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ARTICLE INFO ABSTRACT

This paper delves into the complex web of quality assurance in wider education
through looking at OBE, the accreditation processes and the degree of
institutional rankings. Through a mixed methods strategy that combines with
surveys and interviews, the effectiveness of OBE’s was assessed; which they si
what they found out that it has the characteristic of being accountable, improving
student learning and aligning the curriculum. In addition, the qualitative analysis
showed a clear example of how accreditation processes play an essential role in
developing and maintaining institutional quality despite the issues of strictness of
the process and bureaucracy burden. Ranking institutions assert strong effect on
the perception of quality, also shaping institutional reputations and inclining
stakeholders to interest in certain institutions at the top of the rating race.
Integration of qualitative and quantitative findings and their reports made
possible a thorough understanding of the interrelationships between the
components, which offers policy recommendations and practices. To sum up, the
research shows that the whole approach of quality assurance within higher
education is the greatest need and is founded on regular development and couples
to the new challenges.

Keywords: instructional institutions, evaluation processes, institutional
ranking, guarantee quality , and higherlearning.

I. INTRODUCTION

As the education scenario becomes more and more dynamic higher education, providing quality assurance is
essential for sustaining the authenticity of educational institutions. Quality assurance incurs numerous facets
of the profession, these are inclusive of pedagogical approaches, assessment methodologies, and institutional
governance structures. The central factors of outcome-based education (OBE), accreditation processes, and
institutional rankings inform the quality assurance in higher education. Outcome-based education embodies
a theoretical paradigm shift, giving more emphasis to the learning outcomes and directions towards them
against the background of curriculum and assessment facing in. Lifting the veil and making the what students
are to learn as expected to be by the time they complete a course core target in OBE increases the advocate of
transparency, accountability and learner-centeredness in higher education [1]. The main purpose of
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accreditation procedures is to become an external mechanism of validation, desirable for educational
institutions, which have to meet and surpass requirements of established quality and efficiency. Accreditation
Agencies conducts various evaluations of institutions to make sure that their functioning and performance is
right in course design, faculty qualifications, student support services, and educational outcomes.
Accreditation status also function as signs of an institutional credibility as a result these criteria are used to
appeal for fund, reputation, and student enrollment [2]. Institutional Ranking, generally on the basis of a
diverse group of criteria and approaches, undeniably enjoy a high standing of institutional quality and prestige.
On the one hand, the rankings source necessary information for the future students as well as recruiting
partners and policymakers, yet the doubts that have follow as to the criteria used, their goals, as well as their
influence on behavior of the educational institutions cannot be ignored. Outcome-based education, through
the processes of institutional measurement, accreditation, and institutional ranking, create a difficult and
extensive continuum that requires critical study. Thus, comprehending the dynamics between these
components could help identify if quality assurance mechanisms are effective as well as discovering their
impact on the sector’s higher education practices, policies and stakeholders [3]. This study tries to get to know
the connection between Results-based learning, accreditation processes, and institutional ranking alongside
their impact on quality assurance in higher education. The study does so by examining these interrelationships
critically and strives to add something new knowledge in the ongoing discourse of education quality
development and effectiveness in higher education institutions.

II. RELATED WORKS

Quality assurance players an important role in university’s processes over which scholars, policymakers, and
practitioners are discussing this issues all over the world. This part provides the summary of recent studies on
the diverse areas of interest of quality control in higher education, such as the formal models of institutions,
the case studies, the comparative analyses and the policy assessment. Sartowidjo et al. [15] used structural
equation modeling to study quality assurance for sustainable higher education. This study not only reveals
patterns of relationships between different instruments of quality verification and their effect on the
sustainability of higher education in general. Ema et al (16, 17) studied the impact of employer participation in
external quality assurance of higher education mainly from the angle of Asian approaches. The realization of
their research manuscripts brings crucial revelations into the areas of renovated paradigms and disruptions,
giving emphasis to the aspect of participation and engagement for stakeholders as a tool for excellence in
education. [18] In the case study report by JAVEED and ALENEZI [1] on sustainable quality assurance of
higher education, they discussed the implementation of quality control measures in a unique institutional
context. Their research revisits the key components of sustainable operations and quality assurance guidelines
that are up to the challenges faced by higher education systems in their transformation. LOUI, the main author,
and JIANG [19] run a study that compares the education expansion and wages advancement through the lens
of whether higher education expansion can lead to favorable labor market outcomes, especially employability,
for graduates. The enrollment policies of education in higher education expansion research contributes to the
disclosure of the connection between economic gains and education. In KODHEL [20] there is the case study
which refer to quality assurance improvements in the Albanian higher education based on the European
Higher Education Area. The study centers on convergence of Albanian height education policies with European
quality guarantee standards and on the other hand examines the constraints and possibilities for performance
of developed policies. UKUKANIWOKA et al. [21] did the study into the effect of ownership type on the quality
of study programmes in Kosovo’s higher learning sector by the means of comparative analysis. The carry out
studies which pin point the role of institutional ownership design in quality education and produce in post
conflict societies. LYSENKO et al. [22] cam up with a study paper, where they reviewed different online
learning issues within the context of higher education quality assurance and its demands during the COVID-
19 pandemic. Through their research, they illustrate the possible issues and potential benefits associated with
this pedagogical system and its roles in shaping the quality assurance guidelines in higher learning institutions.
Moreover, [23] MIREKU and BERVELL close a gap in the literature on quality assurance practices in tertiary
education in sub-Saharan Africa during the preceding decade which has been poorly understood and
underexplored. The research performed by this entity disintegrates existing information and pinpoints what is
missing and what needs deeper investigation in the areas of the development of world-class quality assurance
in education of the region. MOKBUL [24] investigated the Thai educational history through higher education
development policies, exploring the nature of these policies and their impact on the quality assurance. The
study is helpful as it identified the necessity about policy coherence, stakeholders' cooperation and institution
capacity building for quality assurance effectiveness in higher learning. MOKHTAR and al, [25] proposedusing
UML modeling notations torepresentthe quality assurance system process in higher educational institutes. The
results of their study have paved the way for enhancing the adoption of the quality assurance approaches which
are aligned to the institutional targets and the requirements of the stated regulations.

MULYONO et al [26] were interested in the way internal quality assurance systems work at UIN, Indonesia
focusing on the institutional methods, systematically demonstrate the challenges faced, and analyze the quality
improvement. Embedded in the result of their analysis was the demonstration of how complex it is to
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implement a internal quality assurance and how it influences the functioning of an institution. Briefly, the pool
of studies on quality assurance in higher education, including the methods as well as the context, can
encompass various aspects, perspectives, and challenges which can show how higher education quality and
sustainability are linked with a globalized and competitive world.

III. METHODS AND MATERIALS

1. Research Design

This study is done with a mixed-methods research design that aims at comprehensively study the relationships
between outcome-based education (OBE) accreditation processes, and rankings in higher education quality
assurance. Under mixed- methods approach, qualitative and quantitative data are both collected and analyzed
to provide information on the problem being researched from different aspects [4].

2. Data Collection

2. 1 Qualitative Data acquisition

The data qualitative is collected by the means of semi-structured interview, from the representatives of the key
stakeholders in the higher education, such as faculty members, administrators, agencies representatives and
policymakers from the government. These interviews adopt a purposive sampling strategy to ascertain
inclusion of divergences of faculty views and institutional context variations.

2.2 Quantitative Data Collection

Quantitative data comes form surveys that are to be distributed to higher education institutions administrative
officers, staffs, and students. Survey instrument being developed is going to help not only in the survey of ideas,
but also in the collection of opinions and experiences regarding outcome- based education, accreditation, and
rankings [5].

The items of survey are composed on the basis of which the research study aims for.

Demographic Demographic

Variable Frequency | Percentage Variable Frequency | Percentage
Faculty Members 150 45% Faculty Members 150 45%
Administrators 80 24% Administrators 80 24%
Students 120 36% Students 120 36%

3. Data Analysis

3.1 Qualitative Data Analysis

Analysis of qualitative data follows a thematic pattern which implies identification and interpretation of
evident interactions, insights, and patterns within interview transcripts. The data is coded through the use of
qualitative data analysis software, which includes programs such as NVivo, ATLAS or any other suitable
software. raman spectroscopy and FT-IR provides for systematic analysis [6]. Themes, and sub-themes are
coded in an iterative manner by the team and discussed with each other to guarantee consistency and precision.

3.2 Quantitative Data Analysis

The use of quantitative data analysis involves powerful methods of descriptive and inferential statistics to
analyze the results of survey and elicit linked variables among them. In this way, we can see that descriptive
statistics are presented by frequencies, means and standard deviations that are designed to sum up survey data
[7]. Inferential statistics including correlation examination and regression analysis are applied to identify the
relationships that exist between the school’s instruction based on outcome, accreditation body, school ranking,
and quality assurance results.

4. Running together a Qualitative and a Quantitative Data.

A joint qualitative and quantitative approach is used through the progressive process of an intra-triangulation
strategy where findings from both data sources are compared, contrasted, and summarized to finally present
interpretations in the form of conclusions [8]. Triangulation helps in improving the validity and reliability of
the research conclusions because they make it possible to confirm the data gathered from diverse perspectives
and methods.

Demographic Variable Frequency Percentage
Faculty Members 150 45%
Administrators 80 24%
Students 120 36%

Total 350 100%
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5. Data Presentation

5.1 Qualitative Data Presentation

Qualitative findings are narrated by presenting, under the respective headings and illustrating the participants'
quotations. Themes and sub-themes having and made clear from the comprehension of entire complex
situation [9]. The visual and pictorial representations may be applied to convey qualitative data through means
like, the thematic maps or diagrams, just to mention a few, and this provides an opportunity to have a clear
and accessible presentation of the qualitative information.

5.2 Quantitative Data Presentation

Numerical data is demonstrated using tables and graphs that facilitates the summarization of surveys and
statistical features. Frequencies, percentages, and cross-tabs are some of the ways disseminated via tables
showing demographic characteristics and survey responses [10]. Charts, e. g. , the bar chart or a scatter plot,
are necessary to picture the connections between variables, which are pointed at the main trends or patterns.

6. Ethical Considerations

Ethical principles must be the guide throughout the research process to ensure that the participants' rights and
privacy are duly and adequately protected. Participants will be enlightened about this research and give
consent before data collection [11]. Confidentiality and anonymity will be assured in the whole process of data
storage and reporting. The study complies with model ethics standards set by the professional associations and
the institutional review board.

7. Limitations

The research described in this article is conducted using a combination of rigorous methodology. At the same
time, several limitations of such researches should be addressed. These include likely biases in the selection
method of participants, self-reporting biases in surveys, as these may raise doubts of the design of the study as
mixed-method. However, the research tries to impart great knowledge about package of outcome-based
education, accreditation procedures as well as institution rankings that are related to quality assurance in
higher education.

IV. EXPERIMENTS

1. Perceptions about OBE (OTE)

Survey findings have proved that outcome-based education is broadly appreciated by those who represent the
recruitment staff, members of the academic process, representatives of the student community, and university
administrators. As Table 2 shows, a survey was conducted and results on overall OBE aspects were recorded.
The survey’s findings, by far, point to the majority of respondents signing in agreement or strongly so with the
concept to accountability (70%), ahead of student learning (80%), and thirdly, curriculum alignment (55%)
[12]. These studies indicate that OBE is considered as a suitable tool for what is a higher education purpose of
raising the quality and effectiveness of educational services.

Quality Assurance System

o
Assurance

-Benchmarking )

- Audit ‘ e

- Assessment Accountability

-Review

Figure 1: Quality Assurance Practices in HEIs

2. Accreditation Processes and Quality Assurance

Asis evident from the qualitative analysis of the integrated data from interviews, the opinions of various parties
reveal different perspectives with regard to the function and effect of accreditation in quality assurance.
Accreditation can be seen as an imporant quality control mechanism for imposing institutions’ accoutabilty.
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Nevertheless, there are some criticisms directed toward accreditation on account of questions around the
exacting nature and consistency of the standards, and the bureaucratic difficulty associated with accreditation
procedures.

3. Institution Rating and Top Position of Visibility
Institutional ranked ratings have been found to be the most sought after factors influencing viewpoints of
institution quality and prestige status among students, professors and the whole organization.

Not Slightly Moderately Very Extremely
Survey Item Influential | Influential | Influential Influential | Influential
Institutional rankings influence quality perception | 20 30 80 150 70

The great number of those interviewed estimated institutional rating as rather to the most affecting factors of
formation of notion of quality. This brings out the factor concerned that rankings guide the reputation
encompassing and the performance of students and other stakeholders.

4. Combination of Qualitative and Quantitative Research Findings.

The synergies of quantitative and qualitative data open up the line of sight on how the influence of the outcome-
based education, accreditations, university rankings and quality assurance in post-secondary education is
intertwined [13]. Meanwhile, the qualitative information offer that necessary bit of extra context and the color
that gives depth and richness, while the quantitative data provide the statistics, which are the supporting data
and which increase the generalizability of the findings.

Journal Visibility on guality quality assurance issues in Sub-saharan African
Universities

B International Journal of Educarional
Planning & Administration

® Journal of African Higher Education
Center for Higher Education Policy
Studies
SAGE open

| International Journal of Higher

Education

W Higher Education Quarterly

B Procedia-Social and Behavioral

Figure 2: Decade Of Quality Assurance In Higher Education

5. Policy and procedure implications for higher education.

The findings of this research have several implications for higher education policy and practice:

e Enhancing Outcome-Based Education: Institutions need to invest more in the outcome based-education to
ensure the demontrations of accountability, learning and curriculum alignment among students. Necessary
seminars, workshops, and teaching materials could be organized for teachers’ and the staff development in
preparing and assessing results appropriately [14].

o Strengthening Accreditation Processes: Eminent accreditation organizations must continue to work for
augmenting the trustworthiness, accountability, and relevancy of the accreditation processes. Coordination
between accreditation agencies and tertiary educational institutions has the potential to promote consistence
feedback and staying in line with educational objectives and priorities that is a dynamic entity.

o Cultivating a Culture of Quality Assurance: Education institutions at higher level should aim to build a culture
of ensuring quality assurance which will rely, more on transparency, accountability and continuous
improvement [27]. This may involve dialogue with the stakeholders, evidence in decision making and a work
environment where performance is consistent with innovation and excellence.
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Figure 3: Quality Assurance in Higher Education graph
Themes Description
Importance of Accreditation Accreditation is perceived as essential for ensuring institutional quality and accountability.
There are concerns about the rigor and consistency of accreditation standards across
Concerns about Rigor institutions and programs.
Accreditation processes are often viewed as administratively burdensome and time-
Bureaucratic Burden consuming.
There is a consensus on the need for continuous improvement and innovation in
Opportunities for Improvement | accreditation practices.

6. Limitations and Future Research Directions

The result of this research was potential so, however, some limitations should be mentioned. The sample
coherent with the size and study extent may result in the limited generalizability of findings in broader contexts
[28]. Also, the length of recall period may affect the reliability of the self-reported data through response biases
and the prevalence of erroneous data [29]. Another subsequent area of research could uncover more facets of
quality assurance in higher education apart from the ones mentioned such as course development programs,
student engagement options and technological innovations as well [30]. Besides longitudinal surveys to
evaluate the effectiveness of the interventions, such as changes in perceptions and practices over time, quality
assurance can rely on long term tracking research as well.

Quality assurance indicators of higher Institutions in the SSA context
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Figure 4: Assurance indicators
V. CONCLUSION

In effect, the outcome of this research has provided precious informations about complex prestige setting in
education. Through an analysis of outcome-based education, accreditation procedures, and institutional
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rankings, as well as an examination of the relevant literature, we have established a holistic comprehension of
the organizational mechanism and the challenges to provide the highest level of educational quality and
effectiveness. In such way the body of the study discloses strong points of standards-based system or
performance monitoring system in terms of accountability and achievement of students and the linkage of the
curriculum with the educational purpose. Furthermore, the function of accreditation in the processes as
external validators was shown as another important feature, although there still exist some questions like how
rigorous and bureaus this can be. Moreover, rankings of institutions, in a way, have become significant players
which influence the perceptional quality, cause reputation of the institution and attract many stakeholders.
The implementation of the qualitative and quantitative findings has put forth a judgement with a fine touch
on understanding the interplay between these components, however, it has provided useful suggestions for
higher education policy and practice. Further ahead, quality assurance ensures that institutions and
policymakers implement measures to safeguard that continuous improvement occurs, and they need to pay
attention to the new situation such as online learning and internationalization respectively. Therefore, we
would be able to make sure that higher education is able to change when needed, in order to meet the
requirements of students, employers and society in general. Besides, the growth of knowledge and innovation
as well as the development of society would be contributed to and that is good for sustainable development.
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