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ARTICLE INFO ABSTRACT

Achievement motivation, a strong and important component of academic success
and personal growth of any learner, is profoundly influenced by the socio-
emotional climate exists in educational institute. This present study explores the
relationship between socio-emotional climate and academic achievement among
secondary school students, examining gender-based differences and the impact of
achievement motivation levels. The sample of the study was comprising of 220
secondary school students from six government schools of district Kangra of
Himachal Pradesh. The study found significant positive correlation between socio-
emotional climate and academic achievement. Gender differences in socio-
emotional climate were found to be statistically insignificant. Students with high
achievement motivation (HAM) demonstrated a significantly different socio-
emotional climate compared to those with low achievement motivation (LAM).
Among boys, no significant difference in socio-emotional climate was noted
between HAM and LAM groups. Similarly, no significant difference in socio-
emotional climate was found between HAM and LAM girls. These results highlight
that while socio-emotional climate positively influences academic achievement,
gender does not play a significant role in this dynamic. Furthermore, differences in
socio-emotional climate are more pronounced when comparing high and low
achievers, particularly among the general student population, but not when
analyzed by gender within these groups.

Keywords: Achievement Motivation, Socio-Emotional Climate, Academic
Achievement

Introduction

Achievement motivation is a crucial psychological concept that has a considerable impact on students' learning,
goal establishment, and persistence. It involves the determination to excel and meet high benchmarks in
different educational endeavors. The socio-emotional climate in educational settings, which refers to the
emotional and social characteristics of the classroom environment, significantly influences students' learning
experiences and outcomes. Accomplishment motivation and socio-emotional milieu are crucial factors that
significantly impact children' academic accomplishment and overall development, particularly at the school
level. The correlation between these characteristics is crucial for cultivating an efficient learning environment
and advancing student achievement (Deci & Ryan, 1985; Bandura, 1997). Gaining a comprehensive
understanding of these characteristics is of utmost importance for educators, policymakers, and researchers
who are striving to improve learning outcomes. This study work aims to investigate the correlation between
achievement motivation and the socio-emotional atmosphere among students at the Secondary level.

Achievement motivation refers to the desire for achievement or the pursuit of excellence in academic pursuits.
Academic motivation, which refers to the desire to do well and achieve success in academic tasks, has been
thoroughly examined in many educational settings (Atkinson, 1957; Nicholls, 1984). According to McClelland's
(1961) theory of achievement motivation, individuals with high achievement motivation are inclined to
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establish ambitious objectives, persevere in the presence of obstacles, and find fulfillment in their
achievements. Based on the expectancy-value theory, students' motivation is impacted by their anticipation of
achieving success and the significance they attribute to the work (Eccles et al., 1983; Wigfield & Eccles, 2000).
Multiple researches have confirmed the significance of achievement motivation in educational environments.
For example, there is a positive correlation between high levels of achievement motivation and improved
academic performance, more effort, and greater persistence (Schunk, 2003; Dweck, 2006; Wigfield and
Eccles,2000)

The socio-emotional climate of a school refers to the level of interpersonal relationships between students and
teachers, as well as the general atmosphere within the educational setting (Pianta, 1999; Cohen et al., 2009).
Enhanced student outcomes, such as academic achievement, behavioural adaptations, and emotional well-
being, are associated with a favourable socio-emotional climate (Ladd, 1999; Reddy et al., 2003). The research
conducted by Pianta, Hamre, and Allen (2012) emphasises the crucial significance of positive teacher-student
connections in cultivating a supportive socio-emotional environment. This environment, in turn, enhances
student involvement and academic performance. Similarly, Wentzel (1998) highlighted the significance of peer
support and its influence on students' motivation and academic achievement. The importance of the socio-
emotional climate in reducing academic stress and promoting resilience has been increasingly acknowledged.
Borman and Overman (2004) discovered that students who were in socio-emotional contexts that provided
support were more capable of dealing with academic difficulties and exhibited greater levels of academic
accomplishment and psychological well-being. In a recent study, Suldo, Thalji-Raitano, Kiefer, and Ferron
(2016) found that excellent teacher-student connections and a supportive classroom environment are linked
to reduced stress levels and increased academic achievement in kids.

The correlation between achievement motivation and the socio-emotional milieu is intricate and reciprocal. A
positive socio-emotional climate can boost students' drive to succeed by establishing a supportive atmosphere
that promotes active participation and adaptability (Berkowitz & Bier, 2005; Jennings & Greenberg, 2009).
Conversely, the drive of students to achieve can impact the social and emotional atmosphere by affecting their
interactions and behaviours (Ryan & Deci, 2000; Ewing et al., 2014).

A study conducted by Patrick, Ryan, and Kaplan (2007) found a positive correlation between students' sense
of a supportive socio-emotional environment and their intrinsic motivation to learn. It shows that creating a
nurturing atmosphere can boost students' incentive to succeed. On the other hand, students who have a strong
desire to accomplish often help create a pleasant social and emotional environment by promoting a culture of
academic excitement and mutual assistance. Martin and Dowson (2009) investigated the correlations among
social support, motivation, and academic outcomes and found that creating pleasant socio-emotional
environments has a significant impact on students' motivation levels and academic achievement. In a similar
vein by Ruzek et al. (2016) quoted that student who perceive their classroom environment as fostering support
and respect are more inclined to exhibit elevated levels of academic motivation and engagement.
Furthermore, Wang and Degol (2016) highlights the significance of a nurturing socio-emotional environment
in fostering students' academic involvement and drive; indicates that establishing an emotionally nurturing
classroom atmosphere can greatly augment students' inclination to participate in academic assignments and
persevere in the face of difficulties. Although there is extensive study on achievement motivation and socio-
emotional climate separately, it is necessary to investigate their interplay specifically in secondary schools
(Marsh et al., 2006). An in-depth comprehension of the relationship between achievement motivation and
socio-emotional climate might provide valuable insights for educational practices and interventions that seek
to improve student outcomes (Hughes & Chen, 2011; Roeser et al., 2000). This study intends to fill a vacuum
in the research by investigating how achievement motivation, socio-emotional climate, and total academic
experience are interconnected among secondary level students.

Objectives:

1. To study the correlation between socio emotional environment and academic achievement of secondary
school students.

2. To investigate the gender-based differences in the socio emotional environment of secondary school
students.

3. To analyse how secondary school students with high achievement motivation (HAM) and low achievement
motivation (LAM) differ in their socio-emotional climate.

4. To study the differences in the socio emotional climate of boys studying in secondary education having high
Achievement motivation (HAM) and low achievement motivation (LAM).

5. To investigate how the socio-emotional climate of girls studying in secondary schools with high achievement
motivation (HAM) and low achievement motivation (LAM) differ from one another.

Hypotheses:
1. There is no statistically significant relationship between socio emotional climate and academic achievement
of secondary school students.
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2. There is no statistically significant difference in mean scores of socio-emotional climate of boys and girls of
secondary school students.

3. There is no statistically significant difference in mean scores of socio-emotional climate of secondary school
students having high achievement motivation (HAM) and low achievement motivation (LAM).

4. There is no statistically significant difference in mean scores of socio-emotional climate of boys studying in
secondary school having high achievement motivation (HAM) and low achievement motivation (LAM).

5. There is no statistically significant difference in mean scores of socio-emotional climate of girls studying in
secondary school having high achievementmotivation (HAM) and low achievement motivation (LAM).

METHODOLOGY

In the present study the descriptive survey method of research was used. The schools in the Kangra district of
Himachal Pradesh were chosen using a random lottery system and the sample of 220 students from class 10th
were selected through convenience sampling. For collecting data, proper channel was adopted, and proper
permission was taken from school principles. After getting the permission from school administrators and
teachers, researchers interacted with students and explained the purpose of research. Data was collected from
only those students who were willing and gave consent to fill the tools. The data for socio- emotional climate,
socio- emotional school climate inventory developed and standardized by Sinha and Bhargavaand was used
and Deo- Mohan scale for Achievement Motivation scale was used for collecting data on achievement
motivation. The tabulated data was analysed by using Person’s product moment correlation and independent
sample t-test. Hypotheses were tested at 0.05 level of significance by using SPSS.

DATA ANALYSIS AND INTERPRETATION

Hi: There is no statistically significant relationship between socio emotional climate and
academic achievement of secondary school students.

Table 1: Value for Correlation of socio emotional climate and Achievement motivation of
secondary school students

Variables N Value of Coefficient | Level of Significance
of Correlation

Socio Emotional Climate 220 .214 Significant at 0.05 level

Achievement Motivation 220

The computed coefficient of association between secondary school students' achievement motivation and their
socio emotional climate appears in Table 1 was found to be.214, which is higher than the table values of 0.195
at 0.05 level of significance and lower than 0.254 at the 0.01 level of significance. It demonstrates that, at the
0.05 level, the estimated coefficient of correlation is significant. Therefore, the hypothesis that states “There
is no statistically significant relationship between socio emotional climate and academic
achievement of secondary school students.” is disproved. Thus, it may be concluded that there is a
strong relationship between secondary school students' motivation for achievement and their socioemotional
climate. The results of the study is supported by Ahmad (2012) that there is a significant relation between socio-
emotional school environment and academic achievement of teenager-boys.

Hz2: There is no statistically significant difference in mean scores of socio-emotional climate
of boys and girls of secondary school students.

Table 2: Difference between socio emotional climate of boys and girls of secondary school

students
Variable Groups N Mean S.D. SED [t Value [Remark
Socio- Boys 125 41.83 4.81 Not
emotional |Girls o5 42.28 4.70 0.847 [0.544 Significant
Climate

*0.05 level of significance

The computed value of "t" for comparing the mean socio-emotional climate score of male and female secondary
school students for 133 df is 0.544, as indicated in Table 2, and is not significant even at the 0.05 level of
significance. One could argue that there are no appreciable differences in the socio-emotional climate of boys
and girls studying in secondary school. Therefore, the hypothesis that states “There is no statistically
significant difference in mean scores of socio-emotional climate of boys and girls of secondary
school students.” was accepted. It follows that the socio-emotional climates of secondary school boys and
girls are essentially the same.
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H 3 : There is no statistically significant difference in mean scores of socio-emotional climate
of secondary school students having high achievement motivation (HAM) and low
achievement motivation (LAM).

Table 3: Difference between socio-emotional climate of secondary school students having high
achievement motivation (HAM) and low achievement motivation

Variable Groups N Mean S.D. SED ‘-Value Remark
Socio- HAM 71 41.23 4.46 Significant
emotional [ AM 64 42.85 6.08 .853 1.84

Climate

* 0.05 level of significance

When comparing the mean socio-emotional climate score of high achievement motivated (HAM) and low
achievement motivated (LAM) secondary school students for 133 df, as indicated in Table 3, the computed
value of "t" was 1.84, which is significant at the 0.05 level of significance. It might state that there is notable
difference in the socio-emotional climate of secondary school students having HAM and LAM. As a result, it is
possible to deduce that socio emotional climate of students having achievement motivation is different from
students having low achievement motivation. As a result, hypothesis 3 which claimed that “There is no
statistically significant difference in mean scores of socio-emotional climate of secondary
school students having high achievement motivation (HAM) and low achievement motivation
(LAM).” was rejected.

Hy4: There is no statistically significant difference in mean scores of socio-emotional climate
of boys studying in secondary school having high achievement motivation (HAM) and low
achievement motivation (LAM).

Table 4: Difference in socio-emotional climate of boys with high achievement motivation and
low achievement motivation

Variable |Groups [N |Mean |S.D. M.D. SED ‘t-Value Remark
Socio- HAM Boys [29 [42.38 4.95 Not
emotional [LAM Boys 41 |41.44 4.74 [0.94 1.18 0.79 NS [Significant
Climate

*0.05 level of significance

Table 4 illustrates the calculated value of 't' for comparing the mean score of socio-emotional climate between
boys in secondary school who are highly achievement motivated (HAM) and those who are lowly achievement
motivated (LAM) for 68 df. The result is 0.797, which is not significant even at the 0.05 level of significance.
We could say that there isn't much of a socioemotional difference between secondary school students HAM and
LAM. Hence, the hypothesis number IV as proposed that “There is no statistically significant
difference in mean scores of socio-emotional climate of boys studying in secondary school
having high achievement motivation (HAM) and low achievement motivation (LAM).” was
accepted.

Hj5: There is no statistically significant difference in mean scores of socio-emotional climate
of girls studying in secondary school having high achievement motivation (HAM) and low
achievement motivation (LAM).

Table 5: Difference in socio-emotional climate between highachievement motivation (HAM)
and low achievement motivation (LAM) of Girlsat secondary school

Variable (Groups [N Mean [S.D. M.D. SED ‘’-Value Remark
Socio- HAM Girls 38 l41.45 4.08 Not
emotional [AMgirls |27  l43.95 [5.48 [2:50 1.42 1.76 NS |Significant
Climate

*0.05 level of significance

As shown in table 5 that the calculated value of ‘t’ for comparing the difference in mean score of socio-emotional
climate between high achievement motivation (HAM) and low achievement motivation (LAM) Girls of
secondary schoolstudents for 63 df came out to be 1.76 which is not significant even at 0.05 level of significance.
It may be said that there is no significant differences in the socio- emotional climate between HAM and LAM
girls of secondary school students. Hence, the hypothesis number V as proposed that “There is no
statistically significant difference in mean scores of socio-emotional climate of girls studying
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in secondary school having high achievement motivation (HAM) and low achievement
motivation (LAM).” was accepted.

FINDINGS OF THE STUDY

1. Positively significant relationship was observed between achievement motivation and socio-emotional
climate of secondary school students. It means that change in socio- emotional climate of secondary school
students will affect their achievement motivation.

2. There is no significant difference in the socio-emotional climate of secondary school students with respect
to their gender. It implies that boys and girls of secondary school are almost having same socio emotional
climate.

3. The secondary school students having high achievement motivation differ significantly from others having
low level of achievement motivation. The values of means shows that there is low but significant difference
in socio emotional climate of secondary school students with respect to their achievement motivation level.

4. Boys having high achievement motivation did not differ significantly in comparison of those who are low at
achievement motivation. It can be said that boys show no difference in socio emotional climate in reference
to their level of achievement motivation

5. There is no notable difference in socio-emotional climate between high achievementmotivation (HAM) and
low achievement motivation (LAM) of Girls of secondary school students. Girls are almost similar in their
socio emotional climate with respect to their level of achievement of motivation.

Summary and Conclusion

The present study explored the relationship between achievement motivation and socio-emotional climate,
revealing a favorable significant correlation. This means that alterations in the socio-emotional climate can
impact students' achievement motivation. The result is supported by Ahmad (2012) that there is a significant
relation between socio-emotional school environment and academic achievement of teenager-boys. Moreover,
Eccles and Roeser (2011) found that schools serve as developmental contexts where a good fit between the stage
of adolescence and the environment promotes well-being and achievement. Similarly, social-cognitive
approach founded by Dweck and Leggett (1988) emphasizing that socio-emotional environment plays a
significant role in shaping motivation.

The study also found no significant gender differences in the socio-emotional climate among secondary school
students. Both boys and girls experience similar socio-emotional climates, aligning with the gender similarities
hypothesis proposed by Hyde (2005) and Pomerantz et al. (2002), posits that males and females are similar
on most psychological variables, including socio-emotional aspects. Similarly, Eccles and Roeser (2011)
showing that both boys and girls benefit similarly from a supportive socio-emotional climate, with no
significant gender differences observed.

When comparing students with different levels of achievement (i.e. High achievement motivation and Low
achievement motivation), the study found significant differences in their socio-emotional climate. Students
with high achievement motivation exhibit a distinct socio-emotional climate compared to those with low
achievement motivation, though the difference is minimal. Wigfield and Eccles (2000) explored this in their
expectancy-value theory, suggesting that students' beliefs about their capabilities and the value they place on
tasks influence their motivation and academic performance. Pintrich and De Groot (1990) also highlighted that
motivational components and self-regulated learning are critical for classroom performance.

Furthermore, among boys, there is no significant difference in the socio-emotional climate between those with
high and low achievement motivation. It shows that boys maintain a consistent socio-emotional environment
regardless of their motivation levels. Anderman and Maehr (1994) examined motivation in middle grades and
found that environmental and contextual factors often play a more substantial role than individual
motivational differences. Ryan and Patrick (2001) observed that the social atmosphere within the classroom
plays a vital role in influencing the motivation and involvement of teenagers.

Similarly, the study observed no significant disparity in the socio-emotional climate between girls with high
and low achievement motivation. This finding is supported by Jacobs et al. (2002), who studied changes in
children's self-competence and values, noting that girls' motivational beliefs and values remain relatively stable
across different levels of achievement motivation. Fredricks and Eccles (2002) further emphasized that
children's competence and value beliefs exhibit consistent growth trajectories, with minimal variation based
on gender or motivational levels.

Recommendations

Based on the findings from the study on the relationship between achievement motivation and socio-emotional
climate among secondary school students, several recommendations can be made for teachers, administrators,
parents, and policymakers. Teachers should cultivate a favorable socio-emotional environment and promote a
desire for accomplishment by incorporating social-emotional learning (SEL) initiatives and acknowledging
student successes. In addition, it is imperative for them to implement gender-inclusive pedagogy and offer
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personalised assistance to students with diverse levels of drive to succeed. Administrators should provide
professional development opportunities for teachers, establish inclusive policies, and foster a supportive school
culture that places a high priority on socio-emotional well-being. Parents ought to foster a nurturing domestic
atmosphere, actively engage in school events, and motivate their children's endeavours and accomplishments.
Policymakers should commit financial resources towards Social and Emotional Learning (SEL) programs,
actively support continuous research efforts, formulate inclusive education regulations, and ensure that schools
have adequate training and resources. By applying these suggestions, those with a vested interest can establish
a more encouraging and stimulating educational setting that promotes both scholastic success and social-
emotional welfare among high school students.
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