
what purpose someone who did not come to school because he had a chronic
illness was able to serve in the support groups (!) ”(P11)

“Nobody asked us if we would work in support groups. I do not know how
they were chosen, but they asked some friends belonging to the unions. I think
they will get points for that too. I do not think such divisions are appropriate
during periods when we need cooperation instead. In my opinion, these coo-
peration activities, which started with very good intentions, became smeared
(by politics) ”(P6).

The principals emphasized that school administrators have leadership res-
ponsibilities during a pandemic and that they should have some leadership cha-
racteristics. Further, they stressed that principals should behave calmly in such
crisis times and they should manage the decision-making processes without pa-
nic. They also underlined the necessity of concerted efforts using the available
resources in line with organizational purposes. The principals emphasized the

1021



Ceyhun Kavrayict & Eren Kesim

importance of empathy, motivation, team building, and rational decisions to
keep teachers’ and students’ morale high, and to prevent deviations from or-
ganizational goals, as well. They further highlighted the technology leadership
characteristics, such as social media management, online readiness, and online
project management, as the leadership characteristics that school administrators
should have in the pandemic. Some statements expressed by the principals about

their leadership roles during the pandemic are as follows:

The third and final finding of the study is the problems faced by school prin-
cipals during the COVID-19 pandemic and their recommendations regarding
these problems. The problems experienced by school principals can be categori-
zed as possibilities and decisions. The categories and codes related to the prob-

“Being calm... Calmness is very important. There is nothing that cannot be
done if you keep calm. If you suddenly panic, you can make mistakes and ca-
use harm to the school. It is the job of a school leader to stay calm and increase
teachers’ motivation in these processes.”(P1)

“The school leader needs to be determined, consistent and visionary. It was ob-
vious that it (the pandemic) would break out. We held a meeting at the MoNE.
But we worked very carefully so that teachers would not panic, without making
it too obvious. “ (P4).

“My main goal was to keep the motivation of the teachers and the students up.
As if would continue where we left off tomorrow”(P2)

After all, a good distribution of tasks and planning is required. It was neces-
sary to identify the financial resources we had in the most effective way, deter-
mine how to use the ones available to us, how to source those we did not have,
and to make calculations. We tried to do this as much as we could.”(P11)

lems experienced by the principals are shown in Table 4.

Table 4.
Problems of School Principals in the Pandemic

Theme: Problems

Subtheme Codes

School resources

Resources Student resources

EBA

Class hours

Decisions Pass-fail

Live lesson classes

The school principals discussed the problems they experienced during the
COVID-19 pandemic process based on the resources of the school and students
and the decisions taken and policies developed regarding the educational prac-
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tices. The principals participating in the study stated that they had problems in
school management during the pandemic. The limitations in the facilities/resour-
ces such as lack of funds and inadequate cleaning staff made school management
difficult during the pandemic. Some statements of the school principals on the
subject are as follows:

“We do not have an allowance from the ministry. We are an institution that
depends on dues. Naturally, we could not get any dues in the pandemic. For
example, we would have at least one staff member during the summer, but not
now. We employ one cook, one assistant cook, two cleaning staff on our own
budget. This does not cost little either. A staff member costs between 4,000 and
4,500. We could not pay those people in the pandemic. We have a little money,
we have just enough to manage until September.” (P15).

“I have no service staff, this is a big problem. We are trying to manage with per-
sonnel from ISKUR (National Employment Agency). I can’t hire them myself
either, that would cost me 4500 TL. The toilets of this school need to be clea-
ned during every recess.” (P12)

“Now, our kindergartens operate on monthly dues. Of course, when the scho-
ols are closed, we cannot ask for these dues. The donations stopped as well,
when the schools were closed. Oh, sometimes people come and ask if I need
something or if they could make a donation, but of course there are too few of
them now. We have had financial problems. Since our primary and secondary
schools do not have a budget allocated for them, we always have difficulties,
but it was extra hard in this period.” (P5).

Although the school principals made the necessary adaptations and impro-
vements later, another problem that they initially encountered was the problems
related to the Education Information Network (EBA). The principals stated that
they had problems in logging in to EBA and uploading courses, lacked online
meeting opportunities in EBA, and shifting the meetings to other platforms cre-
ated a security problem. The deficiencies in the internet infrastructure of schools
are also among the prominent problems under this category. Some statements of
the school principals on the subject are as follows:

“First of all, our Ministry has done a very good job in this period. However, it
can be said that we did not have the opportunity to hold a meeting on EBA. It
would be safer and better if EBA allowed virtual meetings. Some friends did
not think the programs like Zoom were very reliable, either.” (P7)

Although it was improved later, there were some problems in EBA access in
the early days. There were a large number of log-ins on EBA, and the system
went down when everyone entered. We planned the live lesson, but it took 3
hours to upload it. But then it improved and we started to log in immediately
(P5).

“First of all, we have to strengthen our infrastructure very quickly... We should
not rely on only one place. We must have alternatives. These are very impor-
tant things in managerial processes. We must have plan B and C. Apart from
that, internet infrastructure is very important. Not every school connection can
reach the speed required for EBA. This needs fixing.” (P14).
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The school principals also focus on student resources as part of the prob-
lems in school management processes. They state that the poverty of the students
creates obstacles in their access to computers, internet and even television and
this has a negative effect on the education process. However, the views of school
principals reveal that there are differences between private and public schools,
which leads to some inequalities. Some statements of the principals on the sub-
ject are as follows:

“Our friends in our principal groups shared the information that some of our
children did not have internet and television at home. They asked us whther
anyone had an extra TV in their house or something? We also had feedback
that the GB quota was insufficient, and then GSM operators stepped in. Of
course, I do not know to what extent those GBs were enough. “ (P5).

“We did not have students with internet and computer problems, but we heard
that there are students who did not have computers and internet in nearby
schools. We only received feedback from parents stating that internet bills inc-
reased during this period.”(P7)

“We are in the 21st century, in the age of technology and information, yes, but
we saw that we have children who do not have access to television. We rai-
sed money among teachers and bought a TV for two of our students’ homes.
Maybe by taking risks, our informatics teacher; vice principal and I went to the
houses and adjusted the frequency.”(P6).

“We did not have any problems as our school is in a good area, but I heard
from friends who are the principals of the schools in the suburbs. There are
students who did not have internet or television at home... We had friends who
went to their homes to make satellite connections.”(M10)

“..Because private schools fared bettwe in this situation. The lesson hours
were better adjusted and the daily working hours were longer.” (P7)

“Some private schools taught full time. Some children could not access EBA.
I know this because of my own daughter, we had difficulties. This created ine-
quality for the LGS exam.”(PI).

The school principals state that the problems they encounter in the school
management process also stem from the decisions taken and the implementation
of these decisions. They emphasize that the lack of live course practice in some
classes, not defining a course for teachers from each subject field, and basing
student assessment on the first semester grades cause problems in the education
processes. Further, they state that live class hours are sometimes too early or too
late, occasionally coincided with important times such as iftar (breaking of fast
for Muslims) time, negatively affecting the process. Some opinions of the school
principals regarding the decisions taken in the pandemic are as follows:

“We had a problem due to the type of school we are. Since we had too many
lessons, we couldn’t plan lessons for everyone. Therefore, it was not possible to
compare teachers over EBA.”(P11).

1024



School Management During the Covid-19 Pandemic: A Qualitative Study

“In terms of live lessons... Even if we had no live lessons for our 1% and 2d
graders, they tried to do it on different programs. After a while, as a result of se-
curity vulnerabilities, these were slightly reduced, of course. I wish we had live
lessons for our 1" and 2" graders in EBA because those kids need to see their
teacher, it is necessary for their motivation. Although homework was given,
students should have seen their teacher.” (P2)

“Due to the decisions taken, not every class could be taught live lessons. Due
to the possibilities, we could not find the chance to observe the first and second
graders and subject teachers often enough.” (P10)

“One of the biggest problems we faced was the announcement on May 1 that
students would not be evaluated. This suddenly stopped (students’) participa-
tion in the lessons. I wish it was announced later. Or some homework could
be assigned, like in universities. Or some grade could still have been given,
however low that grade might be.” (P11)

Discussion and Conclusion

In an environment of chaos, where uncertainty that may arise in times of cri-
sis, such as a pandemic, the reflexes of schools need to be developed and streng-
thened to adapt to new situations, which requires school principals to continuo-
usly improve their problem solving skills as leaders (Calik, Sezgin & Calik, 2013).
In this study, the impact of the COVID-19 pandemic on school management
processes were examined.

The first of the findings revealed as a result of the analysis of the data is re-
lated to the measures taken by school principals during the pandemic. Principals
focus on physical measures, informative measures, and measures to participate
in production during the pandemic. According to the findings, physical measu-
res taken by school principals involve surface cleaning, disinfectant automats,
handrail and door handle cleaning; the informative measures involve practical
training, posters and alerts; and the measures of manufacturing consist of mask,
disinfectant, visor and medical waste bin production. No previous study could be
identified in the literature that specifically focused on school principal opinions
regarding the measures they took during the pandemic.

Similar findings in the literature regarding the manufacturing activities car-
ried out within the scope of productive measures have been obtained by Ozer
(2020b) in which the production activities carried out in Vocational and Tech-
nical Education institutions during the pandemic period within the scope of the
2023 Education Vision. Ozer (2020b) found that in the process of combating the
coronavirus pandemic, approximately 10 million masks were produced by Voca-
tional and Technical Education institutions in a month, and the cleaning material
needs of the schools in the Turkish Education system were met by these instituti-
ons. The face masks and face protective shields needed were produced as a result
of research and development conducted by vocational and technical education
projects and presented to the service of healthcare professionals.
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The findings obtained regarding the measures taken by school principals du-
ring the pandemic are similar to the findings obtained by Karakus (2018). Exami-
ning the level of crisis management skills of school administrators, Karakug (2018)
found that school administrators took adequate measures in times of crisis.

According to the findings, school principals’ duties and responsibilities du-
ring the pandemic process are in-school, out-of-school, and leadership roles. In-
school duties and responsibilities taken by school principals were communicati-
on, coordination, teaching management, presence, online project management,
and assistance. Outside of school, they have fulfilled their duties and responsibi-
lities in the form of inspecting industrial bakeries and bus terminals, and serving
in support groups. School principals worked in support groups in the pandemic
period, as well as in support activities such as inspections of industrial organiza-
tions, and were involved in extracurricular events such as “the Anatolian Tales,”
“Teachers are telling Turkey” for the enrichment of instructional processes. This
finding shows that school principals undertake new duties and responsibilities
according to changing and developing conditions and situations in uncertainty
situations such as during the pandemic process. It should be emphasized that
school leadership practices have changed significantly due to COVID-19 (Harris
& Jones, 2020). In times of uncertain crisis, school leaders cannot continue the
leadership practices they have been accustomed to. In such times, leadership
means exploring different solutions to create new paths (Harris & Jones, 2020).
According to Bakioglu and Demiral (2013), this situation can be explained as
follows. School administrators point out that in cases of uncertainty, they exa-
mine not only the regulations, but also the legislation in other fields, and they
seek solutions by comparison, therefore, school administrators should have the
characteristics that a manager should have such as the ability to interpret the
legislation about what to do in situations of uncertainty (Bakioglu & Demiral,
2013). In times of crisis, the duties and responsibilities of the school principal
are complex and can change constantly. Principals need to reconceptualize their
teaching leadership roles in order to improve student learning. In order to imp-
lement distance education more effectively, school administrators need to create
a technology vision (Gonzales & Jackson, 2020). School leaders who set out with
the search for new solutions with this requirement should be ready to do every-
thing in their power for the development and learning of students, regardless of
the cost and degree of difficulty (Harris & Jones, 2020).

The duties and responsibilities undertaken by school principals regarding
leadership roles were found to be calmness, motivation, empathy, technology
leadership, rapid decision-making, team building and coordination. These fin-
dings are similar to the findings of the research conducted by Kizildeniz (2017),
Aksu (2009), Dos and Coémert (2012), Karakug (2018), Ulutag (2010) but differ
from the findings of the research conducted by Ayyiirek (2014). Analyzing the
management practices of school principals, an examining what type of activities
and practices successful school principals perform to achieve success, Kizildeniz
(2017) found that school principals succeed with their ability to produce soluti-
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ons and not being content with legislation in the face of situations and problems
and by improving their leadership characteristics of entrepreneurship, determi-
nation, training, positive communication, effective guidance, good planning, he-
althy control, successful crisis management, and risk taking. The study conduc-
ted by Aksu (2009) to determine the perceptions of teachers working in primary
schools regarding the level of visionary leadership and crisis management, and
whether these perceptions differ significantly by the variables determined, and
to reveal the relationships between teachers’ perceptions of visionary leadership
and their perceptions of crisis management, found that teachers’ and school prin-
cipals’ perceptions of visionary leadership and crisis management were positive
and correlated to a significant degree. Conducting a study to investigate how
crisis management should be structured by accounting for the causes of crises
in primary education institutions, Dos and Cémert (2012) found that the views
of school principals thought early intervention to the crisis, calm attitude and
behavior, sharing tasks, providing effective communication, and exhibiting an
objective approach were important. According to the findings of the study by
Karakus (2018), teachers stated that school administrators “mostly” use their
pre-crisis and post-crisis crisis management skills successfully, and fulfilled their
duties and responsibilities in boards such as “firefighting,” “violence action plan-
ning”, “school disaster and emergency management”. The findings also indicated
that school administrators think that they are mostly able to use their pre-crisis
and post-crisis management skills, duties and responsibilities. According to the
findings of the study conducted Ulutas (2010) to determine the perceptions of
school principals on transformational leadership and crisis management skills
as perceived by teachers teaching in primary education institutions the majority
of teachers and principals rated their crisis management and transformational
leadership skills as successful. Ayyiirek’s (2014), research conducted to deter-
mine teachers’ opinions on the crisis management skills of principals revealed
that the crisis caused by the 2011 earthquake in Van was not managed well in the
pre-schools, and primary and secondary schools of the city. Ayyiirek (2014) also
found that the urgent interventions that need to be implemented in all stages of
the crisis management process were mostly neglected. Ayyiirek (2014) further re-
ported that school administrators’ crisis management skills before and during the
earthquake were inadequate. Different from the findings of the aforementioned
research, Ozsezer (2014) found that teachers thought that school administrations
“sometimes” fulfilled their responsibilities regarding the whole crisis period, whi-
le principals thought that they “mostly” fulfilled their duties and responsibilities.

Based on the findings obtained in the current study, the problems experi-
enced by school principals during the COVID-19 pandemic can be grouped into
two categories as the opportunities available to the school and students and the
decisions made regarding the educational processes. As a problem experienced
by school principals, the school and student opportunities and EBA codes are
presented under the theme of opportunities; and under the theme of decisions,
the codes of ‘course hours’, ‘passing classes’ and ‘live classes’ were created.
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Regarding the school opportunities category, school principals emphasize
that the lack of budgeting for schools at all levels, the cuts in revenues such as
school donations, dues, student cafeteria, and parking lot charges limited the
school facilities and that there are problems in the management processes of
crises such as pandemics. Considering that ensuring the highest level of hygiene
is the top priority, they state that the number of maintanence staff in schools
should be increased during the pandemic. In some schools, the staff paid by the
school’s own revenues had to be dismissed due to the decrease in the school
budget and the lack of funds, and this led to a drop in employment. No study has
been encountered in the literature regarding school principals’ opinions about
the problems related to the school facilities (opportunities) during the pande-
mic. In the current uncertainty process, school principals are expected to work to
ensure the social and emotional well-being of teachers, students and employees
despite the problems experienced. In such crisis times, where school stakehol-
ders experience social isolation and profound uncertainty, school principals can
create opportunities for social cohesion through virtual platforms and contribute
to the improvement of the individual capacities of teachers, students and emplo-
yees through successful crisis management (Bagwell, 2020).

Similar findings regarding the problems faced by school administrators in
terms of personnel needs during crisis periods were reported by Ocak (2006).
Ocak (2006) found that school principals in secondary education institutions sta-
ted that almost all of the school principals requested staff from the Provincial
Directorate of National Education for school safety and hygiene, but received no
response to their requests.

Regarding student opportunities, principals express their satisfaction by fin-
ding positive efforts in distance education, but also draw attention to the exis-
tence of deficiencies and inequalities. In many ways, it can be argued that a CO-
VID-19 triggers inequalities in society and that people with less wealth in the
society are further affected (Harris & Jones, 2020). The principals participating
in the study approach the opportunity-related problems from the two sides of the
21st century education agenda. They draw attention to the fact that one side of
the education agenda has the requirements of 21st century skills such as innova-
tion, learning to learn, entrepreneurship, creativity, and so on, but the other side
has deprivations and inequalities. In light of these inequalities, the findings of the
present study suggest that policy makers need to place stronger focus on closing
the gaps in equality (Varela & Fedynich, 2020).

Access to computer, internet and even television is not the same and fair for
every student, and this inequality creates obstacles in meeting the educational
needs of students in a fair way. These findings are similar to those reported by
Cakin and Kiilek¢i Akyavuz (2020). Examining the problems faced by teachers
and the methods of motivating students during the distance education in the
COVID-19 pandemic period, Cakin and Kiilek¢i Akyavuz (2020) found that te-
achers are unable to monitor and track students, they lack sufficient materials at
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home, they are not sure of what students have actually learned, they did not en-
joy the online course, faced technological inadequacies, were unable to conduct
some activities remotely, received incomplete homework, were unable to identify
individual needs, found that their students were unable to adapt to online lear-
ning and had distractions at home, reported their students’ perception that they
would pass the class easily, and students’ being unable to learn new subjects. It
can be said that the results of this study are similar to the results of the studies
conducted abroad. Metcalfe and Perez (2020) found that many families do not
have internet access and collaborate with local internet providers. Similarly, Har-
ris (2020) states that during the COVID-19, every student’s opportunities are not
equal, and that some students have limited or no access to the internet, tablet,
etc. In addition, Harris (2020) states that private schools offer more intensive
curriculum and opportunities.

School principals state that one of the problems with EBA is that it does not
offer the opportunity to hold online meetings, and considering that applications
such as Zoom and Microsoft Teams may reveal security vulnerabilities, they think
that a software that offers a local and national online meeting opportunity can be
integrated into EBA. The principals who had occasional difficulties in logging in
and uploading to EBA think that the internet infrastructure of schools needs new
regulations. No similar study could be identified in the literature regarding the
findings obtained within the scope of the opinions about the problems related to
EBA by school principals during the period of pandemic.

The principals think that the decisions taken during the pandemic process
sometimes cause implementation problems. With regard to the live (synchrono-
us) classes, school principals felt restricted in their evaluation of the teachers’
educational performance, as some teachers were assigned lessons while some
were not. The principals stated that not having live lessons in some classes re-
duces the interaction between teachers and students and creates emotional gaps
especially in the first and second grade students. These findings are similar to
those reported by Cakin and Kiilekci Akyavuz (2020). Cakin and Kiilekci Ak-
yavuz (2020) found that teachers had communication problems stemming from
lack of feedback, inaccessible students, limited internet, not being able to teach
face-to-face, and the high number of students.

The findings suggest that announcing that no grading would be made during
the pandemic too early on by the ministry and conducting assessment by only re-
assigning the previous term grades reduced student interest in online courses and
responsibilities given through EBA. This finding also supports that of Cakin and
Kiilek¢i Akyavuz (2020) regarding the belief that the student will pass the grade.

Suggestions

Considering the measures taken by school principals during the pandemic,
it can be stated that among the physical, informative and production measures
taken, physical and informative measures within the school are extremely impor-
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tant for all students, teachers and employees. Therefore, by following a plan, the
compliance of the standards determined by the schools should be inspected we-
ekly by the audit teams, and all the material and personnel support that schools
need to continue the education in the schools that have passed the audits should
be provided through the national education directorates.

Reviewing the problems experienced by school principals during the CO-
VID-19 pandemic, the problems faced by the school principals regarding the
developed policies should be conveyed to the ministerial units through the nati-
onal education directorates, and policies should be determined in line with the
opinions and suggestions of the school principals so that the decisions taken at
the center are effectively put into local action. By establishing a central system
to identify the problems encountered regarding the facilities and opportunities
of the school, the materials, personnel and all the necessary needs of the schools
can be met through this central system.

When the problems encountered with student opportunities were examined,
the most common problem was found to be the lack of a device to enable the
student to connect to the internet during distance education, and the inadequacy
of the internet connection for distance education. The pandemic continues to
deepen inequalities in school systems. Therefore, other researchers are sugges-
ted focus on students’ access to technology and the internet, and on investigating
the role of policy makers in the educatinal outcomes during the pandemic. The
internet support provided to schools can be extended to students’ homes during
the distance education processes, by providing a fixed line or mobile internet
support, which can help meet students’ monthly distance education needs.

This study was conducted with a limited number of school principals wor-
king in Eskisehir and the findings obtained are limited to the opportunities of the
schools where the participating principals work. Considering that the Ministry of
National Education is a central and large organization, quantitative studies can
be conducted by involving all the principals via developing measurement tools by
drawing on the findings obtained by this atypical study. In addition, in by analy-
zing different and larger samples, future research can demonstrate how school
leaders deal with distress and uncertainty.
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Tiirkce Siiriim

Giris

Insanlik tarihi, yaganan pek ¢ok olayla birlikte geliserek, giiniimiizde yaga-
nan sorunlara 1s1k tutmaktadir. Bugiin karsilagilan sorunlarin, afetlerin ve pan-
demi siireglerinin ¢dziimii, olumsuzluklarin yaganmaya bagladig1 andan itibaren
gecmis deneyimlerde aranmaya baglanmistir. COVID-19 pandemisine ¢0ziim
bulma siireci, ge¢mis deneyimlerden daha genis bir bakis agisina sahip olmay1
gerektirmektedir. Ge¢mis pandemi drneklerinde yasandigi gibi COVID-19 pan-
demisi, tilkelerin toplumsal yapilarinin genelini etkisi altina aldiysa da kiiresel
boyutta ortaya ¢ikan olumsuz etkinin boyutu, gecmis donemlerden daha fazladir.
Bu bakimdan pandemi siirecine kiiresel bakis acisiyla yaklasmak gerekmektedir.
Bu stirecte iilkelerin ig birligi, kiiresel bagarida anahtar role sahiptir. Pandemi sii-
recinin en 6nemli etkilerinden birisi, gelecekle iligkili ortaya cikan belirsizliktir.
Bircok sektoriin tiretiminin durmasy, is yerlerinin kapanmasi, insanlarin evlerin-
den uzun siire ¢tkamamalari ve egitim-6gretim siireclerine okullarda ara veril-
mesi kargisinda bu belirsizligin ne zaman asilabilecegi, glintimiizde yanit1 en fazla
aranan giincel bir soru haline gelmistir (Schwab & Malleret, 2020; Zizek, 2020).

Koronaviriis (COVID-19), 5 ay gibi kisa bir siirede tiim diinyaya yayilmis ve
Diinya Saglik Orgiitii (WHO) tarafindan Mart 2020°de pandemi olarak tanim-
lanmustir. COVID-19 pandemi siireci, diinya genelinde pek cok kamu kurulusu,
0zel sektor kurulusunun igleyisini olumsuz yonde etkilemistir (WHO, 2020). Bu
durum ayni zamanda tiim diinyada daha once bilinen tiim problem ¢c6zme siirec-
lerinin yeniden gozden gegirilmesine sebep olmustur. Bunun en 6nemli sebeple-
rinden birisi de daha Once yerel bazda alinan 6nlemlerin kiiresel dlcekte ortaya
cikan bu salgin karsisinda yeterli olmayacagi gercegidir. Oncelikle iilkelerin cogu,
viriisiin yayilim hizini yavaglatmak icin kati onlemler almak zorunda kaldilar. Bu
Oonlemlerden en hayati olanlarindan birisi de bircok kurumun isleyisine ara ve-
rilmesiydi. Bu siirecten en fazla etkilenen kurumlardan birisi de egitim kurum-
laridir. Ortaya cikan bu yeni tiir salgin, tiim diinya iilkelerinde okullarin kapan-
masina neden olmusg ve egitim-0gretim hizmetleri bir stireligine askiya alinmistir.
Nisan 2020’nin ortalara gelindiginde, diinyada Orgiin egitim siirecinin diginda
kalan toplam 6grenci sayist 1.57 milyara ulasmistir (UNESCO, 2020a).

Yeni tip koronaviriis hastaliginin (COVID-19) yayilmasiyla, toplumsal ha-
yatta yasanan cok sayida aksamaya ek olarak, 160’tan fazla tilke egitim sistemle-
rinin en stratejik pargast olan okullar1 gecici olarak kapatmistir. Okullarin uzun
stireli kapali olacag1 gercegi, kisa vadede tiim iilkeler igin sadece Ogrencilerin
egitiminde aksamalara degil, orta ve uzun vadede iilkelerin beseri sermaye sto-
kunda kayiplara ve azalan ekonomik firsatlara neden olabilmektedir (WORL-
DBANK, 2020).
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Diinyadaki iilkelerin hemen hemen hepsi, koronaviriis (COVID-19) pan-
demisinin yayilmasini engellemek igin gerceklestirilen kamu sagligi caligmala-
1 kapsaminda zorunlu olarak egitime ara verilmesi sebebiyle, 0rgiin egitimim
stirdiriilmesinde simdiye kadar goriilmemis bir zorlukla kars1 karsiya kalmis-
lardir. Okullarin zorunlu olarak kapanmasiyla birlikte, egitim-6gretim siirecle-
rinin kesintiye ugramamast icin tiim tilkeler gerek 6zel sektor gerekse tiim kamu
kurumlarinin ortaklasa ¢aligmalar1 sonucu alternatif ¢6ziim arayiglarini hayata
gegirmeye ¢aligmaktadirlar. Bu baglamda, okullar ve dgretim yontemleri yeni-
den yapilandirilmaktadir. Ulkelerin genelinde bu cabalarin ortak noktalarindan
birisi, herkes icin bilgiye ulasma ve 6grenmenin siirekliligini saglayabilmek icin
gelisen yeni teknolojilerden yararlanarak uzaktan egitim faaliyetleriyle egitim
sistemlerinin gii¢ yitimini 6nleme ¢aligmalari olarak 6n plana ¢cikmistir (UNES-
CO, 2020b; Zhao, 2020).

Gelecegin belirsizligi egitim kurumlari igin de gegerlidir. Belirsizligin yone-
timi ve egitim kurumlarini gelecek yonelimli gelistirme cabalari, 6zii itibariyle
gecmiste yapilanlar tekrar etmek yerine sahip olunan teknoloji kaynaklarini ve
yetigsmis insan giiclinii kullanarak kokli bir doniigiimii hayata gecirmekle anlam
kazanmaktadir. Degisim siirecini baglatmak ve bu siireci okulun tamamina yay-
mak okullarda egitim liderligini hayata gecirmekle olanaklidir. Bilgi toplumun-
da egitim liderligi, geleneksel egitim anlayisindan farkli olarak okullar1 gelecek
temelli belirlenen hedeflere ulastirabilmek icin degisen paradigmalar karsisinda
daha once sergilemedikleri zorlu rolleri hayata gecirebilme anlayisini temsil et-
mektedir. Bir bagka deyisle egitim liderligi, degisen kosullar karsisinda toplumun
beklentilerini karsilayacak yeni bakis acilarini sergileyebilmeyi gerektirmektedir
(Mackay & Bertaini, 2016; Robinson & Aronica, 2015).

Insan ve madde kaynaklarini esgiidiimleyerek, egitim orgiitlerinin amacla-
r1 dogrultusunda, ise kosma stireci olarak tanimlanabilecek egitim yonetimi sti-
reglerinin (karar alma, planlama, iletisim, organizasyon, degerlendirme) de kriz
zamanlarinda degisiklikler gosterebilecegi diistiniilmektedir. Degisim siirecinin
calkantili ve belirsiz dogasina karsin egitim orgiitlerinin bu degisim siirecine ha-
zirliklt olmasi kriz yonetimine uyum saglanmasi beklenmektedir. Aniden gelisen
krizler sonucunda meydana gelen degisimlerin etkili bir bicimde yonetilmesinin
orgiitsel amaclarin gerceklestirmesi icin gerekli oldugu, krizlerin yonetim siirec-
lerinin etkililiginin ve bu siireclerdeki liderlik faaliyetlerinin 6neminin orgitler
ve paydaslar acisindan tizerinde durulmasi gereken bir siirec oldugu dustiniil-
mektedir (Aydin, 2014; Erdogan, 2012; Razik & Swanson, 2010).

Kriz zamaninda liderler segenekleri ve sonuglarimi dikkatli bir bicimde de-
gerlendirerek hizli ve 6ngoriilii hareket etmelidir (Netolicky, 2020). Kriz yoneti-
mi pandemi siirecinde bir okul miidiiriiniin temel becerisidir. Belirsiz ve rahatsiz-
lik veren zamanlarda etkili bir okul miidiiri, rutin problem ¢6zme becerilerinden
ve sorunlara ara sira miidahale etmekten daha fazlasini gerektirmektedir. Pande-
mi siirecinde okul miidiiriiniin destek ve is birligi odakli kriz yonetimi ile mesgul
olmalar1 gerekmektedir (Harris & Jones, 2020).

1032



Covid-19 Pandemisi Siirecinde Okul Yonetimi: Nitel Bir Aragtirma

Kriz Yonetimi

Krizler orgiitlerin amaclarin1 degerlerini ve var olus gerekcelerini tehdit
eden 6n gorillemeyen gerilimli siireclerdir (Sen, 2011). Kriz, genellikle aniden
meydana gelen, acil coziim gerektiren, ilgilenilmesi gereken; bir orgiitiin, toplu-
lugun ya da bireyin olagan islevlerinin yerine getirilmesini engelleyen zor ve ola-
gantstii durum (Erkan, 1996, s.547) seklinde tanimlanmaktadir. Kash ve Darling
(1998) krizlerin pek cogunun aniden gelistigini ve krizin belirtilerinin kriz ortaya
ciktiginda gorildiigini ifade etmektedir. Aniden gelisen ve belirtileri ortaya ¢ik-
tiginda fark edilebilen krizler, 6rgiitteki is gorenlerin ve toplumun giivenligini ve
sagligini tehlikeye diisiirebilen olaylari icermektedir (Pearson ve digerleri, 1997).

Krizi olusturan dis cevreye iligkin faktorler, yonetimin diginda gergeklesen
ve kontrol edilmesi kolay olmayan faktorlerdir. Orgiitsel yetersizlikler ve yonet-
sel stireclerdeki problemler oOrgiitlerdeki krizlere neden olan etmenlerdendir
(Pira & Sohodol, 2004). Icerdeki ve disardaki etmenlerin kestirilememesinden
kaynaklanan sorunlar orgiitsel krizlere neden olabilmektedir. Krizler orgiitsel
baglamda bir test olarak tanimlanabilmekte ve Orgiitlin basa ¢cikma kapasitesini
6lgmektedir (Faulkner, 2001). Bu nedenle krizler, yoneticilere bilgi yonetimi, et-
kili iletisim gibi yonetsel ve orgiitsel islevlerin yerine getirilmesinde zorluklar ya-
satan durumlardir (Tutar, 2000). Dolayisiyla ani ve beklenmedik olagan dis1 bazi
durumlarin olmasi, niikleer tehlikeler, insan sagligini tehlikeye sokan salginlar,
teror saldirilari ve diger dogal afetler gibi olagan dist gelismeler krizin nedenleri
arasinda sayilmaktadir (Aykag, 2001).

Kriz Yonetimi Siireci ve Liderlik

Alanyazinda kriz yonetimine yonelik caligmalar incelendiginde birbirine
benzer smiflamalara rastlanmaktadir. Kriz yonetimini Ingilizce alanyazindaki
simiflamalarda Reduction, Readiness, Response, Recovery sozciiklerinin kisalt-
mas1 ve bag harflerinin bir araya getirilmesiyle 4R seklinde formiile etmek miim-
kiindiir. Cikarim/Tahmin (Reduction), Hazirlik (Readiness), Yanit (Response)
ve lyilestirme (Recovery) asamalarindan olusan bu siirecin kriz yonetimindeki
basarida 6nemli oldugu ifade edilmektedir (Evans & Elphick, 2005; Jolly ve di-
gerleri, 2014). Pearson ve Mitroff” a (1993) gore, kriz yonetimi bes asamadan
olusmaktadir. Bu asamalar (1) kriz sinyallerinin belirlenmesi, (2) krize hazirlik-
I1 olunmast ya da gereken Onlemlerin alinmasi, (3) hasarin sinirlandirilmasi ve
olusmus ya da olusabilecek kayiplarin denetim altina alinmasi (4) iyilesme ve (5)
O0grenme olmak iizere beg asamadan olugsmaktadir.

Liderlik kriz yonetiminde oldukca 6énemli oldugundan liderlerin krizle yiiz-
lesme stilleri de kriz yonetiminin degiskenlerindendir. Kriz donemlerinde gii-
vensizligin, karmasanin oldugu ve bu donemlerin {istesinden basarili ve etkili bir
liderlik ile gelinebilecegi sdylenebilir. Liderin vizyoner olmasi, krizin en az ka-
yipla atlatilmas1 asamasinda gerekli becerilere sahip insanlari belirleyebilmesi ve
gorevlendirmesi gerekmektedir (Heller & Hindle, 1998). Kriz yonetiminde ce-
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sitli degiskenlerin etkili oldugu bilinmektedir. Bu degiskenler arasinda iletigimin,
liderlik becerilerinin, karar alma mekanizmasinin, bilgi ydnetiminin, ¢aligma eki-
binin, medya kullaniminin, paydaslarin, algilarin yonetilmesi ve degerlendirilme-
sinin 6nemli unsurlar oldugu ifade edilebilir (Klan, 2003).

Ogrencilerin 6grenme siireclerindeki basarilarinin arttirlmasida en énem-
li bilesenin okul liderligi oldugu ifade edilmektedir (Leithwood & Day, 2008).
Bilgi toplumunda, okul miidiirlerinin okul tiyeleri arasindaki fiziksel mesafeyi
yonetmek, etkili iletisim stratejileri olusturmak, personeli motive etmek ve gii-
ven olusturmak gibi konular1 dikkate almasi gerekmektedir (DasGupta, 2011).
Ogretim liderleri olarak okul miidiirleri, etkili pedagojik uygulamalari, birey-
lerin basarili olmasimni desteklemek ve Ogrencilerin 0grenmelerini saglayacak
egitim Ogretim ortamlarii saglamaktan sorumludur. Covid-19 siirecinde ise bu
sorumluluklarini cesitli web uygulamalarini, platformlari ve teknolojiyi kullana-
rak gergeklestirmeleri beklenmektedir (Pollock, 2020). COVID-19 pandemisi-
nin liderlik ve liderlik uygulamalarimi énemli Olciide degistirdigi ifade edilebilir.
Midiirler okullarin1 yonetirken, bunu daha once hi¢ hayal etmedikleri sekilde
gerceklestirmektedirler. Ebeveynlere, 6gretmenlere ve dgrencilere diziistii bilgi-
sayarlarindan liderlik etmektedirler. Ogrencilerden ve 6gretmenlerden uzak ka-
linan bu uzaktan liderlik stirecinin stresli ve kaygi dolu bir siire¢ oldugunu ifade
etmek olanaklidir (Harris, 2020).

Etkilesim ve iligkiler biitiiniine yonelik bir siirec olan liderlige (Northouse,
2018) yonelik aragtirmalar okul miidiirlerinin liderliginin agik bir vizyon, paydas-
larin gelisimini destekleme, is gorenlerin kapasitelerini gelistirme yeterlikleri ile
daha etkili olabilecegini gostermektedir (Leithwood, Harris & Hopkins 2020).
Covid-19 pandemisi yeni uygulamalarin ve is birliklerinin dogmasina yol agmis-
tir. Bu nedenle dagitimei ve igbirlikli liderligin pandemi stirecindeki okul yoneti-
minde oldukca énemli oldugunu belirtmek olanaklidir (Harris, 2020). Dagitilmig
liderligin, bu mevcut krizde varsayilan liderlik stili haline geldigini ifade etmek
olanaklidir. Her diizeyde okul liderinin sorunlara dagitilmis liderlik iizerinden
odaklanmasi, baglantilarini bu baglamda kurmasi gerekmektedir (Azorin, Harris
& Jones, 2020).

Bir kriz siireci olarak tanimlanan COVID-19 pandemi siireci ile ilgili
Tirkiye’de yapilan bazi temel arastirmalar incelendiginde, bu arastirmalarin
o6nemli konu bagliklarina odaklandiklar gériilmiistiir. Bu konular uzaktan egi-
time yonelik 6grenci goriisleri (Ekiz, 2020), Milli Egitim Bakanliginin salgin sii-
reci ile ilgili politikalari (Ozer, 2020a), {iniversitelerin salgin siirecinde uzaktan
egitime yonelik stratejileri (Dikmen & Bahceci (2020), mesleki ve teknik egitim
tarafindan gergeklestirilen tiretimler, mesleki ve teknik egitimin giiglendirilmesi
(Ozer, 2020b), salginin getirdigi egitim siireci (Kirmizigiil, 2020), uzaktan egitim
uygulamalarina iligkin lisans 6grencilerinin memnuniyetleri (Karadag & Yiicel,
2020), salgin siirecinde ve sonrasinda ¢ocuklarin psikolojik dayanikliligi (Cay-
kus & Caykus, 2020), iilkelerin ve iiniversitelerin uzaktan egitim ¢aligmalarinin
degerlendirilmesi (Telli & Altun, 2020) olarak siiflandirilabilir. COVID-19
sirecinin yeni bir egitim anlayis1 getirecegi ve okul yonetim siireglerinde farkl
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gereklilikler ortaya koyacagi 6ngoriilmektedir. Yeni egitim paradigmasi eksenin-
de okul yoneticilerinin yonetim siireclerindeki basarist ve liderlik 6zelliklerinin
biiytik 6nem tastyacagi, okul miidiirleri tarafindan igbirlikli okul kiiltiirtiniin olug-
turulmasi ve ig gorenler arasinda baglantilarin kurulmasinin vazgecilmez olacag:
anlasilmaktadir (Harris, 2020). Bu gereklilikler baglaminda, yapilan alanyazin
taramasi sonucunda COVID-19 pandemi siirecinde okul yonetimine alan bir
arastirma bulgusuna rastlanmamistir. Bu nedenle bu arastirmanin yapilmasina
gereksinim duyulmusg ve arastirma kapsaminda COVID-19 pandemi siirecinin
okul yonetim siireclerine yansimalari incelenmistir. Bu kapsamda asagidaki aras-
tirma sorularina cevap aranmigtir:

1. Okul yoneticileri pandemi siirecinde okul yonetim stireclerini devam
ettirebilmek adina ne gibi 6nlemler almislardir?

2. Okul yoneticileri gelisen pandemi siirecinde ne gibi gorev ve sorumlu-
luklar iistlenmislerdir?

3. Pandemi siirecinde okul yonetim siireglerinde karsilagilan sorunlar ne-
lerdir?

Yontem

Arastirmanin Deseni

Arastirma nitel arastirma deseninde ve durum calismasi modelinde desen-
lenmistir. Sosyal bilimlerde durum ¢aligmasi karmagik bir sosyal olgunun anlagil-
mas1 amactyla ve aragtirmacinin Orgiitsel-yonetsel siirecler, uluslararasi iliskiler,
bireysel yasam dongiileri gibi giincel ve gercek yasam olaylarimin biitiincil bir
sekilde anlagilmasi amaciyla kullanilmaktadir (Yin, 2003). Bir olgunun derin ve
biitiinciil bir bicimde anlagilmasi amaciyla kullanilan durum calismasi baglamin
ya da durumlarin sinirlarinin kesin bir bicimde bilinmedigi zamanlar da kulla-
nilir (Creswell, 2013). Patton’a (2015) gore arastirilabilecek durumlar, bireyler,
gruplar, programlar, kurumlar, kiiltiirler vb. olabilir. Bu calismada kesfedilmesi
amaclanan durum COVID-19 doneminde okul yonetim siireclerdir.

Calisma Grubu

Bu arastirmada, ¢alisma grubu maksimum cesitlilik 6rnekleme teknigi ile
belirlenmigtir. Bu 0rnekleme tekniginde amac belirli probleme taraf olacak ki-
silerin cesitliligini maksimum derecede yansitmak ve bu cesitliliklerde ortak ol-
gularin olup olmadigini ortaya koymaya calismaktir (Yildirim & Simsek, 2016,
s.119). Birbirinden fakli 6zellikleri ortaya koyarak, dnemli genel gecer kaliplari
tanimlamak icin kullanilan maksimumum cesitlilik 6rneklemesi, amacl 6rnekle-
me yontemlerinden biridir (Glesne, 2016). Bu dogrultuda arastirma siirecine Es-
kisehir Milli Egitim Miidurligiine bagh okullarda farkli 6gretim kademelerinde
gorev yapan, farkli mesleki deneyim siirelerine sahip okul miidiirleri dahil edil-
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mistir. Arastirmanin ¢calisma grubunu farkli 6gretim kademelerinde gorev yapan
15 okul miidiirii olugturmaktadir. Katilimcilarin gergek ismi ve kurumlari yerine
kodlamalar kullanilmigtir. Aragtirmanin ¢alisma grubunun demografik 6zellikle-
ri Tablo 1’de gosterilmektedir.

Tablo 1.
Calisma grubunun ozellikleri

Katilima Cinsiyet Okul Tiirii Deneyim (Y1)  Goriisme Siiresi
M1 Kadin Okul Oncesi 12 34.38
M2 Kadmn Tlkokul 8 41.21
M3 Kadin Lise 19 31.22
M4 Kadmn Okul Oncesi 11 31.29
M5 Erkek Ilkokul 6 39.36
M6 Erkek Ortaokul 3 4439
M7 Erkek Tlkokul 5 49.06
M8 Erkek Tlkokul 15 41.22
M9 Erkek Meslek Lisesi 21 51.43
M10 Kadmn Ortaokul 9 46.06
Mi11 Erkek Meslek Lisesi 18 75.52
M12 Erkek Tlkokul 2 54.22
M13 Erkek Ortaokul 13 26.32
M14 Erkek Lise 21 29.03
M15 Erkek Okul Oncesi 7 33.53

Veri Toplama Araci

Arastirmanin verileri, yar1 yapilandirilmig goriisme formu araciligtyla elde
edilmistir. Bilimsel arastirmalarda en yaygin olarak kullanilan ve en yararh olarak
kabul edilen goriisme teknigi yari-yapilandirilmig gériismelerdir (Packer, 2011).
Yar1 yapilandirilmig goriismeler genellikle 6nceden belirlenen agik uclu sorular
ve gorismeci ile katilimer arasinda gerceklesen diyaloglar siirecinde aniden or-
taya cikan sorular ile gergeklestirilir (DiCicco-Bloom & Crabtree, 2006, s. 315).
Yar1 yapilandirilmig goriismenin sorulart arastirmanin amaglarina gére 6nceden
belirlenir ve diyaloglar neticesinde ortaya cikan sorular da goriismeye esneklik
getirir. Bu arastirmanin amact dogrultusunda 16 gOriisme sorusu hazirlanmig
ve alanindan uzman 5 kisiden sorularla ilgili uzman goriisii alinmigtir. Uzman
goriisii neticesinde aragtirmanin amacina uygun olmayacagi gerekgesiyle 3 soru,
formdan ¢ikarilmistir. Elde edilen 13 soruluk goriisme formu araciligiyla 2 okul
midiriiyle yar1 yapilandirilmis pilot gériismeler gerceklestirilmistir. Bu pilot ge-
lismeler sonucunda 2 sorunun anlamlandirilmasi ve yanitlanmasinda giiclikler
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oldugu dolayisiyla arastirmanin amacina hizmet etmedigi belirlenmis ve bu so-
rular goriisme formundan ¢ikarilarak 11 soruluk goriisme formu elde edilmistir.

Verilerin Toplanmasi

Bu arastirmada veriler nitel aragtirmaya iligkin veri toplama teknigi olan go-
risme teknigi ile toplanmustir. Veri toplama siirecine gecmeden 6nce Anadolu
Universitesinden 15.06.2020 tarih ve 54380210-050.99-E.38108 sayu ile etik kurul
izni alindiktan sonra, veri toplama aracina yonelik uzman goriisii alinmig ve pilot
goriismeler yapilmigtir. Alinan uzman gorisleri ve gerceklestirilen pilot goriis-
meler sonucunda gerekli diizenlemeler yapilmis, yar1 yapilandirilmig goriigme-
ler ile veriler 2019-2020 egitim 6gretim yilinda elde edilmistir. GOrlismeler igin,
arastirmacilar tarafindan, okul miidiirlerinden 6nce randevu alinmis, goriisme
icin gidilen okullarda sosyal mesafe kuralina uyulmus ve goriismeler maske ta-
kilarak yiiz yiize gerceklestirilmistir. Okul miidiirlerine bilgilendirme amaciyla
onam formu verilmis arastirma hakkinda detayl bilgilendirme saglanmig ve go-
nilli katilimlariin onayr alinmistir. Bunlarin yani sira, veri kaybini engellemek
amaciyla, okul midiirlerinin onay1 alinarak goriismelerin bilgisayar araciligi ile
ses kaydi alinmustir.

Verilerin Analizi

Verilerin analizi stirecinin ilk asamasinda 15 miudiirle gerceklestirilen goriis-
meler sonucunda elde edilen yaklasik 10,5 saatlik ses kaydi arastirmacilar tara-
findan desifre edilerek yazili metinlere dontstiiriilmistiir. Veriler timevarimei
analiz teknigi ile analiz edilmistir. Timevarimei analiz, temalarin ve modellerin
veri setinin incelenmesi siirecinde kesfedildigi, 6nceden belirlenmis temalarla
yola ¢ikilmayan bir analiz teknigidir (Patton, 2002, 5.453). Arastirmacilar verile-
ri birlikte analiz etmislerdir. Verilerin analizi siirecinde yazili metinlere donts-
turillen kayitlar, tekrar dinlenerek metinlerle kayitlarin tutarliligi bir kez daha
kontrol edilmis, kelime hatalar1 diizeltilmis ve arastirmacilarin veriye olan asi-
nalig1 arttirilmaya ¢alisilmistir. Daha sonra metin halindeki veriler tekrar tekrar
okunmus metnin anlam biitiinliiginii anlamak adina kisa notlar alinmistir. Daha
sonra verilerin analizi siiresince metindeki ifadelerden kodlar cekilmistir. Veri
analizinin ikinci asamasinda kodlar arastirmacilar tarafindan tekrar gbzden ge-
cirilmis ve iligkili oldugu dustiniilen kodlar kategoriler altinda bir araya getiril-
mistir. Son asamada ise kategorilerin baglantilar1 dikkate alinarak kategorilerin
olusturdugu temalara ulasilmaya calisilmistir. Tema ve kategoriler tablo seklinde
verildikten sonra ciimle alintilariyla da desteklenmistir. Okul miidiirleri M1 ile
M15 arasinda bir kod ile rasgele kodlanmuistir.

Gecerlik Giivenirlik

Farkli desenleri, farkli varsayimlari ve farkli sorulara yanit arama amaci ta-
styan aragtirmalarin gecerlik ve giivenirlikleri, caligmanin verilerinin toplanma
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bicimine, analizine, yorumlanmas: ve kavramsallagtirilmasindaki 6zene baghdir
(Merriam, 2009, s. 210). Nitel arastirmalarda gecerlik ve giivenirligin saglanma-
sinda inandiricilik, aktarilabilirlik, tutarhilik ve teyit edilebilirlik stratejileri bulun-
maktadir (Lincoln & Guba, 1985, s5.289-331). Bu arastirmada inandiricilik ise
kosulmaya calisilan gecerlik giivenirlik stratejilerinden biridir. Arastirmacinin
arastirilan konuya yonelik yorumlarinin gerceklige uygun olup olmamasi inandi-
ricilik ile iligkilidir (Lincoln & Guba, 1985, s5.296). Bu baglamda, inandiriciligin
arastirma icin veri saglayanlar arasinda insa edilmesi gerekmektedir (Erlandson
ve digerleri, 1993). Bu nedenle arastirmada verilerin toplanmasi siireci veriler bir
doyuma ulagincaya, bir diger ifadeyle kendini tekrar etmeye baslayincaya kadar
devam etmistir. Goriismeleri desifre ederek metne doken arastirmacilar, katilim-
c1 midiirlere dokiimleri okutarak, ifade edilenlerin dogru olup olmadigini orta-
ya koymak amaciyla katilimer teyidi olusturmuslardir. Daha sonra arastirmaci-
larm verileri objektif bir bicimde kesfetmesini ve yorumlamalarin daha anlasilir
hale getirilmesi amaciyla akran degerlendirmesi olugturmak amaciyla digaridan
bir aragtirmacinin goriisiine basvurularak inandiricilik artirlmaya caligiimistir.
Arastirmada kullanilan bir bagka gecerlik giivenirlik stratejisi ise aktarilabilirlik-
tir. Nitel arastirmalarin genellenebilirligi olarak da ifade edilen aktarilabilirlik
ayrintili betimlemeler ve amach drneklem ile saglanmaktadir (Lincoln & Guba,
1985; Erlandson vd., 1993). Bu arastirmada verilerin toplanmasi, analiz edilmesi,
veri toplama aracinin hazirlanmas siireci gibi siiregler ayrintili bir bicimde be-
timlenmis, verilerin analizi sonucunda ulagilan temalar ve kategoriler dogrudan
alintilarla desteklenerek okuyucunun entelektiiel genellemeler yapmasina ola-
nak saglanmaya ¢alisilmigtir. Ayrica arastirmada baglama 6zgii Oriintiilerin farkl
gruplardan elde edilerek aktarilabilirligin saglanmasi amaciyla amach 6rnekleme
yontemlerinden maksimumum cesitlilik 6rnekleme kullanilmus, ¢esitli okul tiirle-
rinde gorev yapan okul miidiirlerinden veriler toplanmigtir. Nitel arastirmalarda
tutarhilik bir bagka ifadeyle tekrar edilebilirlik arastirmanin okuyucusuna benzer
durumlarda arastirmanin tekrar edilmesi durumunda benzer sonuglara ulasabile-
cegi izlenimini veren bir giivenilirlik gostergesidir (Erlandson ve digerleri, 1993
s.33). Nitel arastirmalarda aragtirmanin denetlenmesi tutarliligin saglanmasi igin
Onerilen stratejilerden birisi oldugundan (Lincoln & Guba, 1985, s. 317), bu aras-
tirmada verilerin analizi siireci Egitim YOnetimi Ana Bilim Dali’'nda gorevli olan,
nitel aragtirma paradigmasi temelinde ¢aligmalar1 bulunan bir bagka aragtirmaci
tarafindan denetlenmis, elde edilen sonuglarin veri seti ile tutarlilifi incelenmistir.

Arastirmacinin Rolii

Nitel aragtirmalarda arastirmacinin bakis acisi ve yeterlikleri, aragtirmaya
yonelik 6nyargi ve varsayimlarin gelistirilmesine neden olabileceginden oldukca
onemli gorillmekte, arastirmacilarin probleme iligkin kisisel yaklagiminin far-
kinda olmasi ve siireci kisisel kabullerinden bagimsiz yiiriitmesi beklenmektedir
(Creswell, 2005). Bu bagamda arastirmaya iliskin kurgulanan kuramsal cergeve-
nin 6nemli oldugu kabul edilmektedir. Bu arastirma Egitim yonetimi alaninda
doktorasini tamamlamis alan uzmani iki akademisyen tarafindan ytirttilmistiir.
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Bununla birlikte okul yonetimi ve kriz yonetimi aragtirmacilarin calisma alanidir.
Okullarda gerceklestirilen aragtirma stirecinde, arastirmacilar kuramsal temelle-
re dayanarak caligmay1 gerceklestirmislerdir. Aragtirmacilarin okul yonetimi ve
kriz yonetimi iizerine dersler ve seminerler vermis olmalar1 kuramsal yaklagimla,
kisisel yaklagimin ayirt edilmesine, aragtirmacilarin kendilerini paranteze alma-
larmna olanak saglamigtir.

Bulgular

Arastirma verilerinin analizi neticesinde ortaya konan bulgulardan ilki pan-
demi siirecinde okul miidiirlerinin aldiklar1 6nlemlerdir. Okul miidiirleri pande-
mi stirecinde alinan 6nlemlerde fiziki 6nlemler, bilgilendirici dnlemler ve tiretici
Onlemler iizerinde durmaktadirlar. Alinan 6nlemlere iligkin kategori ve kodlar
tablo 2’de gosterilmektedir.

Tablo 2.
Okul Miidiirlerinin Pandemi Siirecinde Aldiklart Onlemler

Tema: Alinan 6nlemler
Alt tema Kodlar

Tirabzan ve kap1 kolu temizligi

Fiziki dnlemler Dezenfektan otomatlar:

Yiizey temizligi

Uygulamali egitim

Bilgilendirici 6nlemler Afigler

Uyarilar

Siperlik

Maske
Dezenfektan
Tibbi atik kutusu

Uretici 6nlemler

Okulun ekonomik, teknolojik ve fiziki olanaklarinin dnlem almaya iliskin
kapasitelerinde 0nemli bir islev gordiigi goriilmektedir. Velilerden aylik ticret
alabilen anaokullari, sosyo-ekonomik arka plani iyi olan mahallelerde yer alma-
lar1 nedeniyle bagis sikintis1 yasamayan okullar, doner sermaye isletmesine sahip
olan ve iiretimlerini gelire dontstiirebilen, meslek liseleri ve 6denekleri olan lise-
ler 6nlem alma stireclerini daha kolay yonetebilirken, olanaklar1 daha zayif olan
ilkokullar ve ortaokullarin 6zellikle fiziki 6nlem alma siireclerinde il milli egitim
midirliklerine ve belediyelere bagimli kaldiklar1 goriilmektedir. Okul yonetici-
leri Pandemi stirecinin herkes gibi kendileri i¢in de yeni bir stire¢ oldugunu, bu
yeni siirecin ilk zamanlarda kendilerine sok yasattigini ancak hemen ardindan
sogukkanli olarak neler yapabileceklerini diislinmeye baslayarak Milli Egitim
Bakanligr'nin ve Bilim Kurulu'nun 6nerilerini dikkate almak suretiyle 6nlemleri
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uygulamaya gecirdiklerini ifade etmektedirler. Her ne kadar merkez ve tasra or-
giitiinlin talimatlar ¢ercevesinde hareket edilse de okul miidiirlerinin Pandemi
stirecine iligkin aldiklar1 6nemleri fiziksel alana iligkin dnlemler, bilgilendirici 6n-
lemler ve iiretici Onlemler olarak kategorilendirmek olanaklidir. Okul miidiirleri
aliabilecek fiziksel alana iliskin 6nlemleri ekonomik temeller iizerinden anlam-
landirmaktadir. Ekonomik sikint1 yagamayan okullar Milli Egitim Miidirliikleri
ve Belediyelerden destek gelene kadar profesyonel temizlik sirketlerinden uzun
stireli koruma saglayan dezenfeksiyon hizmetleri satin almigken, ekonomik si-
kintilar1 olan okullar Milli Egitim Miidiirliikleri ve Belediyelerin desteklerini
beklemis, elde bulunan kimyasallarla okulun dezenfeksiyon siireclerini sagla-
maya ¢alismiglardir. Okullardaki mevcut hizmetli personel sayilarimin da fiziksel
onlemlerin alinmasinda kisitlayict degiskenlerden biri oldugu goriilmektedir. Bu
nedenle, mevcut personele gerekli ekipmanlar saglanarak yiizey temizlikleri, el
temasinin yogun oldugu kap: kolu ve tirabzan gibi yerlerin dezenfeksiyon calis-
malar gergeklestirilerek hijyen kosullart saglanmaya caligilmistir. Okul miidiir-
lerinin pandemi siirecinde aldiklar: fiziki 6nlemlere dair goriisleri su sekildedir:

“Makine aldik. Dezenfektanumizi aldik. Okulumuz ekonomik sikintist olma-
yan bir okul. Sag olsunlar velilerimiz bagis yapiyor. Bir hizmetlimizi gorevlen-
dirdik. Tulumuna kadar aldik. Ve her Cuma okulu temizlettik. Zaten il ve ilge
milli egitim miidiirliigiimiiz de bizden bunu istedi tabi onlar da destek oldu
sag olsunlar. Dezenfektanlar ve dezenfektan otomatlart gonderdiler” (M10).

“Milli Egitim Bakanhgindan zaten talimat geldi. Ik énce kendi olanaklanniz-
la temizleyin okullar dendi. Biz Sabanct Universitesinin SARS viriisiine karst
gelistirmis oldugu dezenfektam satin alip uygulattirdik. 3 ay koruma saglyor.
Tabi maliyetli bir sey bu nedenle imkani olmayan okullar ilk etapta camasir
sulariyla temizlediler. Ama sonra zaten Bakanhgumizin ¢cokca destegi oldu.”
(M12).

“Simdi Benim bir tane hizmetli personelim var. ISKUR’dan geliyor; sartlan
malum. Ona tulum bulup, camagur suyu, dezenfektan temin edip temizletmeye
caligtik, kapt kollarim tirabzanlan sildirdik. Odenegim yok, okulun geliri de
yok. Okulumuz dezavantajli bolgede. O yiizden personel ¢alistiramiyorum. Bir
personelin maliyeti 4000-4500 TL. ...daha sonralar Belediyeden de geldiler
ilaclamaya” (M5).

“Belediyeden destek aldik... Daha sonra kendi imkanlarinuzla ilacimizi ala-
rak bir tanidik vasitasiyla okulu dezenfekte ettirdik. Ama bundan sonra okul
actlinca destek gerekebilir. Ciinkii her okulun biitcesi ayni degil” (M2)

Fiziksel alana iligkin Onlemlerin yani sira okul miidiirlerinin bilgilendir-
me temelli dnlemleri de dnemsedikleri gozlemlenmektedir. Okul miidiirlerinin
COVID-19 siirecine iligkin okul web-sitesi, sosyal medya hesaplarini etkin bir
bicimde kullandiklar1 gerek pandemi, gerekse de okul siireclerine iligkin bilgile-
ri paylastiklar1 anlasilmaktadir. Bununla birlikte pandemi siireci bagladigindan
okullar tatil olana dek okul miidiirlerinin biyoloji, fen bilgisi ve sinif 6gretenleri
araciligiyla hijyen egitimine daha fazla 6nem verdikleri, 6grencilere el yikama
seklinin ve mesafeli davranmanin dnemine yonelik egitim verdikleri, konuya
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iliskin afigler hazirlatip okulun her yerine astirdiklar: ifade edilmektedir. Okul
miidiirlerinin pandemi siirecine iliskin aldiklar bilgilendirme temelli Onlemlere
dair gorisleri su sekildedir:
“Ogretmen arkadaslarla konustuk sag olsunlar. Siire¢ baslamadan once bir
ongoriide bulunarak Biyoloji 6gretmenlerimizin de destegini alarak 6grencilere
stirekli hijyen ve temizlik iizerine bilgilendirmelerde bulunduk. Birbirlerine el
sakalan vs. yapmamalanm, temasta bulunmamalarin siirekli istedik.” (M9)

“Rehberlik servisimizde ¢ok iyi calisti. Aylik biiltenler hazirladilar. Bilgilendi-
rici animasyonlar hazirladilar. Bizim 3 tane rehber dgretmenimiz var. On-line
veli toplantilart yapildi kadina siddet ve pandemi ile alakali” (M2)

Afisler hazirladik. Okulun her yerine astik. Okulun sosyal medya hesaplarin-
dan ve web sitesinden siirekli bu afisleri paylastik ve bilgilendirmeler yaptik”
(M13).

Okul miidiirlerinin bir kriz dénemi olan pandemi siirecinde tiretime katilma
ve lretilen mallar araciligiyla alinan 6nlemlere katkida bulunmak icin de 6zverili
davrandiklar1 goriilmiistiir. Uretimsel énlemler okul tiirleri baglaminda meslek
liselerinde yogunlassa da diger okullarin da olanaklar: dogrultusunda ve goniilli
personel destegi baglaminda iiretim siireclerine katki sunmaya ¢aligtiklar: soy-
lenebilir. Okul miidiirleri okullarinin olanaklar1 dogrultusunda iiretici 6nlemler
almiglar maske, siperlik, dezenfektan iiretimin siireglerini hayata gecirmislerdir.
Olanaklar dogrultusunda gerceklestirilen iiretimlerin gerek kendi okullarinda
gerekse de diger devlet kurumlarinda kullanilmasini saglayarak pandemi sii-
recinde iretici 6nlemler ortaya koymuslardir. Midiirlerin iiretim siireclerinde
lojistik baglaminda bazi zorluklar yasadiklari, iiretilen iiriinlerin pandemi sii-
recinde 6nlem amach oldugu kadar ayni zamanda istihdam olanag: saglayarak
yasanan zorlu siirece bireylerin ekonomilerine katki sagladigi anlagilmaktadir.
Okul midirlerinin pandemi siirecinde aldiklari iiretici Onlemlere dair goriisleri
su sekildedir:

“Cerrahi maske yapabilir miyiz diye diigtindiik hemen. Hammadde bulmak
zordu ilk zamanlarda. Kumagi, ipligi, teli... bulmak zordu bazilan kalitesizdi.
250 bine yakin maske yaptik. A¢ik meslek lisesindeki ogrencilerimiz, okuldaki
yardimct hizmetler kadrosundaki arkadaslarimiz, bagka okuldan ogretmenler

ve pandemi déneminde issiz kalan velilerimiz ¢caligtilar. Bir nevi istihdam da
saglamus olduk.” (M11)

“Tiirkiye genelinde yaklasik 150 civarinda okul cerrahi maske ve N95 maske
tretimi yapti. 110 civarinda okul da dezenfektan iiretti. Biz de yer dezenfektani
ve el dezenfektan tirettik. LGS’de kullanilan dezenfektan bizim okulumuzda
diretildi.” (M11)

“Okulumuzda maske problemi yasadik tabi ilk zamanlarda sag olsun diger
maske tiretimi yapan meslek liselerimizden destek aldik. Meslek lisesinin
memleket meselesi oldugu asil bu stirecte ortaya ¢ikti. Biz bu siirecte neler ya-
pabiliriz nasil destek olabiliriz diye arkadaslan bir araya getirdik ve kendimize
sorduk. Biz de Biyomedikal béliimiimiiz var nasil bir yardim saglayabiliriz de-
dik ve su kaniya vardik. Okulumuzda 3 adet solunum cihazi vardr kullanilabi-
lir durumda. Onlart hastanelere verebilecegimizi soyledik. Ariza olunca tamir
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edebilir miyiz diye diigtindiik. Goniillii gruplar olusturduk ve biz meslek lisesi
olarak siperlik tirettik. Yiizlerce siperligi Devlet Hastanelerine tip fakiiltesine
emniyet birimlerimize hibe ettik. Bunun icin bize tesekkiir mektubu bile geldi
Osmangazi Universitesi Rektorliigiinden.” (M9)

“Biz meslek lisesi degiliz ama buna ragmen ogretmenlerimizi organize ederek
ubbi attk kutulart tirettik. Bazi 6gretmenlerimizi goniillii olarak tiretim yapan

okullara yonlendirdik” (M3)

Aragtirmanin bulgularindan bir digeri de COVID-19 pandemi siirecinde
okul yoneticilerinin gorev ve sorumluluklaridir. Okul midiirlerinin gérev ve
sorumluluklarimi okul i¢i, okul dist sorumluluklar ve sergilenen liderlik rolleri
olarak ifade etmek olanaklidir. Miidiirlerin gérev ve sorumluluklarina iligkin ka-

tegori ve kodlar tablo 3’te gosterilmektedir.

Tablo 3.

Pandemi Siirecinde Okul Miidiirlerinin Gorev ve Sorumluluklarn

Tema: Gorev ve sorumluluklar

Alt tema

Kodlar

Okul i¢i gorev ve sorumluluklar

Koordinasyon

Yardimlar

Cevrimici proje yonetimi

Tletisim

Cevrimigi bulunusluk

Ogretimin yonetimi

Okul dis1 gérev ve sorumluluklar

Anadolu masallari

Sanayi ve otogar denetimi

Ogretmenler Tiirkiye icin soyliiyor

Vefa destek gruplari

Liderlik rolleri

Takim olusturma

Sogukkanlilik

Esgtidiimleme

Motive edici olma

Hizli karar alma

Empati

Teknoloji liderligi

Okul miidiirlerinin kriz donemindeki gorev ve sorumluluklarmi Milli Egi-
tim Bakanligr'nin merkezi Orgiit yapisi belirlemekte, merkezi karar mekanizma-
sinin okul miidiirlerinin kriz donemlerinde proaktif davranislar sergileyebilme
kapasitelerinde onemli bir degisken oldugu gozlemlenmektedir. Okul midiirleri
pandemi siirecindeki gorev ve sorumluluklarini yerine getirirken Bakanliktan ge-
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len talimatlar1 beklediklerini ifade etmislerdir. Pandemi siirecindeki gorev ve so-
rumluluklarim okul ici, okul dis1 gérevler ve liderlik rolleri olarak siniflandirmak
olanaklidir. Egitim ig gdrenlerinin birbirlerini gormedigi, ayni ortamda bulunma-
dig1 kriz donemlerinde okul miidiirleri en ¢ok iletisimi ve koordinasyonu saglama
gdrev ve sorumluluguna vurgu yapmaktadirlar. Isgorenlerin evlerinden caligtigt
ve egitim dgretim siireclerini siirdiiriilebilir kilmaya calistiklart pandemi done-
minde okul miidiirlerinin okul i¢i gérev sorumluluklarda iletisime ve koordinas-
yona yaptiklari vargunun oldukca énemli oldugu goriilmektedir. Tletisim siireci-
nin aksatmadan siirdiiriilebilmesi amaciyla en basta Whatsapp gruplari olmak
lizere, Zoom, Microsoft Teams gibi programlarin; mail gruplari, sms, okul web
siteleri ve sosyal medya hesaplarinin aktif bir bicimde kullanildig1 anlagiimakta-
dir. Okul midiirleri, 6gretim siireclerindeki derslerin planlamasi ve koordinas-
yonunu, belirli giin ve haftalar, sanal sergiler, cevrimici proje yonetimi gibi egitim
stireclerinin yonetimini de oldukca dnemsemisler, olanaklar dogrultusunda etkili
ve verimli bir kriz yonetimi ortaya koymaya ¢aligmiglardir. Pandemi siirecinde
miidirlerin 6gretimsel faaliyetlerin yani sira egitsel faaliyetlerin siirdiiriilebilme-
si icin cabalamasi da olduk¢a dnemlidir. Okul miidiirlerinin pandemi siirecinde
aldiklar1 okul i¢i gorev ve sorumluluklar ile ilgili goriisleri su sekildedir:

“Saglam bir iletisim ag kullanmaya calistik. Web sitemizi ¢cok aktif kullandik.
Ben web sitemize haber girdigimde hemen onun linkini okul aile birligi bag-
kanina ve 6gretmenlerimize atiyordum. Onlar velilere gonderiyordu. Okul web
sitesindeki haberler giinliik 300 tik almaya basladi ki bizim ogrenci sayimiz
280. Anne de bakiyor baba da bakiyor. Benim, web sitemizdeki 6zge¢misimde
kisisel cep telefonum var. Iletisim kanallart hep actk. Okulun girisinde de cam-
da asili numaram”. (M5).

“Biz mesela sanal sergi yaptik. 23 Nisan icin 6gretmenlerimiz ogrencilerimizi
yonlendirdiler onlarin resimlerini sanal sergi seklinde web sitemizde paylastik
(MS).

“Bizim her belirli giin ve haftamiz kutlandi asla es gegilmedi. Bir de bizim
okulumuzda 12 tane e-Twining projesi var. Eko okul projemizi on-line tamam-
ladik bayrak aldik. Okullarda orman projemizi uzaktan egitim doneminde ta-
mamladik. Kisa film yarismasi yaptik. Mesela sosyal medya bizim icin onemli.
Ben bi hedef koymustum 150 civarindaki takipgi sayimuz su an 800 kiisurlarda
Instagramda. pandemi déneminde oldu bu. Etkinliklerimizi paylastik. 23 ni-
samnuzt cogskuyla kutladik. Twitter, Facebook hepsi var ve aktif kullaniyoruz.
Sosyal medya hesaplarnint bizzat ben yonetiyorum.” (M2)

“..Tabi ilk etapta Bakanhginmuzin talimatlarin bekledik. Sonra hemen iletisim
zincirlerini olusturduk. Inanin kag tane Whatsapp grubumuz var sayisini bil-
miyorum. Ttim 6gretmenler grubu, ziimreler grubu, okul aile birligi grubu, sinif
baskanlart grubu... Her geyi hemen paylagabildik. Mesela biz sinif bagkanlari-
na atiyorduk o hemen tiim simiftaki 6grencilere. Bir de bu siirecte binlerce SMS
kullandik bilgilendirme amac¢h” (M11)

Okul midiirleri uzaktan egitim siireclerinin yonetilmesinde 6gretmenleri-
nin yaninda olmayi tercih etmislerdir. Okul miidiirleri 6gretmenlere destek ol-
manin morali ve motivasyonu arttirdigini ifade etmektedirler. Bu baglamda okul
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miudiirleri cevrimigi egitim ortaminda hazir bulunmayi tercih etmisler, ¢evrimigi
egitim ortamlarinda 6gretmen ve 6grencileriyle birlikte olmay1 6nemli gordiikle-
rini belirtmektedirler. Okul miidiirlerinin konuya iligkin ifadeleri su sekildedir:

“Ogretmenlerin paylasimlarini EBA’da begenmeye calistum cogu zaman. Hani
ben de buradayim farkindayim demek icin. Beraberiz diyebilmek icin.” (M15)

“Mesela ben canli dersi planliyordum. Belli saatler var biliyorsunuz. 3. Siniflar
8.15 te 4. Suuflar 11.30 da baslayacak. Ve ben 7.45 te ayaktayim. Girdim gi-
remedim goyle yap boyle yap ekran goriintiisii fotograflart atiyoruz falan. Her
gtin ama her giin bitene kadar... Ama ben soyle diigtintiyorum benim ogretme-
nim ders verirken ben kaygisizca oturamam. Ben de onunla olmalyim, yanin-
da hissettirmeliyim. Mesela webinarlar vard: eger veren benim ogretmenimse
ilk ben girdim, yaninda oldugumu hissetmesi icin” (M2)

“Ogretmenlerin her paylasimint begenmeye calistim. Oradaydim yani.” (M14)

“Ogretmen arkadaglanmiz da égrencilerini ozlediler. Hepsi iyi niyetliydi. Ve
stire¢ kontroliimiizdeydi. Derslerin yaptlip yapilmadigint siirekli kontrol ettik.
Whatsapp gruplarinda fotograflar paylasmalarint istedik. EBA da kimin ne
kadar derse girdigini takip ettik” (M7)

Ogretmenlerin EBAdaki egim ogretim siireclerinde birbirlerine denk ga-
balar sarf etmedikleri anlagilmaktadir. Okul miidiirleri goérev ve sorumlulukla-
1 baglaminda cevrimici ve ¢evrimdisi olarak 6gretmenlerin gerceklestirdikleri
uzaktan egitim siireclerini incelemislerdir. Ogretmenlerin biiyiik bir boliimii
oldukga biiyiik emekler sar ederken bazi 0gretmenlerin sistemin bosluklarimi
degerlendirmeye calistig1 goriillmektedir. Bu nedenle okul miidiirleri EBAdaki
ogretmen performanslarinin degerlendirilmesinin gii¢ oldugunu ifade etmisler,
egitimin degerlendirilmesi adina EBAya iligkin nesnel degerlendirme yontem-
lerinin geligtirilmesinin yararl olabilecegini belirtmislerdir. Odiil ve degerlen-
dirme mekanizmasinin bu siirecte adil bir bicimde devreye sokulmasinin siireci
daha da verimli hale getirecegine inanmaktadirlar. Okul miidiirlerinin konuya
iliskin ifadeleri su sekildedir:

“Ben siirekli inceledim. Baya emek vermis 6gretmenlerim var. Hani diyorsun
ki bunu nasil yapnusg. Eyliilde bununla ilgili memnuniyetimi paylagicam. Ama
keske tegekkiir disinda bir geylerde yapabilsek. Onlarin isine yaramayan bir
belge veriyoruz sadece. Milli Egitime oneriyorsunuz ¢ok kolay gelmiyor odiil,
stire¢ uzun. Cezada iyiyiz de édiillendirmede ¢cok eksik kalyoruz. Cok iyi olan
birkag ogretmenim var keske odiillendirebilsek.” (M4).

“EBA’ya yonelik nesnel bir performans degerlendirme olmast gerekir. Cogu
ogretmen iyi niyetliyken, maalesef bazi 6gretmenler suf puan toplamak icin
EBAya girdiler ve aktif oldular. EBA’da etkilegsimde bulunmak bir seyleri be-
genmek selam vermek vs. dgretmenlere puan getiriyor.” (M10)

“Uzaktan egitim stireclerinde ogretmen performans degerlendirmesinin yapul-
mast gerekir. Bu kamyonu yolda siirenle, camura batirani ayiracaktiz. Hem
ogrenciler hem de ogretmenler acisindan. ” (M7)
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Ogretmenler okul ici gorev ve sorumluluklarinda ayni ve nakdi yardimlari
da merkeze almig, 6grencilere ve velilere nasil yardimci olabilecekleri konusunda
arayisa girmiglerdir. Miidiirlerden bazilar giinliik yagam pratiklerindeki kisisel
iligkilerini 6grencilerinin ve ailelerinin yararina kullanmaya ¢aligmis, kimileri ise
yardimlar organize ederek zorlu siiregte gereksinimi olan aileleri yalniz birak-
mamak istemiglerdir. Bunlar1 gerceklestirmeye calisirken giindeme iligkin gelis-
melerin, ¢ekismelerin ve toplumsal reflekslerin gerekliliklerini de gozetmisler,
yanlig anlagilmaya olanak saglamayacak sekilde hareket etmeye ¢aligmiglardir.
Miidiirlerin gereksinim duyan ailelerin tespitini ve gereksinimlerinin kargilanma-
sin1 gorev ve sorumluklari cergevesinde degerlendirdikleri anlagiimaktadir. Okul
miudiirlerinin konuya iligkin ifadeleri su sekildedir:

“Mesele alisveris yaparken ¢arsida bir esnaf 100 er TL’lik yardim karti hazur-
latnug kulak misafiri oldum. Dedim ki ben okul miidiiriiyiim imkant olmayan
ogrencilerimize yardumci olur musunuz biraz da cekinerek. 3 tane kart verdi
bana esnaf Allah razi olsun. Ogrencilerimize ulastirdik. Ben de onlara oku-
lumuzca hazirlanan siperlikleri verdim arabada vardi birka¢ tane hani kim
oldugumuzu anlasinlar, dolandirict degiliz biz diye diigtindiim belki de. Bazen
boyleyiz iste zor donemlerde kendimiz icin isteyemeyecegimiz seyleri devletimiz
milletimiz 6grencilerimiz i¢in istiyoruz, bundan da gocunmuyoruz” (M9)
“Pandemi siirecinde de oncesinde de biz tipki vefa destek grubu gibi hayir-
severlerden mont ayakkabt nakdi yardim gibi yardumlar toplayip ogrencilere
veriyorduk. Mesela cevremizde 3 tane lokanta var bazi 6grencilerimize yemek
imkani sagladilar bu donemde. (M1)

“Biz bir kampanya diistinmiigtitk. Tam agiklayacagimiz giin Biz Bize Yeteriz
kampanyast duyuruldu. Biz de bir yanlis anlagilma olmasin diye aciklamay:
bir hafta sonra yaptik. 57 kiisur bin lira para topladik bunlart ihtiya¢ sahip-
lerine ogrencilerimize dagittik. Nakdi yardimlar oldugu gibi ayni yardimlarda
vardi. Hepsini ihtiya¢ sahiplerine dagittk” (M11)

“Ogrencilere boya malzemesi yapistinicr, kalem makas gibi kiigiik hediyeler
gondererek etkinlikleri yapmalarina, onlart mutlu etmeye firsat yaratmaya ¢a-
histik.” (M5).

Okul miidiirleri okul dig1 alanlarda da kaymakamlik ve milli egitim mudiir-
liikklerinin talepleri dogrultusunda da gorevlendirilmislerdir. Okul miidiirleri
pandemi siirecinde vefa destek gruplarinin galigmasi, sanayi orgiitlerinin deneti-
mi gibi destek faaliyetlerinde oldugu kadar, “Anadolu Masallar1”, “Ogretmenler
Tiirkiye Icin Séyliiyor” gibi egitim ve dgretim siireclerinin zenginlestirilmesine
yonelik okul dis1 etkinliklerde de yer almiglardir. Okul miidiirlerinin okul dis1 et-
kinliklerde tistlendikleri gorevlerin bazilarinin goniillitkk temelinde oldugunu ifa-
de etmek de, baz1 gorevlendirmelerin politik ve ideolojik arka planinin oldugu-
nu belirtmek de olanaklidir. Ozellikle vefa destek gruplarinda alinan gorevlerin
politik ajandasiin oldugu, bir takim sendikal orgiitlerce organize edilip, Orgiit
iiyelerine yonelik bir bicimde sinirlandirildigr anlasilmaktadir. Bu gruplarda go-
revli olan kisilerin elde ettikleri tesekkiir, takdir vb. belgelerle atama yiikseltme
siireclerinde avantajli konuma gecme c¢abasinin olabilecegi diisiintildiigiinden,
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okul midiirleri boylesi ayrigmalarin kriz siireclerindeki miicadeleyi sekteye ugra-
tabilecegi kaygisini giitmektedir. Okul miidiirlerinin pandemi siirecinde aldiklar1
okul dis1 gorev ve sorumluluklar ile ilgili ifadeleri su sekildedir:

“Sokaga ¢tkma yasagr donemlerinde il seyahat kurulunda gorev aldim. 2 giine
bir sabah 8 aksam 8. Bunlar kaymakamlik tarafindan bize soylendi goniillii
kabul ettik. Miiracaat edenlerin il ¢ikig izinlerini ayarladik” (M15)

Anadolu Masallar projesi icin zaten calisiyorduk. Pandemi siirecinde mii-
zik ogretmenleriyle konustuk organize ettik. Pandemi stirecinde evde kalan
ogrencilerimiz ve velilerimiz dinlesin diye Ogretmenler Tiirkiye icin Soyliiyor
projesini baglattik. Bu proje icin oncelikle giizel sanatlar lisesi miidiirleriyle bir
Whatsapp grubu kurduk. Sonra Facebook gruplanndan duyurduk. Katilmak
isteyenler evlerinden enstriimanlariyla video cekip gonderdiler” (M3).

Ben mesela 32 tane sanayi kurulusu denetledim. Kurallara uyuyorlar mu fa-
lan? Valilik kararlarina uyuluyor mu? Vefa destek gruplarinda da yer aldim.
Yashlarin maaslarin teslimi, Pazar alisverisi vs. gibi igler yaptik Vefa destek
gruplaninda ¢aliganlarda sanki belli diisiince olanlar gorev aldi, muhalif go-
riiste olanlar yer almad: gibi bir goriintii oldu maalesef” (M5).

“Son bir hafta bir miidiir yardimcisi arkadasimiz gorev aldi vefa destek grup-
lannda. Ancak bu arkadagimiz kronik rahatsizhigum var diyerek okula hi¢ gel-
memigsti. Bu vefa destek gruplannda gorev almanin sendika ve tegekkiir, takdir
gibi belge durumu da var tabi. Ileride miidiir olmak istiyor belki de kim bilir?
Kronik rahatsizigim var diyerek okula gelmeyen biri nasil ve ne amagla vefa
destek gruplarinda gorev aldy bilemiyoruz tabi (!)” (M11)

“Bize kimse sormadi vefa destek gruplannda ¢aligir misiniz diye? Neye gore
secildiler bilmiyorum ama bazi sendikalara mensup arkadaslara sormuglar.
Sanirim bundan puan da alacaklar. Boyle kenetlenme olmast gereken donem-
lerde ben bu tiir ayrnmlart dogru bulmuyorum. Cok iyi niyetle baslayan bu
yardimlagma faaliyetlerine golge diistii bence” (MO6).

Okul miidiirleri pandemi doneminde okul yoneticilerinin liderlik sorumlu-
lugu bulundugunu ve bir takim liderlik 6zelliklerine sahip olunmasi gerektigini
vurgulamaktadirlar. Miidiirlerin bu gibi kriz zamanlarinda sogukkanl davran-
mas1 gerektigi, karar alma siireclerini panige yer vermeden isletmeleri gerektigi
ifade edilmektedir. Okul miidiirleri, eldeki kaynaklarin orgiitsel amaglar dog-
rultusunda esgiidiimlenerek kullanilmasinin gerekliliginin altin1 ¢izmektedirler.
Miidiirler, 6gretmenlerin ve Ogrencilerin morallerinin yiiksek tutulabilmesi,
orglitsel amaglardan sapmalarin engellenmesi adina empati kurabilme, motive
edici olabilme, takim olusturma, rasyonel kararlar alma gibi 6zelliklerin dnemi-
ne vurgu yapmaktadirlar. Sosyal medya yonetimi, ¢evrim i¢i hazir bulunusluk,
¢evrimigi proje yonetimi gibi teknoloji liderligi 6zelliklerinin de, miidiirlerin pan-
demi siirecinde sahip olmasi gereken liderlik 6zelliklerinden oldugunu diisiin-
mektedirler. Okul midiirlerinin pandemi siirecinde aldiklar: liderlik rolleri ile
ilgili ifadeleri su sekildedir:

“Soguk kanli olma... Sakinlik ¢cok onemli. Sakinlikle yapilamayacak bir gey
yoktur. Birden panikle girersen hata yapabilirsin ve okula zarar getirebilirsin.
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Sakin kalip ogretmenlerin motivasyonlarim yiikseltmek bir okul liderinin isi
bu stireclerde” (M1)

“Kararli tutarly ve ongoriilii olmasi gerekiyor okul liderinin. Bunun gelisi belliy-
di yani. Milli egitimde bir toplanti yaptik. Ama ogretmenlere panik olmasinlar
diye bunu ¢ok belli etmeden inceden inceye ¢calismaya basladik.” (M4).

“Benim asil amacim 6gretmen ve 6grencinin motivasyonunu canli tutabilmek-
ti. Sanki yarin kaldigimiz yerden devam edebilecek gibi” (M2)

“Sonucta iyi bir gorev dagilinu ve planlama gerekiyor. Elimizdeki insan kay-
naklarint maddi kaynaklari en iyi sekilde ortaya koyup, olanlart nasu en iyi
kullaniriz, olmayanlari nasil temin ederiz, bunlarin hesaplarint yapmak gere-
kiyordu. Bizde o cercevede bunu yapmaya calistik. ” (M11)

Aragtirmanin {i¢iincii ve son bulgusu COVID-19 pandemi stirecinde okul
miidirlerinin deneyimledikleri sorunlar ve bu sorunlara iligkin 6nerileridir. Okul
miidiirlerinin deneyimledikleri sorunlar1 olanaklar ve kararlar olarak kategori-
lendirmek olanakhidir. Miidiirlerin deneyimledikleri sorunlara iligkin kategori ve
kodlar tablo 4’te gosterilmektedir.

Tablo 4.
Pandemi Stirecinde Okul Miidiirlerinin Sorunlar

Tema: Sorunlar

Alt tema Kodlar
Okulun olanaklari
Olanaklar Ogrencilerin olanaklar
EBA

Ders saatleri

Kararlar Sinif gecme

Canli ders smiflari

Okul miidirleri COVID-19 pandemi siirecinde deneyimledikleri sorunlari
okulun ve 6grencilerin olanaklari ile egitim 6gretim siireclerine iligkin alinan ka-
rarlar ve gelistirilen politikalar iizerinden tartismaktadirlar. Arastirmaya katilan
okul midiirleri pandemi siirecinde okul yonetimine iliskin sorunlar yasadiklarimni
ifade etmektedirler. Okullarin biinyelerindeki olanaklarin kisithliginin 6denek
eksikligi, temizlik personeli yetersizligi seklinde 6ne ¢iktigini ve pandemi siire-
cinde okul yonetimini zorlagtirdigini belirtmek olanaklidir. Okul miidiirlerinin
konuya iligkin ifadeleri su sekildedir:

“Bizim bir 6denegimiz yok bakanliktan. Aidat ile calisan bir kurumuz diyelim.
Stire¢ icerisinde dogal olarak aidat alamadik. Mesela, bizim yazin en az bir
personelimiz olurdu su an yok. Bir ag¢t bir asct yardimcisi, iki temizlik gorevli-
sini biz kendi biitcemizle karsuiyoruz. Bu da az para degil. Bir personel 4.000-
4500 arasina denk geliyor: O insanlara da 6deme yapamadik siire¢ icerisinde.
Az bir paranmuz var kendimizi eyliil ayina atacak kadar planladik.” (M15).
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“Benim hizmetlim yok bu biiyiik sorun. ISKUR’dan gelen personelle idare et-
meye calisiyoruz. Kendim de calistiramiyorum, maliyeti 4500 TL. Bu okulun
tuvaletlerin her teneffiis temizlenmesi lazim.” (M12)

“Simdi bizim anasiiflanmiz aidatla isleyen sinmiflar. Tabi okullar kapali olun-
ca onu isteyemiyoruz. Mesela bagiglar onlar da okullar kapalt olunca kesildi
maalesef. Haa, yine bazen gelip soran oluyor Miidiiriim bir sey lazim mt ya da
su kadar bagis yapayim diye ama tabi saylar ¢ok azaldi. Finansal anlamda
sorunlar yasadik. Bizim ilkokullanin ortaokullarin ayrilan biitcesi olmadig
icin, her zaman zorluk yasiyoruz bu donemde daha zor oldu.” (M5).

Okul miidiirlerinin her ne kadar sonradan diizenlemeler yapilmaya caligil-
sa da ilk etapta karsilastig1 sorunlardan bir diger Egitim Bilisim Agr'na (EBA)
iliskin sorunlardir. Okul miidiirleri EBAlya girislerde ve ders yiiklemelerde prob-
lemler yasadiklarini, EBA'da cevrimici toplanti olanaginin olmamasinin toplan-
tilar1 bagka platformlara kaydirdigini ve bunun da giivenlik problemi yarattigin
belirtmektedirler. Okullarin internet alt yapisindaki eksiklikler de bu kategori
altinda 6ne ¢ikan sorunlardandir. Okul miidiirlerinin konuya iliskin ifadeleri su
sekildedir:

“Bir kere Bakanligimiz ¢cok basaril bir i cikardi bu stirecte. Ancak, su soyle-
nebilir bizim EBA’dan toplanti yapma olanagimiz olmadi. EBA’da kendimize
ozgii bir toplanty olanagi olsa daha giivenli ve daha iyi olurdu. Bazi arkadaslar
Zoom vb. programlan ¢ok giivenilir bulmadiar. (M7)”

“Sonradan diizelse de ilk zamanlarda sorunlar yasandi EBAya girislerde, ¢cok
biiyiik bir sayt var herkes girince aksilikler oldu. Canli dersi planliyoruz ama
3 saatte yiikleye biliyoruz. Ama sonra diizeldi hemen giremeye basladik (M5).

“Bir kere altyapimizi ¢cok hizl giiclendirmemiz lazim... Tek bir yere bagh kal-
mamamiz lazim. alternatiflerimizin olmast lazim. Yonetsel siireglerde bunlar
cok onemli seylerdir. B C plaminuzin olmast lazim. Bunun diginda internet
altyapist oldukca onemli. Her okulun baglantist EBA icin gerekli olan hiza
ulagamayabilir. Bunu diizeltmek lazim (M14).

Okul miidiirleri okul yonetim siire¢lerindeki sorunlarda 6grenci olanaklari
iizerinde de durmaktadirlar. Ogrencilerin yoksulluklarmin bilgisayara, internete
ve hatta televizyona erisimlerinde engel olusturdugunu ve bunun da egitim 6gre-
tim siirecine olumsuz etkide bulundugunu ifade etmektedirler. Bununla birlikte
okul miidiirlerinin goriisleri 6zel okullarla devlet okullar1 arasinda farkliliklar
oldugunu bunun da birtakim esitsizliklere yol actigini ortaya koymaktadir. Okul
miudiirlerinin konuya iligkin ifadeleri su sekildedir:

“Bazi cocuklarimizin evinde interneti ve televizyonu yoktu. Miidiir gruplarninda
arkadaslarimiz paylagti. Evinde fazla televizyonu olan var mi? falan diye? Bize
GB kotast yetersiz diye geri doniis geldi sonra GSM operatérleri devreye girdi.
Ne derece yetti o GB’lar bilemiyorum tabi.” (M5).

“Bizde internet ve bilgisayar sikintist olan dgrenciler yoktu ama ¢evre okullar-
da bilgisayart ve interneti olmayan dgrencilerin oldugunu duyduk. Bizde sade-
ce bu siirecte internet faturalarinin yiikseldigine dair doniitler geldi velilerden”
(M7)
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“21. yiizydayiz teknoloji ve bilgi cagindayiz evet ancak televizyona erisim im-
kani olmayan cocuklarmizin oldugunu gordiik. Ogretmenler arasinda yardim
topladik 2 dgrencimizin evine TV aldik. Belki risk alarak bilisim ogretmeni-
miz, miidiir yardimcimiz ve ben evlere giderek frekans ayari yaptik” (M6).

“Bizim okulumuz iyi bir bolgede oldugu icin stkinti yasamadik ama kenar
mahallerdeki okullarin miidiirii olan arkadaslardan duydum. Evinde internet
olmayan, televizyonu olmayan égrenciler oldugunu... Evlere uydu baglantist
yapmaya giden arkadaslarimiz olmug” (M10)

“...Ciinkii bu durumu ozel okullar daha iyi yapti. Ders saatleri daha iyi ayar-
landi giinliik ¢alisma saatleri daha yiiksekti.” (M7)

“Bazi ozel okullar tam giin ders yapti. Bazi ¢cocuklar EBA’ya erisemedi. Ben
kendi kizimdan biliyorum sitkintilar yasadik bu LGS siirecinde esitsizlik olug-
turdu” (M1).

Okul mudiirleri okul yonetim siirecinde karsilastiklari sorunlarin alinan ka-
rarlar ve bu kararlarin uygulanmasindan da kaynaklandigini ifade etmektedirler.
Bazi siniflarda canli ders uygulamasinin olmamasinin, her branstan 6gretmene
ders tanimlanmamasin ve 6grenci degerlendirmesinin birinci donemki notlara
gore yapilmasinin egitim 6gretim siireclerinde sorunlara neden oldugunu vurgu-
lamaktadirlar. Bununla birlikte canli ders saatlerinin zaman zaman ¢ok erken ya
da cok gec¢ olmasinin, zaman zaman da iftar saati gibi 6nemli zaman dilimlerine
denk gelmesinin stireci olumsuz yonde etkiledigini ifade etmektedirler. Pandemi
stirecinde alinan kararlar ve uygulamalara iligkin okul mudiirlerinin gorisleri su
sekildedir:

“Bizim okul tiirii olarak goyle bir handikabimiz oldu. Cok fazla dersimiz oldu-
gu icin herkese ders planlayamadik. Bu nedenle 6gretmenleri EBA tizerinden
kiwyaslayabilmek de cok miimkiin olmadi” (M11)

“Canli ders anlaminda... 1-2’lerimize canlt ders olmasa da farkli programlar
tizerinden yapmaya calistirlar. Bir stire sonra giivenlik agiklart vs neticesiyle
bunlar biraz azaldi tabii. Keske EBA’da 1-2. Siniflara yonelik de canli ders
olsaydi. Ciinkii o ¢cocuklann ogretmenini gormeye ihtiyaclar var. Yani bir se-
kilde o motivasyon igin o gerekli. Her ne kadar ddevler vs. verilse de ogrenci
ogretmenini gormeliydi.” (M2)

‘Alinan kararlar geregi her derse ve sinifa canlt ders imkant saglanamadi. Ola-
naklar geregi birinci ve ikinci siniflan, brang égretmenlerini ¢ok fazla gozlem-
leme sanst bulamadik.” (M10)

“Bizim yasadigumiz en biiyiik stkintilardan biri égrencilerin degerlendirmeye
alinmayacagimin 1 mayista agiklanmasiydi. Bu durum derslere katilinu bir
anda kesti. Kegke daha sonradan agiklansaydi. Ya da iiniversitelerdeki gibi
odevlendirme yapulabilirdi. Ya da diisiik de olsa bir degerlendirme puan veri-
lebilirdi.” (M11)
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Tartisma ve Sonug

Pandemi gibi kriz zamanlarinda ortaya ¢ikabilecek belirsizlik durumunun
yaratabilecegi kaos ortaminda okullarin mevcut gelisen yeni durumlara uyum
saglayabilme reflekslerinin gelistirilebilmesi ve giiclendirilmesi gerekmektedir.
Bu durum da lider olarak okul miidiirlerinin yonetimde problem ¢ézme siireg-
lerini siirekli gelistirmelerini bir zorunluluk haline getirmistir (Calik, Sezgin &
Calik, 2013). Bu arastirmada COVID-19 pandemi siirecinin okul yonetim siirec-
lerine yansimalar1 incelenmigtir.

Arastirmanin verilerinin analizi sonucunda ortaya konan bulgulardan ilki
pandemi siirecinde okul miidiirlerinin aldiklar1 6nlemlerdir. Okul mudiirleri
pandemi siirecinde alman Onlemlerde fiziki onlemler, bilgilendirici Onlemler,
iretime katilma onlemleri tizerinde durmaktadirlar. Arastirma sonucunda elde
edilen bulgulara gore okul miidiirlerinin aldiklari fiziki 6nlemler, yiizey temizligi,
dezenfektan otomatlari, tirabzan ve kapi kolu temizliginden; bilgilendirici 6n-
lemler, uygulamali egitim, afisler ve uyarilardan; tiretici nlemler, maske, dezen-
fektan, siperlik ve tibbi atik kutusu iiretiminden olugsmaktadir.

Uretici énlemler kapsaminda yapilan iiretim faaliyetlerine yonelik alan-
yazinda benzer bulgular Ozer (2020b) tarafindan yapilan 2023 Egitim Vizyonu
kapsaminda Mesleki ve Teknik Egitim kurumlarinda salgin déneminde yapilan
iiretim faaliyetlerine yer verdigi arastirmada elde edilmistir. Ozer (2020b) ta-
rafindan gerceklestirilen arastirma sonucunda, koronaviriis salgini ile miicadele
stirecinde, bir ayda yaklasik olarak 10 milyon maskenin Mesleki ve Teknik Egitim
kurumlari tarafindan iiretildigi, Tiirk Egitim sisteminde yer alan okullarin temiz-
lik malzemesi ihtiyaglar1 da yine Mesleki ve Teknik Egitim kurumlari tarafindan
gergeklestirilen tiretimlerle karsilandigy, yiiz maskeleri, yiiz koruyucu siperler,
Mesleki ve Teknik Egitim kapsamindaki arastirma ve gelistirme ¢alismalari so-
nucunda iiretilerek saglik ¢alisanlarinin hizmetine sunuldugu bulgular1 6n plana
¢ikmistir.

Okul miidiirleri pandemi siirecinde aldiklar1 6nlemlere yonelik elde edilen
bulgular, alanyazinda okul yoneticilerinin kriz ddnemlerinde alinan 6nlemlere
yonelik Karakug (2018) tarafindan gergeklestirilen aragtirma bulgular ile ben-
zerlik gostermektedir. Karakus (2018), okul yoneticilerinin kriz yonetimi bece-
rilerinin diizeyini incelemek amaciyla yoneticilerden ve §gretmenlerden alinan
gorisler dogrultusunda, okul yoneticilerinin kriz donemlerinde krize yonelik ye-
terli 6nlemleri aldiklar1 bulgusuna ulagmustir.

Arastirma kapsaminda ulagilan bulgulara gore okul miidiirlerinin pandemi
siirecinde aldiklar1 gorev ve sorumluluklar okul ici, okul dis1 ve liderlik rolleridir.
Okul mudiirlerinin aldiklar1 okul i¢i gorev ve sorumluluklar, iletigsim, koordinas-
yon, 0gretimin yonetimi, bulunusluk, ¢evrimici proje yonetimi ve yardimlar ol-
mustur. Okul diginda, sanayi firin ve otogar denetimi ve vefa gruplarinda gorev
ve sorumluluklar: yerine getirmislerdir. Okul miidiirleri pandemi siirecinde vefa
destek gruplarinin ¢alismasi, sanayi orgiitlerinin denetimi gibi destek faaliyetle-
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rinde oldugu kadar, “Anadolu Masallar1”, “Ogretmenler Tiirkiye Icin Séyliiyor”
gibi egitim ve Ogretim siireglerinin zenginlestirilmesine yonelik okul dis1 etkin-
liklerde de yer almiglardir. Bu bulgu ile okul miidiirlerinin Pandemi siirecinde
oldugu gibi belirsizlik durumlarinda degisen ve gelisen sart ve durumlara gore
yeni gorev ve sorumluluklar tistlendikleri goriilmektedir. COVID-19 nedeniyle
okul liderligi uygulamalarinin, 6nemli 6l¢lide degistigini vurgulamak olanakli-
dir (Harris & Jones, 2020). Belirsiz kriz zamanlarinda okul liderleri bu zamana
kadar aligik olduklar liderlik uygulamalarini stirdiiremezler. Bu tiir zamanlarda
liderlik yeni yollar olusturmak adina farkli ¢6ziim arayislarini kesfetmek anlami-
na gelmektedir (Harris & Jones, 2020). Bakioglu ve Demiral (2013)’e gére bu
durum soyle aciklanabilir. Okul yoneticileri belirsizlik durumlarinda sadece yo-
netmelikleri degil, bagka alanlardaki mevzuati inceleyip, oralardan kiyas yoluyla
¢Oziim arayigina girdiklerini, bu nedenle okul yoneticilerinin belirsizlik durumla-
rinda gorev ve sorumluluklar: konusunda ne yapmalari gerektigi ile ilgili mevzua-
t1yorumlama yetenegi gibi bir yoneticide olmasi gereken 6zelliklere sahip olmasi
gerektigine isaret etmektedirler (Bakioglu & Demiral, 2013). Kriz zamanlarinda
okul miidiiriiniin gorev ve sorumluluklar1 karmasiktir ve siirekli degisebilmekte-
dir. Midiirlerin 6grenci 6grenmesini gelistirmek adina, 6gretim liderligi rollerini
yeniden kavramsallastirmalar1 gerekmektedir. Uzaktan egitimin daha etkili bir
sekilde uygulanmasi icin, okul yoneticilerinin teknoloji vizyonu olusturmasi ge-
rekmektedir (Gonzales & Jackson, 2020). Bu gereklilikle yeni ¢dziim arayislari
ile yola ¢ikan okul liderleri bedeli ve zorluk derecesi ne olursa olsun 6grencilerin
gelisimi ve 6grenimi i¢in ellerinden gelen her seyi yapmaya hazir olmahdir (Har-
ris & Jones, 2020).

Yapilan aragtirma kapsaminda elde edilen bulgular 1s1ginda, okul miidiirle-
rinin liderlik rolleri ile ilgili Gstlendikleri gorev ve sorumluluklar, sogukkanlilik,
motive edici olma, empati, teknoloji liderligi, hizli karar alma, takim olusturma
ve esgiildiimleme olmustur. Bu bulgular Kizildeniz (2017), Dos ve Coémert (2012),
Karakus (2018), tarafindan gerceklestirilen arastirma bulgulari ile benzerlik gos-
termektedir. Kizildeniz (2017), okul miidiirlerinin yonetim uygulamalarinin de-
gerlendirerek basarili okul midiirlerinin bagariy1 elde etmek icin hangi calisma,
faaliyet ve uygulamalar gergeklestirdikleri incelemek ve okul miidiirlerine basa-
riy1 kazandiran temel olgular tespit etmek amaciyla gerceklestirdigi aragtirma
sonucunda, okul miidiirlerinin liderlik 6zelliklerini gelistirerek, girisimcilik, ka-
rarlilik, kendini yetistirme, olumlu iletisim, etkili rehberlik, iyi planlama, saglikli
denetim, basarili kriz yonetimi, risk alma vb. gibi 6zellikleri ile durumlar ve prob-
lemler karsisinda mevzuatla yetinmeyip, ¢oziimler liretebilme yetileriyle basaril
olduklar1 bulgular1 paylagiimistir. Dos ve Comert (2012), ilkdgretim kurumlarin-
da On plana ¢ikabilecek krizlerin nedenleri cercevesinde kriz yonetiminin nasil
yapilandirilmasi gerektigini aragtirmak amaciyla gerceklestirdikleri aragtirma
sonucunda, okul miidiirlerinin, mevcut kriz ortamindan uzaklasiimasinda, okul
mildiiriiniin sorumluluklart hakkindaki gortsleri, krize erken miidahale etme,
sogukkanli tutum ve davranig, gorev paylasimi yapma, etkili iletisim saglama, ob-
jektif yaklasim sergileme oldugu bulgulart 6n plana ¢ikmustir. Karakus (2018),
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tarafindan yapilandirilan aragtirma bulgularina gore, 6gretmenler okul yone-
ticilerinin kriz 6ncesi ve kriz sonras1 doneme ait kriz yonetim becerilerini “co-
gunlukla” yerine getirdiklerini, okullarda yer alan “siddet eylem planlar1”, “okul
afet ve acil durum yonetim kurulu” ve “yanginla miicadele ekibi” gibi kurulan
kurullarda gorev ve sorumluluklarini yerine getirdiklerini ifade etmislerdir. Okul
yOneticilerinin kendi goriislerine gore kriz Oncesi ve kriz sonrast ddneme ait kriz
yonetim becerilerini, gérev ve sorumluluklarini “cogunlukla” yerine getirdikleri
bulgularma yer vermistir. S6z konusu arastirma bulgularindan farkli olarak Oz-
sezer (2014)’e gore okul yonetimlerinin kriz doneminde sergiledikleri gorev ve
sorumluluklara iligkin 6gretmen goriisleri genel olarak kriz siirecinin biitiiniine
iliskin olarak gorev ve sorumluluklar1 bazen diizeyinde yerine getirdiklerini ifade
etmis, yoneticilerin kendi goriislerine gore kriz donemlerinde gorev ve sorumlu-
luklarini ¢ogunlukla diizeyinde yerine getirdikleri bulgusunu paylagmistir.

Okul midirleri COVID-19 pandemi siirecinde deneyimledikleri sorunla-
r1 okulun ve 6grencilerin olanaklari ile egitim 6gretim siireclerine iliskin alinan
kararlar ve gelistirilen politikalar tizerinden tartigmaktadirlar. Yapilan aragtirma
kapsaminda ulasilan bulgulara gore, okul midiirlerinin COVID-19 pandemisi
stirecinde deneyimledikleri sorunlar analiz edildiginde, sorunlarin okulun ve 6g-
rencilerin olanaklari ile egitim 6gretim siireclerine iliskin alinan kararlar ve ola-
naklar tizerinden iki kategoride gruplandirimistir.

Okul midirlerinin deneyimledikleri sorun olarak olanaklar temas: altinda
okul ve 6grenci olanaklari ile EBA kodlari; kararlar kategorisi altinda ders saat-
leri, sinif gegme ve canli ders siniflari kodlari olusturmustur.

Okul olanaklar1 kategorisi ile ilgili okul miidiirleri, her kademedeki okulun
biit¢elendirilmemesinin, okul bagislarinin, aidat, kantin ve otopark geliri gibi ge-
lir kalemlerinin kesilmesinin okul olanaklarini sinirlandirdigini ve pandemi gibi
krizlerin yonetimi siireclerinde sorunlar yattigini vurgulamaktadirlar. Hijyen ko-
sularinin en ist diizeyde saglanmasinin en 6nemli kosul oldugu diisiiniildigiinde,
pandemi siirecinde okullardaki hizmetli personel sayilarinin arttirilmas: gerek-
tigini ifade etmektedirler. Bazi okullarda, okul gelirlerinin azalmasi ve 6denek
yoksunlugu nedeniyle, okulun gelirleriyle istihdam edilen personelin isine son
verilmek zorunda kalinmig ve bunun da istihdam azalmasina neden oldugu ifade
edilmigtir. Okul midiirlerinin i¢inde bulunulan belirsizlik siirecinde 6gretmenle-
rin, yasanan olumsuzluklara ragmen 6grencilerin ve ¢alisanlarin sosyal ve duygu-
sal refahini saglamak i¢in caligmalar1 beklenmektedir. Okul paydaslarinin sosyal
izolasyon ve derin belirsizlik yagsadigi bu tiir kriz zamanlarinda, okul miidiirleri,
sanal platformlar araciligiyla sosyal baglilik icin firsatlar yaratarak, krizin yone-
timi adina 6gretmen, 6grenci ve ¢alisanlarin bireysel kapasitelerin arttirilmasina
katkida bulunabilirler (Bagwell, 2020).

Okul yoneticilerinin kriz donemlerinde karsilagtig: personel ihtiyacr ile ilgili
sorunlara yonelik benzer bulgular Ocak (2006) tarafindan paylasiimistir. Ocak
(2006) tarafindan gergeklestirilen arastirma sonucunda, ortadgretim kurumla-
rindaki okul miidiirlerinin, tamamina yakininin okulun giivenligi ve okul temiz-
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ligi konusunda 11 Milli Egitim Miidiirliigiinden gerekli personel igin kadro istek
talebinde bulunduklarini, ancak ilgili taleplerine cevap alamadiklarini belirttik-
leri bulgularina yer verilmistir.

Okul miidiirleri pandemi siirecinde Milli Egitim Bakanligi'nin krize uzaktan
egitim baglaminda aninda cevap verdigini diisinmektedirler. EBA ile ilgili ola-
naklarin her gecen giin gelistirilmeye ¢alisildigini, pandeminin ilk zamanlarinda
EBA ile ilgili ortaya ¢ikan sorunlarin giin gegtikce giderildigini ifade etmekte-
dirler.

Ogrenci olanaklar ile ilgili okul miidiirleri uzaktan egitimdeki cabalari
olumlu bularak memnuniyetlerini ifade etmekle birlikte, yoksunluk ve esitsizlik-
lerin varligina da dikkat cekmektedirler. Pek ¢ok acidan bakildiginda COVID-19
toplumdaki esitsizlikleri tetikledigini ve toplumdaki refah diizeyi daha diisiik
kisilerin bu durumdan daha da etkilendigi sdylenebilir (Harris & Jones, 2020).
Aragtirmaya katilan miidirler, olanaklara iliskin sorunlart 21. Yizyilin egitim
ajandasinin iki yiizti tizerinden degerlendirmektedirler. Egitim ajandasinin bir
yiiziiniin inovasyon, 6grenmeyi 6grenme, girisimcilik, yaraticilik vs. gibi 21. Yiiz-
yil becerilerinin gereklilikleriyle kurgulandigini ifade ederken, ajandanin diger
yiziinde de yoksunluklar ve esitsizlikler oldugunu vurgulamaktadirlar. Bu esit-
sizlikler 1s1¢1nda, bu ¢alismanin bulgular, politika yapicilarin esitsizlikleri ortaya
koyan bosluklar1 kapatmak i¢in daha bilincli bir bigcimde odaklanmasi gerektigini
ortaya koymaktadir (Varela & Fedynich, 2020).

Bilgisayara, internete ve hatta televizyona erisim olanaklarinin her 6gren-
ci icin ayn1 ve adil olmadigini, bu esitsizligin imkan ve firsat esitligi baglamin-
da 6grencilerin egitim gereksinimlerinin karsilanmasinda engeller olusturdugu
anlagilmaktadir. Bu bulgular Cakin ve Kiilek¢i Akyavuz (2020), tarafindan ger-
¢eklestirilen aragtirma bulgulari ile benzerlik gostermektedir. Cakin ve Kiilekgi
Akyavuz (2020), COVID-19 pandemisinde gergeklestirilen uzaktan egitim sii-
recinde, 0gretmenlerin yasadiklart sorunlar1 ve 6grencileri giidiilleme yontemle-
rini incelemek amaciyla gergeklestirdikleri arastirma sonucunda, 6gretmenlerin
yasadiklar1 6grencilerin egitimi ile ilgili sorunlar olarak 6grenci takibini yapa-
mama, evde yeterli materyallerinin olmamasi, yiiz ylize egitimin olmamasi, 0g-
rendiklerinden emin olamamasi, ¢cevrim i¢i dersten keyif almamalari, teknolojik
yetersizlik, bazi etkinliklerin uzaktan yiiriitiilememesi, ddevlerin tam yapilma-
masi, bireysel ihtiyaclar1 tespit edememesi, 6grencilerin adapte olamamalari,
evde dikkat dagitict unsurlarin olmasi, sinifi zaten gececegim algilarinin olmast
ve yeni konular1 6grenememe gibi sorunlar 6n plana c¢ikmistir. Bu calismanin
sonuglarinin alanyazinda yurt disinda yapilan ¢aligmalarin sonuglari ile benzerlik
gosterdigi sOylenebilir. Metcalfe ve Perez (2020) pek cok ailenin internet erisi-
min olmadigini ve yerel internet saglayicilari ile is birligi yapildigi sonucuna ulas-
muslardir. Benzer bir sekilde Harris (2020), COVID-19 siirecinde her 6grencinin
olanaginin esit olmadigini, bazi 6grencilerin internet, tablet vb. egitim 6gretim
araclarina erisemedigini vurgulamistir. Ayrica Harris (2020), 6zel okullarin daha
yogun ders programi ve olanaklar sundugunu ifade etmektedir.
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Okul miidiirleri 6zel ve devlet okulu farkina da vurgu yapmakta 6zel okulla-
rin daha yogun ders programini daha iyi olanaklarla uyguladigini, bunun da esit-
sizlikler temelinde degerlendirilebilecegini ifade etmektedirler. Bu baglamda,
yoksunluklarla egitim 6gretim siirecini siirdirmeye calisan 6grencilerin sosyal,
kiiltiirel sermayelerinin istendik bagarilara tahvil olamayacag: diisiiniilmektedir.

Okul miidiirleri, EBA ile ilgili yaganan sorunlardan birinin ¢evrimigi toplan-
t1 yapma olanagi sunmamasi oldugunu belirtmekte, Zoom, Microsoft Teams gibi
uygulamalarin giivenlik agiklar1 ortaya cikarabilecegi diigsiincesinden hareketle
yerli ve milli bir ¢evrimici toplantt olanagi sunan yazlimin, EBAya eklenmesinin
yararli olabilecegini digiinmektedirler. Zaman zaman EBAlya girislerde ve yiik-
lemelerde zorunlar yasayan mudiirlerin okullarin internet alt yapilarina iligkin
diizenlemeler yapilmasi gerektigine iliskin diisiinceleri oldugu anlagiimaktadir.

Miidurler pandemi stirecinde alinan kararlarin uygulama boyutunda bazen
sorunlara neden oldugu goriisiindedir. Olanaklar dahilinde bazi 6gretmenlere
ders tanimlanirken bazilarina tanimlanmamasi, 6gretmenlerin egitim ogretim
stireclerine katilimint saglamada mudiirlerin hareket alanini kisitlamistir. Okul
midirleri bazi siniflarda canli ders olmamasinin, 6gretmenler ve 6grenciler ara-
sindaki etkilesimi azalttigi, 6zellikle birinci ve ikinci sinif 6grencilerde duygusal
bosluklar yarattig1 ifade edilmektedir. Bu bulgular Cakin ve Kiilek¢i Akyavuz
(2020) tarafindan gergeklestirilen arastirma bulgular ile benzerlik gostermekte-
dir. Cakin ve Kiilek¢i Akyavuz (2020) tarafindan gergeklestirilen aragtirma sonu-
cunda 6gretmenlerin yasadiklari iletisim sorunlari olarak doniit olmamasi, sinirl
iletisim, ulasilamayan 6grenciler, kisitli internetin olmasi, yiiz yiize olmamasi ve
Ogrenci sayisinin fazla olmasi bulgulari paylasiimistir.

Egitim 6gretim siirecinde 6grencilerin degerlendirilmesinin yapilmamasi,
birinci donem notlariin aynen verilmesi ve bu degerlendirmenin yapilmayaca-
ginin oldukca erken bir zamanda agiklanmasinin ¢evrimici derslere ve EBA iize-
rinden verilen sorumluluklara olan ilgiyi azalttig1 anlasiimaktadir. Bu bulgu yine
Cakin ve Kiilekci Akyavuz (2020)un ¢aligmasinda elde edilen 6grencinin sinift
gececegine olan inanca yonelik bulguyu destekler niteliktedir.

Oneriler

Okul miudiirlerinin pandemi siirecinde aldiklar1 6nlemler goz oniine alin-
diginda, alinan fiziki, bilgilendirici ve tiretime katilma 6nlemleri arasindan okul
icinde fiziki 6nlemlerin ve bilgilendirici 6nlemlerin tiim 6grenciler, 6gretmenler
ve ¢alisanlar i¢in son derece dnemli oldugu ifade edilebilir. Bu nedenle, bir plan
¢ercevesinde okullarin belirlenen standartlara uyulup uyulmadigi haftalik olarak
denetim ekiplerince denetlenmeli, denetimleri gecen okullarda egitimlere de-
vam edilmesi i¢in de okullarin ihtiya¢ duydugu tiim malzeme ve personel destegi
de milli egitim mudiirliikleri aracilig1 ile saglanmalidir.

Okul miidiirlerinin COVID-19 pandemi siirecinde deneyimledikleri sorun-
lar gozden gecirildiginde, gelistirilen politikalar kargisinda okul miidiirlerinin
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karsilastiklar: sorunlar milli egitim midiirliikleri aracilig: ile bakanlik birimleri-
ne iletilerek merkezde alinan kararlarin yerelde ve 0zelde karsilik bulmasi icin
okul miudiirlerinin goriis ve Onerileri dogrultusunda politikalarin belirlenmesi
saglanmalidir. Okulun olanaklari ile ilgili karsilasilan ve karsilagilacak sorunlara
yonelik merkezi bir sistem kurularak, okullarin malzeme, personel ve gerekli tim
ihtiyaclar1 bu merkezi sistem iizerinden karsilanabilir.

Ogrenci olanaklari ile ilgili karsilagilan sorunlar incelendiginde, en ¢ok kar-
stlasilan sorunun 6grencinin uzaktan egitim siiresince internete baglanabilecegi
bir cihazin olmamasi, internet baglantisinin uzaktan egitim icin yeterli olabilecek
kadar yeterli olmadig1 saptanmaktadir. Pandemi, okul sistemlerindeki esitsizlik-
leri derinlestirmeye devam etmektedir. Bu nedenle aragtirmacilarin 6grencilerin
teknolojiye ve internete erisimine, politika yapicilarin siirece iligkin rollerinin
arastirilmasina odaklanmasi onerilebilir. Okullara saglanan internet desteginin
uzaktan egitim stirecinde 6grencilerin evlerine sabit hat ya da mobil internet des-
tegi saglanarak, bu destegin aylik uzaktan egitim ihtiyacini karsilayacak diizeyde
olmasi saglanabilir.

Bu arastirma Eskisehir ilinde gorev yapan sinirlt sayida okul midiiri ile
gerceklestirilmis ve elde edilen bulgular, katilimer mudiirlerin gorev yaptiklari
okullarin ve o okullarda 6grenim gorev 6grencilerin olanaklari ile sinirhidir. Milli
Egitim Bakanliginin merkezi ve bilyiik bir 6rgiit oldugu gz 6ntine alindiginda
a-tipik bir arastirma olan bu calisma kapsaminda elde edilen bulgular goz 6ntin-
de alinarak, elde edilen bulgular ile 6lgme araglari gelistirilerek tiim mudirlere
yonelik nicel arastirmalarin yapilmasi saglanabilir. Bununla birlikte arastirmaci-
larin okul liderlerinin sikint1 ve belirsizlikle nasil basa ciktiklarina yonelik arastir-
malarini farkli ve daha genis 6rneklemlerde gerceklestirmeleri onerilebilir.

References

Aksu, A. (2009). Kriz yonetimi ve vizyoner liderlik. Journal of Yasar University, 4(15),
2435- 2450. https://dergipark.org.tr/tr/pub/jyasar/issue/19127/202971

Altun Ekiz, M. (2020). Beden egitimi ve spor yiiksekokulu dgrencilerinin karantina do-
nemindeki uzaktan egitim ile ilgili goriisleri (Nitel bir arastirma). Spor ve Rekreasyon
Arastirmalart Dergisi, 2 (OS1), 1-13. https:/dergipark.org.tr/tr/download/article-fi-
1e/1129313

Aydin, M. (2014). Egitim yonetimi. Kavramlar, kuramlar, siiregler; iligkiler. (10. Baski). Gazi
Kitabevi.

Aykag, B. (2001). Kamu yonetiminde kriz ve kriz yonetimi. Gazi Universitesi Iktisadi ve

Idari Bilimler Fakiiltesi Dergisi, 3(2), 123-132. https:/dergipark.org.tr/tr/pub/gaziui-
ibfd/issue/28351/301401

Ayyirek, O. (2014). Egitim orgiitlerinde kriz yonetimi: Van depremi ornegi. [ Yayimlanmamis
Yiiksek Lisans Tezi]. Van Yiiziincii Y1l Universitesi.

105



Ceyhun Kavrayict & Eren Kesim

Azorin, C., Harris, A., & Jones, M. (2020). Taking a distributed perspective on leading
professional learning networks School Leadership & Management, 40(2-3): 111-127.
https://doi.org/10.1080/13632434.2019.1647418

Bagwell, J. (2020). Leading through a pandemic: Adaptive leadership and purposeful ac-
tion. Journal of School Administration Research and Development, 5(S1), 30-34. https:/
ojed.org/index.php/JSARD/article/view/2781/1218

Bakioglu, A., & Demiral, S. (2013). Okul yoneticilerinin belirsizlik durumlarini algilama
ve karar verme tarzlari. Egitim Bilimleri Dergisi, 38, 9-35. https://www.pegem.net/dos-

yalar/dokuman/139401-20150721172954-okul-yoneticilerinin.pdf

Cakin, M., & Kiilek¢i Akyavuz, E. (2020). Covid-19 siireci ve egitime yansimasi: 6gretmen
goriislerinin incelenmesi. International Journal of Social Sciences and Education Rese-

arch, 6(2), 165-186 https://dergipark.org.tr/tr/pub/ijsser/issue/55748/747901

Creswell, J. W. (2005). Educational research: Planning conducting and evaluating quantita-
tive and qualitative research (2nd edition.). Pearson Ed. Inc.

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five appro-
aches (3rd edition). SAGE Publication.

Calik, T, Sezgin, E, & Calik, C. (2013). Yonetimde problem ¢ézme. (2. Baski). Pegem
Akademi.

Caykus, E.T., & Caykus, T. M. (2020). COVID-19 pandemi siirecinde ¢ocuklarin psikolo-
jik dayanikliigini giiclendirme yollart: Ailelere, 6gretmenlere ve ruh saglhigi uzman-
larina oneriler. Avrasya Sosyal ve Ekonomi Aragtrmalart Dergisi, 7(5), 95-113. https:/
dergipark.org.tr/tr/pub/asead/issue/54658/738573

DasGupta, P. (2011). Literature review: e-Leadership. Emerging Leadership Journeys,
4(1), 1-36. https://www.regent.edu/acad/global/publications/elj/voldiss1/dasGupta
V4I1_ppl-36.pdf

Dicicco-Bloom, B., & Crabtree, B.E. (2006). The qualitative research interview. Medical
Education, 40, 314-321. https://doi.org/10.1111/].1365-2929.2006.02418 x

Dikmen, S., & Bahceci, F. (2020). Covid-19 pandemisi siirecinde yiiksekogretim ku-
rumlarinin uzaktan egitime yonelik stratejileri: Firat Universitesi ornegi. Turkish
Journal of Educational Studies, 7(2), 78-98. https://dergipark.org.tr/tr/pub/turkjes/is-
sue/54378/721685.

Dés, 1., & Comert, M. (2012). Iikgretim okullannda kriz yonetimi hakkinda okul miidiir-
lerinin goriigleri. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 9(20),

329- 346. https://dergipark.org.tr/tr/pub/mkusbed/issue/19549/208415

Erdogan, 1. (2012). Egitimde degisim yonetimi. (3. Baski). Pegem Akademi.

Erkan, S. (1996). Krize miidahale plani. Egitim Yonetimi Dergisi, 2(4), 547-554. http:/
kuey.net/index.php/kuey/article/view/744

Erlandson, D.A., Harris, E.L., Skipper, B., & Allen, S.D. (1993). Doing naturalistic inqu-
iry: A guide to methods. Sage Publications.

1056



Covid-19 Pandemisi Siirecinde Okul Yonetimi: Nitel Bir Aragtirma

Evans, N,. & Elphick, S. (2005). Models of crisis management: An evaluation of their
value for strategic planning in the international travel industry. International Journal
of Tourism Research, 7(3), 135-150. https://onlinelibrary.wiley.com/doi/abs/10.1002/
jtr.527

Faulkner, B. (2001). Towards a framework for tourism disaster management. Tourism Ma-
nagement, 22 (135- 147). https://doi.org/10.1016/50261-5177(00)00048-0

Glesne, C. (2016). Becoming qualitative researchers: An introduction (5th edition.). Pear-
son Education..

Gonzales, M., & Jackson, I. (2020). Going the distance: What school administrators
can learn from one-to-one laptop schools. Journal of School Administration Rese-
arch and Development, 5(S1), 55-60. https://www.ojed.org/index.php/JSARD/article/
view/2795/1223

Harris, A. (2020). COVID-19-school leadership in crisis?. Journal of Professional Capital
and Community. https://doi.org/10.1108/JPCC-06-2020-0045

Harris, A., & Jones, M. (2020). COVID 19-school leadership in disruptive times. School
Leadership & Management, 40(4), 243-247, https://doi.org/10.1080/13632434.2020.18
11479

Heller, R., & Hindle, T. (1998). Essential manager’s manual. DK Publishing

Jolly,G.E., Keys, H.J.R., Procter, JN.D. & Eligne, N. I. (2014). Overview of the co-
ordinated risk-based approach to science and management response and recovery for
the 2012 eruptions of Tongariro volcano, New Zealand. Journal of Volcanology and
Geothermal Research, 286, 184-207, https://doi.org/10.1016/j.jvolgeores.2014.08.028

Karadag, E., & Yiicel, C. (2020). Yeni tip Koronaviriis pandemisi doneminde tiniversi-
telerde uzaktan egitim: Lisans 0grencileri kapsaminda bir degerlendirme caligma-
s1. Yiiksekogretim Dergisi, 10(2), 181-192. http://www.yuksekogretim.org/Port_Doc/
YOD_2020002/YOD_2020002006.pdf

Karakus, A. (2018). Ortaokul yoneticilerinin okullarinda yasanan kriz durumlarini ydnet-
me becerilerinin incelenmesi. [ Yayimlanmamig Yiiksek Lisans Tezi]. Mersin Univer-
sitesi.

Kash, T. & Darling, J.R. (1998). Crisis management: prevention,diagnosis and interventi-
on. Leadership & Organization Development Journal. 19(4), 179-186. https://www.eme-
rald.com/insight/content/doi/10.1108/01437739810217151/full/html

Kirmizigiil, H.G. (2020). COVID-19 salgini ve beraberinde getirdigi egitim siireci. Avras-

ya Sosyal ve Ekonomi Aragtirmalart Dergisi, 7(5), 283-289. https://dergipark.org.tr/tr/
pub/asead/issue/54658/725274

Kizildeniz, M. (2017). Basarili okul miidiirlerinin yonetim uygulamalarinin degerlendiril-
mesi. [Yayimlanmamus Yiiksek Lisans Tezi]. Van Yiiziincii Y1l Universitesi.

Klan, G. (2003). Crisis leadership: How military lessons and corporate experiences can help
leaders find opportunity in times of greensboro. USA: Center for Creative Leadership.

1057



Ceyhun Kavrayict & Eren Kesim

Leithwood, K. & Day, C. (2008). The impact of school leadership on pupil outcomes. Scho-
ol Leadership & Management, 28(1), 1-4. https://doi.org/10.1080/13632430701799718

Leithwood, K., Harris, A., & Hopkins, D. (2020). Seven strong claims about successful
school leadership revisited. School Leadership & Management 40(1): 5-22. https://doi.
org/10.1080/13632434.2020.1811479

Lincoln, Y. S., & Guba, E.G. (1985). Naturalistic Inquiry. Sage Publications.

Mackay, A., & Bertaini, A. (2016). Movers and shapers: Reframing system leadership for
the 21st century. In A. Harris & M.S. Jones (Eds.), Leading futures. Global perspectives
on educational leadership. (pp. 62-71). Sage Publications.

Metcalfe, L. S., & Perez, I. (2020). Blinded by the unknown: A school’s leader’s authentic
actions to support teachers and students during COVID-19 school closures. Journal of
School Administration Research and Development, 5(S1), 49-54. https://www.ojed.org/
index.php/JSARD/article/view/2746/1222

Merriam, S.B. (2009). Qualitative research: A guide to design and implementation. Jossey-
Bass Publication.

Netolicky, D. M. (2020). School leadership during a pandemic: navigating tensions. Journal
of Professional Capital and Community.

Northouse, P. G. (2018). Leadership: Theory and practice (8th ed.). Sage

Ocak, Y. (2006). Ortadgretim okullaninda kriz yonetimi (Edirne ili 6rnegi). [ Yayimlanmamis
Yiiksek Lisans Tezi]. Trakya Universitesi.

Ozer, M. (2020a). Educational policy actions by the ministry of national education in the
times of COVID-19. Pandemic in Turkey. Kastamonu Education Journal, 28(3), 1124-

1129. https://dergipark.org.tr/tr/pub/kefdergi/issue/54020/722280

Ozer, M. (2020b). Vocational education and training as “a friend in need” during corona-
virus pandemic in Turkey. Bartin University Journal of Faculty of Education, 9 (2), 1-7.
https://dergipark.org.tr/tr/pub/buefad/issue/53032/713574

Ozsezer, S. (2014). Liselerde kriz yonetimine iligkin yonetici ve 6gretmen gériigleri. [ Yayim-
lanmamus Yiiksek Lisans Tezi]. Usak Universitesi

Packer, M. (2011). The science of qualitative research. Cambridge University Press.

Patton, M.Q. (2002). Qualitative research and evaluation methods. Sage Publications.

Patton, M.Q. (2015). Qualitative research and evaluation methods. Integrating theory and
practice. Sage Publications.

Pearson, C. M., & Mitroff, I. I. (1993). From crisis prone to crisis prepared: A framework
for crisis management. Academy of Management Perspectives, 7(1), 48-59. https://jour-
nals.aom.org/doi/10.5465/ame.1993.9409142058

Pearson, C.M., Misra, S.K., Clair, J.A., & Mitroff, I. I. (1997). Managing the unthinkab-
le. Organizational Dynamics, 26(2), 51-64 https://www.sciencedirect.com/science/artic-
1e/pii/S009026169790005X ?via%3Dihub

1058



Covid-19 Pandemisi Siirecinde Okul Yonetimi: Nitel Bir Aragtirma

Pira, A. & Sohodol, C. (2004), Kriz Yonetimi, Halkla Iligkiler Acisindan Bir Degerlendirme.
Gelisim Yayincilik A.S.

Pollock, K. (2020). School Leaders’ Work During the COVID-19 Pandemic: A Two-
Pronged Approach. International Studies in Educational Administration (Commonwe-
alth Council for Educational Administration & Management (CCEAM), 48(3). https://
www.edu.uwo.ca/faculty-profiles/docs/other/pollock/School-Leaders-Work-During-
the-COVID-19-Pandemic-A-Two-Pronged-Approach.pdf

Razik, TA., & Swanson, A.D. (2010). Fundamental Concepts of Educational Leadership
and Management (3rd Edition). Allyn & Bacon.

Robinson, K. & Aronica, L. (2015). Creative schools. The grassroots revolution that’s trans-
forming education. Viking Penguin.
Schwab, K., & Malleret, T. (2020). Covid 19: The great reset. Geneva: World Economic

Forum. Forum Publishing.

Sen, E (2011). Kriz yonetimi ve kriz doneminde yonetici davranislanimin igletme basarisina
olan etkisi. [Yayimlanmamus Yiiksek Lisans Tezi]. Dumlupimar Universitesi.

Telli, S. G., & Altun, D. (2020). Coronaviriis ve ¢evrimici (online) egitimin 6nlenemeyen
yiikselisi. Universite Aragtirmalari Dergisi, 3(1), 25-34. http://www.dergipark.org.tr/
tr/pub/uad/issue/53721/711110

Tutar. H. (2000). Kriz ve stres ortanunda yonetim. Hayat Yaymcilik iletisim Egitim Hiz-
metleri.

Ulutas, S. (2010). Kriz yonetimi ve doniisiimcii liderlik. [Yayimlanmamis Yiiksek Lisans
Tezi].Dokuz Eyliil Universitesi.

UNESCO. (2020a). Supporting teachers and education personnel during times of crisis.
https://unesdoc.unesco.org/ark:/48223/pf0000373338/PDF/373338eng.pdf. multi

UNESCO. (2020b). Distance learning strategies in response to COVID-19 school closu-
res. https://unesdoc.unesco.org/ark:/48223/pf0000373305

WHO. (2020). Mental health and psychosocial considerations during the COVID-19 outbre-
ak. https://www.who.int/publications/i/item/WHO-
2019-nCoV-MentalHealth-2020.1

WORLDBANK. (2020). Guidance Note: Remote Learning & COVID-19. http://docu-
mentsl.worldbank.org/curated/en/531681585957264427/pdf/Guidance-Note-on-
Remote-Learning-and-COVID-19.pdf

Varela, D. G., & Fedynich, L. (2020). Leading schools from a social distance: Surveying
south texas school district leadership during the COVID-19 pandemic. National Fo-
rum of Educational Administration and Supervision Journal, 38 (4). http://www.nati-
onalforum.com/Electronic%20Journal %20 Volumes/Varela,%20daniella%?20Surve-
ying%20South%20Texas%20School%20District %20Leadership%20NFEASJ %20
V38%20N4%202020.pdf

1059



Ceyhun Kavrayict & Eren Kesim

Yin, R.K. (2003). Case study methods: Design and methods (3rd. Edition). Sage Publica-
tions.

Yildirim, A., & Simsek H. (2016). Sosyal bilimlerde nitel aragtirma yontemleri. Seckin Ya-
yincilik.

Zhao, Y. (2020). COVID-19 as a Catalyst for Educational Change. Prospects, 1-5. https://
doi.org/10.1007/s11125-020-09477-y

Zizek, S. (2020). Pandemic: COVID-19 shakes the world. OR Books.

1060



