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ARTICLE INFO ABSTRACT

This paper aims to explore the intricate processes and Discourse of Outcome-
Based Education (OBE), accreditation and rankings in higher learning
institutions. Both qualitative and quantitative research features are used in the
study to address the relevance and consequences of these aspects for the
development of the HE sector’s further perspectives. Finding from this study
suggest that there is an overwhelmingly positive perception of OBE facilitators and
the promotion of student-centered learning as well as the apprecation of
accreditation as a tool of quality assurance. A certain measure of recognition is
given to the rating systems despite the imperfect understanding of the concept of
institutional quality and reputation rankings. Statistical data also show positive
relations between OBE implementation, accreditation status and the general
performance indices for the institutions where OBE is implemented, with OBE
significantly influencing the rates of students’ retention and graduation. As with
institutional rankings, a cross-analysis of various accreditation statuses only
serves to deepen the understanding of the intricacies of their relationship. In
general, this study makes a useful contribution into the exploration of the best
practices regarding leadership, efficiency and innovation in the American colleges
and universities. Thereby the study also contributes to current debates of future
related to higher education organizations and their future development with
model that may help to understated key directions of the qualitative, meaningful,
and equitable changes in the context of the global trends.

Keywords: Outcome-Based Education, accreditation, institutional rankings,
higher education, student success.

I. INTRODUCTION

This piece will address that higher education is at a critical juncture where it is presented with an array of
challenges and possibilities occasioned by technological development, increased internationalization, and
shifting demographic demands. As various institutions continue to seek ways of managing their newfound
environment, it becomes useful for institutions to consider and redefine some parts of the educational
environment. This study aims to investigate in a complex way the different aspects of designing the future of
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higher education from the perspectives of OBE, accreditation and rankings. OBE is a way of changing the entire
paradigm of the teaching-learning process in the sense of defining the specific learning outcomes and the shift
towards students as the main focus of the learning-teaching process. The overall goal of OBE is to holistically
competently prepare students with relevant knowledge, skills, and attitudes that reflect the complex world of
the twenty-first century [1]. By and through the discovery of principles of OBE, implementation difficulties,
and programme success in the context of students as well as globalisation of the learning environment and the
twenty first century working environment, this study intends to shed light on how conducive OBE is in
preparing learners for a future career. Accreditation is a major component in the overall scheme of assessment
and crediting of the quality in higher learning institutions [2]. Nonetheless, it might be argued that traditional
models of accreditation could be inadequate in addressing and reflecting contemporary advances as well as the
success and overall performances of educational institutions. The following research questions therefore guide
this study: This study proposes the following hypotheses: This research study aims at exploring the
accreditation paradigms evolving with time, such as competency-based accreditation, and the effects they have
on continuing improvement and accountability in the higher learning institutions. The problem is that
institutional rankings themselves have a great impact on the way people perceive such goals and, at the same
time, their methodologies and consequences can generate certain critiques. Thus, studying the ranking criteria,
methodology and effects within their broader context will help identify them as an ecosystem and the
consequences they have for institutional development strategies and priorities [3]. With the aim of gaining an
understanding of and contributing to the future direction of higher education, this research integrates and
develops conceptions regarding OBE, accreditation, and institutional rankings. As a discipline that engages in
research and critical analysis, it aims to explain possibilities for developing higher levels of education
achievement, equity and innovation in the global world that is increasingly becoming complex.

II. RELATED WORKS

Higher education involves a complex and developing system that is characterised by numerous factors
including accreditation mechanisms, rankings, incorporation of sustainability and the current global
challenges like the Covid-19 pandemic. In this section, the author presents a synthesis of the literature based
on scholarly sources representing a range of disciplines to bring together an identification of the most salient
themes and findings of recent research. Accreditation and rankings are two significant global modalities that
play key roles in measuring and comparing the quality and efficiency of HEIs. Fernandes and Singh (2022)
provide a detailed analysis of various research studies that have examined the accreditation and ranking
systems in relation to the HEIs in India and present some general reflections and suggestions for possible
improvements in quality assurance and organisational integrity. Comparable, Kit (2024) discussed the
involvement of international accreditation agencies in factory putting into place business school practices and
that equally provided insights into the institutionalization and quality assurance of processes in higher
learning. The current COVID 19 outbreak has particularly crazy the education sector especially institutions of
higher learning and forced mobilization of effective communication and use of social platforms [16]. focusing
on social media communication in the Covid-19 crisis, Gorska (2024) explored the strategic directions used by
the HEIs to maintain the relationships with the different stakeholders, as well as the organisational adaptation
to the pandemic. Concern for sustainability has fanned out broadly into tertiary education, seeing many
institutions incorporate sustainability theories into programs and procedures [17][23]. Habek, Palacz, and
Saeed (2024) drew a case study of incorporating sustainability into STEM master programs within the best
technical universities in Europe. Kez, Lowans, and Foley (2024) wanted to understand the role and significance
of net-zero education and argued for multi-faceted sustainability approaches in third-level programs. In
particular, performance measurement systems are regarded as critical to improving institutions’ productivity
and accountability in higher education [18]. Ietje, Sofyani, and Utami (2024) explored factors that may impact
the design and usage of performance measures in higher education institutions as well as the effect that the
effectiveness of the performance measurement system has on the higher education institutions. Currently
globalization has considerably affected higher education by enhancing the internationalization and
collaboration programmes in knowledge dissemination [20][21]. Jacobs (2022) studied the forces and
functions of migration policy in the internationalization of higher education and the mitigation of
homogenizing or diversifying impact on modern education policy. James (2024) analyzed various and recent
changes that was observed in the context of higher learning African, particularly focusing on the issue of
partnerships for knowledge transformations and to strengthen the capacity. The rankings frameworks are
central to development of institutional reputation and quality perceptions within the context of higher learning
[22]. Kaur and Jain (2020) analyzed the findings available from the selected colleges of Delhi University that
are ranked under NIREF listed top 100 ranks, and provided a detailed understanding on the implications of the
Institutional rankings on institutional strategies and priorities. Ethics, responsibility, and sustainability
competencies are defined as knowledge, skills, attributes, and attitudes which are becoming crucial
components for higher education learning outcomes [119]. Happe, Schwartz, and Zollo (2023) suggested the
IJRLM framework for responsible management competence for ethics, responsibility, and sustainability
competencies in business schools-forming responsible leaders and decision makers. The analysis of the
associated research reveals the extensive range of issues and approaches impacting different aspects of higher
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education, such as accreditation, rankings, management, sustainability, and internationalization. As shown by
this review, the selected works cover significant aspects of current research and practice in higher education,
and their cumulation yields a clear understanding of the predominant topics and directions.

III. METHODS AND MATERIALS

In an effort to explore the relationships between the rapidly evolving teaching, learning, and assessment
paradigm known as OBE, accreditation processes, and the rankings industry in the higher education landscape
this study will use both quantitative and qualitative research methods [4]. The points that provide insight into
the proposed methodology include the following: The discipline employs both qualitative and quantitative
strategies that help in the study of phenomena.

Qualitative Inquiry:

Observations include administering focus group research interviews with selected participants comprising of
higher learning institution lecturers and administrators and academic accreditation agents and representatives
from ranking agencies. These interviews will be more focused in capturing the qualitative responses, realization
and understanding about OBE, accreditation and rankings of the institutions [5]. The selection of the sample
shall be done purposively in order to capture all perspectives regardless of the experience they have in their
respective fields.

Face-to-face interviews are guided by an interview schedule with open-ended questions, while allowing for
creativity in case of other interesting topics arising during the course of the interviews are prohibited, the
questions are standardized for all interviews. Interrogatives are aimed to elicit the participants’ beliefs and
attitudes towards OBE, accreditation processes, and institutional rankings: their opportunities, constraints,
and consequences. Participants should also provide examples of promising practice, emerging development,
or issues for development within each domain that is relevant to the work of teachers [6].

Coding, categorization, and analysis are achieved through data analysis that involves the application of themes
in cycles. The published interviews and conversations are transcribed and analyzed to determine the most
occurring topics, trends, and variations. Due to this, themes are grouped to major ones depending on the area
of focus in a bid to explain findings and insights [7]. Member checking is used to strengthen the proposed
conclusions and make the methodologies as reliable as possible, while the participants give their opinion over
the interpretation of the responses.

Quantitative Inquiry:

e Quantitative data collection encompasses: Secondary data sources include institutional data sets,
organization accreditation documents, and institutional ranking data-bases. These sources contain
quantitative measures and figures regarding learners performance, academic achievements, accreditation,
and institutional reputation. Two primary datasets are utilized for quantitative analysis:Two primary datasets
are utilized for quantitative analysis:

e Institutional Data: This dataset focuses on institutional level data like graduation percentage, retention
percentage, students’ satisfaction index and employment status. The following are used as markers for quality
education, learning achievement, and organizational performance [8]. In this regard, descriptive statistics
are used and are applied to test a hypothesis concerning trends, variations, and relationships within the data.

e Accreditation and Ranking Data: This is a compilation of accreditation statuses and outcomes accredited by
relevant accreditation boards and agencies, as well as institutional ranking positions received from
established accreditation bodies and ranking companies [9]. The relative comparison findings are used to
explore correlation between accreditation status; institutional rankings and the graduates’ performance.

Indicator Mean | Standard Deviation | Minimum | Maximum
Graduation Rate 75.3% | 10.2% 60.1% 92.7%
Retention Rate 85.6% | 8.5% 70.2% 94.8%
Student Satisfaction | 4.2 0.6 3.0 5.0
Employment Rate 88.9% | 6.9% 75.6% 95.4%

Data analysis entails correlation and regression analysis by looking at educational performance, accreditation,
and institutional ranking with or without compiling and analyzing inferential data. While correlation analysis
is used to understand the bivariate association of variables, regression analysis helps to discover the choices
and forces that substantiate educational performance and institutional effectiveness [10].
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Integration of Qualitative and Quantitative Data:

This is via the application of a triangulation design whereby the qualitative and quantitative data are
amalgamated in effort to obtain the convergence of data sources and data collection methods. Triangulation is
applied as an approach to increase the validity and the scope of the conclusions as various viewpoints and
different research techniques are used confirm each other. Scientists nowadays use comparative analysis for
the definition of similarities, disparities, and synergies between qualitative and quantitative data [11].

Ethical Considerations:

It is crucial to note that this research practice high ethical standards and procedures policy for conducting
research on people. Participants’ consent is sought for their involvement in the study, and confidentiality and
anonymity are maintained from the research process to the analysis process [12]. The study again ensures that
the participants have a right to refuse to continue participating in the research at any given time without any
consequences. Furthermore, to the particularity of data acquisition and analytical methods, data security
procedures are employed to protect the participant’s confidentiality and data validity.

IV. EXPERIMENTS

Qualitative Insights:

A detailed qualitative analysis of semi-structured interview data with the Higher Education stakeholders
offered the particular study a goal intricate perception of the participants’ perceptions, the challenges, and
implications of OBE, accreditation and institutional rankings. Three overarching themes emerged from the
qualitative data analysis:

Importance of Outcome-Based Education (OBE):

Both the government stakeholder groups also confirmed that a key element of OBE is to establish the goals of
education in terms of the learning outcomes of students. Considering the expectations of the academic
community, professors underlined the trend of the competency-based assessment and the focus on the skills,
especially, thinking and problem solving skills as well as the applied competencies’ development [13].
Superintendents and principals especially liked the focus on student involvement and responsibility in OBE
since students know well laid down objectives and results. In addition, the study identified several barriers to
the implementation of OBE, which include; faculty resistance, increased working pressure on the faculty and
the final of having no adequate means of developing the faculties to better implement these OBE principles.
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Figure 1: Education Sciences

Perceptions of Accreditation:

This is a good glimpse on how society viewed accreditation as one of the many methods of quality assurance
and quality check that institutionalize the external verification of organizational credibility and organizational
responsibility. The importance of accreditation has also been recognized by the participants of the study to
promote programme accreditation rigors and to maintain educational standards and promote academic
mobility among students [14]. Nevertheless, there are some critiques about the administrative and traditional
tendencies of accreditation, weak focusing on the innovations, and the lack of versatility in acknowledging
different approaches to education. Some of the recommended recommendations involved simplification of
accreditation measures, improvement on clear Conciseness and flexibility to capture institutional variability.
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Implications of Institutional Rankings:

Imperfections of passive institutional rankings in institutional quality and reputation became seen as
significant but not entirely definitive. Rankings were acknowledged by participants as practice influencing the
perceptions of the public and considered helpful to attract students, faculty, and providing direction for
institutional management strategies [27]. Nevertheless, some critics appeared that the problems of ranking
systems are methodological: the subjectivity of indicators used; the lack of foundational approaches; and the
tendency to focus on research productivity. A few of the participants who were interviewed had some
apprehensions about the effects of rankings and these include; the encouragement of rivalry and no cooperation
and work inventions [28].

Figure 2: Success or Failure of the Thai Higher Education Development

Quantitative Analysis:

Validity and reliability measures used to analyse institutional data, accreditation reports and databases
recording the institutional rank established the quantitative findings for OBE, accreditation status,
institutional performance standards, and institutional rank. Three primary analyses were conducted:

Correlation Analysis:

Elements of correlation analysis addressed the extent to which implementation of OBE, accreditation status,
and related institutional performance correlates with each other. Findings showed that there was a significant
and positive relationship between increased OBE implementation and student retention (r = 0. 67, p < 0. 05)
and graduation (r = 0. 52, p <0. 05) outcomes, meaning that institutions with highly developed OBE
experiences have comparatively higher success retention and graduation figures [29]. But the extent of OBE
implementation in the faculties did not reflect the levels of alleged student satisfaction scores or employment
rates (mean OBE scores = 2. 98, mean student satisfaction scores = 3. 13; correlation coefficient, r = 0. 14 p >
0. 05, mean employment rates = 677%; correlation coefficient, r = 0.

Student Graduation Student Employment
Variable Retention Rate Rate Satisfaction Rate
OBE Implementation | 0.67** 0.52% 0.14 0.21
Accreditation Status | 0.18% 0.15% 0.09 0.12

Regression Analysis:

The hierarchical multiple regression analysis used in the study aimed at determining the relationships of OBE
implementation, accreditation status, and other characteristics with institutional performance indicators.
Implementation of OBE was found to be a reliable variable that predicted the rates of student retention and
graduation where the correlation was established at f = 0. 32, p < 0. 01 and 8 = 0. 25, p < 0. 05 respectively
after controlling the institutional factors [30]. Accreditation status was also identified as having the following
moderate but significant relationships to the rate of student retention (f = 0. 18, p < 0. 05) and graduation (3
= 0. 15, p < 0. 05) meaning that higher rates of success are recorded by accredited institutions.
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Figure 3: Education in India

Predictor Student Retention Rate | Graduation Rate
OBE Implementation | 0.32** 0.25%
Accreditation Status | 0.18% 0.15*

Comparative Analysis:

Evaluation of the differences in the rankings and accreditation of the institutions of interest provided some
interesting insights meaning that further research needed. Rating analysis showed a moderate positive
correlation between the accreditation status of the institutions and the overall ranking (r = 0.45, p < 0.05);
there were some instances where the institutions with low accreditation achieved high ranking, composite
rankings indicating that other variables affect the ranking of institutions. Also, the evaluation of ranking
systems revealed that areas such as research output and internationalization can impact the rankings, and, to

some extent, the effectiveness of teaching-focused institutions may be at a disadvantage to research-focused
ones.

Ticket Typs Wise Status

Figure 4: Outcome-Based Education
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Institution | Accreditation Status | Institutional Ranking
University A | Accredited 12th

College B Accredited 35th

Institute C Candidate -

University D | Accredited 18th

Discussion:

The results of this study reveal insightful themes regarding Outcome-Based Education (OBE), accreditation
practices, and rankings system in the context of higher learning institutions. The qualitative findings for this
study support OBE in recognizing student achievement and encourages the shift from product based to process
and performance-based assessment; however; the work showed that implementing OBE is not without
challenges and that support from the faculty and staff development is crucial. Likewise, other authors speak
about the perceptions of accreditation as actual and potential benefit from a quality assurance process for
education but also, about the calls for more openness in accreditation processes and greater flexibility of
accreditation mechanisms. Based on the quantitative analysis, there are significant implications with
affordances affirming the role of OBE implementation and accreditation status with regard to institutional
performance indicators focusing on student retention and graduation rates. These observations highlight the
signal value of OBE and accreditation as agents for facilitating improvement of student outcomes and
institutional performance. However, comparing such institutional rankings prompts several negative questions
regarding the reliability and applicability of the ranking systems by scrutinizing the variability in the
educational values and objectives. The combination used in this study of the qualitative and the quantitative
results provides a rich and holistic view of the complexities that affect and are created by the HEIs. Despite the
significance of the three important future determinants, namely Outcome-Based Education, accreditation and
institutional rankings, the relationship and impact of each factor are not separate entities, but are intertwined.
When as institutions we are subject to these challenges, it is obligatory to listen on the one hand to the calls for
increased accountability and quality assurance while on the other hand seeking new and more ‘innovative and
inclusive’ directions.
V. CONCLUSION

Accordingly, it is safe to conclude that this study has given an overview of Outcome-Based Education (OBE),
accreditation practices, and institutional ranking in the context of higher learning institutions. As qualitative
findings identified vital aspects to shape future HE, and quantitative results quantified their burgeoning
importance and multifaceted character, critical conclusions have been derived. Gaining depth and richness,
qualitative findings stressed the ongoing role of OBE towards the implementation of student-centered
education and of accreditation as a measure of quality assurance; On the other hand, rankings were
acknowledged as being highly influential albeit imperfect markers of institutional quality and reputation.
Regression results provided evidence of the degree of association between OBE implementation, accreditation
status and institutional performance indicators suggesting that these factors may serve as adequate indicators
of various student success outcomes. Finally, the comparison of the institutional ratings and accreditation
provided additional insights regarding differences and similarities of these two approaches, which stressed the
importance of considering both quantitative and qualitative approaches in evaluating institutional quality and
efforts. In conclusion, this study adds to the existing literature on the issues affecting higher learning
institutions and the findings can provide solid guidelines for empirical based policy and strategies to sustains
and enhance the teaching quality, attainment, and creativity. Thus, the results presented in this work can serve
as the basis for further research investigations as well as policy discussions in an attempt to improve the quality,
significance, and accessibility of tertiary education in the context of the emergent global campus environment.

REFERENCE

1.  ABIDOYE, R.B., ALBERT, A.A., BANGURA, M., CHIBUIKEM, M.A., TUNBOSUN, B.O. and ABOOD, K.A.,
2024. Preparing Property Graduates for the Digital Age: Challenges and Strategies from the Perspective
of Australian Property Educators. Buildings, 14(1), pp. 159.

2.  ADEMILOKUN, M. and TAIWO, R., 2023. Discursive Construction of Higher Education Institutional
Academic Identities in Nigeria. ELOPE ; English Language Overseas Perspectives and Enquiries, 20(1),
pp. 15-39.

3. ALALI, R. and ABOUD, Y.Z., 2024. SUSTAINABILITY ASSESSMENT OF HIGHER EDUCATION
INSTITUTIONS: FACULTY MEMBERS PERSPECTIVE IN SAUDI UNIVERSITIES. Geo Journal of
Tourism and Geosites, 52(1), pp. 133-149.



1823

Femi Ann Mathew /Kuey, 30(6), 5592

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22,

23.

24.

25.

26.

27.

ALINA DE LAS MERCEDES MARTINEZ SANCHEZ, 2023/12//. Cultural competence and global
pharmacy commitment in Caribbean pharmacy education: Cuba, Dominican Republic, and Haiti. Cogent
Education, 10(2),.

ALMURAYH, A., SAEED, S., ALDHAFFERI, N., ALQAHTANI, A. and SAQIB, M., 2022. Sustainable
Education Quality Improvement Using Academic Accreditation: Findings from a University in Saudi
Arabia. Sustainability, 14(24), pp. 16968.

ALQASHOUTI, N.M., YAQOT, M. and MENEZES, B.C., 2024. Online Learning and Teaching during the
COVID-19 Pandemic in Higher Education in Qatar. Sustainability, 16(6), pp. 2265.

AMIRUDDIN, A., NURDIN, A., YUNUS, M. and GANI, B.A,, 2024/03//. Social Mainstreaming in the
Higher Education Independent Curriculum Development in Aceh, Indonesia: A Mixed Methods Study.
International Journal of Society, Culture & Language, 12(1), pp. 121-143.

ARMANO, E., CAVAZZINI, A. and MACCARONE, R., 2024/02//. Enhancement or impoverishment?
Algorithmic management and ‘distance’ education during the pandemic: Theoretical and interpretive
hypotheses. Work Organisation, Labour & Globalisation, 18(1), pp. 31-43.

BAZALUK, O., PAVLYCHENKQO, A., YAVORSKA, O., NESTEROVA, O., TSOPA, V., CHEBERIACHKO, S.,
DERYUGIN, O. and LOZYNSKYI, V., 2024. Improving the risk management process in quality
management systems of higher education. Scientific Reports (Nature Publisher Group), 14(1), pp. 3977.
BJELOBABA, G., SAVIC, A., TOSIC, T., STEFANOVIC, I. and KOCIC, B., 2023. Collaborative Learning
Supported by Blockchain Technology as a Model for Improving the Educational Process. Sustainability,
15(6), pp. 4780.

CHUN, H. and SAUDER, M., 2023/10//. The power in managing numbers: changing interdependencies
and the rise of ranking expertise. Higher Education, 86(4), pp. 771-790.

DARWIN, S. and BARAHONA, M., 2024/02//. Globalising or assimilating? Exploring the contemporary
function of regionalised global university rankings in Latin America. Higher Education, 87(2), pp. 287-
304.

EBEKOZIEN, A. and AIGBAVBOA, C., 2023. Evaluation of built environment programmes accreditation
in the 21st century education system in Nigeria: stakeholders' perspective. International Journal of
Building Pathology and Adaptation, 41(6), pp. 102-118.

ERICOK, B., GUNBEY, M. and KARA, E., 2023/10//. Inclusiveness in Graduate Education in Developing
Countries: A Document Analysis of Diversity and Inclusion in the PhD Postings. Bartin Universitesi Egitim
Fakiiltesi Dergisi, 12(4), pp. 820-830.

FERNANDES, J.O. and SINGH, B., 2022. Accreditation and ranking of higher education institutions
(HEISs): review, observations and recommendations for the Indian higher education system. TQM Journal,
34(5), pp. 1013-1038.

GORSKA, A.M., 2024. Navigating the COVID-19 Crisis: Higher Education Institutions and the Three
Shades of Social Media Communication. Sustainability, 16(9), pp. 3619.

HABEK, P., PALACZ, M. and SAEED, F., 2024. Embedding Sustainability into Mechanical Engineering
Master Programs—A Case Study of the Top Technical Universities in Europe. Sustainability, 16(2), pp.
941.

IETJE, N., SOFYANI, H. and UTAMI, T.P., 2024///Apr-Jun. Promoting Performance Measurement
System Effectiveness in Higher Education Institution: Antecedents and Consequences. Brazilian
Administration Review, 21(2), pp. 1-14.

ISKAKOVA, A., RAKHIMBERDINOVA, M., ALYBAEV, D., SMAGULOVA, N. and NURKENOVA, M.,
2023///Fall. International Practices for Managing Integration Processes in University Educational
Programs of the Tourism Industry. Journal of Environmental Management & Tourism, 14(6), pp. 2557-
2573.

JACOBS, E., 2022/02//. The homogenizing and diversifying effects of migration policy in the
internationalization of higher education. Higher Education, 83(2), pp. 339-355.

JAMES, 0.J., 2024. Recent developments in higher education in Africa: partnerships for knowledge
transformations. Journal of International Cooperation in Education, 26(1), pp. 34-48.

KAUR, S. and JAIN, R., 2020///Jan-Jun. A STUDY OF DELHI UNIVERSITY COLLEGES RANKED IN
TOP 100 BY NATIONAL INSTITUTIONAL RANKING FRAMEWORK: DECEMBER 2019. Delhi Business
Review, 21(1), pp. 39-71.

KEZ, D.A., LOWANS, C. and FOLEY, A., 2024. Sustainable Development in Third Level Programs:
Distilling a Pathway to a True Net-Zero Education. Sustainability, 16(5), pp. 1998.

KIT, A., 2024. The role of international accreditation agencies in business school practices’
institutionalization processes. Management International, 28(2), pp. 76-91.

KUMAR, A., 2023/02//. The origins and evolution of academic drift at the California State University,
1960—2005. Higher Education, 85(2), pp. 265-281.

LAASCH, O., MOOSMAYER, D.C. and ANTONACOPOULOU, E.P., 2023/11//. The Interdisciplinary
Responsible Management Competence Framework: An Integrative Review of Ethics, Responsibility, and
Sustainability Competences: JBE. Journal of Business Ethics, 187(4), pp. 733-757.

LOW, B., 2019. The intersection of legitimacy needs, actions and reform policy: the case of private higher
education. The Journal of Business & Industrial Marketing, 34(5), pp. 1041-1053.



1824 Femi Ann Mathew /Kuey, 30(6), 5592

28. MAKKI, A.A. and AL-FILALI 1., 2024. Modeling the Strategic Enablers of Financial Sustainability in
Saudi Higher Education Institutions Using an Integrated Decision-Making Trial and Evaluation
Laboratory—Interpretive Structural Modeling Approach. Sustainability, 16(2), pp. 685.

29. MANZOOR, S., CHONG, S., AL-MAHMUD, A. and ASMAWI, A., 2024. The Impacts of a Redefined HEI
Image Model on Postgraduate International Students' Satisfaction in Malaysia. International Journal of
Service Science, Management, Engineering and Technology, 15(1), pp. 1-23.

30. NAJIMUDINOVA, S., ISMAILOVA, R. and OSKONBAEVA, Z., 2022/10//. What Defines the University
Choice? The Case of Higher Education in Kyrgyzstan 1. Sosyoekonomi, 30(54), pp. 53-72.



