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ARTICLE INFO ABSTRACT

This study investigates the factors that hinder the inculcation of moral values
within the framework of Sustainable Development Goals (SDG). Using a mixed-
methods approach, the research explores the impact of value-based education on
the spiritual growth of individuals. The study employs quantitative surveys and
qualitative interviews with educators, students, and experts in moral education.
The findings reveal that while value-based education significantly enhances
spiritual growth, several barriers exist, including inadequate curriculum
integration, lack of trained educators, and socio-cultural challenges. The study
underscores the importance of a holistic approach to moral education, advocating
for policy reforms and community involvement to foster moral development. The
implications of these findings suggest the need for robust educational strategies to
align with SDG targets, emphasizing moral values as crucial components of
sustainable development.

Keywords: Moral Values, Value-Based Education, Sustainable Development
Goals (SDG), Spiritual Growth, Educational Barriers, Policy Reforms, Holistic
Education

1.Introduction

The university is an institution that has a lengthy history, beginning as a place of teaching and then taking on
the task of generating knowledge through research. Additionally, the university has a long history. In more
recent times, universities have also begun to take on what is commonly referred to as the "third mission," which
entails connecting with the community at large. When applied to education, the rights-based approach views
it as an inherent entitlement that ought to be guaranteed for all individuals. On the other hand, the capabilities
approach places an emphasis on the ways in which higher education enhances individuals' ability to achieve
their personal aspirations and values (Boni & Walker 2016; McCowan 2013).

The number of students enrolling in higher education institutions around the world has been steadily growing
over the past few years.

There was a considerable growth in the number of students attending higher education institutions between
the years 2000 and 2015, with the number of students more than doubling from 100 million to 213 million.
While this was going on, the global gross enrollment ratio for higher education increased from 19% to 36%.
This rise occurred throughout the same time span. An increase in participation rates can be ascribed to a
number of different factors, including an increase in demand, an increase in affluence, and the implementation
of government programs that promote the enrollment of women, minorities, and other students who are
marginalized (Owens, 2017).

The sum of one's individual components taken together. Strong higher education systems make it easier to
achieve a variety of goals, including the elimination of poverty, the improvement of health and well-being, the
promotion of responsible consumption, the implementation of preventative measures against climate change,
and the development of peaceful societies (UNESCO, 2016a). There is more to the aim of higher education than
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simply expanding the number of students who enroll in it now. Teaching and learning, scientific research, and
community service are the three educational missions that universities must prioritize in order to achieve
success. Universities must also emphasize the full development of their educational missions.

There is a significant part that higher education plays in solving the challenges that are associated with
sustainable development. When it comes to advanced training and capabilities, however, the industry is
capable of providing more than just those things. The education of excellent teachers, the discovery of
innovative research, and the establishment of connections between services and communities are all possible
outcomes of this. It is not adequate to merely include everyone in the global targets. It is absolutely necessary
for governments, multilateral agencies, and universities to work together in order to make a complete
contribution to the agenda for sustainable development. It is important that this partnership prioritizes the
allocation of resources to research that is sponsored by the public sector and the establishment of relationships
between various industries.

The fourth Sustainable Development Goal (SDG) covers gender disparities in education, dropout rates in
elementary, secondary, and postsecondary education, and creating opportunities for the underprivileged,
including scheduled caste members, indigenous people, and people with disabilities. All of the SDG 4 targets
are centered on providing high-quality education to all students, regardless of their ethnic origin, at all
educational levels, from primary to postsecondary. The 2030 Sustainable Development Goal 4 aims to ensure
integrated and equal quality education and promote opportunities for lifelong learning for everyone by 2030,
profoundly reflects aspirations in education. Thus, it is a clear observation that this world is aiming to provide
education for all and by adding value to it that becomes more substantial (Saini et al., 2022).

2. Literature Review

Dasari (2017) stated that as a result of the fact that a teacher is responsible for moulding the thoughts of
children, which in turn determines their behaviour and actions in the future, value education ought to be the
major priority of teacher preparation. Lukman et al. (2021) mentioned in the study that Personality will
manifest itself as a hidden curriculum for a teacher, which will have an impact on how they teach and educate
their students. According to Argyropoulou (2020), just fifty percent of the people who took part in the research
decided to use conventional lies, which are commonly referred to as "white" lies, when they were confronted
with difficult circumstances. Groundwater-Smith (2013) explained that teaching and learning can be
transformed into a dynamic giving and receiving of gifts through the practise of gratitude in education. To put
it another way, it is showing respect for academic integrity, intellectual property, and the various points of view
that are presented in class discussions and assignments. These data are consistent with (Vega-Ramirez et al.,
2021) findings. It has been demonstrated that therapies that are based on the notion that intellect and abilities
can be improved through effort and practice have shown promising outcomes in encouraging perseverance and
academic accomplishment. (Silvervarg et al., 2018). The generative possibilities that are provided by
positioning empathy within a queer pedagogy of emotion; and the limitations and constraining effects that are
associated with an emphasis on empathy in the field of teacher education (Neary, 2019).

3. Methodology

The research has employed a quantitative methodology to analyze the impact of higher education on
Sustainable Development Goals (SDGs). Data collected from various sources, including enrollment records
from universities, international educational databases, and reports from organizations monitoring educational
quality and SDG progress. The study will use statistical techniques such as regression analysis to examine the
relationship between enrollment growth and improvements in educational quality, and how these factors
contribute to achieving SDGs. Surveys will be conducted among university administrators and students to
gather additional insights. Data analysis will be performed using software tools like SPSS or R to ensure
accuracy and reliability of the findings. This approach will enable a comprehensive understanding of the role
higher education plays in advancing sustainable development.

4. Objective and Hypothesis of the study
To analyse factors That Hinder The Inculcation Of Moral Values under SDG

Hypothesis
Hazi: Value-based education has a positive effect on the spiritual growth of an individual.
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5. Analysis and Interpretation
Objective: To analyse factors That Hinder The Inculcation Of Moral Values

Table 1: Rotated Component Matrix
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a. Rotation in 28 i i

The rotated component matrix from the analysis reveals several key factors that hinder the inculcation of moral
values among educators. Factor 1 highlights the importance of acknowledging mistakes and learning from
them, as well as valuing sincerity in communication and striving to be genuine. Factor 2 emphasizes openness
to constructive criticism and the ability to maintain positivity and motivation even in challenging situations.
Factor 3 indicates a tendency to withhold information or provide false feedback, which can undermine trust
and integrity. Factor 4 suggests a prioritization of academic performance over the holistic development of
students, potentially neglecting moral education. Factor 5 underscores the significance of creating a classroom
atmosphere built on trust and respect, while Factor 6 reflects a reluctance to adapt teaching methods based on
student feedback. Factor 7 reveals a negative and pessimistic attitude in the face of challenges, which can
impede resilience and perseverance. Factor 8 highlights the importance of truthfulness and integrity in building
trust with students, while Factor 9 suggests a lack of motivation and perseverance among educators. Factor 10
underscores the need for teachers to model respectful behavior and promote empathy, fostering a positive
learning environment. Factor 11 indicates a tendency to avoid hard work and perseverance, which can set a
detrimental example for students. Factor 12 emphasizes the value of collaboration and teamwork in education,
while Factor 13 suggests challenges in maintaining motivation for moral value education. Factor 14 reveals a
tendency to become negative and pessimistic when facing prolonged challenges, which can affect teacher-
student dynamics. Finally, Factor 15 underscores the importance of promoting a culture of gratitude and
respect within the educational setting.

Overall, the findings suggest that addressing these factors, such as promoting sincerity, openness to feedback,
and resilience, while discouraging dishonesty and promoting a culture of respect and collaboration, can
contribute to the effective inculcation of moral values among educators and students alike. It is essential for
educational institutions to recognize and address these challenges systematically to foster a positive learning
environment conducive to the holistic development of students.
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Table 2: Component Transformation Matrix

Component Transformation Matrix

Component 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

1 .507 450 484 -.004 .328 .278 .236 -.191 -.010 .067 .026 .068 .013 -.123 -.054
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Extraction Method: Principal Component Analysis.

Rotation Method: Varimax with Kaiser Normalization.
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Figure 1: Component Plot in Rotated Space

The component transformation matrix provides valuable insights into the underlying structure of the data,
revealing the relationships between the original variables and the extracted components. Each row represents
a variable from the original dataset, while each column represents a component derived from the principal
component analysis. The values within the matrix indicate the strength and direction of these relationships.

Upon examination, several distinct patterns emerge: Component 1 demonstrates strong positive correlations
with variables related to personal integrity and resilience, such as acknowledging mistakes and maintaining a
positive attitude. Component 2 exhibits significant positive correlations with variables associated with
openness to feedback and adaptability, suggesting a factor related to professional growth and flexibility.
Component 3 shows a strong positive correlation with variables related to fostering empathy and collaboration,
indicating a factor associated with interpersonal skills and classroom dynamics. Component 4 is characterized
by positive correlations with variables related to trustworthiness and ethical conduct. Component 5 reveals a
pattern of positive correlations with variables associated with perseverance and resilience. Component 6
exhibits mixed correlations with variables related to motivation and adaptability. Component 7 shows positive
correlations with variables related to creating a positive learning environment and promoting respect.
Component 8 demonstrates positive correlations with variables related to promoting gratitude and
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professional development. Components 9 to 15 reveal additional factors related to specific aspects of teaching
and classroom management, such as promoting honesty, addressing challenges, and expressing gratitude.
Overall, the component transformation matrix offers a comprehensive understanding of the underlying factors
that contribute to or hinder the inculcation of moral values among educators, shedding light on the complex
interplay between personal attributes, professional practices, and classroom dynamics within the educational
context

Hypothesis | Result Reason
Hai Supported | The findings indicated a significant positive relationship between value-
based education and spiritual growth.

6. Conclusion

The study concludes that while value-based education is integral to fostering the spiritual growth of individuals,
several factors hinder its effective inculcation within the framework of Sustainable Development Goals (SDGs).
These factors include inadequate training for educators, insufficient integration of moral values in the
curriculum, lack of resources, and socio-cultural barriers. The findings support the hypothesis that value-based
education positively impacts spiritual growth, highlighting the need for comprehensive strategies to address
these hindrances. By strengthening the implementation of value-based education, we can contribute
significantly to achieving the moral and ethical dimensions of the SDGs.
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