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Abstract

The purpose of this study is to demonstrate whether the PSs Schools (PSs) carry the qualifications of a qualified
school, based on the views of school administrators and the documents on the websites of these schools. Within
the scope of this research, qualified school is defined as a school concentrates on students’ nature, pays attention
to the activity of students and authentic, free and democratic. The data was collected through semi-structured
interviews, conducted individually via face-to-face meetings with the administrators of six different PSs Schools
in Istanbul. After the administrator interviews were conducted, the web sites of these schools were examined in
relation to the history, mission and visions of schools, school councils, school board decisions, school projects
and activities. Descriptive analysis was used in the analysis of research data. According to the results obtained
from the research, the most important area of freedom in PSs is that the administrators can choose the teachers
to work and the teachers may overcome the curriculum. The freedom of students is very limited, especially in the
case of elective courses. Administrators have different opinions about the democratic aspects of their schools.
This is a result of administrators’ looking at different aspects of the concept of democratic school. It can be said
that the democratic structure of PSs became more evident during the election of student councils and the de-
termination of the uniforms. According to another result of the research, the activation of the learners is taken
over from the extracurricular activities and it seems that there is difficulty in finding time for the extracurricular
activities. Physical limitations such as legislation and curricula prevent class building according to the interests
and abilities of students. On the other hand, it is stated that classes suitable for the student’s natural strengths,
interests and abilities are possible in extracurricular activities such as project studies and science olympiads.
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Oz

Bu calismanin amaci, proje okullar yoneticilerinin goriiglerinden ve bu okullarin web sitelerindeki dokiimanlar-
dan yola ¢ikarak, proje okullarinin nitelikli okul 6zelliklerini tastyip tasimadigini ortaya koymaktir. Bu aragtirma
kapsaminda nitelikli okul, 6grencinin tabiatini merkeze alan, 6grenci etkinligine 6nem veren, hayata yakin, 6zgiir
ve demokratik okul olarak tanimlanmustir. Arastirma ilk verileri, Istanbul’da alt1 ayri proje okulunun yéneticile-
riyle bireysel olarak yiiz yiize yapilan yari-yapilandirtlmig goriismeler yoluyla toplanmistir. Aragtirmada yonetici
gortismeleri yapildiktan sonra bu okullarin web siteleri; okullarin tarihi, misyon ve vizyonlari, okul meclisleri,
okul kurul kararlari, okulda yapilan projeler veetkinlikler ile ilgili olarak incelenmistir. Aragtirma verilerinin
¢oziimlenmesinde, betimsel analizden yararlanilmigtir. Aragtirmadan elde edilen sonuclara gére proje okulla-
rinda en 6nemli 6zgiirliik alani, yoneticilerin calisacaklar1 6gretmeni secebilmeleri, 6gretmenlerin miifredat:
agabilmeleridir. Ogrencinin ozgiirliik alani ise 6zellikle secmeli dersler s6z konusu oldugunda oldukga kisitlidir.
Okullarinin demokratik olmasina iliskin yoneticilerin farkli goriisleri bulunmaktadir. Bu durum yéneticilerin
demokratik okul kavramina farkli yonlerden bakmalarindan dogan bir sonugtur. Proje okullarinin demokratik
yapisinin daha ¢ok 6grenci meclisleri segimleri ve formalarin belirlenmesi siirecinde belirginlestigi sdylenebilir.
Aragtirmanin bir diger sonucuna gore, 6grencinin etkinlestirilmesi ders digt etkinlikler iizerinden ele alinmakta
ve ders dis1 etkinliklerin yapilmast igin zaman bulmakta zorluk yasandigi goriilmektedir. Mevzuat ve miifredat
gibi yapisal engeller 6grencilerin ilgi ve yeteneklerine gore sinif olusturulmasini engellemektedir. Diger taraftan,
ogrencinin tabii giiglerine yonelen, ilgi ve yeteneklerine uygun smiflarin proje ¢aligmalari ve bilim olimpiyatlar:
gibi ders dig1 faaliyetlerde miimkiin olabildigi ifade edilmektedir.

Anahtar Kelimeler: Nitelikli okul, proje okulu, demokratik okul, 6zgiir okul
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Introduction

Problem

Secondary education has gradually become an issue of central policy in de-
veloping countries, especially in ones where a rapid progress in the spread of
primary education is present and the demographic transition happens to occur
towards the years of adolescence (Holsinger and Cowell, 2000, p11). Secondary
education has been included to compulsory education by increasing it to 12 years
in Turkey. (Primary Education Law, 2012). This particular change in the legis-
lation has lead schooling rates in secondary education to increase. According
to Formal Education Statistics (MEB, 2017) published by Ministry of National
Education (MoNE) [Milli Egitim Bakanligi (MEB)], net school enrollment ra-
tio in secondary education has increased to 82,54% which was 67,37% in 2011-
2012 education year. Sustaining enrollment, increase academic success, prevent-
ing dropouts, crowded classrooms and access to schools are the most important
problematic fields that MEB faces in this education level according to Second-
ary Education Monitoring and Assessment Report asked by Secondary Education
General Directorate (Ortadgretim Genel Miidiirliigi, 2016).

Nowadays the quality of secondary education institutions has been com-
monly questioned in Turkey. Baccalaureate was practiced from 1869, when the
secondary education institutions primarily established, to 1955. There was a shift
towards Matura in 1955, yet this system came to end in 1974 with the estab-
lishment of Student Selection and Placement Center (SSPC). However, national
testing practice has started ever since and is still present. Efficient testing skills
has become a compulsory qualification for students because of the national tests
for higher education and increasing demand to this step. Classes and teachers
have lost their importance, labs in schools have become inactive and solving test
has become the primary student activity because of this testing centered system.

Secondary education schools started to be established which enroll stu-
dents with higher testing scores and thought to provide a more qualified train-
ing compared to other SE institutions along with the national tests. Anatolian
High Schools, Super High Schools, Science High Schools, Social Sciences High
Schools are some of these school types to have been established in the search
process for qualified schools. The search for quality in secondary education has
widely acknowledged as enrolling students to particular schools. As a newer
school type PSs that were started to be established in 2016 has been the final ap-
proach related to search for qualified schools. Some secondary schools that are
prominent in educational and social actions, maintain a project or an educational
reform, or having disadvantages yet to be improved have gained “Project School”
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status (MEB Ozel Program ve Proje Uygulayan, 2016). In addition to this, transi-
tion system to secondary school, in which all students are placed to high school
with national tests, changed with a decree in 2017. Only the 8% of students are
to be placed in high schools defined as quality schools according to the newly es-
tablished system. The remaining 92% of students are to be placed in high schools
within their address declaration according to their academic success. Then Min-
ister of Education defined qualified schools as “schools that enroll students with
testing scores” and this definition led to some controversies.

All PSs, especially the ones prominent in educational and social actions,
enroll students with tests and classified as qualified schools. The quality of edu-
cation in such PSs has an important role both in students’ nominative benefit
and in raising a human resource that is to improve the nation and overcome
the existing problems of their country. That’s why studying these schools’ qua-
lity has a great importance for diagnosing the problematic fields, and thus, for
developing solution offers. The aim of this study is to assert whether PSs carry
the characteristics of quality schools by analyzing project school administrators’
thoughts. Quality school definition and principles are determined primarily for
this particular study in order to achieve this aim.

Quality School

It is understood that a school’s quality is measured solely by enrolled stu-
dents’ success when “a school enroll its students by test scores” definition is sug-
gested to characterize quality schools. However, quality in education is a multi-
dimensional concept. On the contrary, quality development mission in Turkey
focuses on expensive materials and books while it disregards the student as the
key element in learning and teaching methods (Demirel, 1991, p.4). Quality
school can be defined as a school that fulfills its purpose and missions in best ap-
propriate way. Purposes and missions of secondary education in summary are
to introduce students public problems by providing liberal education, to search
for solution and to raise awareness and enthusiasm to contribute to financial,
social and cultural development of the country, to prepare students for higher
education, careers and occupations, and life itself according to 28" article of
the Basic Law of National Education Decree No. 1739 (Milli Egitim Temel Ka-
nunu, 1973). Secondary education institutions’ principles are determined within
the 5t article of MONE Regulation on Secondary Education (MEB Ortadgretim
Kurumlar1 Yonetmeligi, 2016). According to this; secondary school institutions
fulfill their functions in accordance with general and specific purposes together
with main principles of Turkish National Education within a student centered,
active learning and democratic institution mindset, which is viable to universal
law, democracy and human rights.

The purposes and aims in secondary education regulation stated above
are considerably parallel with the principles of child centered education which
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emerged and developed throughout the beginning of 20th century. The move-
ment, shaped by J.J. Rousseau’s views on child, suggests that a child is a unique
individual having different characteristics of an adult and has innate goodness.
The main purpose of education here is to help child’s potential to flourish. The
core of education is the child itself; not the courses, teacher, curriculum or to-
pics. An instructor is just supposed to prepare a learning environment suitable
to the child. A school isn’t supposed to be traditional, punitive, and unfamiliar
to life, rote learning and act as a transmitter of knowledge according to this mo-
vement. Contrary to this, a school is supposed to be child initiated, familiar with
life and independent by taking child nature at its’ core and prioritizing student
activity. Liberty, familiarity with life, natural education and student activation
can be counted as the general principles of this movement (Aytag, 2006, p.27-
34). Democratic education concept has also been added to these principles with
Dewey’s progressive education idea. Primary education curriculums in 1926 and
1936 together with Village Institute’s curriculums formed accordingly these prin-
ciples. However, after the 1950s, the emphasis shifted towards quantitative de-
velopments such as schooling rates, literacy courses and increase in numbers of
classrooms and teachers because of the increase in population growth rate and
migration policies. Quantitative problems have been overcome to a large extent
but the education system has become exam oriented leading to an increasing
dissatisfaction over the education system.

As aresult of the dissatisfaction, it is possible to state that search for quality in
education started with the concepts such as effective school, school development
and school improvement in administrative extent after 2000s in Turkey. Educa-
tionalists put forward effective school concept to corroborate the suggestion that
school is an important variable in student success. Effective school concept sup-
ports the idea that all students can learn and achieve when proper environment
and conditions are provided, and it focuses on the variables of effective school.
Balci (2002) and Sisman (2002) brought forward school effectiveness and school
development concepts with their publishing in Turkey. They examined histori-
cal development of effective school concept and its’ aspect, characteristics and
measurements. Both researchers defined organization effectiveness as “the rate
of an organization to accomplish its goals” referring to Barnard (1938). They also
emphasized that academic success alone is not satisfactory enough for a school
to be an effective school. Ozdemir (2013) described schools that provide proper
learning environment and support cognitive, affective and social developments
of students as effective school. Cubukcu and Girmen (2006) indicated effective
school is a multidimensional concept which carries some common characteris-
tics upon which researchers agree. They specified these as school administrator’s
leadership specialties, high expectations on success, effective school climate,
school — family — environment collaboration, learner’s participation in school
and decision processes. Cobanoglu and Badavan (2017) included variables such
as clearly stated mission, providing all students learning opportunities and effec-
tive use of education period, monitoring student development to these common
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characteristics. Apart from these determinations, effective school characteristics
in Turkey in primary education (Balci, 2002; Sisman, 2002; Senel and Bulug, 2016;
Yildirim, Akan, and Yalcin, 2017; Cerit and Yildirim, 2017) secondary education
(Cubukcu and Girmen, 2006; Yoriik and Sahin, 2012; Vatanartiran, and Eren,
2014) were studied in the contexts of their relations with various variables. Ef-
fective school studies in Turkey developed in accordance with the country’s pe-
riodical problems. Socio-economic status of families which is the main focus of
the studies in the first period and later topics such as leadership, student success,
school culture and climate set the route for the researches in Turkey (Polatcan
and Cansoy, 2018). School development and school improvement studies have
settled as a result of effective school researches. These studies found fields of ap-
plication such as Total Quality Management and School Improvement Planning
in Turkish National Education System.

Effective school concept focuses on inputs and outputs mostly, it suggests
that all students can learn and above all it aims to accomplish the standards. An
effective school doesn’t necessarily be qualified, and at this very point, effective
school concept varies with qualified school concept. According to Turkish Lan-
guage Association, the term qualified is described as that provides something
a distinctive feature, helps something have an edge over in terms of quality, is
skilled and of good quality, has achieved the qualification and competence to
do something. Hence, qualified school concept should be described as that goes
beyond the standards and provides the best education. High student success in
national exams together with the quality of education and training processes are
prioritized in the qualified school.

A qualified education is possible providing that education and training pro-
cesses are improved and they have become student centered. In student centered
approach, students are expected to reach the information by using various ways
and thinking methods. While students are expected to perceive information, find
examples and fulfill assignments or activities suitable for their own learning deg-
ree in this process, teachers should monitor the students and provide guidance in
the process. According to the meta-analysis results of research conducted in Tur-
key, it is determined that student centered system and techniques have a substan-
tial effect in enhancing academic success in various courses when compared to
teacher centered approaches (Yesilpinar-Uyar and Doganay, 2018, p.186-187).

MoNE has tried various strategies for spreading student centered education
in all school levels. New education curriculums, in which student-centered ap-
proach is adopted in aspects of objective, process and assessment, has been put
into practice in primary education since 2005. In addition to this, in relation with
the principle “Student centered education is fundamental. All education, train-
ing and administration services are organized viable to it.”, MoNE Education
Research and Development General Directorate (MEB, 2007) has promoted
“Student Centered Education Application Model” (SCE) which aims enhanc-
ing quality of education and student success. MoNE Regulation on Secondary
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Education Institutions (MEB Ortadgretim Kurumlar1 Yonetmeligi, 2016) adopts
student centered, active learning principles.

However, it is understood that there are problematical areas related to app-
lication of student-centered system in schools. Researches that are conducted in
Turkey show that administrators and teachers embrace student centered educa-
tion approach. There are studies that show teachers’ readiness to apply student
centered education in the classes is low although teachers embrace the appro-
ach (Maden, Durukan and Akbas, 2011); and lacks in infrastructure of schools
and crowded classrooms turn the application into a problem (Teyfur and Teyfur,
2012). Manners such as consecrating the curriculum and extreme focus on exams
within educational community have an important role in the causes of not being
able to perform student centered education in schools (Ozpolat, 2013, p.23).

The idea of forming a student-centered secondary education for a qualified
education also takes part in the reports of non-governmental organizations (e.g.
Aksoy and Arik, 2017, p.11). A national test-based placement system for sec-
ondary and higher education is considered as obstacle for secondary education
institutions to be a qualified school. A report published by Turkish Education As-
sociation (Tirk Egitim Dernegi, 2010), one of the most significant non-govern-
mental associations in Turkey, indicates that Turkish Education System is obliged
to national tests, topics and courses not related to tests can’t be taught, off-school
preparatory studies for national tests has become more significant than school
itself, a generation focusing only on doing tests can’t be expected to contribute
to society and economy.

Teachers’ feeling themselves as inadequate and worries on ending up the
curriculum together with the extreme emphasis on exams surpass student cen-
tered active learning. This condition limits students’ freedom to get education
suitable for their individual properties and sets and obstacle for students to get
an education familiar with life that will solve their real-life problems.

Democratic education is another concept emphasized in the search of a
qualified school. Dewey’s idea of progressive education sets the first wave for
democratic schools to develop. Through various adaptations of progressive edu-
cation free schools in 1960s and democratic schools after 1990s emerged as alter-
native education methods. Democratic schools embody a democratic society in
which pluralist learning and relations based on dialogues. They are administered
via school council and everybody participate in administration with equal power
without any hierarchical relations. Students have their own responsibility of lear-
ning in democratic schools (Korkmaz, 2016, p.179-181).

The necessity of a democratic organizational culture in Turkish education
system is stated in Regulation on Secondary Education Institutions. MoNE De-
mocracy Education and School Councils Regulation (MEB Demokrasi Egitimi
ve Okul Meclisleri Yonergesi, 2004) has been put into practice in order to the
democratic lifestyle can be rehearsed at schools. This aims to instill democracy
culture and the culture of electing and to be elected as well as voting upon stu-
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dents. There are also councils such as teachers’ council, group teachers’ council,
school student council and reward and discipline board together with groups such
as school development administration group to let peers participate in educa-
tion, training and administration processes in schools according to Regulation on
Secondary Education Institutions (Ortadgretim Kurumlar: Yonetmeligi, 2016).

There are researches conducted on how properly the positive developments
related to democracy stated in the legislation are actually being carried out in
schools. Researches been conducted shows that an average and above democ-
ratic culture is present in schools (Tabak, 2017) but there are problems about
functioning of School Council because of the lacking information that administ-
rators, parents and students (Aktag, 2015). Data shows that the applications re-
quested by students match with democratic school applications to a great extent
so there is a familiarity about the applications of democratic schools (Morhayim,
2008). Besides, some researches reveal that there is a considerable deficiency in
adopting democratic values, there are problems in carrying out democratic ad-
ministration in schools, teachers and students are not permitted to participate in
administration (Basaran and Cinkir, 2013. p.137).

In this study, the child-initiated movement, of which principles are parallel
to MoNE legislation, together with characteristics of democratic school will be
discussed to define qualified school. According to this, a qualified school can be
defined as a school which takes the child nature to its core, prioritizes student
activeness, and is familiar to life, free and democratic. The concepts that forms
the definition of qualified schools, is also the principles of qualified schools. The-
se principles can be described as: Liberty principle; takes into consideration that
schools should be independent from authorities such as state and religious insti-
tutions, teachers shouldn’t be limited with a strict curriculum and oppressed by
off-school factors, children shouldn’t be under pressure and should be set free.
Natural education principle; it prioritizes that education should be suitable for
child’s natural interest and strengths; it should also follow child’s natural thinking
processes which non-manipulated. Student activity principle; it considers focusing
on child’s desire to know and joy for creating instead of passive memorization of
traditional school to activate and dynamize the child. Familiarity to life principle: it
indicates school must be organized for child’s needs, living school must substitute
standardized books, attitudes and curriculums unfamiliar to life, school should
take inspiration from life itself and false distinction between life and school sho-
uld be abolished (Aytac, 2006, p.27-4). These principles are similar to the prin-
ciples of student-centered education. Democratic school principle; on the other
hand, mentions a school administered by school council in which everybody takes
part in administration without any hierarchical relations and relations are based
on dialogues.
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Aim of the Research

The aim of this study is to reveal whether PSsPSs bear qualified school att-
ributes based on the remarks of project school administrators and the data from
these schools’ websites. Qualified school has been defined as a democratic and
free school which puts great emphasis on student nature, prioritizes student ac-
tivity, and is familiar to life. The sub-problems to be searched to achieve the
research’s aim are as such: Are PSs democratic and free schools? Is application
of natural education principle in PSs probable? To what extend are students ac-
tive in PSs? Are education and training activities familiar to social life in PSs?

Method

Design

A case sought to be described with the data collected from corresponding
documents and the qualitative data provided from the interviews with the admi-
nistrators. Purposeful sampling method was used to determine the project scho-
ol administrators to be interviewed within the study. The Ministry of National
Education change 92 school’s status into PSs in 2017-2018 academic year. The
administrators of six different PSs were interviewed in this study. Since Science
High Schools, Vocational Technical High Schools and Religious Vocational High
Schools have some dissimilarity in their curriculums, they were excluded from
the study although they have the project school status, as well. Schools which
enroll students with great national test scores and having a significant historical
and cultural background together with a distinguished academic success among
secondary education institutes were the most preferred ones while determining
the schools in which the interviews would be held. Administration experience at
least for five years, teaching experience at least for ten years and ongoing expe-
rience at least for two years in the school in which the interview held was sought
to collect more reliable information related to the school. Five participants are
male and one is female.

Data Collection and Analysis

The initial data of the research is collected by the semi-structured face to
face interviews with school administrators. Theoretical knowledge related to
children-initiated movement were scanned thoroughly through literature review
while forming the semi-structured interview form. A draft interview form was
formed with the principles of freedom, natural education, student activity, fami-
liarity to life, which Aytag (2006) determined, along with the principle of democ-
racy added. The formed interview form was presented to two expert opinion and
their assessments and remarks were asked. Instructions and articles were made
clear and comprehensible in accordance with expert opinions. Afterwards, a
school administrator was interviewed and certain expression changes were made
which were noted as incomprehensible or difficult to receive an answer directly.
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Finally, the interview form was consulted to a linguist, and with the necessary
readjustments it has been put into final form.

Below questions were addressed to school administrators during the intervi-
ew: Is it possible that PSs can be considered as free schools? Is it possible for PSs
to be democratic schools? What is your opinion on forming classes regardless of
age and class levels? Is it possible to form classes which focus on students’ talent
and concern rather than their age? Is it possible for us to think that the students
in PSs are active throughout their learning process? How familiar to life are PSs?
Besides, certain inquiry questions were arranged for each question, and these
were used to clarify the concepts during the interviews if required.

The interviews were made between the months of March and May, 2018.
Each of the interviews was made face to face by researchers on determined da-
tes after getting appointments from school administrators. The interviews, which
were done in school administrators’ own room, took approximately 30-45 minu-
tes. Researchers explained the aim of the study and how the interview would be
conducted to participants, and participants’ statements were recorded as they
were. Totally, six school administrators were interviewed. School administrators
are stated with numbers such as Administratorl, Administrator2 in the research
report.

Descriptive analysis was used to analyze the collected data. Descriptive
analysis is an approach in which the data is processed according to the thematic
frame and the collected data is explained, interpreted and examined through its
cause and effect relation below the formed themes, and obtained a result. (Yil-
dirim and Simsek, 2003; Altunigik, Coskun, Yildirim and Bayraktaroglu, 2010).
Notes taken by researches during the interviews were computerized as they were
for data analysis. Thus, each interview that put into writing was assessed by re-
ading one by one. Data is determined below which theme it could be organized
after the assessment. A thematic frame was organized based on sub purposes of
the research and interview questions. Subsequent to this, categories were formed
for each question in accordance with the school administrators’ responses. Be-
fore categories were formed, interviews were read several times. Sentences that
include common concepts and constitute a meaningful whole were associated be-
low specific categories. Later, these categories were placed below related theme.

Process of forming categories carried out with the participation of all re-
searchers. Afterwards, a researcher reviewed each researcher’s interview and
marked the suitable option in themes and categories list. It was acknowledged as
consensus if the researchers marked the same option on the master key, and as
dissidence if they marked different options. The credibility formula that Miles
and Huberman (1994) suggested was used for the reliability calculation of the
research: Reliability Coefficient = Consensus / (Consensus + Dissidence) x 100.
The research’s credibility rate was calculated as .90 and obtained result has been
accepted as reliable for the research.
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The revealed findings were submitted to some of the participants’ reviewing
and necessary corrections were made by obtaining participant confirmation (ve-
rification) to provide internal validity and credibility of the findings. Statements
that participants didn’t want to be assessed were omitted from the text.

Rich and intense identification is often used to increase the possibility of
adapting the findings of a qualitative research to another case, and to provide it
external validity and transmissibility. The environment, participants and findings
are identified in detail within this scope (Merriam, 2015, p. 218). While presen-
ting the findings, by including interviewees’ opinions in quotations as directly as
possible, the formed categories were finalized, and thus, the validity of the rese-
arch was aimed to be ensured.

Besides, interview and document technique were used together as data ac-
quiring method for the research to diversify the data and increase validity of the
research. Document technique (Ekiz, 2009) is a data acquiring tool that is used
for gathering official or informal records, examining them systematically and be-
ing assessed. The main purpose of this technique is to analyze the written ma-
terials that include information on the phenomenon to be researched (Yildirim
and Simgek, 2003). Any kind of document assists the researcher in finding out
a meaning, removing obscurities and discovering an insight about the problem
question (Merriam, 2015). Visual data, documents, artifacts and other tools tho-
se are negligible to eye add both historical and contextual dimensions to surveys
and interviews (Glesne, 2011) As well as using document examination as a data
acquiring toll solely, it is also possible to use it to relate the data acquired from
interviews as in this study. After the interviews with the administrators, these
schools’ websites, history, mission and vision, school councils, school assembly
resolutions, projects and events carried out in the school were examined in re-
lation. Data obtained as a result of this examination and data obtained from
interviews with the administrators were associated in terms of similarity and dis-
similarity.

Findings

Results obtained through interviews with administrators and documents,
centralizing the research questions, have been presented with five themes: li-
berty, democratic education, natural education, familiarity to life and student
activity themes. In the following section, these themes and sub-categories are
examined

Liberty, as independence of the school, is described as teachers to be unrest-
ricted by strict curriculums and forces from outside of school and to give students
freedom at school. In that sense, administrators regarded liberty as liberty of ad-
ministrators, liberty of teachers and liberty of students. Administrators’ liberty of
teacher admission, teachers’ liberty of teaching beyond curriculum and physical
limits of the school as long as the whole curriculum is covered and students’ com-
pulsory elective (!) courses are considered to be the most expressed categories.

699



Filiz Meseci Giorgetti,Gozde Ceven, Hakan Topaloglu, Eytip Giilen & Emre Garip

Administrator’s liberty of teacher admission is regarded as the most impor-
tant command of freedom that is given to them. Administrator-1 expresses it as
follows:

What I want to say about PSs is this: Yes, the school’s teacher admission process
is more flexible, scrutinizing, and picky compared to other schools. From that
perspective, it is such a gain for PSs and a rather important variable. Directo-
rate for Secondary school suggests names, human resources unit propounds
them, and the minister approves and those teachers get to be project school
teachers, but there is also an informal opportunity provided for administrators.
We, administrators, suggest names of prospective colleagues through formal
conduit after personal observation. If Directorate of Secondary Education
finds suitable, which they usually do, they approve our suggested colleagues. In
that sense I believe it is important to have such a freedom of choice. It encoura-
ges administrators. They are dealt a better hand. Teacher-related problems are
eliminated with the ministry’s help because in this way they give us a privilege
by telling us “I care for your observations and I approve them”. This translates
to “we value your observation” and we feel empowered.

It is pointed out above that freedom to choose teachers is well-received by
the administrators as they believe it empowers them. Nonetheless, administra-
tors utter about other motives to pick teachers. Below, Administrator-2 expresses
those motives that could be summarized as opportunity for better competition,
increasing education quality and eliminating service point obstruction:

Teachers are formally admitted to schools by their comparison of service points.
For instance, a teacher serving in the east of the country is given 24 points while
one in the west gets 10. A teacher in the west should work roughly 30 years
to get the same amount of service points as much as the one working the east.
Suppose they apply for a teaching position in a project school, and this is what
used to be, the one with more service points earns the position. But it doesn’t
necessarily mean that he/she manages this school well or is a better teacher. It
was cumbersome in state structure. The new practice solves it just as private
schools do. A private school or a training center picks its teachers. Do they get
delivered their teachers? No, they pick their own. How come I compete with
them with thirty teachers here above their sixties! They adopt no innovative
approaches. Filled with obsolete field knowledge they just spend time some-
how. We had a teacher who spent thirty-eight years, you know, one of those
archaic sorts. We work with about 35 teachers with a master’s and PhD degree.
This number used to be 2 or 3. Now it is 35. The teaching staff has improved
academically. One of our math teachers has a PhD and this is such an important
thing. Our chemistry teacher studies in PhD level. He goes through everything
with his students. He takes them to university trips, does projects and experi-
ments together. So, it is very important to be able to pick teachers. Some other
words have been spoken like teachers being chosen by their unions, but it is bet-
ter not listening to that. I could at least say this for myself. We also need extra
budget to hire coordinators teachers assigned to project preparation.

The administrators also listed their criferia to hire teachers. They stated that
they look for academic proficiency, communication skills, creativity, work ethics,
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suitable dress and previous teaching experience in private exam preparation co-
urses. The criterion to be experienced in exam preparation courses is noticeable.
Administrator-2 elaborates on it as follows:

For example, teaching in a science lab is such a talent. We expect our teachers
to not only instruct students good enough for university exams, but also to ex-
periment in a lab. Such hard skills to find in one teacher... The most important
criterion for our citizens is university preparation. How many students got in
universities, how many are in the first hundred...that’s it. Society perceives this
as the only way of success. That’s why, whether we like it or not, we hire teac-
hers with exam preparation experience. Why? Because exam preparation logic
is just something else on its own.

The administrators pointed out that there might be some consequences to
hire teachers by choice. The most emphasized ones are listed as one-man rule,
corruption, hiring by relationship. Administrator-3 mentions about such disad-
vantages as follows:

I must say there could be a one-man rule in project school, in a negative mea-
ning. On the other hand, administrators are able to hire teachers that they can
work efficiently, which is a plus. They can put together a strong academic team
selected from different schools. But it hasn’t been done in Turkey yet.

Liberty of teaching beyond the curriculum and physical limits of the school
is the most emphasized field of teachers’ liberties. It is stated below that teac-
hers had nothing but to teach beyond the curriculum, and it is largely urged by
students as they learn so well. Teachers are expected to teach more than what
curriculum offers and teach outside of the school’s physical boundaries. Admin-
sitrator-4 delivers an example from an English class:

Student profile is well qualified. That’s why teachers go beyond the curriculum
that is provided by the ministry. For example, we teach up to B1-B2 level of
English in language preparatory classes. It’s their prep year level. This level is
expected to be acquired in the 12th class level in MoNE’s objectives. One of
the themes in the science camp was pharmacology this year. It was not covered
in the national curriculum, so they got supported from universities. Graphic
design lessons were delivered to students for our media project. They aren’t
present in the curriculum.

To Adminisitrator-5, teaching beyond the curriculum and physical limits of
the school is as follows:

Once the national curriculum is covered, teachers can teach more than what
the curriculum offers on the condition that it is for the benefit of the student.
It is possible only without violating ethical and religious personal space. Our
teachers sometimes use bean bags to create more comfortable learning envi-
ronments... or some teachers get out of the class and deliver an open air lesson
in our chess pool. These are possible, but again it is very important to cover
curriculum topics.

Compulsory elective(!) courses are the subject of class-enrollment freedom.
Students have a weekly schedule of 40 class-hours in PSs. Five of them are elec-
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tives. However, Anatolian PSs are more advantageous in terms of the number of
elective classes. The administrators of PSs stated that elective courses are subs-
tantial but “students rarely have a free choice”. They emphasized that elective
courses are one of the conflict zones for schools. The reasons why elective cour-
ses are not as effective as they could be are that lack of physical capacity in scho-
ols, division based educational program design, problems in teacher proficiency
and negative perceptions over elective courses. Here Administrator-4 mentions

about elective courses:

We narrow down students’ choices considering the physical incapacity of the
school. We guide them according to the teaching staff we have. Since 11th gra-
de chemistry subjects are so complex, we delivered two hours of elective che-
mistry. We have to consider elective courses issue separately. It’s problematic.
Teachers aren’t effective in elective courses when they are not proficient of the
subject matter. Elective courses are considered to be bonus classes, courses to
get high grades. It’s hard to get over this perception. Teachers should have pro-
ficiency in another field from the one they are specialized in. For example, we
have an elective Entrepreneurship course. They should also learn about Eco-
nomy and Management, etc. Next year, we will have a Debate course. So, each
teacher must be proficient on various subjects apart from his/her own specialty.
Students can choose many courses but we have limited number of classes. For-
merly, we had a special elective courses schedule, in which we arranged elective
courses in the same time and classes. However, as the number of the students
increases, we had to drop those courses. There are substantial class hours for
elective courses in the 10th grade. 11th and 12th grade students, who want a
Turkish and Mathematics related career, enroll in elective History and Geog-
raphy classes. There are problems with elective courses such as Astronomy,
Diction and Rhetoric which are not subjects of university exams.

Administrator-3 shares the following regarding the so-called elective classes:

Honestly, we don’t allow them to choose by themselves. Let’s be realistic (la-
ughing). We don’t let them completely free. 11th grade science students have
elective Math’s, Physics, Chemistry, Biology and that’s all. They have one or
two hours of elective foreign language courses and we tell them to pick what
they had before, which is mostly German. I mean we guide them like compul-
sory electives. They are electives but they don’t get to elect freely. Not by their
free will. But we have no other choice. If a science student in 11th or 12th grade
considers a career path of, let’s say being an engineer or a doctor, they get
Math’s, Physics, Chemistry and Biology as the electives. They have to, there are
no other classes left anyway. 9th or 10th graders have fewer hours for elective
courses and they mostly get foreign languages as the electives. There are some
one-hour courses to be picked in absolute freedom but to what extent does that
happen? PSs are based on Science and Languages. The school’s advantage is
that students learn two foreign languages. As a consequence, they don’t get to
use their free will to be honest.

Administrator-6 uttered below that elective courses are common problems

of freedom of schools and students.
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Students are definitely directed to pick elective Religious Studies at 9th and
10th grades. Regional directorate asks for the number of students selected the-
se elective courses. Students can select Art, Music, Astronomy, and Entrepre-
neurship. However, in these courses they mostly do tests for their fields, and get
100 as grades. They don’t usually get irrespective of their fields.

The administrators explained freedom in the sense of administrators, teac-
hers and students within the study. They stated that students are especially rest-
ricted in elective courses. Electives aren’t as effective as they could be because
of schools’ physical incapacity, parent-student expectations and that expected
outputs can’t be achieved.

When school websites are examined, it is observably clear that students are
free to make decisions, organize and manage in student clubs. Students orga-
nize panels, competitions, debates, stage shows and trips within student clubs.
Students are, appearance wise, considered to be free in the planning of these
organizations. In all of the PSs in this study, students’ clubs are rather effective.
Student publications like club magazines, school bulletins and websites are the
kinds of mediums that student freedom is practiced through decision making and
administration. The students interested in such activities create their own board
for publications and issue their publications in their chosen period. They also run
websites to advertise students’ clubs.

Democratic school, is described as schools where pluralist learning, relations-
hips with face to face communication, administration by school assembly, student
and parent participation to administration in equal and direct power, a lack of hi-
erarchy, students with self-learning responsibility can take place (Korkmaz, 2016,
p-181). Administrators vary in opinion in regarding PSs as democratic. Some of
the administrators expressed that PSs are not democratic. The views on democra-
tic school is categorized as social unreadiness to democracy, activities related to
democratic school being drudgery, students with no say in selection of their te-
acher and courses. Administrators supporting that PSs are democratic expressed
the effectiveness of student assemblies and students’ voice in teacher selection.

Administrator-3 who mentioned about social unreadiness to democracy re-
sulting as improbable practicing of democracy at school elaborates his opinion
as follows:

Democracy hasn’t settled in the minds of Turkish Nation well enough. [...] if
we rather examine democracy after elections, we are not democrats as a nation.
It is impossible to be a democrat within the body of National Education. They
assign a dress code, for example, is it democratic? Democracies provide con-
ditions people having differences and diverse opinions, identities, outfits can
come and live together in a peaceful and friendly way. This is what democracy
requires. Bu we are not able to do it. People are told what to wear and think.
If one thinks otherwise they are considered as offensive and are frowned upon.
Hence, we can’t raise critical thinkers and creative individuals. We are not re-
ady for it as a nation. I mean in every field. Turkish democracy in general should
travel a long way through democracy, let alone the PSs.
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Here Administrator-3 points that democracy isn’t adopted in the society and
he regards it as a social problem which requires a long way to reach democratic
school standards.

Administrator-4 points out democratic schools should be the ones through
which parents, teachers and students take part in administration of the school.
He adds that these requirements for the practice of such a school are considered
to be drudgery, and thus schools are not democratic:

Our schools are not democratic. Board of inspection for canteens, consisting of
teachers, doesn’t want to do inspections. Committee of purchasing and etc. the-
re is not one single board or committee at schools that makes contributions to
quality of education. That’s the problem. It’s all drudgery. The most important
board we have is the Board of Discipline. Teachers don’t want to be a part of it.
They are recessed. It’s hard to follow regulations. We need tools for objective
criteria and undisputed performance assessment. It’s hard but we should try
at least. Parents can’t be as participatory as students. Parents only care about
grades. They may want their kids to study in fields that are irrespective of child’s
interests and talents. It’s undemocratic because they can’t express their opini-
ons. Regulations should embrace not only the observations and assessments of
school administration, but also include parents’, students’, teachers’ views and
opinions. Now that project school students are the smartest kids of the country,
I think they should be given a right to speak.

Administrator-4 who claims that their school is not democratic expresses
that practice of democracy is a trouble for teachers and parents. To him, since all
parents care only about academic success, schools can’t reach democratic school
standards.

Some of the administrators claimed that administrators are more of a deter-
miner for the practice of democracy at school rather than the regulations. While
majority of the administrators declared that students are ineffective when it co-
mes to the selection of teachers, an administrator, who claims that his school is a
democratic one, expressed the opposite. Administrator-2 expressed their school
in relation to students’ right of selecting their teachers:

We have democracy exceedingly. The school prefect was sitting where you are
sitting right now two days ago. The regulations actually allow it. A natural par-
ticipant of the Board of Discipline is the school prefect. In my style of mana-
gement, students are always included. We had a meeting here with Olympics
competitors a few hours ago. I listened to what they expected me to do. We rec-
ruited new teachers here, once we were given the opportunity. In this process,
I took into consideration the opinions of my students. I sent back some of my
teachers [...]. The most fundamental thing for us it that: Can the teacher fulfill
students’ expectations academically? Thus, it is correlational to the teaching
philosophy of the administrator, not a strict regulation.

Administrator-2 to points out that personal initiative is the determiner to
the practice of democracy and he claims that their school is democratic. Admi-
nistrator-2 also considers students’ right to select their teachers as a democratic
practice.
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Administrators who claim that their schools are democratic put emphasis on
student unions and assemblies. Three different administrators stated below that
student assemblies have such a positive impact to democratize schools:

We have a student union here and they are rather effective. If they decide on a
thing not to happen, it doesn’t happen. Class prefects are elected by class stu-
dents and school prefect is chosen by students. Elections are carried out with
ballot boxes and formal procedures. I take an active part in election counts. I
count votes in an openly fashion. Also, we have student representatives in the
Board of Discipline and Career Consultation. Ministry of National Education
supports schools to democratize with such practices. For example, our students
design their uniforms themselves. Administrator-5

Kids didn’t like their uniforms and I said you will design all the uniforms. They
head for the design in a straight fashion. I gave some standards. No cleavage
etc... They sketched themselves. They dealt with the manufacturers and we
asked for no extra income. For some schools, this is another source for income.
I mean it’s not bad to have an income but we just didn’t do it. Kids managed
everything themselves, we just formalized the process. This way, students adop-
ted the school more. We don’t dictate kids what to wear. In a week, all uniforms
sweatshirts, hoodies are expected to arrive and they don’t get to say “I don’t
want to wear this uniform”. Administrator-2

We listen to the views of Parent-School Association as well as student represen-
tatives of the Board of Discipline. They sometimes make points that we never
actually have thought of. We have the student assembly. We have days of pro-
paganda before elections. They put together teams. They tell us their promises
on Friday and Monday. The president informs us about student problems and
suggestions. We help with whatever we can. Administrator-6

The Administrators inform us with the examples of student assembly electi-
ons and how to determine school uniforms as practices of democratic schools. It
is understood that democracy practice has symbolically taken place as they just
tell about uniform selection and student assemblies, missing the thoroughness of
democratic teaching philosophy.

When the school websites were examined, expressions in line with the un-
derstanding of the democratic school were found. Under the headline of pled-
ge of allegiance there is a line that goes “never to compromise human rights
and freedom”. Under the educational vision headline there is a line that goes as
“raising individuals who are open to change, secular, democratic” and one that
goes as “raising individuals for higher education who defend their rights” under
the mission statement. Considering that students are restricted with their choice
of elective courses and that the statements related to teachers and parents see
democratic school practices as drudgery, it appears that the schools have weak
points when it comes to fulfilling the democracy and rights promises of vision and
mission statements. In addition, all the websites of the PSs in this study present
documents related to elaborate democratic student assembly elections which
proves that schools have practices relevant to democratic school principle. Like-
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wise, it can be inferred that students maintain a culture of democracy considering
the documents in the websites related to Modern United Nations Project and
European Youth Parliament.

Familiarity with Life principle refers to the need for being based on real-life
and removing the false distinction between school and life instead of standar-
dized books, behaviors and lesson plans far from real-life in schools. The state-
ments of the school administrators about the familiarity of the schools to the so-
cial life are combined under the categories of social responsibility projects, leader
training and exam oriented. All of the school administrators state that the PSs are
not different from other schools in terms of courses, and that even if an effort
is made in this regard, the system is focused on the exam. It is emphasized that
PSs happen to be familiar with life via social projects mostly. Administrator-3 in-
dicates that social projects are more intense rather than other schools in the PSs.
Within the scope of the projects, students go to animal shelters, nursing homes,
women’s shelters, schools with hearing impaired students, they play an active
role in sports activities, they participate in social life, and after visiting olive fac-
tories they introduce olive and its production process through various activities.
It is understood from the statements of the administrators that the project school
students are very active and eager to these subjects. The following statements of
the administrators reveal the situation:

We have social responsibility projects and these are usually conducted outside
the city. For example, one of our team was in Diyarbakir and a team was in
Canakkale once. They are expected to complete 30 hours for a week, so think
like this. Working 6 hours a day, he needs to work for 6 hours per day for 5 days.
What’s he doing? He goes to an old nursing home, participates in an agricultu-
ral activity. Depending on the geographical conditions of the region, he plants
trees, serves the students in a primary school, kindergarten or school with di-
sabled students, tries to give them education and spends time with them. As I
said it could be more diversified, it is something about the nature of geography.
Students can visit historical sites, tourist attractions, keep notes about them.
[..]: The only thing that we can do for them is to issue certificates that 30 hours
have been completed for their tasks at these social service events in this social
responsibility projects. Administrator 2.

Based on the above statements of the administrators, it is possible to say that
the areas where the students are most familiar to the social life in the PSs are the
social projects apart from the curriculum and course hours. Based on the expres-
sions, it can be said that the students realize social problems and phenomena in
their activities and they sometimes observe these problems and develop solutions
to them. However, only the certification of these projects and nor grading them
is seen as a problem by the administrators. As another point that brought the
project school familiar with life, Administrator-2 emphasized the activities aimed
at raising the leaders of the future in the following way:

When we look at the educational processes of children entering Harvard Uni-
versity with full scholarship, he wasn’t the most intelligent or hard-working
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student in the school or not the number one student in the school in terms of
academic success. But he was in charge of MUN Presidency, which is the mo-
dern United Nations simulation project. They make the model of the United
Nations here. From all over Turkey, the students attend to MUN. There are
committees. Let’s say. Everyone is a country’s delegate. What is the current
theme, such as “Refugee Problem”, you are given the task of representing the
country such as Syria? Someone else is assigned to represent America. [...].
For example, there is an activity of 3-4 days which is explained by discussing
and exchanging ideas with each other. That boy has been president of this pro-
ject here. There is something called EYP, which is called the “European Youth
Parliament”. There are things we can articulate roughly like the European ver-
sion of this. In other words, as I said, I think that, we ignore the things which
prepare our students for life, what we should do the most in education. Yes,
we are preparing them for the exam, to be good at physics and chemistry, we
do test all time, but we can’t prepare for life. For students in our [school], yes
lessons are important children, but you must continue these, but you must be
prepared for life through these activities, you must win the team spirit, how to
do business together, how to plan your career, you need to plan and experience
them from now. I have a club, and this club invites an ambassador or consul
general here every two weeks. In other words, a student speaks with the Consul
General of Austria, Consul General of Australia, Consul General of Canada,
and Ambassador, with the US Ambassador. This is a great experience for them,
and especially for a student who will study international relations, with an am-
bassador here or with the Consul-General, to talk about a problem in the world,
to discuss it, to ask him a question.

As a result of the statements of Administrator-2, the PSs stand at an im-
portant point in terms of the quality of the students in raising leaders who can
bring solutions to the problems in social life. In addition to these, extracurricular
activities and club activities have a role in developing these features. Preparatory
activities for real-life in a system focused on examination appear secondary. In
the schools where international Baccalaureate [IB program] is applied, social
service projects are credited to social responsibility projects within the scope of
project course. However, it is not possible to credit the activities in schools that
aren’t included in such special diploma programs.

The administrators showed that the system being focused on the exam and
that the activities aren’t to be credited as the most important obstacles that scho-
ol faces to be familiar with social life. Administrator- 3 and Administrator -4
expressed their views as follows:

Students do not want to do projects, sports and extracurricular activities. But
the student asks for notes, he wants these activities to give extra credits for the
university entrance exams. According to parents and students, these activities
have to be credited. Some students may take pleasure; on the other hand, ot-
hers find these activities useless. Administrator-4

We have a smart [...] project, it came in second. He also had a feature about
human health. It was about health. We have social life projects like this. It is
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not credited as a course. They exist as projects. PSs mainly produce projects.
Our current field of Mathematics and Science comes to mind, but social activity
projects in social life are also important. Our philosophy club students have
some social activities. They go to schools in Anatolia and deliver equipment as
a sister school. [When assessing students abroad] they give more importance to
such project activities. We take the exam, notes, and scores. Project work must
be carried out during the course hours, but we tell our students to attend classes
and not to skip the lesson. We are directing our students. In fact, it should not
be executed in this way, but I'm cursed if i do and still cursed if I don’t. How
will it be here? He’s going to skip Physics class when he goes up there on the
project. It should be coordinated. Even if the system is not focused on the exam,
the students are more focused on the exam. In this system crediting and grading
are weak. Administrator-3.

Project school administrators stated that the familiarity with life principle in
school processes can be realized with club activities and social assistance activiti-
es rather than lessons. Expressing that the practices aimed at raising the leaders
of the future bring the PSs closer to life, they stated that being exam-oriented
caused the disruption of such practices. When the content and activities of the
schools on the websites of the interviewed students were examined, it was obser-
ved that the opinions of the managers were similar in this sense. In particular, it
is clear that schools that implement the International Certificate Program (IB,
IGCSE, DSD, etc.) care about social assistance and community service activities.
Through these studies, students visit institutions such as non-governmental orga-
nizations and municipalities and participate in real-life processes by conducting
studies within the scope of various projects. In addition, PSs students are able to
experience international diplomatic processes by conducting activities within the
scope of projects such as European Youth Commission (EYP), Model G20 and
Model United Nations (MUN). Although the clubs vary from school to school
according to their interests, it appears to be one of the most influential areas in
the school processes being familiar with social life.

Student activity principle focuses on enabling the pupil to make him active by
focusing on the joy of the child and the joy of creating, instead of the passive me-
morizing of the old school. The project school administrators’ views on student
activation are grouped under the categories of curricula and legislation, physical
limitations in which time and space problems are expressed, and the role of teac-
her in which teachers’ being mentor or teachers’ passivity are examined.

Three administrators, who put forward their views on physical limitations in
their activations, expressed the structural and physical barriers or problems that
they face. The most important distinction here is the lack of thematic classes
despite the positive attitudes of administrators. Administrator-4 summarizes the
situation as follows:

We have one English speaking class. No History, no Math classes. But we can.
Because there will be 4 extra classrooms next year. We can make use of them.
The legislation does not prevent it. But the quota is determined by the regional
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directorate. We make a thematic class but if the quota is increased, we can
turn the thematic class into a plain classroom. In that case, the expense can be
wasted.

According to the opinion of the Administrator-4, the existence of a separate
class for the English course as a foreign language in the school and the impos-
sibility of to create a class for the other courses, indicates that the students are
more active in English classes but not in the other courses. Due to the nature of
speaking skill, it is understandable that the student is more active in developing
the skill. However, depending on the explanation of Administrator-4, the insuf-
ficiency of thematic class for the other courses suggests that the students are di-
rected to be passive in these courses. The fact that, the legislation gives flexibility
to the thematic classrooms for each course and gives the initiative to the school
management, shows that there is a correlation between the students’ being active
in these courses and the school administrators’ efforts and tendencies related
to the subject. On the other hand, Administrator-4 draws the attention that the
only variable is not just their willing or effort by mentioning school quota. The
increase in student quota enrollment at school is at the discretion of the Natio-
nal Education Directorate. With the increase of the quota as an obstacle to the
inability of the student to be enabled, the necessity of the return of the thematic
classes to the plain classroom is out of the executive initiative and points out the
lack of space within the structural obstacles.

Administrator-2, who puts forward the students’ views on structural obstac-
les in student activations, focused on extracurricular activities and expressed the
limitations of time and space:

Now, think of a school, some of the students come from Basaksehir (a district in
north-west Istanbul), one comes from Pendik (a district in south-east Istanbul),
they come with school busses and they live in a city like Istanbul. We always
want to have out-of-school events, but this doesn’t always happen a hundred
percent. Because at 3:00 p.m., the child’s service will be removed. Very few
children. Let me tell you, he wants to go home at 3:00p.m., because there’s a
traffic jam. Therefore, these activities are usually shifting more to classroom
hours, lunch breaks, guidance classes, “soft” classes. But the legal thing is that
this is done outside the course. However, it is very difficult to realize this in
conditions of Istanbul. There are children, roboticists, who do this at 11-12p.m.
at night. I think it is very important that the child works in the robotic workshop
at school until 11-12p.m.

Administrator-2 emphasizes time limitations, especially experienced in met-
ropolitan areas and he thinks that extracurricular activities are meaningful. He
emphasizes his discontent with regard to the conduction of these activities in
the classes described as “soft” by putting forward the legislation. When he men-
tioned the students, who continue their studies despite physical limitations, he
states that he finds their efforts meaningful. Administrator-5 describes the limi-
tations of the curriculum and legislation on physical limitations:
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Our students already start German education in an active manner. In our
system, a course takes 40 minutes in a teacher-centered attitude. However, in
the German approach, the teacher teaches lessons for 10 minutes, and the rest
of the time is spent with group work. Students are more active in learning. To
make this situation more effective, a curriculum for PSs and a more detailed
regulation are required.

While comparing with the German Diploma Program and the application
of National Education Programs in Administrator-5’s school, and limiting the
presentation technique of the teacher in German education system by 10 minutes
and leaving the field to student activity, the emphasis is on the effectiveness of
the teachers in the Turkish education system and the fact that the student activity
is given little space. It requires a separate curriculum and a detailed regulation
for the PSs as a way of increasing the duration and activity of the student.

Four participants identified the role of the teacher as a person who has small
touches, helps the student not to be wrong, and who has a mentor role in acti-
vating the student. The Administrator-1 expressed the role of the teacher in a
student-centered approach:

The student-centered approach is a more tiring approach for the teacher. Whi-
le the teacher leaves the student to do the activities, he/she gets tired in his/her
stages by checking each stage and reaching a more accurate and mature result
with small touches.

As it is understood from this statement, there is a misconception about the
student-centered approach. Contrary to popular belief, the student-centered
approach states that the teacher is very active. However, it is seen that this ac-
tivity is defined as the right time and place for the development of the student
rather than presenting the lesson and transferring knowledge. Administrator-2
expresses teachers’ role in student centered approach at school by giving examp-
les of extracurricular practices in school as follows:

We want that the one begins a process, ends it and makes the development
be the students’ themselves. Yes, of course, the head teacher of the club may
also guide. But indeed, student finds a project, develops it, consults it to his/
her teacher, speaks more about his/her shortcomings, then presents it to the
school administration and makes all the follow-up. 50-60 students take part
in large organizations. Our students organize all these processes like meeting
the guests, determining where to eat, looking for sponsorship team, promotion
team, providing shuttles and arranging hotels for people coming from outside
of the city, coming and going. That’s completely student centered. Sometimes,
only sometimes in certain places, we do the necessary touch but our worry is if
we release the students too much, but then we think yes, we will guide in some
places, but the student should come face to face with this problem and find out
how to solve it.

Administrator-3, on the other hand, stated that, unlike other managers, the-
re is a teacher-centered understanding in their schools, and if this is not the case;
the teacher is perceived as passive:
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Teachers are dominant here. There is a teacher-centered education in PSs. The
teacher is at work. It is teacher-centered. Even if it was student-centered, the
students here don’t like it. They consider the teacher as a passive one.

According to Administrator-3, when students are given the chance to be
active, the perspective of the student towards the passivity of the teacher shows
the perception that the teacher should apply the presentation technique throug-
hout the course. On the other hand, when the websites of the schools interviewed
with their administrators were examined, it is observed that the participation of
students in various social responsibility projects and science projects was remar-
kable in the announcements and activities section. In this sense, as a result of the
principle of activation of document review, it can be said that PSs focus on the
student’s desire to know and joy in creating, and they want to activate it.

According to natural education principle, rather than the age of the child, the
class or the curriculum; the natural forces, the interests, untreated natural tho-
ught processes of the child should be monitored. Based on these principles, the
project school administrators were asked whether students would be able to take
courses together for the interests of students from different grades. Administ-
rator-6 stated that the students were grouped according to their levels and not
their ages only in English courses and so, it is possible. All other administrators
expressed that this is not possible in the context of courses due to structural limi-
tations such as curriculum, legislation, student chaos and physical impossibilities.
However, activities such as workshops, club works, seminars, projects and distan-
ce education have opened up a space for this. Administrator-2, who focuses on
physical limitations, explained the situation as follows:

[...]I want to get a course credit from the higher grades, from the lower like a
college, this is not an easy job. But the curriculum of the National Education
Ministry, the curriculum prepared by Turkish Education Board, think of it, the
Chemistry course is spread over four years, the learning outcome of the ninth
year’s is different, tenth’s is different, twelfth’s is different and when you put
them on top of each other, you are finally getting all the benefits of Chemistry
course. Students aren’t exposed in the eleventh grade to nothing much that
they already saw in the tenth grade. They continue taking Physics and Che-
mistry if enrolled in Math’s and Science field, and continues Math’s if enrolled
in Turkish and Math’s field. So, these transitions won’t be easy in high schools.
There are 1.000 students, so management of this kind of applications would be
a chaos. This can be done, but as I said, there are also spatial problems coming
back again.

It is understood from the above-mentioned statements of Administrator-2
that students in different ages and grades will not be able to study together for
their interests within the framework of the natural education principle. The sta-
tements of the Administrator-2 are also understood to be the sole decision-ma-
ker is not the administrators themselves. According to this statement, although
administrators are the most authorized employees in their institutions, it is un-
derstood that they have obligations to implement decisions directed from upper
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levels in hierarchical order. It is understood that Administrator-2 expresses his/
her authority as fully authorized to make decisions in the institution however it
will be difficult to bring arrangements in accordance with the principle of natural
education because of the ‘spatial problems’.

All administrators state that in order to take into the center of the students’
natural skills regardless of their age, class and curriculum, they can do activities,
workshops, club work, projects and distance education. Administrator-5 specifies
that they proposed for classes to be open to every student in school as in univer-
sities but it was not accepted. Students can’t have common classes but only in
activities they can come together. For example, in the activities where robotic
education is active, students of 9th, 10th, 11th and 12th grade can participate in
joint activities. Students interested in activities such as chess, debates or projects
can come together in clubs or events. These profound differences between lec-
tures and extra-curricular activities and the immunity of the lessons in this sense
are expressed by the administrators as follows:

We have Japanese course. But who lectures the course? A student of ours.
After school, the student who speaks Japanese, we've set him a class and there,
he teaches his friends. ‘I can at least bring my friends to a level’ he said to me.
We can do that if there is such a demand. It’s structurally difficult, but there’s
something like this. We are preparing the project and getting prepared for the
Olympics. For example, in the projects, the ninth-grade student can work toget-
her with the eleventh-grade students in an experiment or a project. They can do
it, they do it anyway. It’s project-based, but not easy when it comes to lessons.
Administrator-2

It happens not as a lesson but as an activity. But not as a lesson. There is Chess.
Interested students are gathered at the chess club. They can prepare for compe-
titions. There is Debate, for example, from groups of students, who love this ac-
tivity in different grades, come together twice a week with a lecturer who comes
from a university. For example, the cinema club will make a professional film
along with a university and they are taking this lesson right now. Course ends,
such activities begin. However, we sometimes take student from the class for
these kinds of activities. But it is a disadvantage for the student. These activities
usually occur after the lesson. This is also the case according to the Ministry of
National Education. Studies are carried out under the name of the activities.
Students design projects for Olympics, Science and TUBITAK. In the projects,
teams from different grades are formed and they work together. In the curri-
culum of Ministry of National Education these activities are carried out in this
way. The teacher who will train them for the tournaments can collect students
with his/her special way. Administrator-3

For the realization of the principle of natural education, the students sho-
uld learn together according to their abilities and interests regardless of age and
class. At schools where the study is conducted, data acquired by studies, deci-
sions, activities, projects and documents that students and administrators take
part in is in line with the data delivered by the administrators. According to this
information, students can get together in club activities, scouting and sporting
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activities, publishing activities, university collaborations, excursions, seminars,
interviews, competitions, student assemblies, national and international projects
in accordance with their interests and abilities.

When the statements of the administrators are examined, the most basic
obstacle to teach students in relation to their abilities and interests is the Regu-
lation on Secondary Education Institutions. It is understood that the Regulation
of Secondary Education Institutions should be rearranged so that students can
study together regardless of age and class, in order to bring the principles of na-
tural education to life in the official school hours. Furthermore, according to the
statements of the administrators, the projects, activities and distance education
practices, which are stated to be suitable for the subject of instruction, are far
from being the center of the educational activities by the way of arrangement
of the activities. When examined from this perspective, it is understood that the
schools, which are administered in accordance with the Regulation on Secondary
Education Institutions, do not adopt the principle of natural education defined
among the principles that should be owned by qualified schools in this study.

Conclusion and Discussion

The implementation of the project school in 2016, in order to increase the
quality of education, has created opportunities for a free education process. In
order to determine the teachers who will work in the PSs, the authority to be
given to the project school principals has given them a freedom area. The majo-
rity of the interviewed administrators stated that this initiative was found to be
meaningful, but not sufficient, and increased the quality of school management.
Teachers working with students with high academic achievements also have the
opportunity to overcome the curriculum delivered to them. In this way, teachers
have the freedom to act outside the curriculum when programming their course
hours. However, students can’t be free from the guidance of the administrators
and teachers. The elective courses, which appear to be the most important field
of action in determining the student’s education, are field-based mandatory cho-
ices due to the almost complete school orientation or the implementation of the
central exam system for transition to a higher institution.

Regarding the democratic nature of the schools, the administrators have dif-
ferent opinions. This situation is the result of administrators looking at the con-
cept of democratic school in different viewpoints. Cultural characteristics and
the failure of teachers and parents to take responsibility in the democratization
of the school appear as a problem area.

It can be said that the democratic structure of the PSs is more pronounced
in the process of determining student assemblies and school uniforms. According
to the results of the research as stated in schools, Morhayim (2008) and Tabak
(2017), there is a predisposition to democratic school practices. As a result, the
legislation of the Ministry of National Education has given schools a variety of
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opportunities to become a democratic school, and the administrators’ own ini-
tiative is more decisive for the school to be democratic. In order for schools to
be democratic, students and teachers should be given an active role in decision-
making processes that go beyond dressing, and parents should be encouraged to
participate in this process. Basaran and Cinkir (2013)’s research emphasizes that
other stakeholders are not given the opportunity to participate in decisions by
the management and this detection is also seen in this study’s data as well. This
situation was emphasized in the selection of teachers that the students’ view must
be consulted. Apart from this, that teachers and parents perceive participation
in managerial processes as a drudgery is one of the data that attracts attention.
In an exam-oriented system, parents focus only on the results that will be taken
from the exam like students. Teachers are still working under the stress of exam-
based system and to be able to cover the curriculum, and maybe that’s why they
think that taking charge and taking responsibility is a waste of time because they
are not charged when they devote to managerial processes.

It is seen as a problem area that students can’t be active during the class
period because of the regulations and the lack of thematic classes. Student
activation is handled through extracurricular activities, and it is clear that stu-
dents have difficulty in finding time for extracurricular activities. Administrators
mostly defined the teacher in the role of a mentor. However, this mentor role is
emphasized more when it comes to extracurricular activities. In addition to this,
an approach that considers student-centered and student activity as a passivity of
the teacher is still present.

In accordance with the natural education principle, it is stated that it is very
difficult to create a classroom according to students’ interests and abilities re-
gardless of their age and achievement levels. It is stated that physical limitations
such as legislation and curriculum do not permit it and that it is difficult to orga-
nize. On the other hand, it is stated that classrooms for the students’ natural for-
ces, interests and abilities are possible in extracurricular activities such as project
work and science olympics.

Educational institutions have been criticized for ignoring learning through
experiences while preparing future generations for life. It is emphasized that
educational environments and their contents should be arranged according to
the student’s needs, rather than transferring the students’ standardized book
contents and lesson plans to the students. The central exam system, which is
being implemented in the Turkish National Education System, causes all stake-
holders in the education to focus their expectations from education on academic
knowledge and competence. In this way, schools can’t go beyond being instituti-
ons that transmit a solid curriculum and standardized course contents in order to
reach this required qualification in transition to a higher institution.

Based on the interviews held with the project school managers; we can say
that the project and activity studies such as MUN, EYP which are conducted in
order to raise the leaders of the future through social responsibility projects, help
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the students to learn in various processes and to take an active role in life. Howe-
ver, the fact that these learning stages remain in the project and activity dimen-
sion, and the continuation of the academic information transfer away from the
experience in the credited courses hinders the experience of a school that is fami-
liar with life. The students who continue their education in PSs by having a great
success in the transition exams to the central secondary education institutions are
experiencing the standardized education focused on exam in their courses since
they need to be successful in the central exam for transition to higher education.
Therefore, it can be said that the biggest obstacle to the existence of familiarity
with life at schools, which is accepted as a principle for qualified education based
on executive opinions, is the sanctity of the exams and curriculum.

It can be said that the education given in PSs based on the data related to
the principles of familiarity with life, liberty, activity and natural education is not
student centered in the context of the courses. PSs are trying to cover this lack
with extracurricular activities. This finding is similar to that of Maden, Durukan
and Akbag’s research (2011). Although teachers and administrators adopt a stu-
dent-centered approach, they cannot take it to their classrooms (p.255). One of
the reasons for this situation is the lack of infrastructure of schools as Teyfur and
Teyfur (2012) emphasize in their researches. However, the lack of student-cen-
tered education is mostly attributed to the curriculum and examination-oriented
education system by administrators. The lack of student-centered education, as
revealed by Ozpolat (2013) in his research, stems from the close sanctification
of the curriculum within the education community and the excessive emphasis of
the examination system.

It can be said as a final statement that these schools that are in the list of PSs,
provide education and training to Turkey most successful students and raise its
leaders, have qualified students; however, their education and training procedu-
res lack in responding their student’s quality. In their pursuit to become a quality
school, PSs and all other schools are supposed to implement a more democratic
student-centered approach which includes the lesson, as well.
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Tiirkce Siiriim

Giris
Problem

Ortadgretim, gelismekte olan tlilkelerde 6zellikle de ilkogretimin yayginlas-
masinda hizli ilerleme gosteren ve demografik gecisin ergenlige dogru degisti-
gi tlkelerde, her gegen giin biraz daha fazla merkezi bir politika konusu hali-
ne gelmektedir (Holsinger ve Cowell, 2000, s.11). Tiirkiye’de zorunlu egitim 12
yila ¢gikarilarak, ortadgretim zorunlu egitim basamagma dahil edilmistir (1lkog-
retim ve Egitim Kanunu, 2012). Mevzuatta yapilan bu 6nemli degisiklik, hizla
orta0gretimde okullasma oranlariin yiikselmesi sonucunu getirmistir. Milli
Egitim Bakanhig'nin (MEB) yayimladigi Orgiin Egitim Istatistiklerine (MEB,
2017) gore 2011-2012 6gretim yilinda %67,37 olan ortadgretimdeki net okullas-
ma orani 2016-2017 yilina gelindiginde %82,54’e ¢ikmistir. Ortadgretim Genel
Miidiirliigii'niin (2016) hazirlattigi Ortadgretim Izleme ve Degerlendirme Raporu-
na gore, kayit yaptiran ortadgretim 6grencilerinin okula devamini saglamak, aka-
demik basariy1 artirmak, 6grenci terkini 6nlemek, kalabalik siniflar ve okula eri-
sim, MEB’in bu 6gretim diizeyinde karsilastig1 en dnemli sorun alanlarindandir.

Giiniimiizde Tirkiye’de ortadgretim kurumlarmin niteligi yogun bicimde
sorgulanmaktadir. Ortadgretim kurumlarmnin ilk acildigr 1869 yilindan 1955’e ka-
dar bakalorya sistemi uygulanmigtir. 1955’te bitirme sinavi sistemine gecilmistir.
1974te ise Ogrenci Segme Yerlestirme Merkezi (OSYM) kurulmus ve bitirme
siav sistemi sona ermistir. Bir st egitim sistemine giriste merkezi sinav siste-
mi uygulamast baslamis ve giiniimiize kadar devam etmistir. Yiiksekdgretime
merkezi sinavlarla yerlesilmesi ve buraya olan ytiksek talepten dolay: test cozme,
kazanilmasi zorunlu bir beceri halini almistir. Test odakli bu sistemde ortadgre-
timdeki dersler ve 6gretmenler 6nemini yitirmis, okullardaki laboratuvarlar atil
hale gelmis ve 6grenci etkinligi test cozmekle sinirlanmuistir.

Merkezi sinavlarla beraber, diger ortadgretim kurumlarindan daha nitelikli
egitim verdigi varsayilan yiiksek merkezi sinav puanlari ile 6grenci kabul eden
ortadgretim okullar1 acilmaya baglanmistir. Anadolu Liseleri, Stiper Liseler, Fen
Liseleri, Sosyal Bilimler Liseleri nitelikli okul arayisi siirecinde acilan bu okul
tiirlerinden bazilaridir. Ortadgretimde nitelik arayislar1 cogunlukla merkezi si-
navlarda basarili olan 6grencileri belli okullarda toplamak seklinde geligmistir.
Ortadgretimde nitelik arayisina iligkin olarak son girisim 2016 yilinda Proje Oku-
lu olarak adlandirilan yeni bir okul tiiriiniin olusturulmasiyla yapilmistir. Egitim
ya da sosyal faaliyetlerde 6n plana cikan, proje ya da bir egitim reformu uygula-
yan ya da dezavantajli olup gelistirilmesi hedeflenen bazi ortadgretim kurumla-
11, proje okulu statiisii almiglardir (MEB Ozel Program ve Proje Uygulayan...,
2016). Bunun yaninda 2017 yilinda alinan bir kararla ¢grencilerin tamaminin
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merkezi siavla liselere yerlestirildigi Ortadgretime Gecis Sistemi degistirilmis-
tir. Yeni sisteme gore 6grencilerin sadece %8’i sinavla nitelikli okul olarak tanim-
lanan liselere yerlesecektir. Geride kalan %92 6grenci ise ikamet ettikleri egitim
bolgesindeki okullardan birine okul basarisina gore yerlestirilecektir. Bu karar,
kamuoyunda nitelikli okul tartigmasini baglatmigtir. Bunun iizerine dénemin
Milli Egitim Bakani nitelikli okulu “siavla 6grenci alan okul” olarak tanimlamig
ancak bu tanimlama tartismalar1 yatistirmamaistir.

Proje okullarinin, 6zellikle egitim ya da sosyal faaliyetlerde 6n plana cikan-
larinin tamami sinavla 6grenci almakta ve nitelikli okul olarak siniflanmaktadir.
Egitim ya da sosyal faaliyetlerde on plana ¢ikan proje okullarindaki egitimin ni-
teligi, hem Ogrencinin 6znel faydasi hem de iilkenin gelismesinde ve problem-
lerinin ¢O6ziimiinde insan kaynagi yetistirmek agisindan 6dnemli bir role sahiptir.
Bu nedenle bu okullarin niteliginin arastirilmasi, yasanan sorunlarin tespitinde
ve Oneriler gelistirilmesinde dnemlidir. Bu ¢alismanin amaci, proje okulu yone-
ticilerinin gorislerinden yola cikarak proje okullarinin nitelikli okul 6zelliklerini
tastyrp tasimadigini ortaya koymaktir. Bu amaca ulagsmak icin 6ncelikle bu aras-
tirmaya 6zgi nitelikli okul tanimi ve nitelikli okul ilkeleri belirlenecektir.

Nitelikli Okul

Nitelikli okul olarak sadece “siavla 6grenci alan okul” tanimi yapildiginda,
okulun niteligini sadece okula segilen 6grencinin akademik basarisinin belirledi-
&i anlagilir. Egitimde nitelik cok boyutlu bir kavramdir. Ancak Tiirkiye’de nitelik
gelistirme calismalarinda pahali arag ve gereclere, kitaplara odaklanilmakta, 6g-
renme-Ogretme siirecinin odagindaki 6grenci ikinci planda yer almaktadir (De-
mirel, 1991, s.4). Nitelikli okul, amag ve gorevlerini en iyi sekilde yerine getiren
okul olarak tanimlanabilir. 1739 sayili Milli Egitim Temel Kanunu’nun (1973) 28.
maddesine gore ortadgretimin amag ve gorevleri 0zetle; biitiin 6grencilere genel
kiiltiir vermek suretiyle onlara kisi ve toplum sorunlarimi tanitmak, ¢dziim yolla-
r1 aramak ve yurdun iktisadi sosyal ve kiiltiirel kalkinmasina katkida bulunmak
bilincini ve giiciinii kazandirmak, 6grencileri yiiksekogretime, meslege, hayata
ve is alanlarma hazirlamaktir. MEB Ortadgretim Kurumlar1 Yonetmeligi'nin
(2016) 5. maddesine gore ortadgretim kurumlarinin ilkeleri belirlenmistir. Buna
gore; ortadgretim kurumlari iglevlerini Tirk milli egitiminin genel ve 6zel amag
ile temel ilkeleri dogrultusunda, evrensel hukuka, demokrasi ve insan haklarina
uygun; 6grenci merkezli, aktif 6grenme ve demokratik kurum kiiltiirii anlayistyla
yerine getirir.

Yukarida ortadgretim mevzuatinda belirlenmis olan amag ve ilkeler, 20.
yiizyilin bagindan itibaren ortaya cikmig ve gelismis olan ¢ocuktan hareket aki-
minin ilkeleri ile biiyiik dlciide paraleldir. J.J. Rousseau’nun cocuga bakigindan
etkilenen bu hareket, cocugun dogustan iyi, yetigkinden farkli 6zelliklere sahip
ve kendine has bir birey oldugunu ifade eder. Burada egitimin ana amaci, ¢ocu-
gun icindeki potansiyelin gelismesine yardimci olmaktir. Egitimin merkezinde
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dersler, bilgi, 6gretmen, miifredat, konular degil, cocuk vardir. Egiticiye diisen
gorev, cocuga uygun ortamlar1 hazirlamaktan ibarettir. Bu harekete gore okul;
geleneksel, cezalandirici, bilgi yiikleyen, hayata yabanci, ezberci olmamaldir.
Okul; cocuktan hareket eden, 6grencinin tabiatin1 merkeze alan, 6grenci etkin-
ligine 6nem veren, hayata yakin, 6zgiir okul olmalidir. Genel olarak bu akimin
kabul ettigi ilkeler; 0zgiirliik, hayata yakinlik, tabii 6gretim, 6grencinin etkinles-
tirilmesi olarak siralanabilir (Aytac, 2006, s.27-34). Dewey’in ilerlemeci egitim
diisiincesi ile beraber bu ilkelere demokratik egitim kavrami da eklendi. Tiirkiye
Cumbhuriyeti’'nde 1926, 1936 ilkokul programlari, Kéy Enstitiileri programlari bu
ilkelere gore olusturuldu. Ancak 1950’lerden sonra niifus artig hizindaki yiikselis
ve goc politikalari ile beraber okullagma oranlari, okuma yazma kurslari, okul,
derslik ve 6gretmen sayilarinin arttirilmas: gibi egitimde niceliksel gelismeler
tizerine yogunlasildi. Niceliksel sorunlar biiyiik oranda ¢oziildii ama bu stiregte
egitim sistemi sinav odakl bir hal aldi. Bu durum, egitime yonelik memnuniyet-
sizlikleri artirds.

Bu memnuniyetsizliklerin ardindan Tirkiye’de egitimde nitelik arayigina
yonelik arastirmalarin yonetsel boyutta 2000’lerden sonra etkili okul, okul ge-
lisimi ve okul iyilestirme kavramlari ile beraber bagladigi sOylenebilir. Okulun
Ogrenci basarisinda 6nemli bir degigken oldugu varsayimini giiclendirmeyi amac-
layan egitimciler etkili okul kavramini ortaya attilar. Etkili okul, uygun ortam
ve kosullar saglandiginda tiim 6grencilerin 6grenebilecegi ve basarili olabilecegi
varsayimindan hareket eder ve etkili okulun degiskenleri tizerine odaklanir. Yap-
t1g1 yayinlarla Baler (2002) ve Sisman (2002) Tiirkiye’de okul etkililigi ve okul ge-
listirme kavramlarini tartismaya agtilar. Etkili okul kavraminin tarihsel gelisimi,
boyut ve 0zellikleri ve Olgiilmesini ele aldilar. Her iki arastirmaci da Orgiit etki-
liligini Barnard’dan (1938) yola cikarak “orgiitiin hedeflerine ulasabilme dere-
cesi” olarak tanimlandilar. Ayni zamanda sadece akademik basarinin bir okulun
etkili okul olmasina yetmeyecegini vurguladilar. Ozdemir (2013) uygun 6grenme
ortaminin olusturuldugu ve 6grencilerin biligsel, duyugsal ve sosyal bakimdan
gelisimlerinin desteklendigi okullari, etkili okul olarak nitelendirdi. Cubukcu ve
Girmen (2006), etkili okulun ¢cok boyutlu bir kavram olmakla beraber, aragtirma-
cilarin iizerinde birlestigi birtakim ortak 6zellikleri bulundugunu sdylediler. Bun-
lart; okul yoneticisinin liderlik 6zellikleri, basar1 konusunda yiiksek beklentiler,
etkili okul iklimi, okul-aile-cevre isbirligi, 6grenen okul ve karar siirecine katilim
olarak siraladilar. Cobanoglu ve Badavan (2017) bu ortak ozelliklere agikca or-
taya konmus misyon, biitiin 6grencilere 6grenme firsatlart saglama ve ogretim
zamanii etkili kullanma, 6grencilerin gelisimlerinin gozlenmesi degiskenlerini
de eklediler. Bu saptamalarin yaninda Tiirkiye’deki etkili okul 6zellikleri ilk6g-
retim (Balci, 2002; Sisman, 2002; Senel ve Bulug, 2016; Yildirim, Akan, ve Yalgin,
2017; Cerit ve Yidirim, 2017) ve ortadgretim okullarinda (Cubukgu ve Girmen,
2006; Yoriik ve Sahin, 2012; Vatanartiran, ve Eren, 2014) farkli degiskenlerle ilis-
kileri baglaminda arastirildi. Tiirkiye’de etkili okul calismalari tilkenin donemsel
problemleri dogrultusunda gelisti. Ik dénem arastirmalarinin iizerinde durdugu
ailelerin sosyo-ekonomik diizeyi, sonraki donemlerde ise liderlik, 6grenci basa-
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r1s1, okul kiiltiirii ve iklimi gibi konular Tiirkiye’deki arastirmalarin yoniinii ¢izdi
(Polatcan ve Cansoy, 2018). Yapilan etkili okul arastirmalarinin sonuglari tizeri-
ne okul gelistirme ve okul iyilestirme ¢aligmalari temellendi. Tirk Milli Egitim
Sistemi i¢inde bu calismalar Toplam Kalite Y6netimi, Planli Okul Geligimi sek-
linde uygulama alani buldu.

Etkili okul kavrami, daha ¢ok girdi ve ciktilara odaklanir, tim 6grencilerin
Ogrenebilecegi varsayimindan hareket eder ve en 6nemlisi, standardi yakalamay1
hedefler. Etkili bir okul her zaman nitelikli olmayabilir. Etkili okul kavrami tam
da bu noktada nitelikli okul kavramindan farkhlasir. Tirk Dil Kurumu’na gore
nitelikli, bir seye ayirt edici 6zellik veren, vasifli, bir seye nitelik bakimindan iis-
tinliik kazandiran, kaliteli, bir seyi yapabilme niteligini ve ustaligin1 kazanmig
olan, kalifiye seklinde ac¢iklanir. Dolayisiyla nitelikli okul kavraminin da standart-
lar1 asan ve en iyi egitimi veren anlaminda kullanilmasi gerekir. Nitelikli okulda
merkezi sinavlardaki yiiksek 6grenci bagarisinin yaninda egitim 0gretim siirecle-
rinin niteligi on plandadir.

Nitelikli bir egitim, egitim Ogretim siireclerinin iyilestirilmesi ve 0grenci
merkezli hale getirilmesi ile miimkiindiir. Ogrenci merkezli yaklasimda 6gren-
cilerin, farkl yollar1 kullanarak ve diisiinme siireglerini ise kosarak bilgiye ulas-
malar1 hedeflenmektedir. Bu siiregte ogrencilerden bilginin farkina varmalari,
ornekler bulmalari ve kendi 6grenme diizeylerine uygun gorev ya da etkinlik-
leri tamamlamalar1 beklenirken, 6gretmenlerin ise 6grenciyi izlemesi ve siirece
rehberlik etmesi gerekmektedir. Tirkiye’de yapilan arastirmalarin meta ana-
liz sonuglarina gore 6grenci merkezli strateji yontem ve tekniklerin 6gretmen
merkezli yaklasimlara gore farkli derslerdeki akademik basariyr artirmada ¢ok
genis diizeyde bir etkiye sahip oldugu belirlenmistir (Yesilpinar-Uyar ve Doga-
nay, 2018, s.186-187).

Ogrenci merkezli egitimin tiim okul kademelerinde uygulanmas icin MEB
gesitli calismalar icine girmistir. 2005 yilindan itibaren ilkdgretimde hedef,
stire¢ ve degerlendirme boyutlarinda 6grenci merkezli 6gretim yaklagiminin
benimsendigi yeni 6gretim programlar1 uygulamaya gegirilmistir. Ayrica MEB
Egitimi Arastirma ve Gelistirme Dairesi Bagkanligi (MEB, 2007) egitimin ka-
litesini ve 6grenci basarisini artirmayir hedefleyerek, «Ogrenci merkezli egitim
esastir. Okuldaki tiim egitim, 0gretim ve yonetim hizmetleri bu esasa gore
diizenlenir.» ilkesinden hareketle «Ogrenci Merkezli Egitim Uygulama Modeli»
(OME) gelistirilmistir. MEB Ortaogretim Kurumlar1 Yonetmeligi (2016) 6grenci
merkezli, aktif 6grenmeyi ilkelerini benimsemistir.

Ancak 6grenci merkezli egitim yaklasiminin okullarda uygulanmasiyla ilgili
sorunlu alanlarin bulundugu anlasilmaktadir. Tiirkiye’de yapilan arastirmalar,
yOnetici ve 6gretmenlerin 0grenci merkezli 6gretim yaklagimini benimsediklerini
gostermektedir. Ogretmenlerin yaklagimi benimsemesine ragmen ogrenci
merkezli 6gretimi siniflarina tagimaya yonelik hazir bulunugluklarinin disiik
oldugunu (Maden, Durukan ve Akbas, 2011); okullarin altyap: eksikligi ve
siniflarin kalabalik olmasinin uygulamada sorunlar getirdigini (Teyfur ve Teyfur,
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2012) gésteren aragtirmalar bulunmaktadir. Ogrenci merkezli egitimin okullarda
uygulanamamasinin nedenleri arasinda, egitim camiasi igcinde miifredatin adeta
kutsallastirilmasi ve sinav sistemine yapilan agir1 vurgu da 6nemli yer tutmaktadir
(Ozpolat, 2013, 5.23).

Nitelikli bir egitim icin 6grenci merkezli bir ortadgretim sisteminin olustu-
rulmasi diisiincesi sivil toplum Orgiitlerinin raporlarinda da vurgulanmaktadir
(Ornegin: Aksoy ve Arik, 2017, s.11). Ortadgretim ve yiiksekogretimde test si-
navi odakl bir yerlestirme sistemi olmasi, ortadgretim kurumlarimi nitelikli okul
olmasi Oniinde 6nemli bir engel olarak goriilmektedir. Tiirkiye’nin 6nemli sivil
toplum kuruluslarindan biri olan Tiirk Egitim Dernegi’nin (2010) hazirladigi bir
rapor Turk Egitim Sisteminin test sinavlarina mahkim oldugunu, sinavlarin kap-
saminda yer almayan konular ve derslerin islenemez hale geldigini, okul disinda
siava hazirlik caligmalarimin okuldaki egitim ve 6gretimin Oniine gectigini, yal-
nizca test ¢ozmeye odaklanarak yetisen bir kusaktan topluma ve ekonomiye katki
saglamasinin beklenemeyecegini belirtmistir.

Ogretmenin kendini yetersiz hissetmesi, miifredati yetistirme kaygisi ve si-
navlara yapilan asir1 vurgu 6grenci merkezli aktif 6grenmenin oniine gecmekte-
dir. Bu durum 6grencilerin bireysel 6zelliklerine yonelik egitim alma 6zgiirliikle-
rini sinirlamakta, 6grencilerin gercek yasam problemlerini ¢dzen hayata yakin bir
egitim almalar1 6ntinde engel olusturmaktadir.

Nitelikli okul arayisinda demokratik egitim, tizerinde durulan bir diger kav-
ramdir. Dewey’in ilerlemeci egitim diislincesi demokratik okullarin gelisiminde
ilk dalgay1 olusturdu. Tlerlemeci egitimin farkli uyarlamalari ile alternatif egitim
kapsaminda 1960’larda 6zgiir okullar, 1990’lardan sonra ise demokratik okullar
ortaya ¢iktr. Demokratik okul, demokratik bir topluluk, cogulcu 6grenme ve di-
yaloga dayali iligkilerin oldugu, okul meclisi araciligiyla yonetilen, herkesin yone-
time dogrudan ve esit bir giicle katildigi, hiyerarsik iliskinin olmadigi, 6grencinin
kendi 6grenme sorumlulugunu aldigi okullardir (Korkmaz, 2016, s.179-181).

Tirk egitim sisteminde demokratik kurum kiltiriiniin olmasi gerekliligi,
ortadgretim kurumlar1 yonetmeliginde belirtilmistir. Demokratik hayat tarzinin,
O0grenim kurumlarinda pratiginin yapilmast amaciyla MEB Demokrasi Egitimi
ve Okul Meclisleri Yonergesi (2004) uygulamaya konmustur. Bununla 6grenci-
lerde demokrasi kiiltiirii olusturmak, 6grencilere segme, secilme ve oy kullanma
kiiltiirtinti kazandirmak amaclanmaktadir. Bunun yaninda Ortadgretim Kurum-
lar1 Yonetmeligi'ne (2016) gore paydaslarin okulda egitim, 6gretim ve yonetim
stireclerine katilmalarini saglayan 6gretmenler kurulu, ziimre 6gretmenler kuru-
lu, okul 6grenci meclisi, 0diil ve disiplin kurulu gibi kurullar, okul gelisim yone-
tim ekibi gibi ekipler bulunmaktadir.

Mevzuatta demokratiklige iliskin yukarida belirtilen olumlu gelismelerin
uygulamada nasil karsilik bulduguna iligkin de arastirmalar yapilmaktadir. Okul-
larda orta ve iizeri diizeyde bir demokratik okul kiiltirii bulundugunu (Tabak,
2017) ancak Okul Meclisi ile ilgili, yonetici, veli ve 6grencilerin yeterli bilgileri
olmadigindan uygulamada sorunlarla karsilasildigini (Aktas, 2015) ortaya ko-
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yan aragtirmalar yapilmstir. Ogrencilerin okullarda talep ettikleri uygulamala-
rin bilyiik cogunlugunun demokratik okul uygulamalariyla paralellik gosterdigi,
dolayistyla demokratik okulun uygulamalarina bir yatkinlik oldugunu gosteren
veriler elde edilmistir (Morhayim, 2008). Bunun yaninda demokratik degerlerin
benimsenmesinde 6nemli eksikliklerin oldugu, okulda demokratik yonetimin
uygulanmasinda sorunlar yagandigini, ydonetime egitim i gorenlerinin ve 6gren-
cilerin katihmina olanak verilmedigini (Basaran ve Cinkir, 2013, s.137) ortaya
¢ikaran aragtirmalar da bulunmaktadir.

Bu arastirma kapsaminda nitelikli okul tanimini1 yaparken MEB mevzuatiyla
paralel olan ¢ocuktan hareket akiminin ilkeleri ve demokratik okul 6zelligi bir
arada ele alinacaktir. Buna gore nitelikli okul; 6grencinin tabiatini merkeze alan,
Ogrenci etkinligine 6nem veren, hayata yakin, 6zgiir ve demokratik okul olarak
tanimlanabilir. Nitelikli okulun tanimini olugturan kavramlar, ayn1 zamanda ni-
telikli okulun ilkeleridir. Bu ilkeler soyle aciklanabilir: Ozgiirliik ilkesi; okulun
devlet ya da dini kurumlar gibi belirli otoritelerden bagimsiz olmasi; 6gretmenin
kati bir ders planiyla sinirlanmamasi ve okul dis1 giiclerin etkisinde kalmamasini;
cocugun okulda baski altinda olmamasi, serbest kilinmasini dikkate almaktadir.
Tabii ogretim ilkesi; egitimin cocugun tabii gliclerine, ilgilerine yonelmesini, bas-
ki altina alinmamis dogal diisiince siireclerinin izlenmesini vurgular. Ogrencinin
etkinlestirilmesi ilkesi; geleneksel okulun edilgen ezberi yerine cocugun bilme
istegi ve yaratma sevincine odaklanarak onu etkin yapmayi, cocugu etkinlestir-
meyi dikkate alir. Hayata yakinlk ilkesi; okulun cocugun ihtiyaclarina gore dii-
zenlenmesine, hayata yabanci tek tip kitap, davranis tarzi ve ders planlarinin ye-
rine canli okulun getirilmesine, okulun hayattan hareket etmesine, okul ile hayat
arasindaki sahte ayrimin kaldirmasina isaret etmektedir (Aytag, 20006, s.27-34).
Bu ilkeler 6grenci merkezli egitimin ilkeleriyle paralellik gosterir. Demokratik
okul ilkesi; ise okul meclisi araciligiyla yonetilen, herkesin yonetime katildigi, hi-
yerarsik iligkilerin olmadigy, iligkilerin diyaloga dayali oldugu okuldan bahseder.

Amag

Bu calismanin amaci, proje okulu yoneticilerinin goriislerinden ve bu okul-
larin web sitelerindeki dokiimanlardan yola ¢ikarak proje okullarinin nitelikli
okul 6zelliklerini tagtyip tagimadigini ortaya koymaktir. Bu arastirma kapsamin-
da nitelikli okul; 6grencinin tabiatint merkeze alan, 6grenci etkinligine 6nem ve-
ren, hayata yakin, 6zgiir ve demokratik okul olarak tanimlanmistir. Aragtirmanin
amacina ulagabilmek i¢in yanit aranacak alt problemler sunlardir: Proje okullar
Ozgiir ve demokratik okullar midir? Proje okullarinda tabii 6gretim ilkesi uygula-
nabilir mi? Proje okullarinda 6grenci ne kadar etkindir? Proje okullariin egitim
Ogretim faaliyetleri toplumsal hayata yakin midir?
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Yontem

Desen

Bu arastirmada konuyla ilgili dokiimanlardan ve yonetici goriismelerinden
saglanan nitel verilerle bir durumun betimlenmesine calisilmistir. Calisma kapsa-
minda goriisiilecek proje okulu yoneticileri belirlenirken amagh 6rnekleme yon-
temi kullanilmigtir. 2017-2018 akademik yilinda Milli Egitim Bakanligi 92 okulu
proje okulu olarak tanimlamistir. Bu arastirmada Istanbul’da alti ayr1 proje oku-
lunun yoneticileri ile gériisiilmistiir. Proje okulu olmalarina ragmen miifredatta-
ki farkliliklardan dolay1 Fen Liseleri, Mesleki Teknik Liseler ve Imam Hatip Lise-
leri arastirma kapsami disinda birakilmistir. Arastirmada goriismenin yapilacagi
okullar secilirken okullarin tarihsel ve kiiltiirel gecmise sahip ve merkezi sinav-
larda yiiksek puan alan 6grencilerin yerlestigi, sosyal ve akademik anlamda 6ne
¢ikmis ortadgretim okullar1 olmasina dikkat edilmistir. Ayrica goriismede okula
iliskin daha saglikli bilgiler toplayabilmek adina goriistilen okul yoneticisinin en
az iki senedir o okulda gdrev yapiyor olmasina ve en az bes senelik yoneticilik ve
on yillik 6gretmenlik tecriibesine sahip olmasina dikkat edilmistir. Katilimcilarin
besi erkek, biri kadindir.

Verilerin Toplanmas ve Analizi

Arastirmanin ilk verileri, okul yoneticileriyle bireysel olarak yiiz yiize yapi-
lan yari-yapilandirilmig goriismeler yoluyla toplanmistir. Yar1 yapilandirilmig go-
riisme formunun gelistirilmesi siirecinde 6ncelikle alan yazin taramasi yapilmig
ve ¢ocuktan hareket akimina iligkin kuramsal bilgiler derinlemesine incelenmis-
tir. Aytac¢’in (20006) tespit ettigi cocuktan hareket akiminin temel 6zellikleri olan
Ozgurlik, tabii egitim, ogrencinin etkinligi, hayata yakinlk ilkelerine demokrasi
ilkesi de eklenerek taslak bir goriisme formu gelistirilmistir. Gelistirilen taslak
goriigme formu 2 uzman goriisiine sunularak forma iliskin goriis ve degerlendir-
meleri istenmistir. Uzman goriis ve onerileri dogrultusunda yonerge ve madde-
lerin acik ve anlagilirhig saglanmistir. Ardindan bir okul yoneticisiyle goriisme
yapilmis, anlasilmayan ya da dogrudan cevap almakta zorlanilan maddelerde
ifade degisikliklerine gidilmistir. Son olarak gériisme formu dil uzmanina da
gosterilmis ve gerekli diizeltmeler yapildiktan sonra goriisme formuna son hali
verilmistir.

Goriisme esnasinda okul yoneticilerine asagidaki sorular yoneltilmistir: Pro-
je okullar1 6zgiir okullar midir? Proje okullar1 demokratik okullar olabilirler mi?
Proje okullarinda yas ve donem ayrimi gézetmeksizin siniflar olusturulmasi hak-
kinda ne disiiniiyorsunuz? Proje okullarinda 6grencilerin yasindan cok ilgi ve
yeteneklerine odaklanan siniflar olusturulabilir mi? Proje okullarinda 6grencile-
rin 6grenme siirecinde etkin olduklarini séyleyebilir miyiz? Proje okullar1 hayata
ne kadar yakindir? Ayrica her bir soru i¢in kavramlarin netlestirilmesi agsindan
sonda sorular1 hazirlanmig, goriismede ihtiya¢ oldugu zaman bu sorular da kul-
lanilmistir.
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Goriismeler Mart-Mayis 2018 aylarinda yapilmistir. Goriigmelerin tamamu,
okul yoneticilerinden 6nceden randevu alinarak, belirlenen tarihlerde arastirma-
cilar tarafindan yiiz yiize bireysel olarak yapilmistir. Okul yoneticisinin odasinda
yapilan goriismeler yaklagik 3045 dakika arasinda stirmiistiir. Arastirmacilar go-
riigmenin baglangicinda, aragtirmanin amacini ve goriismenin nasil yiiriitiilecegi-
ni katilimcilara aciklamis, goriisme esnasinda katilimcilarin biitiin ifadeleri kayit
edilmistir. Toplam 6 okul yoneticisi ile goriigiilmiistiir. Arastirma raporunda okul
yoneticileri Yoneticil, YOnetici2 gibi sayilarla belirtilmistir.

Aragtirma verilerinin ¢6ziimlenmesinde, betimsel analizden yararlanilmustir.
Betimsel analiz, tematik ¢erceveye gore verilerin islenmesi, elde edilen verilerin
olusturulan temalar altinda aciklanmasi, yorumlanmasi, neden-sonug iligkilerinin
irdelenmesi ve sonuca ulasilmasini saglayan bir yaklagimdir (Yildirim ve Simsek,
2003; Altunisik, Coskun, Yidirim ve Bayraktaroglu, 2010). Verilerin analizin-
de, arastirmaci tarafindan goriismeler sirasinda tutulan notlar hicbir degisiklik
yapilmadan bilgisayar ortamina alinmistir. Boylece yazili hale getirilen goriis-
melerin timi tek tek okunarak degerlendirilmistir. Degerlendirme sonucunda
verilerin hangi temalar altinda diizenlenebilecegi belirlenmistir. Arastirmanin alt
amaclarindan ve goriisme sorularindan yola cikilarak veri analizi i¢in tematik bir
gerceve olusturulmustur. Bu islemin ardindan, her soru i¢in okul yoneticilerinin
verdikleri cevaplar dogrultusunda kategoriler olusturulmustur. Kategoriler olus-
turulmadan 6nce gorligmeler birkag kez okunmustur. Birbirleriyle ortak kavram-
lara sahip olan ve anlamli bir biitiin olusturan ciimleler belirli kategoriler altinda
birlestirilmistir. Daha sonra bu kategoriler ilgili temanin altina yerlestirilmistir.

Kategorilerin olusturulmasi tim arastirmacilarin katilimiyla gerceklestiril-
migstir. Daha sonra bir arastirmaci her katilimciya ait gortismeyi tekrar gozden
gecirmis ve yapilan tema ve kategoriler listesinde uygun secenegi isaretlemistir.
Arastirmacilar kodlama anahtarinda ayni segenegini isaretlemislerse goriis birli-
gi, farkli secenekleri isaretlemislerse goris ayriligi olarak kabul edilmistir. Aras-
tirmanin givenilirlik hesaplamasi icin Miles ve Huberman’in (1994) 6nerdigi
giivenirlik formiili kullanilmistir: Giivenilirlik Katsayis1 = Goriis Birligi / (GOriig
Birligi + Goriis Ayriligi) x 100. Hesaplama sonucunda arastirmanin giivenirligi
.90 olarak hesaplanmis ve elde edilen sonug arastirma igin giivenilir kabul edil-
mistir.

Bulgularin i¢ gecerliliginin, inanirliginin saglanmasi amaciyla goriisme for-
munu dolduran bazi katilimcilara ulagilarak ortaya ¢ikan bulgular katilimcilarin
incelemesine sunulmus ve katilimcr teyidi (dogrulamasi) alinarak gerekli diizelt-
meler yapilmistir Katilimeilarin degerlendirmeye alinmasini istemedigi ifadeler
goriisme metninden cikarilmigtir.

Nitel bir aragtirmaya ait sonuglarin bagka bir duruma uyarlanabilmesi olasi-
ligim1 artirmak, dig gecerligini veya nakledilebilirligini saglamak amaciyla siklikla
zengin ve yogun tamumlama kullanilir. Bu kapsamda ortam, katilimcilar ve bulgu-
lar detayli olarak tanimlanir (Merriam, 2015). Bulgularin sunumunda miimkiin
oldugunca goriisiilen yoneticilerin goriiglerine dogrudan alintilarla yer verilerek,
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bu goriislerle olusturulan kategoriler netlestirilmeye ve boylece aragtirmanin ge-
gerliligi saglanmaya caligiimigtir.

Bunlarin yaninda calismada, arastirmanin gegerligini arttirmak amaciyla
veri toplama yontemi olarak goriisme ile dokiiman tekniginin birlikte kullanilmas,
verinin ¢esitlendirilmesine ¢alisilmistir. Dokiiman teknigi (Ekiz, 2009), resmi ya
da 6zel kayitlarin toplanmasi, sistematik olarak incelenmesi ve degerlendirilme-
sinde yararlanilan bir veri toplama aracidir. Bu teknikte temel amag; arastirilma-
st hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin analiz
edilmesidir (Yildirim ve Simgek, 2003). Her tiir dokiiman, anlamin ortaya ¢ikma-
s1, belirsizliklerin ortadan kalkmasi ve problem sorusu ile ilgili icgoriiniin kesfe-
dilmesinde arastirmaciya yardimci olur (Merriam, 2015). Gorsel veriler, belgeler,
eserler ve fazla gdze ¢carpmayan diger araglar gozlem ve goriismelere hem tarih-
sel hem de baglamsal boyutlar katar (Glesne, 2011). Dokiiman incelemeye baslt
basina veri toplama araci olarak bagvurulabilecegi gibi bu ¢alismada oldugu gibi
goriismelerden elde edilen verileri iliskilendirmek igin de bagvurulabilir. Arastir-
mada yOnetici gorlismeleri yapildiktan sonra bu okullarin web siteleri okullarin
tarihi, misyon ve vizyonlari, okul meclisleri, okul kurul kararlari, okulda yapilan
projeler, etkinlikler ile ilgili olarak incelenmistir. Bu inceleme sonrasinda elde
edilen veriler ile yonetici goriismelerinden elde edilen veriler benzerlik ve farkli-
liklar1 acisindan iligskilendirilmistir.

Bulgular

Okul yoneticileriyle yapilan goériismelerin ve dokiimanlarin analizi sonucun-
da elde edilen bulgular, aragtirma sorular1 merkeze alinarak 6zgiirliik, demok-
ratik egitim, hayata yakinlik, tabii 6gretim, 6grencinin etkinlestirilmesi olmak
iizere beg tema altinda toplanmistir. Simdi bu temalar ve temalar altinda sinif-
landirilan kategoriler ele aliacaktir.

Ozgiirliik, okulun bagimsiz olmasi; 6gretmenin kati bir ders planyla sinir-
lanmamasi ve okul disi giiclerin etkisinde kalmamasini; cocugun okulda baski
altinda olmamasi, serbest kilinmasini dikkate almaktadir. Bu baglamda okul yo-
neticileri 6zgiirlikkleri miidiir, 6gretmen ve 6grenci ozgiirligii seklinde ele almis-
lardir. Miidiiriin segileni atama 6zgiirliigli, 6gretmenin ders planini yetistirmesi
kaydr ile miifredati ve mekani agma 0zgiirliigii, 6grencinin ise dersler baglaminda
mecburi segtirmeli 6zgiir(sliz)liigli en fazla iizerinde durulan kategorilerdir.

Miidiiriin segileni atama 6zgiirligi, yoneticiler tarafindan proje okulu mii-
dirlerine tanman en 6nemli 6zgiirliik alani olarak goriilmektedir. Bu 6zgtrliik
alanini Yonetici-1 sOyle ifade etmektedir:

Proje okullar ile ilgili sdyleyecegim sey su; evet 0gretmen secimi hususunda
diger okullara gore daha esnek ve sorgulayici ve secici almak durumunda. O
acidan 6nemli bir girdidir bu proje okulu olarak kazanimdir. Proje okullarda
O0gretmen secilirken evet ortadgretim genel miidiirligi teklif eder, insan kay-
naklar1 onaya sunar, bakan onaylar, segilirler ama proje okullarinda okul mii-
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diiriine de bu anlamda belki yazili olmayan imkanlar taninmstir. Birlikte ca-
lisacagr birlikte isi kotaracag okulda egitim meselesini seviyeyi arttirabilecegi
arkadaslarini sen de gozlemle ve bunlar bir sekilde resmi kanallar yoluyla orta
Ogretim genel midiirliigiine génderiyoruz, orta 6gretim genel mudirligi uy-
gun goriirse, onlar biiylik oranda sag olsunlar giivenlik aragtirmalarindan sonra
herhangi bir sikint1 yoksa bizim onerdiklerimiz genel olarak onaylaniyor. Bu
acidan secimin 6nemli oldugunu diisiiniiyorum. Ciinkii okul miidiiriine de bu
cesaret veriyor. Okul miidiirtintin elini daha kuvvetlendiriyor. Okul mudiiriine
en azindan 6gretmenin varligiyla alakali sorun olusturabilecek biitiin alani ka-
patmig oluyor bakanlik. Ciinkii “Evet senin gozlemine ehemmiyet veriyorum,
Onem veriyorum. O tavsiyelerini o gdzlemlerini ben de dnemsiyorum ve onay-
liyorum.” seklinde bize bdyle bir inisiyatif tanimig oluyorlar. Bununla biz daha
da kuvvetleniyoruz, giicleniyoruz.

Burada proje okul yoneticilerinin atanmig 6gretmenleri secmelerinin kendi-
lerine yOnetim giicti kazandirdigina dikkat cekilmektedir. Ancak bunun yaninda
Ogretmeni secmenin baska nedenleri de yoneticiler tarafindan ifade edilmektedir.
Kisaca okula dinamizm, rekabet giicii kazandirmak, egitim seviyesini yiikseltmek
ve nitelikte hizmet puani engelini ortadan kaldirmak seklinde 6zetlenebilecek
nedenleri YoOnetici-2 soyle dile getiriyor:

Bizim atama yontemlerimiz bellidir hizmet puani esasina gore yapilir. Orne-
gin Dogu’da senelik hizmet puani 24, ama Batr’da 10 dur mesela. Siz simdi 15
sene Dogu’da Agrr’da calistiniz, ben 30 sene ¢calisgmam lazim sizinle ayni puani
alabilmem icin. Ikimiz de proje okuluna bagvurduk, eskiden bahsediyorum, siz
secilirsiniz. Ama bu sizin proje okulunu iyi yoneteceginiz, ¢ok iyi bir 6gretmen
oldugunuz anlamina gelmez. Bu devletteki hantal bir yapiydi. Bu uygulamayla
bu ¢oziiliiyor, dzel sektdr gibi diisiiniin. Bir kolej veya bir dershaneye 6gretmeni
devlet mi yolluyor? Ne yapiyor, istedigi 6gretmeni segiyor. Ben simdi onlarla
rekabet edecegim ama bu okulda 60 yasina yakin var 30 tane 6gretmen. Hicbir
yenilik¢i anlayis yok, yeni sistemlerden haberleri yok, burada bir sekilde vakit
geciriyorlar. Burada 38 yillik 6gretmen vardi, artik postu sermis denilen tiirden.
Benim aldigim 6gretmenler soyle sdyleyeyim, 35’e yakin 6gretmenin mastirt ve
doktorasi var benim, ¢cogunlukla mastir olmak iizere. Ama 6nceden ben geldi-
gimde bu 2-3 faland1. Simdi 35. Bir anda akademik seviye artt1. Bir matematik
o0gretmenim doktor, doktora yapmis. Cok dnemli bir sey bu. Kimya 6gretme-
nim doktorasini devam ettiriyor. Bu siirece 6grencilerini de katiyor, iiniversite-
ye 6grenci gotiiriiyor, proje yapiyor, deney yapiyor. O yiizden yetersiz ama cok
elzem bir seydi 6gretmen secimi. Bagka seyler de sdylendi, yok iste kadrolasi-
liyor falan diye, bunlara hicbir sekilde kulak asmamak lazim. En azindan ben
kendi acimda bunu sdyleyebilirim. Bagka bir sey yok ama olmasi lazim, ekstra
biitcemizin olmasi lazim. Mesela proje okuluyuz ama sadece proje iiretmekle
gorevlendirilmis 6gretmen ve miidiir yardimeisi lazim.

Goriigiilen proje okulu yoneticileri 6gretmen secme kriterlerini de dile ge-
tirmigler ve 6gretmenlerde akademik yeterlilik, iletisim becerisi, iiretici olma, is
disiplini ve uygun kilik kiyafet, dershanecilik gecmisi olma 6zelliklerine dikkat
ettiklerini belirtmislerdir. Bunlarin arasinda dershanecilik ge¢cmisine sahip olma
ozelligi dikkat cekmektedir. Yonetici-2 dershanecilik 6zelliginin 6nemini soyle
ifade etmistir:
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Mesela laboratuvar farkli bir yetenektir, biz simdi 6gretmene diyoruz ki sen
hem iiniversiteye 6grenci hazirlamada ¢ok iyi egitim vereceksin, bir de cok iyi
deney yapan biri olacaksin. Bu ¢ok zor piyasada. Zaten iilkedeki insanlarin en
Onemli kriteri iiniversite sinavi. Kag kisi kazandi, kag kisi ilk 100’de var, bu. Bas-
ka bir sey basar1 kriteri olarak degerlendirilmiyor toplum tarafindan. O yiizden
biz de ister istemez ne yapiyoruz, dershane gecmisi olan 6zel ders gecmisi olan
kisilerden baz1 6gretmenleri segiyoruz. Neden? Ciinkii o dershanecilik mantigi
bambagka.

Goriiglilen proje okulu yoneticileri 0gretmen se¢menin getirdigi sonuclar:
da dile getirmiglerdir. Burada ifadelerde en fazla 6ne cikan noktalar tek adam,
ekip kurma, kadrolasma ve miidiire agirlik verilmesidir. Bu durumu Yonetici-3
sOyle dile getiriyor:

Proje okullarinda, tek adam pozisyonu var negatif anlamda. Pozitif yoniine de

bakarsak kendi ekibini olusturabiliyor. Degisik okullardan idareci ve 6gretmen-
leri alip bir ekip olusturabiliyor ama Tirkiye’de su anda onu yapamadilar.

Ogretmenin miifredati1 ve mekan1 agsma ozgiirliigii ise miidiirler tarafindan
en fazla iizerinde durulan 6gretmen 6zgiirliikk alanidir. Burada proje okulu 6gret-
meninin 6grencinin niteligi ile iligkili olarak planin 6tesine gecmek mecburiyetin-
de oldugu, 6grencinin buna zorladigi ifade edilmektedir. Ogretmenin miifredat:
genigletmesi, tistiine ¢ikmasi, Gtesine gecmesi ve gerektiginde mekani asarak der-
si geleneksel sinifin diginda tagimasi iizerinde durulmaktadir. Yonetici-4 Ingiliz-
ce dersinden 6rnek vererek durumu soyle ifade ediyor:

Ogrenci profili farkh nitelikte. Bu nedenle bakanhgm dniimiize koydugu prog-
ramu genisletip onun digma cikiyoruz. Ornegin ing. Hazirhik sinifinda B1 B2 ye
¢ikiyoruz. Bu hedef MEB’de 12. sinifta. Biz 6grencileri bu seviyeye hazirlikta
¢ikartiyoruz. Bu sene proje bilim kampinin temalarindan biri Farmakoloji idi.
Bu miifredatin 6tesinde tiniversitelerden akademik destek aldilar. Medya pro-
jesi igin grafik tasarim dersi aldirttik. Bu miifredatta yok.

Yonetici-5 miifredati ve mekani agmayi soyle ele aliyor:

MEB’den gelen miifredati tamamladiktan sonra onun iistiine de ¢ikabilir ancak
bu dgrencinin faydasini gozetmelidir. Kimsenin ahlaki, dini, mahrem hususla-
rint ihlal etmemek kaydiyla bu miimkiindiir. Ornegin kimi 6gretmenlerimiz
derslerini iglerken 6grencilerin konforunu diisiinerek onlari puflarin oldugu,
Ogrencilerin onlarin Gistiine oturdugu rahat bir ortam saglayabiliyor. Ya da kimi
o0gretmenlerimiz okulun satrang havuzunda agik havada ders igleyebiliyor. Bun-
lar miimkiin ancak miifredatin 6gretmen tarafindan yetistirilmesi ¢ok dnemli-
dir. Yonetici 5.

Ogrencinin mecburi sectirmeli 6zgiir(siiz)liigii dersler baglaminda 6zgiir-
liige iligkin ele alinan durumdur. Proje okullarinda dgrenciler haftada 40 kredi
ders almak zorundadir. Bunun 35 kredisi zorunlu, 5 kredisi secmelidir. Ancak
Anadolu Lisesi olan proje okullar1 segmeli ders saati agisindan daha avantajli-
dir. Gortigme yapilan tiim proje okul yoneticileri secmeli derslerin ¢cok énemli
oldugunu belirtmis olmakla beraber, “genel olarak se¢meli dersi cocuklar segme-
mis oluyor” ifadesinin 6zetledigi diisiincelerini dile getirmiglerdir. Se¢cmeli ders
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konusunun okullarin énemli bir problem alani oldugu iizerinde durmuslardir.
Secmeli derslerin 6grencilerin ilgileri dogrultusunda iglevini yerine getirememe
nedenleri ise okul yoneticileri tarafindan fiziki kogullarin uygun olmamasi, alan
temellilik, 6gretmen yeterliligindeki sorunlar, segmeli derse yonelik olumlu ve
olumsuz algilar olarak ifade edilmistir. Yonetici-4 se¢meli ders sorununu soyle
dile getiriyor:

Okulun fiziki imkanlariyla biz gerekli 6zgiirligii sagliyoruz biraz daraltiyoruz
se¢melileri. Ogretmen kadrosuna gére yonlendirme yapiyoruz. 11. siif Kimya
agir bir miifredat1 var, onlara se¢gmeli olarak Kimya verdik. Se¢meli ders konusu
ayr1 incelenmeli. Orada problem var. Ogretmen kendi uzmanlig1 disina gikinca
verimli olmuyor. Secmeli ders algisi, yapilmaz, 100 alinir diye diisiiniiliiyor. As-
mak ¢ok zor. Her 6gretmen kendi alani disinda bir alanda kendini yetistirmis
olmali. Ornegin Girisimcilik diye bir ders var. Iktisat, Yonetim, vs. kendileri-
ni gelistirmeliler. Seneye Miinazara diye ek bir ders konulacak. Her 6gretmen
kendi alan1 diginda cesitli konularda yetkili olmali. Ogrenciler olmayan bir dersi
isteyebilir ama derslik sayis1 belli. Se¢melileri ayni saatlere ayni yerlere koyu-
yorduk. Smif sayist arttikca yapamamaya basladik. Secmeli ders ozellikle 10.
sinifta zengin. 11 ve 12 de se¢meli ders (alan kalkti ama) TM okumak isteyen
ogrenci secmeli Tarih, Cografya seciyor. 10. sinifta se¢cmelilerde Astronomi,
Diksiyon, Hitabet gibi ¢cok degeri olmayan, sinavda karsilig1 olmayan derslerde
¢ikiyor sorun.

Yonetici-3 segmeli derslerde 0grencilerin zgiir olmadigini soyle dile geti-
riyor:

Ozgiir birakmiyoruz aslinda isin a¢ig1. Simdi gergekleri mi konusalim (giilerek).
Fazla 6zgiir birakmiyoruz. Seciyor 6grenci ama 11. Sinif fen grubunda okuya-
cak cocuk secmeli dersi; Matematik, Fizik, Kimya, Biyoloji. Bitti zaten. Yabanci
Dili var bir de bunun veya 1-2 saat artiyorsa diyoruz ki senin zaten birinci ya-
banc dilin Almanca, 2 saat de se¢meli alsan daha dogru olur, yani yonlendiri-
yoruz. Zorunlu segmeli gibi. Cocugun iradesine gore degil. Mecburiyetten ama.
Fen grubunda olan cocuk iiniversite miithendisligi ya da tibb1 kafasina koymugsa
Matematik, Fizik, Kimya, Biyoloji bu dersler dedigim gibi 11. ve 12. Smnif Fen
grubunda ise segmeli. Mecbur bunlar1 sececek doluyor zaten. 9. ve 10. siniflar-
da da mesela secmeli ders saati zaten az. Yine Yabanci Dile gidiyor. Belki 1
saatlik dersler var ama ne derece seciliyor? Proje okullarinda Fen agirlikli ya
da Yabanci Dil olmasi. Giiglii yanimiz ikinci bir yabanci dile dogru ¢ocuklari
yonlendiriyoruz. Acikcasi ¢ok 6zgiir iradelerine birakmiyoruz.

Yonetici-6 da segmeli dersleri 6grenci ve okulun 6zgiirligiinde énemli bir
sorun alani olarak su ifadelerle dile getirmistir:

Se¢meli dersler igerisinde Din dersleri 9. Siniflarda ve 10. Smiflarda mutlaka
sectiriliyor. Kag kisi bu dersleri secti diye ilceden soruluyor. Ogrenci Resim,
Miizik, Astronomi, Girisimcilik segme hakk: var. Bu derslerde ¢cogunlukla sec-
tigi alanin testleri ¢oziiliiyor, notu da 100 oluyor. Cok fazla alanlar1 digina c1-
kamuyorlar.
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Arastirma kapsaminda goriismelerin yapildig: proje okulu yoneticileri 6z-
giirliigii kurum miidiirii, 6gretmen ve 6grenci boyutunda agiklamuglardir. Ogren-
cilerin 6zellikle se¢meli dersler 6zelinde 6zgiirliigiiniin kisitlandigini belirterek,
okul fiziki yapisi ve veli-6grenci beklentilerini segmeli derslerden beklenen veri-
min alinamamasinin gerekceleri olarak belirtmislerdir.

Proje okullariin web siteleri incelendiginde dgrencilerin kuliip ¢alismala-
11 altinda karar verme, organize etme ve yonetme siireclerinde 6zgiirce hareket
edebildigi gozlenmistir. Ogrenciler cesitli kuliipler biinyesinde paneller, yaris-
malar, miinazaralar, sahne gosterileri ve geziler diizenlemektedir. Bu organizas-
yonlarin planlamalarinda 0grencilerin 0zgiir hareket ettigi izlenimi alinmustir.
Aragtirma kapsamindaki tiim proje okullarinda da 6grenci kuliiplerinin etkili bir
sekilde faaliyet gosterdigi goriilmektedir. Ogrencilerin fayda sagladig: bir diger
Ozgiirliik alan1 da okul biiltenleri, kuliip dergileri ve web siteleri gibi yine karar
ve ylriitme merkezinin 6grenciler oldugu okul yayinlar1 olarak 0ne ¢ikmaktadir.
Bu alanlarda faaliyet gostermek isteyen 0grenciler kendi yayin kurullarini olustu-
rarak, kendi belirledikleri tarih araliklariyla okul biiltenleri yayinlamakta, kuliip
caligmalarini derleyerek kendi ekipleriyle dergi haline getirmekte ve yine kuliip
¢aligmalarini tanitmak igin web siteleri yonetmektedirler.

Demokratik okul, cogulcu 6grenme ve diyaloga dayali iligkilerin oldugu, okul
meclisi araciligiyla yonetilen, paydaslarin yonetime dogrudan ve esit bir giicle
katildigi, hiyerarsik iliskinin olmadigi, 6grencinin kendi 6grenme sorumlulugunu
aldig1 okullar (Korkmaz, 2016, s.181) olarak tanimlanmaktadir. Okul yoneticile-
rinin, proje okullariin demokratikligi konusundaki gortsleri farklilasmaktadir.
Bazi okul yoneticileri proje okullarinin demokratik olmadigini dile getirmislerdir.
Bu goriisler toplumun demokrasiye hazir olmadigini, 6gretmen ve veliler icin
demokratik olmaya iligkin faaliyetlerin angarya olarak gortldiigiinii, 6grencinin
ders ve ogretmenini belirlemede s6z hakki olmadig1 seklinde kategorilendiril-
mistir. Proje okullarinin demokratik oldugunu dile getiren yoneticiler ise 6grenci
birliklerinin etkililigine ve 6gretmenini belirlemede 6grencilere s6z hakki veril-
mesine vurgu yapmislardir.

Demokratik okul kavramini toplumsal acidan ele alan ve toplumun hazir
olmadig1 bir durumun okulda da miimkiin olamayacagini belirten Yo6netici-3. dii-
stincelerini sOyle ifade etmektedir:

Demokrasi Tiirk milletinin hafizasinda tam yerlesmedi. [...] se¢imlerden son-
raki demokrasi uygulamasina baktigimiz zaman, biz demokrat degiliz. Milli
Egitim icerisine baktiginizda zaten demokrat olmaniz miimkiin degil. Adama
mesela sdyle elbise giyeceksin diyorsun yani bu demokratlik mi1? Demokrasiler;
farklihiklarin, farkl disiincelerin farkl kimliklerin, farkl giyimli insanlarin bir
arada, dostga, kardesce yasayabilecegi ortamlarin olugmasini saglar. Demok-
rasi onu ister. Beceremiyoruz ama. Adama g0yle giyineceksin diyorsun, sdyle
diistineceksin diyorsun. Bu sekil diisliniirsen, iste sen aykir1 diisiiniiyorsun, eles-
tiriyorsun. Dolayisiyla elestirel diisiinceye sahip, tireten bireyler de cikmiyor
yani. Biz buna hazir degiliz Tirk milleti olarak hicbir alanda. Ben Tiirkiye’nin
demokrasi konusunda birak proje okullarini, her alanda daha cok yol kat etme-
si gerektigine inantyorum.
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Bu noktada Yonetici-3, demokrasinin toplum arasinda heniiz benimsen-
memis yOnleri olduguna isaret ederek demokratik okul standartlarina ulasma
konusunda heniiz yol kat etmeleri gereken bir toplumsal sorun olarak degerlen-
dirmektedir.

Demokratik okul kavramini veli 6gretmen ve 6grenci gibi paydaglarin yone-
time katilmasi acisindan ele alan YOnetici-4 ise karara katilimin ve uygulamanin
ogretmenler ve veliler icin angarya oldugunu, 6grencilerin ise ders ve 0gretme-
nini belirlemede s6z hakki olmadigindan okullarin demokratik olmadigini su ifa-
delerle dile getirmektedir:

Demokratik Degildir. Kantin denetleme kurulu vardir ama 6gretmen bunu de-
netlemek istemez, satin alma komisyonu vs. okulun egitim dgretime katki sag-
layacak bir kurulu yok. Sikint1 burada. Hepsi angarya. En énemli kurul disip-
lin kurulu. Ogretmenler girmek istemez. Cekinebilirler. Mevzuati takip etmek
zor oluyor. Net kriterlerin belirlenmesi, performans Ol¢iimiintin tartismasiz
belirlenmesi icin araclar belirlenmeli. Zor bir sey ama en azindan denenmeli.
Veliler dgretmenler gibi katilimer olmazlar. Velilerin en biyiik derdi nottur.
Cocuklariin uygun olmayan alanlara gidip okumalarin1 maddi kaygilar nede-
niyle isteyebilirler. Demokratik degildir ¢iinkii diisiincelerini ifade edemezler.
Yonetmelik sadece okul yonetimi degil, veli 6gretmen ve 6grencinin de yaptigi
gozlem degerlendirmeleri ele almali. Madem proje okulu 6grencileri tilkenin
iyi 6grencileri, onlara bir s6z hakki vermek gerekir diye diisiiniiyorum.

Demokratik okul olmadiklarini ifade eden Yonetici-4 demokratik uygula-
malarin 6gretmenler ve veliler icin kiilfet olarak goriildiigiinii belirtmektedir.
Yonetici-4’e gore veliler 6grencilerin sadece akademik basarilarina odaklandik-
lart icin de demokratik okul niteliklerine ulasamadiklarini ifade etmistir.

Farkli yoneticilerin ifadelerinden anlasildigi kadariyla okulun demokratik
ozellikler tagimasinda okul yoneticisi, mevzuattan daha belirleyicidir. Ciinkii bazi
okul yoneticileri 6grencilerin 6gretmen se¢iminde ve diger kararlara katiliminda
etkisiz oldugunu belirtirken, okulunun demokratik oldugunu ileri siiren bir yo-
netici bu durumun tersini dile getirmistir. YOnetici-2 6gretmen seciminde dgren-
ciye s0z hakki verilmesine iligkin su ifadeleri kullanmigtir:

Demokrasi bizde fazlasiyla var. Daha iki giin dnce tam oturdugunuz yerde 0g-
renci bagkani oturuyordu. Mevzuatimiz da buna uygun aslinda. Disiplin kuru-
lunun dogal tiyelerinden biri 6grenci bagkanidir. Benim de yani kisisel anlamda
yonetim tarzimda 6grenci muhakkak dahil edilir. Biraz 6nce, birka¢ saat dnce
olimpiyatcilarimiz vardi, onlarla toplanti yaptik. Ne istiyorlar bizden, neler
yapmamiz gerekli. Proje okullarinda mesela biz 6gretmenlerimizi degistirdik,
secme sansimiz da var. Mesela bu siirecte ben 6grencilerin fikirlerini cok deger-
lendirdim. Mesela aldigim birka¢ 6gretmeni geri gonderdim. [...]. Clinki bizim
icin asil olan sey Ogrenciyi doyurabiliyor mu akademik anlamda? Dolayisiyla
bizim okulda, tabi bu dedigim gibi cok dominant bir kural degil biraz da idare-
cinin karakteri ile ilgili bir sey.
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Yonetici-2 demokratik okul gelistirme konusunda yoneticilerinin kisisel ini-
siyatiflerinin belirleyici nitelikte oldugunu vurgulamakta ve demokratik bir okula
sahip oldugunu sdylemektedir. Ogrencilerin talepleri dogrultusunda dgretmen-
lerin degistirilmesi de YOnetici-2’nin goziinde demokratik bir 6zellik olarak go-
rilmektedir.

Demokratik okul oldugunu belirten yoneticilerin iizerinde durdugu bir diger
konu ise dgrenci birligi ve dgrenci meclisidir. Ug farkli yonetici demokratik okul
olmada etkili 6grenci meclisinin roliinti daha ¢ok formalarin 6grenciler tarafin-
dan belirlenmesini ve se¢im siireclerini merkeze alarak soyle dile getirmiglerdir:

Okulumuzda 6grenci birligi var ve cok etkililer. Ogrenciler orada herhangi bir
konuda olmaz derlerse o ig olmaz. Sinif temsilcileri sinif tarafindan okul bag-
kani da 6grenciler tarafindan secilir. Secimler sandikla, pusulayla ve resmi tu-
tanaklarla yapiliyor ve ben de bu secimlerde, sayimlarda etkin gérev altyyorum.
Demokratik bir ortamda pusulalar1 saymishgim var. Ayrica disiplin ve rehberlik
kurulunda 6grenci temsilcisi vardir. Bunlar1 da MEB okullarin demokratikles-
mesi icin desteklemektedir. Ornegin bizim okulumuzda 6grenciler t-shirtlerini
kendileri tasarlar. Yonetici-5.

Cocuklar sevmiyorlardi formalarini. Ben dedim ki biitiin formalar siz dizayn
edeceksiniz. Oturdular tasarimci ¢ocuklar da var, grafigini yaptilar. Belli ol¢ii-
leri sundum, yani dekolte olmasin, su olmasin gibi. Kendileri cizdiler, kendileri
gidip basacak kisiyle goriistiiler, imalat, sifir ekstra. Eskiden bu gibi seyler bazi
okullar i¢in gelir kapisiydi. Tamam, bu kotii bir sey degil ama biz hic o siirece
girmedik. Cocuklar kendileri goriistiiler, biz sadece orada oturduk temsilci ola-
rak. Boyle olunca 6grenci daha ¢ok sahipleniyor. Yani tepeden asagi ¢ocuklar
sunu giyeceksiniz demiyoruz biz ¢ocuga. O yiizden bir hafta i¢in okulun tiim
formalari, kapiisonlulari, sweatshirtleri gelecek ve kendileri yaptiklari icin ben
bunu begenmedim, giymek istemiyorum gibi bir liiksleri yok. Yonetici-2.

Okul aile birliginin goriislerini aliyoruz, disiplin kurulu ve kurullarda 6grenci
goriislerini de aliyoruz. Bazen o taraf bizim distinmedigimiz tespitlerde bu-
lunabiliyor. Ogrenci meclisimiz var. Se¢im oldugunda burada propagandal
glinler geciriyoruz. Herkesin ekibi oluyor. Cuma, Pazartesi toplandigimizda ne
yapacaklarindan bahsediyorlar. Secimimizi yapiyoruz, 6grenci bagkani 6grenci
sorun ve tekliflerini dile getiriyorlar. Biz de yapilacak bir sey varsa yapiyoruz.
Yonetici 6.

Bu noktada yoneticiler demokratik okul olduklarint 6grenci meclisi secimi
ve okul iiniformalarinin belirlenmesi gibi hususlarla 6rneklendirmektedir. Okul
iniformasi ve 6grenci meclisi se¢iminin 6grencilere birakilmasi demokratik okul
kapsaminda sadece sembolik bir anlam tasimasi acisindan eksiklik oldugu da
boylece anlagilmaktadir.

Proje okullarinin web sitelerine bakildiginda demokratik okul niteliklerine
dair cesitli ifadeler bulunmustur. Bu okullardan birinde andimiz baghigi altinda
‘insan hak ve ozgiirliiklerinden taviz vermeyecegimize’ seklinde bir ifade vardir.
Vizyon boliimleri incelendiginde ‘degisime agik, laik, demokratik bilince sahip
bireyler yetistirmek’ gibi bir ifade bulunurken misyon boliimiinde de ‘hak arama-
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sin1 bilen gengleri yiiksekdgretime hazirlamak’ gibi amaglar belirtilmistir. Ogren-
ciler se¢gmeli ders konusunda 6zgiir olmadiklari, demokratik siireclerin 6gretmen
ve veliler tarafindan angarya olarak degerlendirildigi goriisme sonuglar: dikkate
alinacak olursa, okullarin 6zgiirliikk ve demokrasi baglaminda belirledikleri viz-
yon ve misyonlaria ulasmada zayif yonlerinin oldugu sdylenebilir. Bunun ya-
ninda ele alinan proje okullarinin tiimiintin web siteleri bu okullarda 6grenci
birliginin ¢ok etkili oldugunu ve demokratik bir atmosferde sandikla, pusulayla
ve resmi tutanaklarla 6grenci bagkani seciminin yapildigini, demokratik okul il-
kesine uygun etkinliklerin oldugunu gdstermektedir. Ayrica yine web sitelerinde-
ki bilgilerden yola c¢ikarak bu okullarda 6grencilerin, Modern Birlesmis Milletler
simiilasyonu projesi ve Avrupa Genglik Parlamentosu gibi ¢alismalarda yer aldik-
lar1, boylece demokrasi kiiltiirtiniin bir parcast olduklar: sdylenebilir.

Hayata yakinhik ilkesi, okulun hayata yabanci tek tip kitap, davranig tarzi
ve ders planlar1 yerine hayattan hareket etmesi, okul ile hayat arasindaki sahte
ayrimi kaldirmasi gerektigini ifade eder. Yoneticilerin okullarin toplumsal ha-
yata yakinliklarina iliskin ifadeleri, sosyal sorumluluk projeleri, lider yetigtirme ve
sinav odakliik kategorileri altinda birlestirilmistir. YOneticilerin tamami dersler
agisindan proje okullarinin diger okullardan farkli olmadigini, bu konuda c¢aba
sarf edilse bile sistemin sinav odakli oldugunu dile getirmislerdir. Proje okul-
larmin en fazla sosyal projeler ile hayata yakinlagtiklari tizerinde durulmustur.
Yonetici-3 Proje okullarinda diger okullara gore sosyal projelerin daha yogun
gerceklestirildigini belirtmistir. Ogrenciler proje kapsaminda hayvan barinagina,
huzurevlerine, kadin siginma evlerine, isitme engelli 6grencilerin oldugu okulla-
ra gidip spor etkinliklerinde aktif rol oynamakta, sosyal hayatin icine girmekte,
zeytin fabrikalarini gezerek zeytini ve tiretimini tanitan faaliyetlerde bulunmak-
tadirlar. Yoneticilerin ifadelerinden, proje okulu 6grencilerinin bu konularda ol-
dukga aktif ve istekli olduklari anlasiimaktadir. Yoneticilerin asagidaki ifadeleri
durumu ortaya koymaktadir:

Sosyal sorumluluk projelerimiz var ve bunlar genellikle sehir disinda yapiliyor.
Mesela gecen bir ekibimiz Diyarbakir’daydi, bir ekibimiz Canakkale’deydi.
Bunlar bir hafta boyunca 30 saati doldurmak i¢in, yani sdyle diisiiniin. Giinde 6
saat galisarak, 5 giin giinde 6 saat bilfiil calisarak o saati doldurmasi lazim. Ne
yapiyor? Bir yasli bakimevine gidiyor, bolgenin cografi sartlarina gore tarimsal
bir etkinlige katiliyor, agac¢ dikiyor, bir ilkokulda, anaokulunda ya da engelli
ogrencilerin oldugu okulda 6grencilere hizmet veriyor, onlara egitim vermeye
caligtyor ve onlarla zaman gegiriyor. Daha cok cesitlendirilebilir dedigim gibi
cografyanin ozelligi ile ilgili bir sey. Tarihi yerleri, turistik yerleri geziyor, on-
larla ilgili notlar tutuyor gibi. [...]. Bu sosyal etkinliklerde yaptig1 gorevler icin
bizim onlara yapabildigimiz tek sey sertifika vermek. Su sosyal sorumluluk pro-
jesinde 30 saatini tamamlamistir diye bir sertifika vermek. Yonetici-2.

Yoneticilerin yukaridaki ifadelerinden yola cikarak proje okullarinda 6gren-
cilerin toplumsal hayata en fazla yaklastiklar1 alan, miifredatin ve ders saatlerinin
disinda kalan sosyal projelerdir denilebilir. Ifadelerden yola ¢ikarak dgrencilerin
burada yaptiklar faaliyetlerde toplumsal sorunlari ve olgulari fark ettikleri, goz-
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lemledikleri, bazen katilimei olduklari nadiren de sorunlara ¢coziimler gelistirdik-
leri sdylenebilir. Ancak bu projelerin notlandirilmamasi, sadece sertifikalandi-
rilmast yoneticiler tarafindan bir problem olarak goriilmektedir. Proje okulunu
hayata yakinlastiran bir diger nokta olarak YOnetici-2 gelecegin liderlerini yetistir-
meye yonelik faaliyetlere sdyle vurgu yapmistir:

Tam burslu olarak bizden Harvard’a giren cocuklarin egitim siireclerine bakti-
gimiz zaman, okulun en zeki veya en c¢aligkan olan, not ortalamasinda okulda
bir numara olan 6grenciler degildi. Ama MUN Baskanligi yapmis, yani Mo-
dern Birlesmis Milletler simiilasyonu olan projemizdir. Birlesmis Milletler’in
maketini burada cocuklar yapiyorlar. Buna Tiirkiye’nin her yerinden grenci
katiliyor, komiteler var, herkes bir iilkenin, mesela nedir o anki tema “Miilte-
ci Sorunu”, size mesela Suriye tilkesini temsil etme gorevi veriliyor. Bagkasina
Amerika’yr temsil etme gorevi veriliyor. [...]. O iilkenin bu konu ile ilgili dig
politikasini izah edici, karsilikli tabi konusarak, fikir aligverisinde bulunarak,
tartisarak yapiliyor ve 3-4 giin siiren bir etkinlik var mesela. O ¢ocuk bunun
bagkanligini yapmis buradaki. EYP diye bir sey var, o da “Avrupa Genclik Par-
lamentosu” diye. Bunun Avrupa versiyonu gibi kabaca ifade edebilecegimiz
seyler var. Yani, dedigim gibi, daha bir¢ok cocuklar1 hayata hazirlayan, aslinda
bizim en ¢ok yapmamiz gereken sey, egitimde bunu iskaliyoruz diye diisiiniiyo-
rum. Evet, simava hazirliyoruz, iyi fizik, iyi kimya, sabah aksam test ¢oziiyoruz
ama hayata hazirlayamiyoruz ¢ocuklari. Biz [okulumuzda] cocuklara, evet ders-
lerimiz 6nemli ¢ocuklar bunlara devam etmelisiniz ama bunlar1 devam ettirir-
ken muhakkak bu etkinlikler tizerinden hayata hazirlanmalisiniz, takim ruhunu
kazanmalisiniz, birlikte is nasil yapilabilir, kariyerimi nasil planlarim, bunlari
simdiden planlamaniz ve yasayarak gdrmeniz lazim. Benim bir kuliibiim var,
on bes giinde bir, bir bilyiikelci veya bagkonsolos ¢agiriyor buraya. Yani surada
bir 6grenci Amerikan Biiyiikelgisi ile Bagkonsolosu ile iste Avustralya Bagkon-
solosu, Kanada Bagkonsolosu, Biiytikelcisi ile konuguyor. Bu onun icin mesela
miithis bir deneyim ve 6zellikle uluslararast iligkiler okuyacak bir 6grenci icin
burada bir Biiytikelci ile ya da Baskonsolos ile diinyanin bir problemini konus-
mak, tartigmak, konferans oldugunda ona soru sormak bence alternatif egitim
baglaminda diisiindigiimiizde dnemli bir yer tutuyor diye disiiniiyorum.

Yonetici-2'nin ifadelerinden yol cikarak toplumsal hayattaki sorunlara ¢6-
ziimler getirebilecek liderler yetistirmede proje okullar1 6grenci niteligi acisindan
onemli bir noktada durmaktadir. Bununla beraber bu 6zelliklerin gelistirilmesin-
de dersler degil, ders dist etkinlikler, kuliip faaliyetleri rol oynamaktadir. Smav
odakl: bir sistemde esas hayata hazirlayici etkinlikler ikinci planda goziikmekte-
dir. Uluslararas: Bakalorya [International Bacalorya- IB] programi uygulanan
okullarda topluma hizmet ¢aligmalari, proje dersi kapsaminda sosyal sorumluluk
projeleri kredilendirilmektedir. Ancak bu tiir 6zel diploma programlar: uygula-
mayan okullarda etkinliklerin kredilendirilmesi miimkiin degildir.

Yoneticiler okullarin toplumsal hayata yakin olmasi 6ntindeki en 6nemli en-
gel olarak sistemin sinav odakli olmasini ve etkinliklerin kredilendirilmemesini
gostermislerdir. Yonetici-3 ve Yonetici-4 goriislerini soyle dile getirmislerdir:
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Ogrenci proje, spor, ders digi etkinlikler yapilsin istemiyor. Ama grenci not is-
ter, iiniversiteye giriste karsilig1 olsun ister. Bunlarin bir sekilde not karsiliginin
olmasi gerekiyor veli ve dgrenci icin. Bunlardan bazi 6grenci zevk alir bazilari
bos goriir. Yonetici-4

Bizim mesela bir akilli [...] projemiz var, ikinci oldu. Insan saghg: ile ilgili de bir
ozelligi vardi. O saglikla ilgiliydi. Bunun gibi sosyal hayata doniik projelerimiz
var. Ders olarak kredilendirilmiyor. Proje olarak varlar. Proje okullar1 temel
olarak proje tretir. Bizim su anda Matematik ve Fen alaninda aklimiza geliyor
ama sosyal hayatta da sosyal etkinlik projeleri de dnemli. Bu konuda felsefe ku-
libii 6grencilerimizin sosyal etkinlikleri var. Anadolu’da okullara gidip malze-
me gotiiriiyorlar kardes okul olarak. [Yurt disinda 6grenciyi degerlendirirken]
bu tiir proje faaliyetlerine daha ¢ok dnem veriyorlar. Biz ise sinav, not, kag al-
mis. Proje calismalari da ders saatleri icerisinde ytiriitiilmesi gerekir ama bizler
derse gel dersi kagirma diyerek 6grenciyi yonlendiriyoruz. Aslinda ytriitilme-
si gerekir ama asagis1 sakal yukarisi biyik meselesi... nasil olacak burada hadi
dersi kagcirma. Orada projeye gittiginde burada fizik dersini kaciracak. Koordi-
nasyonlu olmasi lazim. Sistem sinav odakli olmasa dgrencilerden daha odakli
oluyor. Kredilendirilme ve not olarak degerlendirilme zayif kaliyor. Yonetici-3.

Proje okullar1 yoneticileri, okul stireclerinde hayata yakinlik ilkesinin ders-
lerden daha cok kuliip caligmalar1 ve sosyal yardimlagma aktiviteleri ile gercek-
lesebildigini belirtmislerdir. Gelecegin liderlerini yetistirmeye yonelik uygulama-
larin da proje okullarini hayata yaklastirdigini ifade ederek, sinav odakliligin bu
tip uygulamalarin aksamasma neden oldugunu ifade etmiglerdir. Aragtirmada
goriisme yapilan okullarin web sitelerindeki haber igerikleri ve etkinlikleri in-
celendiginde yonetici goriisleri ile bu anlamda benzerlik gosterdigi gozlenmistir.
Ozellikle Uluslararasi Sertifika Programi (IB, IGCSE, DSD vb.) uygulayan okul-
larin sosyal yardimlagsma ve toplum hizmeti faaliyetlerini nemsedikleri agiktir.
Bu calismalarla 6grenciler sivil toplum kuruluslari ve belediyeler gibi kurumlari
ziyaret edip, ¢esitli projeler kapsaminda calismalar yiiriiterek gercek hayat sii-
reglerine dahil olmaktadirlar. Bununla birlikte proje okullar1 6grencileri Avrupa
Genglik Komisyonu (EYP), Model G20 ve Model Birlesmis Milletler (MUN)
gibi projeler kapsaminda calismalar gerceklestirerek, uluslararasi diplomatik sii-
regleri deneyimleyebilmektedir. Kuliipler, 6grencilerin ilgi alanlarina gore okul-
dan okula degisiklik gostermekle birlikte, okul stireclerinin toplumsal hayata ya-
kin olmasinda en etkili alanlardan biri olarak gozitkmektedir.

Etkinlestirme ilkesi, eski okulun edilgen ezberi yerine ¢ocugun bilme istegi ve
yaratma sevincine odaklanarak onu etkin yapmak, 6grenciyi etkinlestirmek tize-
rinde durur. Proje okul yoneticilerinin 0grencilerin etkinlestirilmelerine iliskin
goriigleri mifredat ve mevzuat, zaman ve mekan sorunlarinin ifade edildigi yap:-
sal engeller, 6gretmenin pasifliginin ve mentor olmasmin irdelendigi 6gretmenin
roli kategorileri altinda toplanmistir.

Ogrencilerin etkinlestirilmelerinde yapisal engellere iliskin goriislerini 6ne
stiren {i¢ yonetici mekan sorunlarini bir diger ifade ile fiziksel sinirlhiliklarini dile
getirmislerdir. Burada dikkati ceken en temel sinirlilik, yoneticilerin olumlu tu-
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tumlarma ragmen tematik siniflarin olusturulamamasu ile ilgilidir. Yonetici-4
durumu soyle 6zetlemektedir:

Bir tane Ingilizce konusma smifimiz var. Tarih, Matematik dersligimiz yok.
Ama istersek olabilir. Ciinkii seneye fazladan 4 tane dersligimiz artacak. De-
gerlendirebiliriz. Mevzuat bunu engellemiyor. Ama kontenjani ilge belirliyor.
Tematik sinif yapariz ama kontenjan artirilirsa tematik sinifi diiz sinifa gevirebi-
liriz. Masraf bosa gidebilir.

Yonetici-4 ‘in belirttigi goriis tizerine yoneticilik yaptigi okulda yabanci
dil olarak Ingilizce dersine ait bir sinifin varlig diger derslere yonelik birer si-
mif olusturmanin imkansizhg 6grencilerin Ingilizce dersinde daha aktif oldugu
ama diger derslerde buna fazla yer verilmedigini gosterir niteliktedir. Konusma
becerisinin dogasi geregi 6grencinin beceriyi gelistirmek adina daha aktif olmasi
anlasilir bulunabilir. Ancak YOnetici-4’iin aciklamasina bagh olarak, diger ders-
ler i¢in tematik sinif yetersizligi 0grencilerin bu derslerde pasif olmaya yonlen-
dirildigi bir bagka ifadeyle 6gretmenden aktarilani alict konumunda gorildigi
izlenimini uyandirmaktadir. Mevzuatin her bir ders i¢in tematik derslik acilmast
iizerine esneklik taniyip inisiyatifi okul yonetimine vermesi 6grencilerin bu ders-
lerde etkin ve aktif olmalarini okul yoneticilerinin konuyla ilgili cabalaria ve
egilimine bagh kildigin1 gosterir niteliktedir. Ote yandan Yonetici-4 tek degis-
kenin kendi kararlar1 olmadigini belirten bir noktaya, okul kontenjanina dikkat
¢ekmektedir. Okula kayit alinan 6grenci kontenjanin artmasi ilge Milli Egitim
Miidiirliigi'niin takdirindedir. Ogrencinin etkinlestirilememesine engel olarak
kontenjanin artmasiyla birlikte tematik siniflarin diiz derslige donme zorunlu-
lugu yonetici inisiyatifinden cikip yapisal engellerden mekan yetersizligini isaret
etmektedir.

Ogrencilerin etkinlestirilmelerinde yapisal engellere iliskin goriiglerini 6ne
siiren YOnetici-2 ders disi etkinliklere odaklanarak zaman ve mekan sinirlilikla-
rini1 sOyle dile getirmistir:

Tabi, simdi bir okul diisiiniin 6grencisinin bir kismi Bagaksehir’den geliyor, biri

Pendik’ten geliyor, bunlar servisle geliyor, istanbul gibi bir sehirde yagiyorlar.

Biz hep mesela okul ¢ikisi etkinlik yapilmasini istiyoruz, ama bu her zaman

yiizde yiiz olmuyor. Ciinkii saat 3’te cocugun servisi kalkacak. Cok nadir ¢cocuk

kaliyor. Sunu da sdyleyeyim, 3’te evine gitmek istiyor cocuk, ¢linkii trafik sikin-

tist var. Dolayisiyla bu etkinlikler genellikle daha ders iclerine, 6gle aralarina,

rehberlik derslerine, daha “soft” derslere belki kayryor. Ama yasal olan sey bu-

nun ders diginda yapilmasidir. Fakat istanbul sartlarinda bunu gerceklestirmek

¢ok zor. Cocuklar var bunu yapan, robotikgiler, gece 11-12°de buradan cikarlar.

Cocugun 11-12’ye kadar okulda robotik atolyesinde ¢alisiyor olmasi ¢cok dnemli

bir sey diye diisiiniiyorum.

Yonetici-2 ders dis1 etkinliklere yonelik belirttigi gériisiinde 6zellikle biiyiik-
sehirde yaganan zaman siirlilifina vurgu yapmakla birlikte ders dist etkinlikleri
anlamli buldugunu dile getirmektedir. Bu etkinliklerin “soft” olarak niteledigi
derslerde yapilmasima yonelik hosnutsuzlugunu mevzuati 6ne siirerek vurgula-
maktadir. Tiim mekan siirliligina ragmen ¢aligmalarina devam eden 6grenciler-
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den bahsederken de onlarin bu ¢abalarini anlamli buldugunu ifade etmektedir.
YOnetici-5 ise yapisal engellere iliskin olarak miifredat ve mevzuat sinirliliklarini
sOyle ifade etmistir:
Ogrencilerimiz zaten Alman egitimine birebir aktif basliyorlar. Bizim sistemi-
mizde bir ders 6gretmen merkezli olarak 40 dakika siiriiyor. Ancak Alman yak-
lasiminda 6gretmen 10 dakika ders anlatiyor, geri kalan zaman kiime veya grup
caligmasiyla geciyor. Ogrenciler 6grenmede daha aktif rol aliyorlar. Bu durumu
daha etkili hale getirmek i¢in proje okullarina doniik bir miifredat ve daha de-
tayl bir yonetmelik gerekiyor.

Yonetici-5 okullarinda ytrtrlikte olan Alman Diploma Programi ile Milli
Egitim Programlarinin uygulanisi acisindan kiyaslama yaparken Alman egitim
sisteminde 6gretmenin sunus teknigini 10 dakika ile sinirlayip sahay1 6grenci ak-
tifligine birakirken, Tiirk egitim sisteminde 6gretmenlerin bir ders boyunca aktif-
ligine vurgu yaparak ogrenci etkinligine az yer verildigini belirtmektedir. Ogren-
cinin aktif oldugu stire ve etkinlikleri arttirmanin bir yolu olarak proje okullarina
yonelik ayr1 bir mufredat ve ayrintili bir yonetmelik ihtiyacini dile getirmektedir.

Dort katilimel, 6grencinin etkinlestirilmesinde dgretmenlerinin rolinii kii-
¢lik dokunuglar yapan, 6grencinin yanlis yapmamasina yardimei olan ve mentor
rolii olan kisi olarak belirlemiglerdir. Yonetici-1 6grenci merkezli yaklagimda 6g-
retmenin roliinii soyle ifade etmistir:

Ogrenci merkezli yaklasgim 6gretmenin aslinda daha ¢ok yoruldugu bir anla-
yistir. Ogretmen 6grenciye yapmasi iizere etkinlikleri birakirken her asamasini
kontrol edip ona kiiciik dokunusglarla daha dogru ve olgun sonuclara ulagmasi
asamalarinda yorulur.

Bu ifadeden anlagildig: gibi 6grenci merkezli yaklagima yonelik bir yanlg
alg1 s6z konusudur. Sanilanin aksine 6grenci merkezli anlayigin 6gretmenin ol-
dukgca aktif oldugunu belirtmektedir. Ancak bu aktifligin dersi sunmak, bilgi ak-
tarmaktan ziyade 0grencinin gelisimi icin dogru zaman ve yerde gosterilen gaba
olarak nitelendigi goriilmektedir. YOnetici-2, 6gretmenin dgrenci merkezli anla-
y1s icindeki roliinii okuldaki ders dis1 uygulamalardan 6rnekler vererek soyle dile
getirmistir:
Bir siirecin baglangicini yapan da, bitirisini yapan da, gelismesini yapan da 0g-
renci olsun isteriz. Evet, tabi ki kuliip bagkani rehber 6gretmen de yonlendirme
yapabilir. Ama bizde asil olan bir projeyi 6grenci bulur, gelistirir, 6gretmeniyle
bunu istisare eder, eksikliklerini fazlalarin1 konusur, sonra okul idaresine bunu
sunar ve biitlin takibini de kendi yapar. 50-60 kisi gorev alir biiyiik organizas-
yonlarda. Gelen misafirlerin karsilanmasindan, yiyeceklerin belirlenmesinden,
sponsorluk arayan ekibinden, tanitim ekibinden, hizmet saglayacaklar, sehir
disindan gelen kisiye otel ayarlanmasi, onun gidip gelmesi gibi bu siireglerin ta-
mamini 6grenci organize eder bizde. Tamamen 6grenci merkezlidir yani. Hatta
bazen, belli yerlerde tabi dokunus muhakkak yapiyoruz ama dgrencileri cok mu
serbest birakiyoruz diye endiseleniyoruz ama sonra disiindiigiimiizde evet bir-
takim yerlerde rehberlik yapacagiz ama 6grenci bu sorunla yiiz yiize gelip bunu
nasil ¢ozebilecegini kendi bulmali.
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Yonetici-3 ise diger yoneticilerden farkli olarak okullarinda 6gretmen mer-
kezli bir anlayis oldugunu, bu olmadiginda 6gretmenin pasif algilandigini su ifa-
delerle dile getirmistir:

Ogretmen merkezli burada. Proje okullarinda 6gretmen merkezlIi bir egitim s6z
konusu. Ogretmen daha isin baginda. Ogretmen merkezli, zaten 6grenci mer-
kezli olursa buradaki 6grenci, begenmiyor o zaman. Ogretmeni pasif olarak
degerlendiriyor.

Yonetici-3 Ogrenciye aktif olma sansi verildiginde 6gretmenin pasifligine
yonelik 6grencinin bakis agist 6gretmenin ders boyunca sunug teknigi uygulama-
s1 gerektigi algisim gostermektedir. Ote yandan miidiirleriyle goriisme yapilan
proje okullarin websiteleri incelendiginde, burada yer alan duyuru ve etkinlikler
boliimiinde 6grencilerin ¢esitli toplumsal sorumluluk projelerine ve bilim proje-
lerine katiliminin dikkate deger ol¢iide oldugu gozlenmistir. Bu anlamda dokii-
man incelemesinin etkinlestirme ilkesi sonucu olarak proje okullarin 6grencinin
bilme istegi ve yaratma sevincine odaklandig1 ve onu etkinlestirmek istedigi soy-
lenebilir.

Tabii dgretim ilkesine gOre cocugun yasindan, siniftan, miifredattan ziyade
cocugun tabii giiclerine, ilgilerine yonelmeli, baski altina alinmamis dogal diisiin-
ce stiregleri izlenmelidir. Bu ilkelerden yola ¢ikarak proje okulu yOneticilerine
farkli simiflardan Ogrencilerin ilgilerine yonelik ortak dersler alip alamayacagi
sorusu yoneltilmistir. Yonetici-6 dgrencilerin sadece Ingilizce dersinde yaslarina
gore degil, seviyelerine gore gruplandigini ve aslinda bunun miimkiin oldugunu
belirtmistir. Diger yoneticilerin tamami miifredat, mevzuat, 6grenci kalabalig
(kaos), fiziksel imkansizliklar gibi yapisal engeller sebebiyle bunun dersler bagla-
minda mimkiin olmadigini dile getirmislerdir. Ancak aktivite, atolye, kuliip, ca-
lismasi gibi etkinlik, seminer, proje, uzaktan egitim gibi okulun sundugu imkanlarin
buna bir alan ag¢tigini belirtmislerdir. Yapisal engeller tizerinde duran Yonetici-2
durumu soyle aciklamistir:

[...] bir Gniversite gibi ben alttan, tistten bir kredi almak istiyorum kolay bir ig
degil. Ama Milli Egitim’in mifredati, Talim Terbiye’nin hazirladigi miifredat,
zaten sOyle disiiniin, Kimya dersini dort yila yayar, dokuzun kazanimlar1 bag-
kadir, onun farklidir, on iki farklidir bunlar: st {iste koydugunuzda sonugta
Kimya’nin biitiin kazanimlarimi elde etmis olursunuz. On birinci sinifta onuncu
smifta gérmedigi bir dersi cok gérmiyor. Fizigi Kimyay1 sayisalciysa, Tiirkce
Matematikgiyse Matematige devam ediyor. Yani bu gecisler liselerde cok kolay
olmaz. 1000 tane 6grenci var, bunlarin sevk ve idaresi takibi kaos olur. Bu yapi-
labilir ama dedigim gibi orada da yine doniip dolasip yine mekansal problemler
devreye giriyor.

Yonetici-2’nin yukaridaki ifadelerinden tabi 6gretim ilkesi gercevesinde
farkli yas ve smiflardaki 6grencilerin ilgilerine yonelik olarak birlikte 6grenim
goremeyecegi anlasilmaktadir. Yoneticinin ifadeleri ayrica karar alma yetkisi-
nin tek bagina okul yoneticilerinde olmadigi anlagilmaktadir. Bu ifadeye gore,
yoneticiler kurumlarinda en yetkili ¢alisan olmalarina ragmen onlarin da hiye-
rarsik diizende iist kademelerden yonlendirilen kararlari uygulama ytikiimliliik-
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leri bulundugu anlasilmaktadir. YOnetici-2'nin ifadelerinden karar alma yetkisi
tiimiiyle kendisinde olsa dahi “mekansal problemler” olarak ifade ettigi sebepten
dolay1 kurumunda tabi 6gretim ilkesine uygun diizenlemeler getirme konusunda
zorlanacag1 anlagilmaktadir.

Yoneticilerin tamamy, yas, sinif, miifredat merkeze alinmadan cocugun tabii
giiclerine, ilgilerine yonelmenin ancak aktivite, atolye, kuliip, ¢alismasi gibi ez-
kinlik, proje, uzaktan egitim ile miimkiin olabilecegini belirtmislerdir. Y6netici-5.
Universite gibi derslerin pek cok 6grenciye acik olmasi 6nerisinde bulunduklari-
n1 ancak bu kabul gormedigini belirtmistir. Derslerde degil ama ancak etkinlik-
lerde 6grenciler ortak aktivite yapabilmektedir. Ornegin Robotik egitimin aktif
oldugu etkinliklerde kimi zaman 9, 10, 11 ve 12. sinif 6grencileri ortak aktiviteye
katilabilmektedir. Satrang, Miinazara gibi etkinlik ya da projelerde ilgilenen 6g-
renciler kuliiplerde ya da etkinliklerde bir araya gelebilmektedir. Ders ve ders
dis1 etkinlikler arasindaki bu derin farki ve derslerin bu anlamda dokunulmazli-
gin1 yoneticiler soyle ifade ediyorlar:

Japonca dersi veriliyor bizde. Ama kim veriyor bir 6grencimiz veriyor. Okul c1-
kiglarinda, cocuk Japonca biliyor, biz ona bir sinif ayarladik orada arkadaslarina
ders veriyor. En azindan bir seviyeye getirebilirim ben bu arkadaglar1 hocam
dedi. Boyle bir talep olursa bunu yapariz. Yapisal olarak zor olur ama soyle
bir sey de var. Proje hazirliyoruz ve Olimpiyatlara hazirlaniyoruz. Projelerde
mesela dokuzuncu sinif ¢ocugu on birinci siif cocugu ile birlikte calisabilir bir
deneyde veya projede. Bunu yapabilir, yapiyorlar da zaten. Proje temelli olur,
ama ders olarak cok kolay bir is degil. Yonetici-2.

Ders olarak degil de etkinlik olarak oluyor zaten. Ama ders olarak olmaz. Sat-

rang var. Ilgilenen 6grenciler satrang kuliibiinde toplanip oynuyorlar. Yarig-

malara hazirlanabiliyorlar. Hem miinazara var mesela, ¢cok farkli siniflardan o

isi seven Ogrencilerin toplandig1 haftada bir ya da iki sefer hatta iiniversiteden

de bir hoca gelerek onlara miinazara dersi verdigi gruplar olusuyor. Mesela

sinema kuliibii bir tiniversite ile anlasmali olarak profesyonel olarak film ce-

kecekler su anda onun dersini aliyorlar. Ders biter, bu tarz etkinlikler baglar.

Ancak bazen dersten aldigimiz da oluyor 6grenciyi bu tiir etkinlikler icin. Ama

¢ocugun aleyhine oluyor tabi. Genelde ders disinda gergeklesir. Milli Egitime

gore de boyledir. Etkinlik ad1 altinda bu sekilde faaliyetler yapiliyor. Olimpiyat,

TUBITAK, Fen projesi yapiyorlar. Projelerde farkli siiflardan ekipler olustu-

rulup beraber ¢aligtyorlar. Milli Egitim’in miifredatinda bu etkinlikler adi altin-

da yapiliyor daha ¢ok. Turnuvalar icin yetistirecek 6gretmen kendi 6zel olarak

toplayabiliyor. Yonetici-3.

Tabii 0gretim ilkesinin gerceklesmesi icin dgrencilerin yas ve sinif fark et-
meksizin yetenek ve ilgi alanlara gore bir arada 6grenmesi s6z konusudur.
Calismanin yapildigi okullarin 6grenci ve yoneticilerinin yiiriittiigii calismalar,
aldiklar1 kararlar, katildiklar etkinlik ve projeler ve yaymladigi dokiimanlar
aracihigiyla edinilen bilgiler proje okulu yoneticilerinin paylastig1 bilgilerle pa-
ralellikler gostermektedir. Bu bilgilere gore, 6grenciler daha ¢ok ders diginda
katildiklar: kuliip etkinlikleri, izcilik ve sportif faaliyetler, yaymncilik calismalari,
iniversite igbirlikleri, gezi, seminer, sdylesi, yarisma, 6grenci meclisleri, ulusal
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ve uluslararasi projeler araciligiyla ilgi ve yeteneklerine uygun sekilde bir araya
gelebilmektedir.

Yoneticilerin ifadeleri incelendiginde, O0grencilerin yeteneklerine ve ilgi
alanlarina uygun Ogretim yapilmasimin ontindeki en temel engel Ortadgretim
Kurumlar1 Yonetmeligi’dir. Yoneticilerin tabii 6gretim ilkesini resmi okul saat-
leri icerisinde hayata getirebilmesi icin Ortadgretim Kurumlar1 Yonetmeligi'nin
ogrencilerin yas ve sinif fark etmeksizin bir arada 6grenim gorebilmelerini sagla-
yacak sekilde yeniden diizenlenmesi gerektigi anlagilmaktadir. Ayrica yoneticile-
rin ifadelerine gore tabi 6gretim ilkesine uygun oldugu ifade edilen proje, etkin-
lik, uzaktan egitim calismalarinin diizenlenis sekilleri itibariyle egitim-6gretim
etkinliklerinin merkezinde olmaktan uzaktir. Bu acidan incelendiginde, Ortadg-
retim Kurumlar1 Yonetmeligi'ne uygun sekilde yonetilen okullarin, bu calismada
nitelikli okullarin sahip olmasi gereken ilkeler arasinda tanimlanan tabi 6gretim
ilkesini benimsemedigi anlasilmaktadir.

Sonug ve Tartisma

Egitimin niteligini arttirmak adina 2016 yilinda hayata gegirilen proje okulu
uygulamasi Ozgiir bir egitim siireci icin firsatlar yaratmistir. Proje okullarinda
calisacak 6gretmenlerin belirlenmesi i¢in proje okulu miidiirlerine verilen sege-
bilme yetkisi midiirlere 6zgiirliik alan1 tanimigtir. Goriisme yapilan yoneticilerin
biyiik cogunlugu bu inisiyatifi yeterli olmasa da anlamli bularak, okul ydnetimin-
deki niteligi arttirdigini ifade etmistir. Akademik basarilar yiikksek olan 6gren-
cilerle calisan 6gretmenler de kendilerine verilen miifredati asabilme olanagina
sahiptir. Boylelikle, 6gretmenler ders saatlerini programlarken miifredat digin-
da hareket edebilme 6zgiirliigiinii kullanabilmektedir. Ancak, 6grenciler egitim
stirecinde okul idaresi veya 0gretmenler tarafindan yonlendirilmekten kurtula-
mamaktadir. Ogrencinin egitimini belirlemede en biiyiik hareket alani olarak
goriinen se¢meli dersler neredeyse tamamen okul yonlendirmesi ya da bir st
kuruma gegisin merkezi sinav sistemiyle yapildigi uygulamadan 6tiirii alan temel-
li zorunlu secimlerdir.

Okullarmin demokratik olmasina iligkin ise yoneticilerin farkl goriigleri bu-
lunmaktadir. Bu durum yoneticilerin demokratik okul kavramina farkli yonler-
den bakmalarindan dogan bir sonugtur. Okulun demokratiklesmesinde kiiltiirel
ozellikler ile 6gretmen ve velilerin sorumluluk almamasi sorun alani olarak kar-
simiza ¢ikmaktadir.

Proje okullarinin demokratik yapisinin daha ¢cok 6grenci meclisleri segimleri
ve formalarin belirlenmesi stirecinde belirginlestigi sdylenebilir. Aslinda Morha-
yim (2008) ve Tabak’in (2017) da arastirma sonuclarindan yola cikarak belirttigi
gibi okullarda demokratik okul uygulamalarina bir yatkinlik vardir. Sonug olarak
MEB mevzuati demokratik okul olma konusunda okullara cesitli olanaklar tani-
mistir ve okulun demokratik olup olmamasinda yoneticinin kendi inisiyatifi daha
belirleyici bir durumdadir. Okullarin demokratik olabilmesi i¢in kiyafet belirle-
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melerini agan karar alma siireclerinde 6grenci ve 6gretmenlere etkin rol verilme-
li, veliler bu stirece katilmalari icin tesvik edilmelidir. Bagaran ve Cinkir’in (2013)
arastirmalarinda vurguladiklar yonetim tarafindan diger paydaglarin kararlara
katilimina firsat verilmedigi hususu bu arastirma verilerinde de goriilmektedir.
Ozellikle 6gretmen segiminde 6grenci fikrinin de alinmasi gerektigi noktasin-
da bu durum vurgulanmistir. Bunun yaninda dgretmenlerin ve velilerin yonetsel
stireclere katilimi bir angarya olarak gormesi aragtirmanin dikkat ceken verile-
rinden biridir. Sinav odakli bir sistemde veliler de 6grenciler gibi sadece sinav-
dan alinacak sonuglara odaklanmaktadir. Ogretmenler ise yine smav odakli ve
miifredat yetistirme stresi iginde ¢alismakta, yonetsel siireclere ayirdiklari zaman
iicretlendirilmediginden biiyiik ihtimalle burada gérev iistlenmeyi ve sorumluluk
almay1 zaman kayb1 olarak gérmektedir.

Ogrencilerin ders siirecinde etkinlestirilmelerinde tematik siniflarin olustu-
rulamamasi ve mevzuat bir sorun alani olarak goriilmektedir. Ogrencinin etkin-
lestirilmesi ders dis1 etkinlikler {izerinden ele alinmakta ve ders disi1 etkinliklerin
yapilmasi icin zaman bulmakta zorluk yasandigi goriilmektedir. Yoneticiler ¢o-
gunlukla 6gretmeni mentor roliinde tanimlamistir. Ancak bu mentor rolii daha
¢ok ders dis1 etkinlikler s6z konusu oldugunda vurgulanmistir. Bunun yaninda
ogrenci merkezli ve 0grenci etkinligine dnem veren bir anlayisi 6gretmenin pa-
sifligi seklinde degerlendiren bir yaklasim da devam etmektedir.

Tabii 6gretim ilkesine uygun olarak 6grencilerin yas ve basari seviyelerinden
cok ilgi ve yeteneklerine gore sinif olusturulmasinin okul ders saatleri icerisinde
cok zor oldugu ifade edilmektedir. Mevzuat ve miifredat gibi yapisal engellerin
buna miisaade etmedigi, bunun organizasyonunun zor oldugu dile getirilmistir.
Diger taraftan, 6grencinin tabii giiclerine yonelen, ilgi ve yeteneklerine uygun
siiflarin proje caligmalari ve bilim olimpiyatlar1 gibi ders dis1 faaliyetlerde miim-
kiin olabildigi ifade edilmektedir.

Egitim kurumlar gelecek nesilleri hayata hazirlarken yasantilarla 6grenme-
yi goz ard1 ettikleri i¢in elestirilmektedir. Okulun tek tip kitap igerikleri ve ders
planlarinin 6grencilere aktarilmasindan 6te, egitim ortamlarinin ve iceriklerinin
Ogrencinin ihtiyaclarma gore diizenlenmesi gerekliligi vurgusu yapilmaktadir.
Tirk Milli Egitim Sistemi’'nde uygulanmakta olan merkezi sinav sistemi, egitim-
deki tiim paydaglarin egitimden beklentilerini akademik bilgi ve yeterlilige odak-
lamalarma sebep olmaktadir. Boylelikle, okullar dgrencilerini bir iist kuruma
geciste gerekli olan bu yeterlilige ulagtirabilmek igin kati miifredat ve tek tip ders
iceriklerini aktaran kurumlar olmaktan ileriye gidememektedir.

Proje okulu yoneticileri ile yapilan goriismelerinden yola cikarak; sosyal
sorumluluk projeleri ile gelecegin liderlerini yetistirme adina yapilan proje ve
aktivite calismalarinin (MUN, EYP) 6grencilerin cesitli siirecler icinde yasaya-
rak 6grenmesine yardimci oldugunu, hayatta aktif rol almalarina destek oldugu-
nu sdyleyebiliriz. Bununla beraber, bu 6grenme asamalarinin proje ve aktivite
boyutunda kalmasi, kredilendirilmis derslerde yasantidan uzak akademik bilgi
naklinin devam etmesi hayata yakin bir okul deneyiminin yasanmasini sekteye
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ugratmaktadir. Merkezi ortadgretim kurumlarina gecis sinavlarinda biiyiik basa-
11 gostererek proje okullarinda egitime devam eden 6grenciler, yiiksekdgretime
gegis icin merkezi sinavda yeniden basarili olmalar1 gerektigi icin, derslerinde
siav odakl tek tip egitimi deneyimlemektedir. Dolayisiyla, yonetici goriiglerin-
den yola cikarak nitelikli egitim icin bir ilke olarak kabul edilen hayata yakinligin
Tiirk Milli Egitim Sistemi'nde var olabilmesi i¢in en bilyiik engelin merkezi si-
navlar ve miifredatin kutsallig1 oldugu soylenebilir.

Hayata yakinlik, 6zgiirliik, etkinlik ve tabii 6gretim ilkelerine iligkin veriler-
den yola cikarak proje okullarinda verilen egitimin dersler baglaminda 6grenci
merkezli olmadig1 sdylenebilir. Proje okullar1 eksikligi ders dist etkinliklerle ka-
patmaya calismaktadirlar. Bu bulgu, Maden, Durukan ve Akbag’in (2011) aras-
tirmalari ile benzerlik gostermektedir. Ogretmenler ve yoneticiler 6grenci mer-
kezli yaklagimi benimseseler de bunu siniflarina tastyamamaktadirlar (s.255). Bu
durumun nedenlerinden biri, Teyfur ve Teyfur’un (2012) da arastirmalarinda vur-
guladiklari gibi okullarin altyap eksikligi olarak gosterilmektedir. Ancak 6grenci
merkezli egitimin yapilamamasi ¢ogunlukla yoneticiler tarafindan miifredat ve
sinav odakl1 egitim sistemine baglanmaktadir. Ozpolat (2013)’in da arastirmasin-
da ortaya koydugu gibi 6grenci merkezli egitimin gerceklestirilememesi egitim
camiasl icinde miifredatin adeta kutsallastirilmasi ve sinav sistemine yapilan asiri
vurgudan kaynaklanmaktadir.

Son soz olarak nitelikli okul listesinde olan, akademik olarak Tiirkiye’nin
en basarilt 6grencilerine egitim 6gretim veren, liderlerini yetistiren bu okullarin
ogrencilerinin nitelikli oldugu ancak egitim 6gretim siireclerinin 6grencilerin ni-
teligine cevap vermekte yetersiz kaldigi soylenebilir. Proje okullar1 ve diger tiim
okullarin nitelikli okul olma yolunda daha demokratik ve dersi de icine alan 6g-
renci merkezli bir anlayis1 hayata gecirmeleri gerekmektedir.
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