A Kuram ve Uygulamada Egitim Yonetimi eGitimoNET

2018, Cilt 24, Say 4, ss: 745-802

@EM www.kuey.net
AKADEMI

Advocacy Duty of School Psychological Counselors from the
Viewpoint of School Principals and Teachers
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Darnismanlarmmin Hak Savunuculuk Gorevi
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Abstract

The purpose of this study is to determine thoughts of school principals and teachers about advocacy duty of
school psychological counselors. In the study, phenomenological design, one of the qualitative research methods,
was used. By using criterion sampling method, 12 secondary school principals and 12 branch teachers at secon-
dary level; 24 participants contributed to the study. The data which was collected through interview method was
analyzed with descriptive analysis method. All of the school principals and some of the teachers described their
school as a fair environment. Teachers stated that students complain that they confront with unjust treatments.
The participants, particularly school principals, stated that advocacy should be made with the cooperation of
guidance service and classroom guidance teacher. Teachers stated that rights of the student must be defended
by administrator and classroom teacher, student must defend himself/herself or student should be defended by
school psychological counselor. The large part of directors stated that school psychological counselor should
fulfill advocacy duty whereas others implied that advocacy of school psychological counselor could harm their
neutrality. Almost all of the teachers stated that they support advocacy of school psychological counselors and
they emphasized that their advocacy should be limited to school environment.
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Oz

Bu calismanin amaci okul midiirleri ile 6gretmenlerin okul psikolojik danismanlarinin hak savunuculuk go-
revlerine iligkin diisiincelerini belirlemektir. Arastirmada nitel arastirma yontemlerinden olgubilim deseni kul-
lanilmugtir. Olgiit 6rnekleme yontemi kullanilarak 12 ortaggretim kurumu miidiirii ve 12 brang 6gretmeni top-
lam 24 katilimciya ulasilmistir. Goriisme yolu ile toplanan veriler betimsel olarak analiz edilmistir. Midiirlerin
tiimii, 6gretmenlerin bir bolimii okullarmi adil bir ortam olarak tanimlamislardir. Ogretmenler 6grencilerin
gesitli durumlarda haksizliga ugradiklarn sikayeti ile geldiklerini belirtmislerdir. Miidiirler, okul miidiirii basta
olmak iizere rehberlik servisi ve sinif rehber 6gretmeni is birliginde hak savunuculugu yapilmasi gerektigini ifade
etmiglerdir. Ogretmenler ise 6grencinin hakkini yonetici ve smif 6gretmenin, 6grencinin kendisinin ve rehber
Ogretmenin savunmast gerektigini belirtmislerdir. Miidiirlerin bilyiik boliimii okul psikolojik danigmaninin hak
savunuculuk gorevini yerine getirmesi gerektigini, digerleri ise hak savunuculugu yapmasinin danismanin taraf-
sizhigini zedeleyebilecegini ifade etmistir. Ogretmenlerinin hemen hepsi rehber 6gretmenlerin hak savunuculuk
gorevini yerine getirmesini desteklediklerini belirtmis, hak savunuculuk gorevinin okul ortamu ile sinirli olmast
gerektiginin altini ¢izmislerdir.
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Introduction

Getting an education is one of the fundamental human rights. National and
international laws dictate that this education must be qualified, contemporary,
democratic and equalitarian (Fundamental Law, 2007, Universal Declaration of
Children’s Rights, 1989). Educational equality means rich curriculum in terms of
content and material, competent teacher in terms of knowledge and skill, suffici-
ent physical opportunities for all children. In addition, educational equality ma-
kes it essential for all students to receive necessary academic support in order to
be successful in accordance with their potential and being able to make a choice
of higher educational institutions.

Development of students in all fields and their healthy adaptation to soci-
ety is dependent on not only a qualified education process but also regular and
efficient presence of psychological counseling and guidance services. Guidan-
ce, with the most-known definition, is psychological support for individuals to
understand themselves, solve problems, make realistic decisions, develop their
capacity to the optimum level, and make a balanced and healthy adaptation to
their environment and arriving in self-fulfillment by this way (Kepceoglu, 1995).
Psychological counseling and guidance (PCG) services, which has approximately
60-years history in Turkey, took place mostly in school environment and appro-
ached as a problem-focused and directing-based service field (Dogan, 2000). Yet,
in 21% century, psychological counselors and PCG studies are needed more in all
fields of life because of reasons like globalization, structural changes in economy,
changing of family structure, multiculturalism, effect of science and technology
on life style (Yesilyaprak, 2009), internal and external migration.

School psychological counselors work in cooperation with all students, scho-
ol personnel, families and institutions which are parts of educational program
in planning, implementing and evaluating PCG services (ASCA, 2005). Baker
(2000) lists people with whom school psychological counselors cooperate most
as teachers, parents and other workers of education. Korkut-Owen and Owen
(2008) states that this cooperation is one of the main factors for school psycho-
logical counselors to successfully perform their tasks. Erkan (2018) listed cha-
racteristics, which should be carried by internal stakeholders in PCG services as
being teammate, having common ideals/purposes, having common values/prin-
ciples, having common decisions, having common acts/companionship, having
common outputs. Erkan (2018) implied that those characteristics, together with
other sharers, include perceiving oneself as “us”, unity of vision, mission and
purpose, having similar principles and values, participation in decisions, toget-
herness through processes to access aims, common responsibility and accounta-
bility of results. This cooperation is needed for school psychological counselor
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to implement their duty within the frame of occupational principles and rules.
29th Article of Guidance Services Guide says that, “In educational institutions, in
order to plan guidance services and to obtain cooperation within the institution,
a guidance services implementation commission must be established” (Ministry
of National Education, MNE, 2017). In the same guide, it is stated that guidance
services implementation commission consists of whom; under the chairmanship
of principal, head assistant principal, school psychological counselors, at least
one representative of classroom counselor teacher from each class level, etc.

One of the service areas school psychological counselors must work together
with shareholders is advocacy. Advocacy grounds on the concept of social justice.
Lee (2007) describes social justice as; struggle with inequality about individuals’
accessing resources and full participation to society because of race, sex, age,
mental ability, education, sexual orientation, socioeconomic status, etc. Accor-
ding to Ratts, DeKruyf, and Chen-Hayes (2007), social justice is accepting indi-
viduals in the entire world as equally valuable. Erkan, (2017; 347) implied that
advocacy includes activities towards defending rights of disadvantaged groups
and providing educational equality. Lee (2007) approaches contributing to the
studies related to social justice as one of the important ethical problems of 21%
century school psychological counselors. A school psychological counselor, who
adopts a social justice approach, is expected to treat a student together with the
socio-cultural environment the student is in, make an effort to go beyond borders
of the school and provide a very strong school-family and society cooperation,
collect data to reveal inequality about benefiting from successes and opportuniti-
es, pioneer in struggle with prejudices and make coordination of services towards
students (Holcomb- McKoy, 2007).

House and Martin (1998) states that school psychological counselors work
as aids of change and must struggle for all students in removing all systemic obs-
tacles preventing academic success. In this point, it can be said that advocacy
serves for purpose and functions of the school. Advocacy is not limited only to
student but also it contains studies in favor of principal, teacher, family, instituti-
on, society and occupation also (Giiltekin, 2004).

Fulfilling advocacy duty of school psychological counselors depends on
viewpoint of principals and teachers towards school psychological counselors,
their belief and trust in necessity of PCG studies, school climate and school cul-
ture. According to Sahin Firat (2010), main factor that provides principals and
personnel of schools to behave collectively is school culture. Ethical leadership of
principals is an important part of school climate and culture. Ethical leadership
behaviors of school principals help organizational justice to be stronger (Ugurlu
and Ustiiner, 2011). It is crucial for school psychological counselors to work in
cooperation with their colleagues in terms of student advocacy goals and effec-
tiveness of these goals (Baker et. al. 2009).

There are some obstacles in advocacy issue. The first of these is school
psychological counselor’s lack of knowledge and skills about advocacy or not
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knowing how to handle this advocacy (Toporek, 2000), secondly, perceiving ad-
vocacy as a political act (Erkan, 2018), and thirdly, counselor attitude that can
be named as “being the good kid syndrome”. As a result of this attitude, school
psychological counselors present an agreeable structure and do not conflict with
anybody and keep away from advocacy (Bemak and Chung, 2008).

When the literature is reviewed, there are studies revealing opinions and
expectations of principals and teachers about PCG services conducted at scho-
ols (Karatas and Sahin Baltaci, 2013; Ozabaci, Sakarya, Dogan, 2008, Unal and
Unal, 2010 Yiiksel Sahin, 2002, Camadan and Sezgin, 2012). But there are no
studies ascertaining viewpoints of principals and teachers at schools about advo-
cacy duty of school psychological counselors. This study is important because it
is the first study in literature on determining viewpoints of school principals and
teachers, who should be seen as most important inner shareholders, on fair and
unfair conditions experienced at schools and advocacy duty of school psycholo-
gical counselors.

In this study, advocacy duty of school psychological counselors, knowledge
and awareness level related to this duty is tried to be evaluated from the view-
point of school principal and branch teachers. Answers are searched to these
questions:

1. What school principals and teachers think about whether students ex-
perience or do not experience unfairness at school?

2. What observations school principals and teachers make about whom
students consult in unfair conditions they experience?

3. What school principals and teachers think about advocacy duty of scho-
ol psychological counselors?

Method

Research Design

In this study, phenomenological design, which is one of the qualitative rese-
arch methods, was used. In studies built in phenomenological design, core pur-
pose is to describe characteristics of the phenomenon, which is examined with a
realistic approach without being dependent on any theoretical frame, as clear as
possible (Groenewald, 2004). Phenomenologists deal with nature of the subjec-
tive experiences of research participants (Harper, 2012), focus on phenomenon
about which there is awareness in daily life, but there is no thorough and detailed
information, opinion, understanding or comprehension. In phenomenological
studies, data resources are individuals or groups who have experienced the phe-
nomenon the study focuses on and who is able to express or reflect this pheno-
menon (Yildirim and Simsek, 2011). In this study, opinion of school principals
and branch teachers, who work at secondary school level, about advocacy duty of
school psychological counselors is tried to be determined in detail.
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Study Group

Study group consists of principals and teachers of different secondary level
educational institutions in a city in Western Black Sea Region. In determining
study group, criterion sampling out of purposeful sampling methods was used.
Criterion sampling method means studying on conditions which were determi-
ned or previously prepared to meet a series of criteria by the researcher (Yildi-
rim and Simgek, 2011). In this study, the criterion is determined as working in a
secondary educational institution. In Turkey, school psychological counselors are
mainly employed in secondary education institutions and, in curriculum one hour
is allocated for guidance studies. As a result, it is easier to pursue and evaluate
studies of school psychological counselors by principals and teachers.

As 12 secondary education institution principal and 12 branch teachers, to-
tally 24 teachers participated in the study. Among school principals, 11 of them
are male and one is female, among branch teachers 5 is male and 7 is female. In
order to keep identity of participants confidential, school names and types are
also kept confidential, principals are coded as (P) and branch teachers are coded
as (T) and their opinions are given according to this order.

Data Collection Tool

In collecting data interview technique is used. In this direction, principals
and teachers are asked open-ended questions and in order to achieve detailed
answers, their answers were probed. In order to form interview questions, the
literature was reviewed and together with studies revealing opinions of principals
and teachers about PCG services given at schools, studies on justice, injustice and
advocacy was also investigated. In addition, professionals from fields of PCG and
assessment and evaluation were consulted. In order to test comprehensibility of
questions, a branch teacher was interviewed first and questions were re-shaped.
5 major questions and one probe question was used.

1. Do you find student- teacher communication (on ground of grades gi-
ven, rules applied and communication style with students) fair at this
school? Why?

2. Do students come to you with the complaint that they got a raw deal?
On which subjects they complain most?

3. Did you observe conditions in which students got a raw deal? What
kind of conditions are those?

4. Who should defend a student if s/he faces with an unfair situation about
subjects like grades, clothing, etc.? Why?

5. Do you have any information about advocacy duty of school psycholo-
gical counselors? What happens if this advocacy is handled by school
psychological counselor?
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Data Collection and Analysis

Appointments were made with school principals and teachers and they were
interviewed on a one by one basis. Interviews were recorded in written format
and then transferred to computer. Each interview lasted about 30 mins.

Guba and Lincoln pointed out that in qualitative studies, there must be
trustworthiness and they determined some criteria. These criteria are collec-
ted under four main titles named believability, dependability, approvability and
transferability (Guba & Lincoln 1981; Lincoln & Guba, 1985 cited in Spencer
and Ritchie, 2012). In order to control accuracy of findings in a study, one or
more of those strategies should be remarked (Creswell, 2003).

In order to increase believability, long term interaction method was used.
According to Yildirim and Simsek (2011), in such kind of studies, interviewees
are usually open to the influence of researcher at the beginning of the interview.
As interview progress, an environment of trust is constructed and interviewee
can be more truthful in his/her answers. The spreading of interaction between
researcher and data source over time increases trustworthiness of the research
data. In this study, principals and teachers were interviewed separately and in
detail and their duration of stay in the same place was extended and by this way
the process progressed in its natural environment.

Research data was analyzed using descriptive analysis. In descriptive analy-
sis, content of subjective experiences of participants are tried to be embraced
with their own words, main elements of descriptions and terminology (Harper,
2012). For this purpose, obtained data was described systematically in line with
interview questions, then explanations and interpretations were made and cau-
se-effect relationships were revealed. In addition, in order to confirm accuracy,
reality and objectivity of analysis, analyst triangulation was used. Analyst triangu-
lation is to make two or more persons analyze the same qualitative data indepen-
dently and to compare findings. Analyst triangulation helps to decrease biases
which can be caused by collection of data by only one researcher (Patton, 2014;
560). In analyst triangulation, three professionals were consulted; two of them
are from the field of PCG (one is dr. academician and the other is a doctoral
student) and one is from the field of social sciences (assoc. prof. dr.) and make
studies on human rights and citizenship. The statements which were determined
to be the most appropriate answer to the question by analysts and arrived at an
agreement were included in research findings. In presentation of findings in or-
der to reflect opinions of participants, direct quotations were made.

Findings

In this part, there are findings including opinions, about justice/injustice in
school environment and advocacy duty of school psychological counselors, of se-
condary educational institution principals firstly and of branch teachers secondly.
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1.1. Do you find student-teacher communication fair at this school? Why?

In the study, it was found that all of school principals find their school fair in
terms of student- teacher communication. They explained this fairness in school
environment with their attitudes and behaviors in the role of principal. There are
some examples from statements of principals below.

There is a fair environment here. Student tells me about his/her de-
mand, request. There is no problem in communication. Student can
come to me whenever s/he wants, I walk around classrooms, and I make
a speech each morning. I ask whether they want to ask anything. I meet
with school representatives, class representatives, and class presidents.
I ask their needs. (P2)

The school is fair. We traditionalized fairness of management and te-
achers. We are open and transparent. We explain anything we do. We
make meetings with teachers and students at the beginning of the year.
We explain rules; we decide to take a common attitude towards stu-
dents. Student observes this and tells “I will face no unfairness”. (P5)

The school is fair. I do not know whose child is this. For us, status is
not important. When I was a student, my teachers made me feel my
peasantry. I don’t do anything like this. (P11)

I find my school fair. Complaints are at the minimum level. We take
the side of teachers in 40% of the situations and 60 % take the side
of students. I go to many schools, I am a good observer, and I analyze
management, teacher and counselor teacher very well. Principal is the
implementer of the justice. (P12)

I can say that I am fair. One is poor and the other is rich. If the poor
student wears another cloth because his/her trouser gets muddy, but
the rich one wears another cloth arbitrarily, I can see the difference
and behave differently. I don’t not behave equal, I behave fair. Just like
their parents at home, I say I am your parent is me at school. When I
undertake this mission, I try to behave fair. (P8)

My school is fair. I secure this justice as principal. (P10)

One of the principals stated that teachers also have role in creating a
fair environment at school.

We have a fair environment in our school. Our teachers provide this
justice. I receive any kind of request, demand or complaint from stu-
dents, parents and teachers, talk to them as a principal. I explain the
reasons of an event they cannot see from their viewpoint. (P7)

Some of the principals, even though they find their school environments
fair, state that there can be problems in student-teacher relationships.

751



Sinem Tarhan

* I find my school fair as a principal. I behave each child equally. But if
you ask me from the point of teacher-student relationships, we have
some problematic teachers. About students, the teachers show papers
to one student and do not show to another. The child comes to me,
parents come. We warn the teacher. Some of them pay care because
we force them to do so, but not sincerely. Because their personality
has been already shaped. There is a space while providing justice. Our
doors are open, we talk, and we solve the problem. (P3)

Teachers give too high grades. Physical education teachers give 100. I ask
“If you give 100 to this child, how much do you give to a child who is successful
in competitions?” They say “If the student brings his/her sportswear, I give 100.”
I say “the other child represents the school in competitions; it is not fair to give
all students 100”. Grades must be given according to criteria of the work done.
I don’t find this fair, but my school is fair. I try to behave fairly. I buy something
to each shop class when there is an allowance. This year, I bought something for
the classes I couldn’t buy anything last year, I distribute according to their needs.
(P9)

Because school principals see themselves as the only authority in providing
justice, they were asked the question; “What happens if school principals make
unfairness?” Examples of the answers given by principals are given below:

e If the principal behaves unfairly, the system collapses. I think school as
a country. Then the concepts of value, justice, equality disappears. (P3)

e If the principal makes unfairness, a chaos happens. We are in the be-
ginning of the rings of the chain. There cannot be an independent ring.
We must be leaders. I have principles and I am sensitive, if I ignore a
problem, the event gets worse. Leadership cannot be alone. Principals
and teachers must be in cooperation. (P12)

Principals stated that in addition to having characteristics like being open
to communication, emphatic, not making discrimination among students, being
good observer, they provide justice at schools by giving way to active work of
school representative and with the support of teachers. They implied that some-
times there are unfair conditions caused by personalities of teachers or giving
extra grades but they interfere with such situations. Principals give importance
to fair behaviors for continuation of the system and for a peaceful education
environment.

1.2. Do you find student-teacher communication fair at this school? Why?
Most of the teachers find their school environment fair.

e There is a fair system at school. If one child thinks s/he face with unfair-
ness, s/he can easily go to principal’s room, share problems and discuss.
Principal listens. In routine meetings, principal and other administra-
tors say “In order to dictate this high-school age children, persuade
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them, these are adolescents”. They say “Don’t apply a compelling thing
revoking their rights”. (T1)

*  Yes, because first of all school principal and assistant principals are
open to communication. They pay attention when we mention about a
problem. There was a control on clothing and beards. I objected. We,
as teachers, come to school with casual dressing, this is a right. Students
must have this right also. We support school representative to partici-
pate into administration. (T2)

e Certainly fair. We approach students individually. For example, we
don’t see 9A as 9A, we see children as Ayse or Fatma. It becomes fair
when we do this. We try to know condition, situation of the child indi-
vidually. Then the child can demand right, can express them. We do
this not only when we are classroom guidance teacher, but also for all
children. While giving performance grades, we determine criteria one
by one and sum up the grade. After giving the grades, we hand out
the papers to students. They examine the exam paper, examine his/her
friend’s paper, examine the criteria, and know. When they object to the
grade, we open up criteria, explain, we stand behind our grades. We
read papers question by question with minimum error. Administration
gives us quite much initiative. Initiative gives freedom, right to commu-
nicate easily. Giving initiative means they trust you. Mutual tolerance,
empathy and communication depend on giving such kind of an initia-
tive. (T4)

e I am in this school for 12-13 years, there is a fair environment. Princi-
pal and other managers affect this fairness of school. Principal controls
everybody individually. Even though the principal is not at school, rules
are clear. I also like rules, there must be. When there is something un-
noticed, we talk this with our principal or teacher. (T7)

*  Our school is fair. Each student is the same except individual differen-
ces. When we control clothing, we behave equally to anybody; we do
not discriminate because we know their parents. (T8)

*  Yes, it is fair, teachers behave fairly. Because we know the level of stu-
dents. Teachers work devotedly, they are quite good in their fields. We
go into and out of the class on time, and try to give something other
than lectures. We support in terms of traditions, customs, and social
subjects out of lectures. We respect students, establish empathy, deal
with their familial problems. (T9)

As it can be seen in examples given, teachers who evaluate their school en-
vironment as fair, emphasize school environment, school culture and especially
democratic environment which is provided by principals especially in achieving
fairness.
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Some of the teachers find school environment partly fair. Examples from
statements of teachers are given below:

Our school is not on an upper level in success rating. This can be seen
in behaviors of teachers during courses. Students do not deal with their
lessons much. Teacher passes shallowly, does not get into details. Gro-
up teacher from other schools give 10 examples while I am giving three.
Most of the children do not say “I did not understand. Lets solve anot-
her problem.” Good students get a raw deal. It will be better for them
to be in another school. In classroom with 30 students, only 3 of them
listen. (T3)

I can divide attitudes towards students into two. The principal is not
permissive, teachers are constructive. We are fair. We are shop class
teachers. We are with children for more than 2-3 hours, we have a dif-
ferent communication. It is like master-apprentice relationship with
students. We know each other well. Our understanding of discipline is
different. (T10)

It is not fair. Administration says us to warn all students about clothing
and make-up issues. While one teacher warns, the other does not warn.
The classroom teacher is the same, if the classroom teacher is strict, if
s/he wants to be appreciated by the administration, s/he warns the stu-
dents, the other does not attend, does not warn. (T12)

For the teachers who evaluate school environment as partly fair, they link
this with academic failure and unwillingness of students, differences of opinion
and implementation between teachers and administration about rules.

2.1. Do students come to you with the complaint that they got a raw deal? On

which subjects they complain most?

Part of principals stated that students do not come with any complaint.

There is no complaint about grades. Student with an average grade of
50 passes from all courses. Teachers give grade for in-class performan-
ces and give 5-10 bonus points to papers. There are performance grades
for whether students participate or not, do they have a notebook or do
they listen. (P2)

There are not many complaints. Nobody complained about getting a
low grade. Because we try to train intermediate staff, students do not
fail because of being unsuccessful but they fail because they do not at-
tend. (P4)

No complaint comes about school, in any subjects. Their success is low,
they do not care at all, they do not want teachers to deliver lecture.
They do not have books or notebooks but carry make up items. They
are not interested in courses. (P9)
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Principals think complaints by students are not related to teachers’

over-grading of students or students’ being academically unsuccessful and

aimless.

Some principals stated that students come to them with the complaint

that they experience unfairness.

They come, they come about clothing. Parent-teacher association made
a decision about clothing. They come saying “Teachers detect me all the
time”. Our work is too busy, I make controls every morning but some-
times someone asks something, some students go unnoticed. There is
a strict control during entrance and exit. They come to school with uni-
form but change it in school. Teachers control in classroom that time.
They come to me about grading, saying “the teacher took so many po-
ints off me”. Answer key is obvious. Teacher takes off points of other
students also. Normally, it is a miracle to fail the class. Any student with
an average grade of 50 passes. (P3)

Students come to their teachers first and then to me last. At the first
point, classroom teacher solves the problem. If the teacher is not right,
we talk to them, warn them in an appropriate manner. (P5)

Our students go both to the principal and to the counsellor teacher
when they have a problem. Our steps of problem solving are as follows:
teacher of the course, classroom teacher, counselor teacher and school
principal. The student must understand the source of the problem and
skip it and apply to others. (P6)

Just as in other schools, of course they come. I say “I will talk to your
teacher about this subject and will inform you”. I do not walk over my
teacher. They come to me even in their little problems. (P8)

Students approach me as the authority and come to me. I solve serious
events. If there is an abuse of a boyfriend, I solve it. If I do not give
this confidence, the one who needs to be protected does not feel to be
protected, and the other does not feel fear. They come with in-class
problems. While listening the lesson, someone talked, teacher behaved
rigid, etc. (P12)

According to the statements of principals, students apply to principal when
they face with problems about clothing, grades, teacher attitudes or more serio-
usly, problems related to boys, abuse, etc.

2.2

Do students come to you with the complaint that they got a raw deal? On
which subjects they complain most? This question was asked to teachers.

All of the teachers stated that students apply them with some complaints.
There are some examples from statements of teachers below.
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*  When they start high school, their grades decline because they do not
have a habit of studying, they come about grades and they come about
clothing. (T1)

e Lastly, one student came and said that teacher ridiculed him/her. Sense
of humor might be different in students and in teachers. I try to be in-
dulgent and intermediator. Some teachers could behave negatively to
children when they are depressed. (T2)

*  There were students coming to me after discussing with his/her teacher,
getting a punishment because of clothing or about grades. (T3)

*  Most of the complaints come from different reactions given during lec-
tures. While behaviors of female students are ignored, male students
may get a warning. Sometimes, when the student thinks and question
oneself, s/he realizes that there is no inequity. They complain that “the
teacher asks difficult questions”. They compare the same course with
other schools. They come with the complaint that “s/he is given permis-
sion, but I'm not.” We explain reasons. (T8)

e They complain saying “one teacher intervenes clothes but the other
does not.” (T9)

*  Most of the complaints come about the issue of clothing. Sometimes,
it is overlooked. Sometimes we overlook successful students. There are
some obtrusive students, they complain too much. The issue of mobile
phones is problematic. In the morning, switch off, during lunchtime,
turn on, they make this a problem. Successful student studies, asks qu-
estions, others do not. Then other students say “the teacher favors him/
her.” I have a classroom. For example, if some behavior of the teacher
offends, if I think the teacher is unfair, I say student “Could there be
a misunderstanding?” I do not discredit the school, administration or
student. I try to show a different condition. (T11)

e  They come. They say “X wears freely every day, they say nothing but
they see me immediately.” They criticize principals. They have compla-
ints about insult, asperity, devaluing. (T12)

In accordance with statements of teachers, it was detected that students
complain mostly about intervention to clothing, low grades, difficult exam ques-
tions, teacher attitudes (reflecting negative feelings on students, making humor,
behaving differently to female and male students, ignoring mistaken behaviors of
successful students, etc.), giving or not giving permission, using mobile phones,
getting a raw deal because of unhealthy communication between administrator
and student.
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3.1. Did you observe conditions in which students got a raw deal? What kind of

conditions are those?

A great number of principals stated that they do not have an observation
about students’ being subjected to unfairness because they have a command of
their school environment and needs of children (pocket money, hygiene, emoti-
onal support) are met in school or in pension.

I do not have an observation about unfairness. If there is, I would deal
with their problems. I will call the teacher and talk to him/her. (P2)

We are a school with pension, we wash their clothes, make their ironing,
we give them pocket money. We make what their families do not make.
But we give punishment if they do harm. (P5)

Some of the principals talked about their observations about unfair
conditions and their efforts to overcome this unfairness.

Sometimes I enter the classes, the course becomes more controlled.
Students became more organized, just as teachers. But sometimes there
might be bawling out by some teachers individually. (P4)

There might be something overseen all the time. We have a student co-
uncil. We make regular meetings with head of the council. For example,
the issue of meals is very important. We have a pension. Children were
unhappy about meals. We increased the number of types of foods. We
added a night meal for pension; I think this was a need. 12th grades
prepare a student’s yearbook; other classes organized a charity sale to
support 12th grades. Students were experiencing problems about pho-
tocopy; I made school buy a photocopy machine for students. They
copy their tests and studies easily. (P7)

Mathematics teacher came with personnel cadre for disabled people
and the teacher has schizophrenia has a report of 45% disabled. But a
good person. I contacted with Directorate of National Education, we
invited a controller and make the teacher work in another department.
(P10)

Those children face with unfairness caused by not school but by their
families. For example, we are called by children police at night. There
is no child who is involved in a crime individually but there are many of
them involved in crime because of their family. (P11)

There was a student who fails the class with a grade of 48. I said to inc-
rease grade to 50 and make the child pass. The teacher did not accept, I
made the student pass the class, and then went to a two-year vocational
school. An administrator must be foresighted. (P12)

Principals implied that they try to overcome unfair conditions they observe
by supplying materials students may need academically, by realizing needs of
students staying in pensions, by taking into account the health condition of the
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teacher, by increasing their grades thinking about their academic future, or by
giving social and emotional support their families do not provide.

3.2. Did you observe conditions in which students got a raw deal? What kind of

conditions are those?

This question was asked to teachers, opinions of teachers who have an ob-
servation about the issue were given below.
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The library was on the ground floor and its use was difficult. There was
an unused laboratory upstairs. We carried library to that laboratory.
There are teachers with schizophrenia. They do not give lecture; stu-
dents get low grades from their courses because there are some com-
mon examinations. They give extra grades to make them pass. Parents
do not bother because students pass but they learn nothing. (T2)

There can be unfairness about job decision. In 9th or 10th grades, it is
understood that students are not interested in science and we make a
conversation with family and make suggestions. However, unfortuna-
tely family insists on students’ continuing on science field. (T4)

After the change in high school grade point average, children can find
grades unfair. There was a weighted grade point average, school’s best
student was getting 80 points, and last student was getting 50 points.
This was a standard point. This grade corresponded in university exam.
Now, school score is multiplied with a standard score. There is a prob-
lem about conducting a compelling exam, because it seems unfair. Dif-
ference in grading between schools leaves us in a tight spot. They want
to get grades without studying. They come to us thinking this style. In
our school, clothing is not free. But the parents do not pay care. We do
not to face with student on this subject. Sometimes, there is flexibility
in senior classes. (T6)

There is a problem of applicability of the rules determined by ministry
in all high schools. There is a guide for selecting courses. There is no
department/ field. We are still rigid in selecting courses; we divide as
numerical and verbal. The student cannot select the course s/he wants.
Physical and educational conditions of the school are insufficient. (T8)

The principal gives immediate response without listening. (T10)

I make observation, appreciate the effort. There is a standard level of
student; we should support the student who makes effort. However,
we try to make an unsuccessful student pass. Sometimes there could
be problematic classrooms about behavioral issues. It is unfair to name
good as good all the time and name bad as bad all the time, maybe it
will get better. (T11)

Bringing the student into contempt, this exists especially in some teac-
hers. A solution must be found for clothing. There should not be any
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unfairness like “I wanted to make control today.” A student who pays
care every day wears a different cloth and gets punishment just for one
day. Everyday screening would provide discipline. (T12)

I do not have a direct observation. However, it is mentioned that “that
child is protected because of closeness to principals and the other is
not.” If family or parents are close friends with administrators, that
child is a bit more protected. This is said in council by some teachers.
(T1)

According to teachers, different teacher attitudes in their schools about clot-
hing, making pass students by giving extra grades, students’ being unable to select
the desired course or field because of insufficiency of conditions of schools or
because of family pressures, prejudiced attitudes of teachers, close relationships
with family of a student by principals of the school or differences in Ministry of
National Education systems about giving grades cause students to experience
unfairness.

4.1. Who should defend a student if s/he faces with an unfair situation about

subjects like grades, clothing, etc.? Why? Examples from answers of school
principals to this question are given below.

Administration must defend. If the child cannot defend oneself, prin-
cipal defends him/her within the framework of laws and regulations.
School principal must be a leader. Leaders creates solution, makes de-
cision. Principal implements regulations. For the sake of public interest,
sometimes decisions may exceed borders of regulations. I am a person
who takes initiative. (P5)

First of all, I must protect rights of children as the principal. This is one
of my duties. I must find a solution by interacting with shareholders. I
should collect guidance service, department teachers, parents and stu-
dents together. (P7)

Principal must defend; school psychological counselor and classroom
teacher must defend also. It depends on seriousness of the event. Te-
acher must solve trivial problems. Serious events must be under the
control of school administration. (P12)

Principal must defend the right. We direct problems related to privacy
of girls to counseling service. If something comes to us, we should find
the solution. If the child comes to counseling service, counseling service
must find the solution. If school psychological counselor cannot solve,
directs to me. (P10)

Defending rights is the responsibility of school administration. School
principal must be objective. They usually come to deputy principal to
complain. We direct them to school psychological counselor to unders-
tand what lies behind. (P11)
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If there is a problem at school, it comes to me first of all. I inform school
psychological counselor about the problem. Counselor teacher intervi-
ews and reports to me. (P2)

The child must defend himself/herself at first. If s/he cannot solve, then
should come to us. Child must seek his/her right. This is important for
personality development. (P3)

When there is a problem, they should both go to the school psycholo-
gical counselor and come to me. Because I want to know the issue. But
fundamentally the problem belongs to school psychological counselor.
(P9)

Normally, classroom teacher must defend first, then the principal. (P8)

Principals implied that advocacy duty is their duty in the first hand; however,
it is the duty of classroom counselor teacher and school psychological counselor
at the same time. One of the principals contended that students must defend
their own rights. Principals expressed that they defend students either by solving
the problem or directing them to the counseling service.

4.2. Who should defend a student if s/he faces with an unfair situation about sub-
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Jects like grades, clothing, etc.? Why? Examples of answers given by branch

teachers to this question are listed below:
It is best that they defend themselves. (T2)

In the first, s/he should defend, should know this. Classroom teacher
is important. Classroom teacher must be able to solve something wit-
hout bringing to school psychological counselor. School psychological
counselor must deal with upper grade problems. If school psychologi-
cal counselor cannot solve, they might be able to bring the problem to
principal. (T5)

Principal and teacher must defend right. (T8)

In the first place, their teachers, their classroom teachers must defend.
If my colleague tells in an appropriate way that my behavior is incorrect,
I would think about what I made wrong. Communication is important.
Bringing each problem to school psychological counselor increases the
work load. (T10)

Firstly teacher, then administration must defend. But we cannot do it.
If I reject to administration, I can face with a negative condition. It is
difficult to make a balance. (T11)

First of all, classroom teacher must defend and then school psychologi-
cal counselor must defend the rights of the child. Actually, all teachers
must defend. (T6)
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* It depends on the characteristics of the unfairness. If it exceeds me as a
teacher, I share it with school psychological counselor. School psycho-
logical counselor directs me. (T4)

* To whom the student complains about his/her troubles, that person
must defend. However, everybody refrains from principals and does not
want to conflict with colleagues. They only can console their students.
We have problems in establishing communication with teachers and ad-
ministrators. (T12)

e School psychological counselor should advocate. School psychological
counselor must teach students how to defend their rights. They must
develop such kind of a dialogue that children must know formulas to
advocate rights. (T1)

e The first priority is school psychological counselor. Then classroom gu-
idance teacher comes and after that a teacher to whom student feels
close comes. (T3)

»  First of all, guidance service should advocate. School psychological co-
unselor is the person who knows the child and makes necessary inter-
ventions. (T7)

Teachers shared different opinions about who should advocate rights of stu-
dents in an unfair condition. First opinion; advocating rights of students are the
duty of school psychological counselors primarily because they have more know-
ledge about students and intervention methods. Second opinion; children must
learn to defend their rights and must defend themselves in this direction. Third
opinion; because classroom teachers spend more time with children and know
children, classroom teacher must defend them. However, some teachers stated
that they had difficulty in fulfilling this duty because they refrain from other te-
achers or administrators.

5.1. Do you have any information about advocacy duty of school psychological
counselors? What happens if this advocacy is handled by school psycholo-
gical counselor? This question was asked and it was found that principals,
school psychological counselors do not have knowledge of advocacy role. Bri-
ef information was given about advocacy.

e School psychological counselor is someone who gets education about
this, they should do this job, and they already do. Before I become prin-
cipal, an abuse was experienced. Our school psychological counselor
defended the child against everybody. (P3)

e School psychological counselor must be objective and neutral. I appre-
ciate when they do it. (P4)

e School psychological counselor must do, it is their duty. We would be
pleased. I would be the solution partner of them. (P7)
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School psychological counselor should defend; I would also defend
when there is an unfair condition. I am the head of this institution, I
must be a modal, and I must be equal and fair. (P9)

Guidance is the artery of the school. They have a function just like
deputy principal. They must already carry this duty. Their duty is not
rebellion but explaining the rules. (P10)

Some principals stated that they do not find advocacy duty of school psycho-
logical counselors appropriate.

Does this comply with duty of school psychological counselor? Scho-
ol psychological counselor must be intermediator, solution-producing,
and neutral. They shouldn’t defend the teacher or the student only. A
council of teachers could be established. Direct intervention of school
psychological counselor might interrupt their duty. It could be difficult
for teacher to talk to school psychological counselor. Teachers can take
side against school psychological counselor because they think they are
on the side of the child. School principals do not accept this. They could
react saying why they solve the problem instead of us. We, as principals,
do not like to share our authority and responsibilities. (P6)

Sometimes school psychological counselor gives too much freedom
while defending their rights. They can leave principals and teachers in
a difficult position. If there is a condition in which student faces with
unfairness, they should defend within borders of regulations and school
rules. They should be in coordination with school administration. They
should do it for students who cannot express themselves. They should
be able to get in contact with teacher. School administration must know
the abuse; school administration must know legal problems. Trivial
problems must be solved together with school psychological counselor
and others. (P8)

School psychological counselor must detect who is downtrodden before
advocacy. They can have problems with colleagues. School psycholo-
gical counselor should not get into contact with teacher one by one,
they should inform us. We are administrators; teachers do not come
out against us. (P11)

Some of the principals stated that advocacy of school psychological counse-
lors as a part of their duty is important and they supported this. Some principals
shared their anxiety that advocacy can harm the balance among student- teacher-
administrator and it can be perceived as taking sides or intervening principal’s
span of authority.
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5.2. Do you have any information about advocacy duty of school psychological
counselor? What happens if this advocacy is handled by school psychological
counselor? It was found that branch teachers do not have any information
about advocacy duty of school psychological counselors and a brief infor-
ming was conducted.

e There are fields other than education in which teachers must struggle.
We are tired of documents. School psychological counselor does not
have a course curriculum to complete. If school psychological counse-
lor carries duty of advocacy, other teachers would be comfortable. (T1)

e Principal represents authority. School psychological counselor and te-
achers have duties. If a school psychological counselor does not venture
beating with school administration, there would be no advocacy. (T2)

e School psychological counselor should carry advocacy. We cannot app-
roach students as classroom or branch teachers all the time. If their
rights are revoked, then they should talk to school psychological co-
unselor. School psychological counselor should warn the student and
the family. Teacher teaches to defend rights, if someone makes this for
them, they learn this. In our school psychological counselor teacher
talks to us or objects to principal. If they do not do this, we would ques-
tion it. Someone should shoulder responsibility for those children. Ho-
wever, I don’t think school psychological counselor can make advocacy
outside of school. (T4)

*  School psychological counselor should protect their neutrality, make
this by protecting their teacher identity, their authority must be incre-
ased. (T6)

e School psychological counselor must make advocacy. When there is a
special problem, I share it with school psychological counselor in my
classroom. School psychological counselor sometimes suggests sharing
the problem with administration. Sometimes we solve the problem
from three sides. (T7)

e It would be better if school psychological counselor does it. They are
the neutral zone. They give lecture but do not give grades. School
psychological counselor might be the bond among teacher, student and
administration. (T11)

e They should carry this duty. There are two requirements for carrying
out this duty; first of all, they should not reflect their political views.
They should give the message “if I object to you, I do this because of
my responsibility” to administration. Secondly, they should make them-
selves accepted, should provide respect. If they do correct behaviors in
the correct place, if I believe them to be wholehearted and fair, I would
support. It is difficult in terms of orienting education in our country but
they can do it more easily at school. (T5)
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e They would prevent if it touches somewhere. The duty is difficult and
quite extensive. There are many variables; whether school atmosphere
is democratic or not, whether they get on well with teacher, etc. It is
difficult to handle. (T3)

e In this school, school psychological counselor makes advocacy. They do
it both in terms of personality and as knowledge. They do not do it in
another school. They may not be able to do it in another school because
of the behaviors of administrators. (T8)

e  School psychological counselor comes and talks. They ask you may be
right but could it be such and such from the point of student. It would
be better if school psychological counselors make it. Nobody becomes
downtrodden. But it may not be possible when we think of our school.
Administration may not support much. Because they would see a po-
wer, a crowd in front of them. (T12)

Branch teachers underlined that they support school psychological counse-
lors” advocacy duty, however it is necessary for school psychological counselor to
describe borders of the duty, express themselves successfully and protect princip-
le of neutrality especially as well as having a democratic school environment to
fulfill this duty. In addition, they stressed that advocacy duty must be limited to
the school.

Discussion and Conclusion

This study is conducted to determine knowledge and awareness level of
school principals and branch teachers working in secondary education instituti-
ons, related to advocacy duty of school psychological counselors. All of the scho-
ol principals and part of branch teachers participating in the study described
their school as a fair environment. Principals linked fairness of their schools to
a great extent to their own attitudes and behaviors as principals and stated that
they are principals who are open to communication, democratic, empathetic,
valuing students, and not discriminating, strong observers, having an open and
transparent policy in administrating. Principals implied that support of teachers
is important in providing justice and sometimes unfair conditions are experien-
ced due to personalities of teachers or giving too much grades and they try to
secure the justice by directly intervening in those kinds of conditions. Similarly,
in study of Turan, Yildirim and Aydogdu (2012), school principals indicated that
in order to do their job as the best they can, they should have characteristics like
being open to communication, fair, patient, protective, supportive, orienting, lea-
der, brave, having the cognition that the person you taught is human, empathetic,
tolerant, hardworking, intelligent, improving oneself, equipoising, researching, a
good observer, and self-sacrificing.

Teachers remarked that school principals and teachers have a great share in
obtaining justice in their schools. Teachers stated that their principals are open to
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communication; they approach children’s developmental periods and characte-
ristics in a sensitive way, student representatives work in an active way at school,
rules are clear at school and applied to everybody on an equal basis. Teachers
predicated that initiative given to them by school principals, democratic environ-
ment at school and school culture has a great share in teachers’ fair behaviors.
In addition, they connoted that teachers try to get know each child closely, they
are indulgent towards children and transparent in process of giving grades, these
factors bring along justice. This finding is consistent with literature. According to
Moorman (1991), behaving fair or unfair to employee in workplace affect their
fair behaviors. Yilmaz (2010) and Ugurlu and Ustiiner (2011) stated that ethic
leadership behaviors of administrators and a positive sense of justice within or-
ganization cause employee to perceive themselves as a part of their organization,
being more agreeable in work relations and develop relationships based on con-
fidence. Hesapgcioglu, (1998) underlined that school principals should be indivi-
duals who support skills and creativity of their workers in terms of improvement
and actualizing purposes of an organization instead of being individuals knowing
everything and controlling whether employee obey their directions or not (cited
in. Giimiiseli, 2001). Polat and Celep (2008) stated that ethical and equalitari-
an applications of principals would increase organizational justice perception of
their employee.

Some of teachers described their school environment as relatively fair. They
stated that unfairness can be experienced because of inconsistent attitudes bet-
ween administrator and teachers or among teachers about implementation of
rules, unhealthy communications experienced between student and teacher. In
addition, according to teachers, in classes where academically unsuccessful and
unwilling students constitute the majority, teacher goes to lecture unwillingly also
and this creates an unfair environment for a few successful students. In a study
by Tarhan (2018b) with school psychological counselors, similar results were ob-
tained. School psychological counselors listed differences of opinion between
principal and teachers about applying rules, inconsistent behaviors presented by
teachers and unhealthy communications between student and teacher as unfa-
ir conditions experienced by students. Furthermore, there are similar findings
in the study of Tarhan (2018a) on secondary education students’ perceptions of
justice. In this study, students implied that unequal implementation of rules and
punishments to all students and not establishing healthy communication between
students and teachers are main criteria in evaluating an event as unfair.

Principals regard themselves as the provider of justice at school and teac-
hers support this opinion. There are similar findings in literature. Studies show
that teachers consider school principals as the most important representative of
school culture (ibicioglu, 1999; Celik, 2000). Cultural characteristics come into
prominence here and authority of the most competent person of the institution
is accepted. This situation brings some inconveniences. Because principals either
can create a democratic and righteous environment for all individuals in school
or can cause unfair conditions. This condition can be seen in study of Tarhan
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(2018a) clearly; students frequently pointed school principal as the source of un-
fairness in their schools. The answer of directors as “system collapses and chaos
emerges” to the question “If the director makes unfairness?” constitutes a good
example that providing justice is not dependent on individuals but on rules and
should not change. Because although principals execute a fair, honest and trans-
parent administration, they can become distant from these positive characteris-
tics because of time and socio-political conditions. Russel (2001) stated that per-
sonal values of principals influence their perception of events and problems they
face with, problem solving styles and decisions, interpersonal relationships, their
desire to be successful, their degree of acceptance or refusal of organizational
pressure and purposes, administrative performances and revealing differences
between ethical and unethical behaviors.

Part of principals asserted that students do not convey any complaint to
them about unfairness. First reason of this condition is students’ lack of academic
targets and motivation to study and teachers’ giving too much extra grades, giving
a considerable freedom about clothing, second reason is although some prob-
lems are experienced, solving problems with support of classroom teacher and
school psychological counselor. Some of the principals stated that students come
to them and share complaints about any issue and examples to their complaints
were given as clothing, exam grades, treating or not a subject in class, in-class
problems, etc. Students’ bringing any issue of complaint to the principal both can
be interpreted as open and strong communication channels and also as a prob-
lem in distribution of roles and works between principal, classroom guidance te-
acher and school psychological counselors at schools. Principals implied that in a
condition of abuse or maltreatment of a student, they particularly intervene with
the condition. Principals underlined that they become aware of such conditions
like abuse, etc. by declaration of the student or informing by school psychological
counselor. In study of Tarhan (2018b) it was also found that school psychologi-
cal counselors report conditions like abuse, violence experienced by students to
school principals. When the security of student is in danger, school psychological
counselor’s reporting this condition to relevant institutions in cooperation with
school principal is one of the main principles of PCG studies. The fact that study
results support this principle is an indicator that in schools, works are carried in
cooperation having regard to the best interest of child. Miller, Dove and Miller
(2007) stated that psychological counselors are ethically and legally entrusted
with task of reporting sexual abuse suspicions towards children to relevant insti-
tutions and emphasized advocacy roles of counselors by this way.

Teachers stated that students consult them with the complaint that they ex-
perienced some unfairness and listed their complaint subjects as interfering to
their clothes, low grades, difficult questions in exams, teacher attitudes (reflec-
ting negative feelings to students, making humor, behaving differently to female
and male students, ignoring faults of successful students, etc.), giving or not giving
permissions, use of mobile phones, unhealthy communication between principal-
student. Teachers implied that they listen to students and try to be an intermedi-
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ator between teacher and student. Complains articulated by students are related
to distributive justice, procedural justice and interactional justice which are three
dimensions of organizational justice (Paulsel and Chory-Assad, 2005 and Chory,
2007). Equality in distribution of rewards or opportunities means distributive
justice, unchanging of decisions of principals depending on individual, time or
environment means procedural justice and carrying out communications with all
individuals within the framework of equality means interactional justice (Colqu-
itt, Greenberg and Zapata-Phelan, 2005). Statements of teachers point up that
students experience unjust treatment in fields of distributive, procedural and in-
teractional justice in schools. This finding seems to support research findings of
Tarhan (2018a). Tarhan (2018a), in her study found that secondary education
students give examples of injustice they experience as; grades, school/educati-
onal material (distributional justice), clothes, school rules (procedural justice)
and lack of communication, favoritism (interactional justice). In study of Tarhan
(2018b), school psychological counselors stated that students come to them with
complaint of experiencing unfairness and listed subjects of complaints as; clot-
hing, grades, use of mobile phones, unhealthy communication between admi-
nistrator-teacher-student, negative attitudes of teachers and principals (different
sense of humor, behaving differently to male and female students, ignoring faulty
of successful students, etc.), too much homework and lessons. The finding that
students share their problems with teachers is supported by literature. Giivendi
(2000) found that the great majority of students share their problems with class-
room teacher and Karatas and Sahin Baltac1 (2013) revealed that students de-
mand support from school psychological counselor and teachers they feel close
to after their parents and friends.

Main subject of complaint reported by principal and teachers is clothing.
Although school clothes are determined by consulting parents, there are exten-
sive problems about this subject at schools. Especially students who bring casual
clothes and change clothes at school, do not obey rules although being warned,
ignored students are subject of complaint by others. When results of some studi-
es about school dressing (Ugurlu at. al., 2015; Kapucu and Sezgin, 2015; Demir
and Kdse, 2017) conducted in our country are examined, it was found that teac-
her, student and parents mostly have negative opinions about practice of casual
dressing. In study of Tarhan (2018b), which was conducted with school psycholo-
gical counselors, it was found that issue of casual dressing creates injustice and
discipline problems among students.

A great majority of principals implied that they do not have an observation
showing that children are experiencing some kind of unfairness because they
have a command of their schools and they do not give way to injustice, they make
regular meetings with student representatives and receive their demands, needs
of children at school and in school pension, if there is, are met regularly (food,
pocket money, hygiene, emotional support, attention). They put across that if
there is an unfairness arising from teacher, grading system of teacher or family
of a child, they intervene in a way to protect rights of the student. This finding
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reveals that school principals pay attention to not only academic improvement of
students but also personality and social developments.

Branch teachers stated that passing grade level system applied by Ministry
of National Education, different implementations of schools about dress re-
gulations, different or inconsistent behaviors of teachers or principals about
implementing rules, some privileged students because of their families or close
relationships with school administration are main unfair implementations they
observe in school environment. Observations of branch teachers especially about
clothing and privileged students are consistent with findings of Tarhan (2018a)
in her study conducted with students. In other words, both teachers and students
have a consensus about unfair implementations experienced in schools and the
subject matters of these implementations.

The question of if a student experiences unfairness about grades, clothing,
etc. subjects, who should defend his/her rights was asked to school principals.
Principals, school principal being in the first place, stated that this advocacy sho-
uld be held in cooperation of guidance service and classroom counselor teacher.
According to the statements of principals, it was interpreted that complaints go
to them first and conveyed to school psychological counselor via administration.
This finding has parallels with effort of some school psychological counselor to
solve problems between student-teacher via transferring the problem to admi-
nistration first (Tarhan, 2018b). It is thought that this condition may be a barrier
for students to access school psychological counselor and share their problems
to them. Also, school culture, distribution of role, duty and responsibilities at
school, visibility of school psychological counselor and power of problem solving
should be evaluated in different fields also.

Branch teachers are divided into three about advocacy of students when
facing with an unfair implementation; one group implied that rights of student
should be defended by principal and classroom teacher, another group thinks
that students must defend themselves and others asserted that advocacy must
be conducted by school psychological counselor. Similarly, in study of Tarhan
(2018b), school psychological counselors expressed that advocacy duty is not only
in their work field but also in the field of class guidance teachers who has a close
communication with student or principal. Just as problems experienced by school
psychological counselors, some teachers stated that they hesitate their colleagues
and administration and have difficulty in carrying duty of defending rights of stu-
dents. Studies on this subject matter conducted in Turkey are quite few. Kagnici
and Denizli (2018) examined social justice attitudes of 232 professionals from
the field of mental health (149 psychological counselors and 83 psychologists)
throughout Turkey and found that social justice attitude scores of “sensitive”
mental health professionals are higher than scores of “strict” and “inattentive”
mental health professionals. Probability of being insufficient while working with
disadvantaged groups would be higher in strict and inattentive group. Further-
more, advocacy is an indicator of multiculturalism. Internal and external mig-
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rations experienced, disabled students’ going to high schools after primary and
secondary education because of increase of compulsory education duration to 12
years, changes in beliefs and values necessitate accessing students by protecting
their individual differences. In this point, it is thought that advocacy is the duty
of all teachers and principals.

School principals and branch teachers do not have knowledge about advo-
cacy roles of school psychological counselor. Principals asserted two different
opinions about execution of advocacy duty roles of school psychological counse-
lors. While one group of principals stated that school psychological counselors
must carry advocacy duty as a natural result of their branch and they create this
environment in schools as principals and another group of principals implied
that advocacy of school psychological counselors may damage their neutrality,
may create problems with other teachers and principals, so they should fulfill a
role of coordination and mediating instead of advocacy. Owen, Owen and Bal-
lestro (2009) found that school principals find PCG services quite important for
schools. According to Costanza (2014), school principals expect school psycho-
logical counselor to be proactive, visible and having a strong professional et-
hics, self-committing for student and achievement of student. In study of David
(2017), relationship style established between school administrators and school
psychological counselors, management style of school principals, adaptation of
counselors to organizational climate of the institution, detecting factors blocking
communication between administrator and counselor are found to be important.
Moreover, it was found that administrators give importance to personal charac-
teristics of school psychological counselor and appreciate conscious, resilient and
adaptable counselors. Rock, Remley and Range (2017) revealed in their study
that positive cooperation between administrator and school psychological co-
unselor creates a more positive atmosphere in school. In studies conducted in
Turkey, it was detected that school psychological counselors work in cooperation
with administrators and teachers at schools and their services are seen as impor-
tant (Karatas and Demir, 2010, Sahin Baltaci, 2013, Camadan and Sezgin, 2012).
Nazli (2007) expressed that at the present time, school psychological counselor
has to undertake new roles like program management, class guidance, educatio-
nal leadership, advocacy of students, and social change agent in addition to their
traditional three roles. In this direction, it can be said that if school psychological
counselors see advocacy in their work fields and give place to advocacy in their
PCG plan, program and activities, principals and teachers would be more famili-
ar with this concept and would accept and support it.

Almost all of the teachers participating in the study stated that they support
advocacy duty of school psychological counselor. They stressed that in order to
fulfill this duty, it is necessary to determine authority, work and borders of school
psychological counselor as well as having a democratic school environment. It
was underlined that school psychological counselors should be able to express
themselves well and particularly should be neutral, professional and faithful to
occupational ethical principles because they are seen as a bridge among princi-
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pals, teachers and students. This finding is consistent with literature. Clark and
Ametea (2004), in their study on perceptions of teachers about school psycho-
logical counselors and guidance services, found that they are expected to provi-
de communication and cooperation between teachers and school psychological
counselor, life skills, small group counseling about social relationships, etc. and
classroom guidance studies, visibility of the counselor at schools, getting infor-
mation about students with special needs (low socio-economic level, different
mother language, multiculturalism, etc.), collecting information about students
and supporting teachers about this. Furthermore, it is thought to be necessary to
have a strong relationship among teachers, school psychological counselor and
principals for an effective school. In studies conducted in Turkey an indirect ad-
vocacy impression seems to exist. Study of Memduhoglu and Dalgicek (2016)
conducted with preschool teachers show that a great majority of teachers have
positive perceptions related to guidance service. Participants who have a positive
perception regard six dimension of guidance service as important and necessary;
helping, illuminating/improving, listening/counselor, guiding, intervening and
coordinating. According to research findings of Meseci, Ozcan and Bozdemir
(2007), principals regard school PCG services as an inseparable part of school
and think that they help students in psychological dimension.

In this study, teachers underlined that advocacy duty of school psychological
counselors must be limited to school environment. The opinion of Keklik (2010)
that advocacy duty is coincided with the field of politics more compared to other
subjects in the field of psychological counseling supports this opinion.

Social, political, economic and technological changes affected education
system, structure and functioning of schools, distribution of roles and tasks in
schools to a great extent. According to Erden (1988), with the effect of recons-
tructive philosophy, society-centered programs and programs paying attention
to needs of all social classes in society is getting important. In this direction, with
active participation of teachers and students, schools are expected to give service
as problem solving centers for problems like poverty, unemployment, ethnic and
class discrimination, pollution which threats society. It is necessary for school
principals to renew school structure according to needs and expectations of soci-
ety in order to respond needs of the age, enhance school-society cooperation, or-
ganize education, guidance, culture-art-sports activities in school so that students
can be successful, behave appropriate to ethical principles and legal regulations.
In this context, one of the necessities of time is to defend rights of students. It
is important for school principals to support school psychological counselors on
this subject and become a role model.

For future studies about advocacy, suggestions are listed below;

*  Studies can be conducted to understand whether school principals and
teachers have knowledge about distributive, procedural and interacti-
onal injustice conditions which could be experienced within school en-
vironments.
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e Studies can be conducted to reveal task and responsibility of school
principals and teachers in preventing unfair conditions that can be ex-
perienced within school environments.

e Studies can be conducted to understand awareness of school principals
and teachers about tasks and responsibilities to fulfill advocacy duty.

* By organizing educations, knowledge level of school principals, teac-
hers and school psychological counselors on advocacy can be improved.
Limitations

This study is limited to school principals and branch teachers working in
secondary education institutions in a city center located in Western Black Sea
Region.
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Giris

Icinde bulundugumuz ¢agda bireylerden 6grenmeyi 6grenmesi, yasam boyu
gelismesi, girisimci olmasi, bireysel gelisiminin sorumlulugunu almasi, degisen
durumlara uyum saglayabilmesi, farkliliklara duyarli olmasi, kendini ifade ede-
bilmesi gibi 6zellikler beklenmektedir. Ogrencilerin bu 6zellikleri kazanarak, ge-
lismeleri ve topluma saglikli olarak uyum yapabilmesi nitelikli bir egitim siirecin-
den gecmeleriyaninda psikolojik danisma ve rehberlik hizmetlerinden yeterince
yararlanabilmelerine baghdir. En bilinen tanimu ile rehberlik, kendini anlamasi,
problemlerini ¢cozmesi, gercekei kararlar almasi, kapasitesini kendine en uygun
dizeyde gelistirmesi, cevresine dengeli ve sagliklt bir uyum yapmasi ve boyle-
ce kendini gergeklestirmesi icin bireye verilen psikolojik yardimdir (Kepgeoglu,
1995). Tirkiye’de yaklagik 60 yillik bir gecmisi olan PDR hizmetleri daha ¢ok
okul ortaminda yer almis, sorun odakli ve yoneltme ekseninde bir hizmet alani
olarak anlasiimistir (Dogan, 2000). Oysa 21. yiizyilda kiiresellesme, ekonomideki
yapisal degisim, farklilasan aile yapisi, ¢ok kiiltiirlilik, bilim ve teknolojinin ya-
sam bicimine etkisi (Yesilyaprak, 2009) i¢ ve dig gocler gibi sebeplerle psikolojik
danismanlara ve PDR calismalarina yasamin her alaninda daha ¢ok ihtiyac du-
yulmaya baslanmustir.

Okul psikolojik danismanlar1 PDR hizmetlerinin planlanmasinda, uygulan-
masinda ve degerlendirilmesinde tiim Ogrencilerle, okul personeliyle, ailelerle
ve egitim programinin parcast olan kurumlarla igbirligi icinde calisir (ASCA,
2012). Korkut-Owen ve Owen, (2008) bu isbirligini okul psikolojik danigmaninin
gorevlerini yerine getirirken basarili olmasi igin temel faktorlerden biri olarak
gormiistiir. Erkan (2018) PDR hizmetlerinde, i¢ paydaglarin tagimasi gereken
ozellikleri; takimdaslik, tilkiidaslik,/amactaslik, degerdaslik/ilkedaslik, karardas-
lik, eylemdaslik/yoldaslik, hesaptaslik olarak siralamistir. Erkan (2018) bu 6zel-
liklerin diger paydaglarla birlikte kendini “biz” olarak algilamayi, vizyon, misyon
ve amag birligini, benzer ilke ve degerlere sahip olmayz, kararlara katilimi, amac-
lara ulagma yoniindeki siirecler boyunca birlikteligi ve sonuglarin ortak sorumlu-
lugunu almayi ve hesap vermeyi icerdigini belirtmistir. Bu isbirligi okul psikolojik
danigmaninin gorevini mesleki ilke ve kurallar cercevesinde yiiriitebilmesi igin
de gereklidir. Rehberlik Hizmetleri Yonetmeligi Madde 29 “Egitim kurumla-
rinda rehberlik hizmetlerinin planlanmasi ve kurum icindeki is birliginin saglan-
mas1 amactyla rehberlik hizmetleri yiiriitme komisyonu olusturulur” ifadesi yer
almaktadir (MEB, 2017). Ayn1 yonetmelikte rehberlik hizmetleri yiiriittme ko-
misyonunun midiiriin bagkanliginda midiir bag yardimcisi, rehber 6gretmenler,
sinif rehber 6gretmenlerinden her sinif diizeyinden segilecek en az birer temsilci
vb. kimlerden olusacag: da belirtilmistir.



Hak Savunuculuk Gorevi

Okul psikolojik danigmaninin paydaslarla birlikte ¢alismasi gereken hiz-
met alanlarindan biri de hak savunuculuktur. Hak savunuculugu kavrami sosyal
adalet teorisini temel alir. Sosyal adalet; kisilerin 1rk, cinsiyet, yas, zihinsel yeti,
egitim, cinsel yonelim, sosyo ekonomik durum vb. dolay1 topluma tam katilim-
larinda ve kaynaklara ulagmalarindaki esitsizlikle miicadele (Lee,2007) ya da
tiim diinyadaki insanlarin esit derecede degerli kabul edilmesi olarak tanimlan-
maktadir (Ratts, DeKruyf, ve Chen-Hayes; 2007). Haksavunuculuk dezavantajl
gruplarin haklarimin savunulmasi ve egitimsel esitligin saglanmasina yonelik et-
kinlikleri icermektedir (Erkan, (2018). Psikolojik danisma alanindaki haksavu-
nucukluk ise; bir psikolojik danmigmanin danigsanlarinin iyi olusu 6niinde engel
olusturan kurumsal veya cevresel kosullar1 ortadan kaldirma veya azaltmaya kat-
kida bulunmak iizere yaptig1 mesleki etkinliklerdir (Toporek ve Liu, 2001). Hak-
savunucu psikolojik danigmanligin amaci danisanlarin benliklerini giiclendirmek,
aidiyet duygusunu artirmak (Lewis ve Bradley, 2000; Akt. Green, McCollum ve
Hays,2008), i¢inde bulunduklar1 sosyal sistemlerde hizmetlere nasil ulagacakla-
i1 6gretmektir (Toporek, Gerstein, Fouad, Roysircar ve Israel, 2005). Okul
psikolojik danigmanlari 6grencilerin ihtiyaclart dogrultusunda 6gretim program-
larmna, kurslara, 6zel egitim ¢aligmalarina vb. yerlestirilmelerini saglayarak, 6g-
rencilerin akademik ilerlemeleri konusunda aileler, 6gretmenler ve yoneticiler-
le konsiiltasyon yaparak, bireysel ya da grup olarak bazi ¢cocuklarin ayrimciliga
ugramalarina neden olan kalipyargi ve Onyargili bakig agisi ile miicadele ederek
ogrenci hak savunuculugu yaparlar (Schmidt, 2017).

Okul psikolojik danigmanlarinin hizmet alanlar1 arasinda yer alan bireyi
tanima, bilgi toplam ve yayma, arastirma gelistirme, yoneltme ve yerlestirme,
konsiiltasyon, cevre ve veli ile iligkiler gibi ¢aligmalarda esas olan Ogrencilerin
ihtiyaclarini belirlemek, her alanda gelisimlerine destek olmak ve bu dogrultuda
karsilagilabilecek engelleri ortadan kaldirmaya caligmaktir. Bu nedenle 6grenci-
lerin haklarin1 savunmak okul psikolojik danigmaninin gorevinin bir pargasidir.
Ayrica hak savunuculuk okul psikolojik danigmaninin 6grenciler adina bir seyler
yapmasi degil, bilgi toplayarak, bilgi vererek, yol gostererek, sosyal ve akademik
becerilerini giiclendirerek, 6grencilerin sorunlari ya da ihtiyaclart hakkinda aras-
tirma yapip rapor yazarak Ogrencilerin iglerini kolaylastirmasidir. Ciinkii okul
psikolojik danismanlari, danigmanlarinin coguna oranla daha egitimli, bilgili, sta-
tl sahibi, farkli kurum ve kuruluglara ulasma konusunda yetkili ya da yeterlidir.
Hangi bilgiyi nereden ve nasil edinecekleri konusunda bilgi sahibidir. Meslegi
geregi Ogrencilerin gelisimlerine, sorunlarina ve okul ortaminda yasananlara da
daha duyarlidir.

Green, McCollum ve Hays (2008) glintimiizde ruh sagligi uzmanlarinin an-
cak toplumdaki farkliliga karsi duyarli olduklarinda etkili bir psikolojik danis-
ma hizmeti verebileceklerini ileri siirmektedir. Ozellikle cok kiiltiirlii psikolojik
danisma akiminin giindeme gelmesiyle psikolojik danismanlar toplumun daha
biiytik ve farkli 6zelliklere sahip olan kesimlerine ulasma yontiinde bir bakis acisi
gelistirmek durumundadirlar. Lee (2007) sosyal adalet ile ilgili calismalara kat-
kida bulunmayi 21. yiizyilin psikolojik danismanlarinin etik sorumluluklarindan
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biri olarak gérmiistiir. Sosyal adalet yaklagimini benimseyen bir okul psikolo-
jik danigmaninin 6grenciyi icinde bulundugu sosyo-kiiltiirel ¢evre ile birlikte ele
almasi, okul siirlarinin digina cikip ¢ok giiclii bir okul-aile ve toplum igbirligi
saglamak icin ¢aba harcamasi, basarilardan ve imkanlardan yararlanma konu-
sundaki esitsizligi ortaya koyacak verileri toplamasi, Onyargilarla miicadelede
onciiliik etmesi ve 6grencilere yonelik hizmetlerin esglidiimiinii yapmasi beklenir
(Holcomb- McKoy, 2007).

Giintimiiz okullarinda psikolojik danigmanlarin hak savunuculugu roliiniin
onemi giderek artmaktadir. Ciinkil okullar, egitim sistemleri ve 0grenci gruplari
arasindaki bagar1 farkliliklar1 énemli bir sorun teskil etmektedir. Ogrencilerin
basarilarinda 6nemli rol oynayan sosyal esitsizliklere okulun ve okul sisteminin
dikkatini cekmek haksavunuculugun bir gostergesidir (Schmidt, 2017). Okul psi-
kolojik danismanlarin yoksullugun toplumu nasil etkiledigini anlatabilmek i¢in
haksavunuculuk gorevini yerine getirirken medyayi, interneti, topluluklarin egiti-
mini, 6zel egitimleri, sunumlari farkindaligr artirmak igin etkin bir bicinde kullan-
malar1 gerekir. Psikolojik danismanlar bu amacla bariscil protestolara katilabilir,
politikacilara ve kanun yapicilara yazili bagvurularda bulunabilirler (Lee,2007).

House ve Martin (1998) okul psikolojik danigsmanlarinin degisim araci ola-
rak calismasi ve tiim 6grenciler icin akademik basariy1 engelleyen sistemik engel-
lerin ortadan kaldirilmasi i¢in miicadele vermesi gerektigini belirtmektedir. Bu
noktada hak savunuculugun okulun amac ve islevine de hizmet ettigi sdylenebi-
lir. Hak savunuculuk sadece 6grenci ile sinirli olmayip yonetici, 6gretmen, aile,
kurum, toplum ve meslek yararina yapilan ¢aligmalari da kapsamaktadir (Gilte-
kin, 2004). Toplumsal cinsiyet kalip yargilari nedeni ile okula devami edemeyen
kiz ¢ocuklarin aileleri ile goriiserek devamlarini saglamak, alt sosyo ekonomik
duzeydeki iistiin yetenekli cocuklarin tespiti ve potansiyellerine uygun egitimlere
yonlendirilmeleri icin caba gostermek, egitim diizeyi diisiik velilere diger kurum
ve kuruluslarda cocuklarr ile ilgili islemlerde nasil bir yol izleyecekleri konusunda
bilgi vermek okul psikolojik danismaninin yaptigt hak savunuculuk ¢alismalarin-
dan bazilaridir.

Okul psikolojik danigsmanlarinin 6grencilerin akademik ilerlemesini notlan-
dirmak gibi bir gorevleri olmadig1 icin 6grenci yonelimli olarak degerlendirilirler.
Bu durum okul psikolojik danigsmanlarina égrencilerin hak savunuculugu konu-
sunda ayr1 bir sorumluluk yiiklemekte, ayrica 6grencilerin refahini saglama ve
haklarini koruma konusunda 6gretmenlerle ve idarecilerle birlikte ¢aligmalarini
gerekli kilmaktadir (Schmidt,2017). Okul psikolojik danigmaninin hak savunucu-
luk gorevini yerine getirebilmesi yonetici ve 6gretmenlerin okul psikolojik danis-
manlarinin gorev ve sorumluluklarina yonelik bakis agisina, PDR calismalarinin
gerekliligine duyduklar1 inang ve giivene, okul iklimi ve okul kiiltiiriine baghdir.
Sahin Firat’a (2010) gore okullarda yonetici ve ¢alisanlarin ortak davranmasini
saglayan temel unsur okul kiiltiriidir. Yoneticilerin etik liderligi, okul iklimi ve
kiiltiiriiniin 6nemli bir parcasidir. Okul yoneticilerinin etik liderlik davraniglari
orgiitsel adaletin giiglenmesine yardimei olur (Ugurlu ve Ustiiner, 2011). Bu ne-
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denle okul psikolojik danigmaninin okul PDR servisi plan ve programina 6grenci
savunuculugu ile ilgili hedefler koymasi ve bu hedeflere ulagsabilmek acisindan
meslektaglari ile isbirligi icinde calismasi oldukca 6nemlidir.

Hak savunuculuk konusunda bazi engeller s6z konusudur. Bunlardan ilki
okul psikolojik danigmaninin hak savunuculugu konusunda yeterli bilgi ve bece-
riye sahip olmamasi ya da bu savunuculugu nasil yapacagini bilmemesi (Toporek,
2000), ikincisi hak savunuculugun siyasal bir eylem olarak algilanmasi (Erkan,
2018), tiglinciisii ise “iyi cocuk olma sendromu” olarak adlandirilabilecek danis-
man tutumudur. Bu tutum nedeni ile okul psikolojik danismanlari uyumlu bir
yapt sergileyerek hi¢ kimse ile catismaya girmemekte ve hak savunuculuktan
uzak durmaktadirlar (Bemak ve Chung, 2008)

Alanyazin incelendiginde yonetici ve O0gretmenlerin okullarda yiiriitiilen
PDR hizmetlerine yonelik goris ve beklentilerini ortaya koyan calismalara rast-
lanmigtir (Karatag ve Sahin Baltaci, 2013; Ozabaci, Sakarya, Dogan,2008, Unal
ve Unal, 2010 Yiiksel Sahin, 2002, Camadan ve Sezgin, 2012). Fakat okul psiko-
lojik danismanlarinin hak savunuculuk gorevlerine iligkin yonetici ve 6gretmen-
lerin bakis acilarini tespit eden bir ¢calismaya rastlanilmamistir. Bu arastirma en
onemli ic paydaslar olarak goriilmesi gereken okul miidiirleri ve 6gretmenlerin
okulda yasanan adaletli/ adaletsiz durumlar ve okul psikolojik danismanlarinin
hak savunuculuk gorevlerine bakig acilarinin belirlenmesi konusunda alandaki
ilk calisma olmast acisindan 6nemlidir.

Bu calismada okul psikolojik danigmanlarinin hak savunuculuk gorevleri,
okul miidiiri ve brang 6gretmenlerinin bu goérevlere iliskin bilgi ve farkindalik
diizeyi, orta 6gretim kurumlarindaki miidiir ve 6gretmenlerin bakis agisi ile de-
gerlendirilmeye caligilmigtir. Su sorulara cevap aranmistir:

1. Okul midiirleri ve 6gretmenlerin, 6grencilerinin okulda adaletsizlik
yasayip yasamadiklar1 konusundaki goriisleri nelerdir?

2. Okul miidiirii ve 6gretmenlerin, 6grencilerinin yasadiklari adaletsiz du-
rumda kime basvurduklarina iliskin gozlemleri nelerdir?

3. Okul mudiirlerinin ve 6gretmenlerin okul psikolojik danigmaninin hak
savunuculuk gorevine iligkin gortsleri nelerdir?

Yontem

Arastirma Deseni

Bu calismada, nitel aragtirma yontemlerinden olgubilim (fenomenoloji) de-
seni kullanilmisgtir. Olgubilim desende kurgulanan calismalarda arastirmanin en
temel amaci herhangi bir teorik cerceveye bagli kalmaksizin gercekgi bir yakla-
simla incelenen olgunun 6zelligini miimkiin oldugunca acik bir sekilde tanimla-
maktir (Groenewald, 2004). Olgubilimciler arastirmaya katilanlarin 6znel dene-
yimlerinin dogasi ile ilgilenir (Harper, 2012) giindelik yasamda farkinda olunan
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ancak hakkinda derinlemesine ve ayrintili bilgi, goriis, anlayis ya da kavrayis sahi-
bi olunmayan olgulara odaklanirlar. Olgu bilim aragtirmalarinda veri kaynaklari,
arastirmanin odaklandigi olguyu yasayan ve bu olguyu diga vurabilecek veya yan-
sitabilecek bireyler ya da gruplardir (Yildirim ve Simsek, 2011). Bu arastirmada
ortadgretim diizeyinde gdrev yapan okul miidiirlerinin ve brang 6gretmenlerinin
okul psikolojik danigmanlarinin hak savunuculuk gorevlerine yonelik goriisleri
ayrintili olarak belirlenmeye calisiimistir.

Katihmcilar

Caligma grubu Bati Karadeniz bolgesindeki bir ilde bulunan farkh
ortadgretim kurumlarimin miidiirleri ve 6gretmenlerinden olugsmaktadir. Caligma
grubunun belirlenmesinde amagh 6rnekleme yontemlerinden 6lgiit érnekleme
kullamlmustir. Olgiit érnekleme yontemi, arastirmaci tarafindan belirlenmis
ya da onceden hazirlanmig bir dizi 6l¢iitii karsilayan durumlarin calisiimasidir
(Yildirim ve Simsek, 2011). Bu ¢alismada 6l¢iit ortadgretim kurumunda calismak
olarak belirlenmistir. Tiirkiye’de okul psikolojik danigmanlar: agirlikli olarak or-
tadgretim diizeyinde istihdam edilmekte ve ortadgretim miifredatinda haftada
bir ders saati rehberlik calismalarina ayrilmaktadir. Bu nedenle okul psikolojik
danigmanlarinin ¢aligmalarimin midiir ve 6gretmenler tarafindan izlenmesi ve
degerlendirilmesi daha kolay olmaktadir.

Calismaya 12 ortadgretim kurumu miidiirii ve 12 brang 6gretmeni toplam
24 ogretmen katilmistir. Okul miidiirlerinin 11°i erkek 1 tanesi kadin, brang
Ogretmenlerinin 5’1 erkek, 7’si kadindir. Katilimer 6gretmenlerin branslar1 Din
Kiiltiirii ve Ahlak Bilgisi (1 kisi), Bilgisayar Ogretimi ve Teknolojileri (1 kisi),
Tiirk Dili ve Edebiyat: (2 kisi), Almanca (1 kisi), Biyoloji (2 kisi), Ingilizce (3
kisi), Resim (2 kisi) olarak dagilim gostermistir. Katilimeilarin kimliklerini gizli
tutmak acisindan okul isimlerine ve tiirlerine yer verilmemis, miidiirler (M) ve
brang 6gretmenleri (O) olarak kodlanarak goriisleri siralanmustir.

Veri Toplama Aract

Verilerin toplanmasinda goriisme teknigi kullanilmistir. Bu dogrultuda mii-
diir ve 6gretmenlere agik uclu sorular sorulmus, ayrintili olarak cevap verebilme-
leri icin sondaj sorularindan yararlanilmigtir. Goriisme sorularini olusturabilmek
i¢in alanyazin taranmig, okullarda sunulan PDR hizmetlerine iliskin miidiirlerin
ve 0gretmenlerin goriislerini ortaya koyan ¢aligmalar yaninda adalet, adaletsizlik
ve hak savunuculugu konularinda yapilan ¢caligmalar incelenmistir. Ayrica PDR
ve Olgme degerlendirme alanindaki uzmanlardan goriis alinmistir. Sorularin an-
lagilirligini test etmek amaci ile Once bir brang 6gretmeni ile gdriisme yapilmig ve
sorulara son sekli verilmistir. Arastirmada bes temel soru kullanilmistir.

1. Bu okulda &grenci —6gretmen iletisimini (verdikleri notlar, uyguladik-
lar1 kurallar ve 6grencilerle iletisim bicimleri temelinde) adil buluyor
musunuz? Neden?
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2. Ogrenciler haksizliga ugradiklar sikayeti ile size geliyorlar mi1? En cok
hangi konulardan sikayet ediyorlar?

3. Ogrencilerin haksizliga ugradigi durumlar gozlediniz mi? Ne tiir du-
rumlar bunlar?

4. Bir 6grenci okulda not, kiyafet vb. konularda haksizliga ugruyorsa onun
hakkini kim savunmal1? Neden?

5.  Okul danismanlariin hak savunuculuk rolleri hakkinda bilginiz var
mi1? Eger bu savunuculugu okul psikolojik danismani yaparsa ne olur?

Verilerin Toplanmas: Ve Analizi

Okul mudiirleri ve 6gretmenlerden dnceden randevu alinarak birebir go-
risme yapimustir. Goriismeler yazili olarak kaydedilmis, sonrasinda bilgisayar
ortamina aktarilmistir. Her bir goriisme yaklasik 30 dakika stirmiistiir.

Guba ve Lincoln (1982), nitel arastirmalarda inandiricilik (trustworthiness)
olmasi gerektigine dikkat cekmis ve bazi kriterler belirlemistir. Bu kriterler ina-
nilirlik, giivenilirlik, onaylanabilirlik ve aktarilabilirlik olmak iizere dort temel
baslikta toplanmistir (Denzin ve Lincoln, 1998). Bir aragtirmada bulgularin dog-
rulugunu kontrol etmek i¢in bu stratejilerden bir ya da birkac tanesinin belirtil-
mesi gerekmektedir (Creswell, 2014).

Inanirligr artirmak icin uzun siireli etkilesim yontemi kullamilmustir. Yildirm
ve Simgek’e (2011) gore bu tiir calismalarda gorisiilen kisiler goriismenin
baslangicinda genellikle aragtirmaci etkisine aciktir. GOriigme siiresi ilerledikge
bir gliven ortami olusur ve goriisiilen kisi verdigi yanitlarda daha samimi olabilir.
Aragtirmaci ile veri kaynagi arasinda olusan etkilesimin genis bir zamana ya-
yilmasi arastirma verilerinin inandiriciifini artirir. Bu aragtirmada miidiir ve
ogretmenlerle ayr1 ayr1 ve ayrintili gdriismeler yapilarak ayni ortamda kalma sii-
resi uzatilmis, boylece siirecin kendi dogal ortaminda gerceklesmesi saglanmuistir.

Arastirma verileri betimsel analiz yoluyla analiz edilmistir. Betimsel analiz-
de katilimcilarin 6znel deneyimlerinin igerigi onlarin kendi kelimeleri, betimle-
melerinin temel 6geleri ve katilimcilarin kendi terminolojileri kullanilarak yaka-
lanmaya calisilir (Harper, 2012). Bu amagla elde edilen veriler goriisme sorulari
dogrultusunda sistematik bir bicimde betimlenmis, daha sonra agiklamalar ve
yorumlar yapilarak neden-sonug iligkileri ortaya konulmaya calisilmistir. Ayri-
ca analizin dogrulugunu, gercekligini ve objektifligini teyit etmek icin analizci
gesitlemesinden (triangulation) yararlanilmistir. Analizci gesitlemesi iki veya
daha fazla kisiye ayni nitel verilerin bagimsiz olarak analiz ettirilmesi ve bulgu-
lar karsilastirilmasidir. Analizci gesitlemesi tiim veri toplama isini tek bir aras-
tirmacinin yapmasindan kaynaklanabilecek olasi On yargilar1 azaltmaya yardimci
olur (Patton,2014;560). Analiz ¢esitlemesinde ikisi PDR alaninda (biri doktor
ogretim tiyesi, digeri doktora 6grencisi), biri ise sosyal bilimler alaninda (docent)
olup insan haklar1 ve vatandaglik konusunda caligmalar yapan ii¢ uzman gorii-
stine bagvurulmustur. Soruya en uygun cevap oldugu analizciler tarafindan be-
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lirlenen ve tizerinde goriis birligine varilan ifadelere arastirma bulgularinda yer
verilmigtir. Bulgularin sunumunda katilimcilarin gériislerini yansitmak amaciyla
dogrudan alintilara yer verilmistir

Bulgular

Bu boélimde ilk olarak ortadgretim kurumu miidiirlerinin, ikinci olarak
brang 6gretmenlerinin okul ortaminda yasanan adalet/ adaletsizlik ve okul psi-
kolojik danigsmanlarinin hak savunuculuk gorevlerine iligkin goriislerine yonelik
bulgulara yer verilmistir.

1.2. Bu okulda ogrenci-ogretmen iletisimlerini adil buluyor musunuz? Neden?

Arastirmada okul miidiirlerinin tamaminin okullarin1 6grenci- 6gretmen
iletisimi konusunda adil bulduklari belirlenmistir. Okul ortaminin adil olmasini
da mudiir olarak kendi tutum ve davranislari ile agiklamiglardir. Midiirlerin ifa-
delerinden ornekler asagida sunulmustur.

*  Adil bir ortam var burada. Ogrenci dilegini, istegini miidiir olarak bana
soyler. Tletigim sikintilar1 yok. Ogrenci her zaman bana gelebilir siniflari
dolagirim, konugsma yaparim sabahlari. Bana soyleyeceginiz bir sey var
mi diye sorarim. Okul temsilcilerini, sinif temsilcilerini, sinif bagkanla-
rin1 toplarim. Thtiyaglarini sorarim. (M2)

e Okul adil. Yonetimin ve 6gretmenin adil olmasini gelenek haline getir-
dik. Acik ve seffafiz. Yaptigimiz her seyi acikliyoruz. Sene baginda top-
lant1 yapiyoruz 6gretmen ve 6grencilerle. Onlara kurallar acikliyoruz,
ogrenciye karsi ortak tavir alalim diyoruz. Ogrenci bunu gozliiyor ve
“bana kars1 haksizlik olmaz” diyor. (M5).

e Okul adil. Kim kimin cocugu bilmem. Stati 6nemli degil bizde. Ben
ogrenciyken koyliligiimii cok hissettirdi 6gretmenlerim. Ben burada
boyle sey yapmam (M11)

e Adil buluyorum okulumu. Minimum sikayet var. %40 0gretmenden
yana, %60 0grenciden yana oluyoruz. Cok okul geziyorum, cok iyi goz-
lemciyim, idare, 6gretmen ve rehber 6gretmeni ¢ok iyi analiz ediyorum.
Adaletin uygulayicisi yoneticidir. (M12)

e  Adil oldugunu soyleyebilirim. Biri fakir digeri zengin. Fakir olan panto-
lonu camurlandig icin bagka bir kiyafetle gelirse, zengin de keyfi olarak
farkl kiyafetle gelirse ben aradaki fark: goriirtim ve farkli davranirim.
Esit davranmam, adil davranirim. Nasil ailenin annesi babasi olursa bu-
rada da anne-baba-veli benim diyorum. Bu misyonu iistlenince adaletli
davranmaya calistyorum. (MS8)

e Okulum adildir. Adaleti miidiir olarak ben saglarim. (M10)

778



Hak Savunuculuk Gorevi

Miidiirlerden biri okulun adil bir ortam olmasinda 6gretmenlerin pay1
oldugunu belirtmistir.

Okulumuzda adil bir ortam var. Ogretmenlerimiz sagliyor bu adale-
ti. Ben de mudiir olarak 6grenci, veli ve 6gretmenden gelen her tiirlii
dilek, istek ve sikayeti alirim, goriisirim. Olayin onlarin géremedigi
bilemedigi nedenlerini anlatirim. (M?7)

Miidiirlerden bazilar1 okul ortamlarini adil bulmakla beraber 6grenci-
Ogretmen iligkilerinde sorunlar yasayabildigini dile getirmislerdir

Idareci olarak okulumu adil buluyorum. Her ¢ocuga esit davraniyorum.
Fakat 0gretmen Ogrenci iligkileri acisindan sorarsaniz sikintili dgret-
menlerimiz var. Ogrencilerle ilgili birine kagidini gosterirken digerine
gdstermiyor. Cocuk bana geliyor, veli geliyor. Ogretmeni uyariyoruz.
Bazilar1 benim zorumla diizeltiyor, icten degil. Ciinkii onun kisiligi se-
killenmis oluyor. Adaleti saglarken aciklik var. Kapimiz agik, konusuyo-
ruz, sorunu ¢oziiyoruz. (M3)

Ogretmenler ¢ok not veriyor. Beden egitimi 6gretmenleri 100 veriyor.
“Peki bu cocuga 100 verince miisabakalarda basarili cocuga kag veriyor-
sun” diye soruyorum. Esofmanini getirmigse 100 diyor. “Obiir 6grenci
okulu temsil ediyor, hepsi 100 olmaz adil degil” diyorum. Yapilan igin
kriterine gore not verilmeli. Bu noktada adil bulmuyorum ama okulum
adil. Ben adil davranmaya calistyorum. Her atolyeye bir sey aliyorum
Odenek geldiginde. Gecen sene alamadiklarima bu seneki ¢denekten
aldim, ihtiyaclar1 dogrultusunda dagitiyorum. (M9)

OKkul miidiirlerinin kendilerini okulda adaleti saglama konusunda tek yet-
kili gormeleri karsisinda, miidiirlere “Okul miidiirii adaletsizlik yaparsa ne
olur?” sorusu sorulmustur. Miidiirlerin cevaplarindan érnekler asagida sunul-

mustur.

Miidiir haksizlik yaparsa sistem ¢oker. Okulu bir iilke olarak diistinii-
rim. O zaman deger, adalet, esitlik kavramlar1 yok olur (M3).

Miidiir adaletsizlik yaparsa kaos olur. Zincirin halkalarinin baginda biz
variz. Bagimsiz zincir halkasi olmaz. Lider olmaliy1z. Prensipli ve titizim
bir sorunu gérmezden gelirsem olay biiyiir. Liderlik tek basina olmaz.
Yonetici ve 0gretmen kadrosunun isbirligi icinde olmasi lazim. (M12)

Miidirler iletisime acik, empatik, 6grenciler arasinda ayr1 yapmayan, goz-
lem becerisi giiglii vb. 6zelliklere sahip olmanin yaninda okul temsilcilerinin aktif
caligmasina imkan vererek ve 6gretmenlerin destegi ile okullarinda adaleti sag-
ladiklarini belirtmisglerdir. Zaman zaman 6gretmenlerin kisiliklerinden ya da bol
not vermelerinden kaynaklanan adaletsiz durumlar yaganabildigini bu durumlara
da miidahale ettiklerini ifade etmislerdir. Miidiirler adaletli davranislarini siste-
min devami ve egitim ortaminin huzurlu olmasi agisindan 6nemli gormektedirler.
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1.3. Bu okulda ogrenci-ogretmen iletisimlerini adil buluyor musunuz? Neden?

Ogretmenlerinin cogu okul ortamlarini adil olarak degerlendirmektedir.

780

Okulda adaletli bir sistem var. Adaletsizlige ugradigini diisiinen ¢ocuk
dogrudan midiiriin odasina gidebiliyor, derdini anlatip tartisabiliyor.
Miidiir dinliyor. Kurul toplantilarinda mudiir ve idareciler “lise cagin-
daki bu cocuklara dikte etmektense ikna edin, bunlar ergen” diyor.
“Zorlayici, haklarmi ellerinden alici bir uygulamaniz olmasin” diyorlar.
(01)

Evet ciinkii basta okul miidiirii ve miidiir yardimcilart iletisime acik. Biz
bir konuyu dile getirince ilgileniyorlar. Kilik kiyafet ve sakal kontrolii
yapiliyordu. Ben itiraz ettim. Biz hoca olarak serbest kiyafetle geliyo-
ruz, bu bir hak. Ogrencilerin de bu hakki olmali. Okul temsilcisinin yé-
netime katilmasini da destekliyoruz. (O2)

Kesinlikle adil. Ogrencilere bireysel olarak yaklagtyoruz. Orn. 9-A'y19-A
olarak gdrmilyoruz, ¢cocuklar: Ayse, Fatma olarak goriiyoruz. O zaman
adil oluyor. Cocugun bireysel olarak durumunu, konumunu bilmeye ca-
listyoruz. O zaman cocuk hak talep edebiliyor, ifade edebiliyor kendini.
Bunu sadece siif rehber 6gretmeni oldugumuz simifta degil tiim ¢o-
cuklara yapmaya calistyoruz. Performans notunu verirken sinavda tek
tek kriterler belirleyip nota ulasiyoruz. Not verdikten sonra kagitlari
ogrencilere dagitiyoruz. Simav kagidini inceliyor, arkadaginin kagidini
da inceliyor, kriterleri inceliyor, biliyor. Notuna itiraz edince kriterle-
1i ¢ikartyoruz, hesap veriyoruz verdigimiz notun arkasinda duruyoruz.
Soru soru okuyoruz sinavda, minimal hata. Idare bize cok inisiyatif
verir. Inisiyatif 6zgiirliigii rahat iletisim kurma hakki veriyor. Insiyatif
kullanma hakki vermesi size giivendigini gosteriyor. Karsilikli hosgorti,
empati ve iletisim bu insiyatifin verilmesine bagli. (04)

12-13 yildir bu okuldayim, adil bir ortam var. Okulun adil olmasinda
midiiriin ve idarecilerin etkisi var. Mudiir tek tek kontrol ediyor herke-
si. Okulda olmasa da kurallar1 net. Ben de seviyorum kurallari, olmali.
Gozden kagan bir sey olunca bunu mudiiriimiizle ya da 6gretmenle ko-
nusuruz. (O7)

Okulumuz adildir. Her 6grenci kisisel farkliliklar1 haricinde aynidir.
Herhangi bir giin kiyafet kontrolt yaparken herkese esit davraniriz, an-
ne-babasini tanityoruz diye ayirmayiz (O8)

Evet adaletli, 6gretmenler adaletli davraniyor. Ciinkii 6grencilerin se-
viyesini biliyoruz. Ogretmenler 6zveri ile aligtyorlar, kendi alanlarinda
cok iyiler. Zamaninda derse girip cikiyor, ders dis1 bir seyler vermeye
calistyoruz. Gelenek gorenek, ders disi sosyal calisma anlaminda des-
tekliyoruz. Ogrenciye saygi duyuyoruz, empati kuruyoruz, ailevi prob-
lemleri ile ilgileniyoruz. (09)
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Verilen 6rneklerden de anlasildig tizere, okullarini adil bir ortam olarak de-
gerlendiren Ogretmenler bu adaleti saglama siirecinde okul ortamina, okul kiil-
tiirtine ve Ozellikle yoneticilerin sagladigi demokratik ortama vurgu yapmuglardir.

) Ogretmenlerin bir boliimii ise okul ortamini kismen adil bulmustur.
Ogretmenlerin cimlelerinden 6rnekler asagida sunulmustur:

Okulumuz basar1 anlaminda iist siralarda degil. Bu 6gretmenlerin ders
esnasindaki davranislarina yansiyor. Cocuklar dersle pek ilgilenmiyor-
lar. Ogretmen de yiizeysel, ayrintiya girmeden geciyor. Baska okuldaki
zimre arkadasim 10 6rnek veriyor ben 3. Cocuklarin ¢cogu “Anlama-
dim yeni bir 6rnek ¢ozelim” demiyor. Iyi 6grenciler haksizliga ugruyor.
Baska okulda olsalar iyi olacaklar. 30 kisilik sinifta 3 kisi dersi dinliyor.
(03)

Ogrenciye kargi tutumu ikiye ayirabilirim. Miidiir sert, 5retmenler ya-
pict. Biz adaletliyiz. Biz atolye 6gretmeniyiz. O ¢ocuklarla 2-3 saatten
fazla bir aradayiz, farkli bir iletisim var aramizda. Ogrenci ile usta cirak
iligkisi gibi oluyor. Birbirimizi iyi taniyoruz. Disiplin anlayisimiz farkli.
(010)

Adil degil. Idare diyor ki biitiin 6grencileri uyarin kilik kiyafet konu-
sunda, makyaj yapmamalar1 konusunda. Bir 6gretmen uyarirken digeri
uyarmuyor. Sinif 6gretmeni de aym sekilde, sinif 6gretmeni kurallysa,
idarenin takdirini almak istiyorsa 6grencileri uyariyor, digeri ilgilenmi-
yor, uyarmiyor. (012)

Okul ortamini kismen adil olarak degerlendiren 6gretmenlerin bunu 6gren-
cilerin akademik basarisizlik ve isteksizliklerine, kurallar konusunda 6gretmen
ile idareci arasindaki goriis ve uygulama farkliliklarina bagladiklari belirlenmis-

tir.

2.1. Ogrenciler haksizhga ugradiklar sikdyeti ile size geliyorlar mi? En ¢cok han-

gi konulardan sikayet ediyorlar?

Miidirlerin bir boliimii 6grencinin herhangi bir sikayetle gelmedigini belirt-

mistir.

Notla ilgili sikyet yok. 50 ortalamasi olan gegiyor tiim derslerden. Og-
retmenler ders i¢i performansa da not veriyorlar, kagitlara da 5-10 puan
fazla veriyorlar. Defteri var mi, derse katiliyor mu, dersi dinliyor mu
diye performans notu var (M2)

Pek sikayet gelmiyor. Hi¢ kimse az not aldim diye sikayet etmedi. Ara
eleman yetistirmeye calistifimiz i¢in basarisizliktan kalmaz 6grenci de-
vamsizliktan kalir. (M4).

Okulla ilgili sikayet gelmiyor hicbir konuda. Basarilari diigiik, hoca ders
islemesin de ne yaparsa yapsin, umurlarinda degil. Defter kitap yok,
makyaj malzemesi ¢ok. Dersle alakalar1 yok. (M9)
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Midiirler sikayet gelmemesini 6grencinin hak ettiginin iistiinde not veril-
mesine ya da 6grencilerin akademik olarak basarisiz ve hedefsiz olmalarina bag-
lamiglardir.

Miidirlerin bir boliimii ise 0grencilerin adaletsizlik yasadiklari sikayeti ile
kendilerine geldiklerini belirtmislerdir.

e Geliyorlar, kiyafet konusunda geliyorlar. Okul aile birligi karar verdi,
kiyafet konusunda.” Ogretmen hep beni goriiyor” diye geliyorlar. Isler
cok yogun, her sabah kontrol yaparim ama bazen biri bir sey soruyor,
gozden kacan olabiliyor. Girig ve ¢ikista kontrol ¢ok siki. Okula forma
ile gelip okulda degistiriyorlar. Onu da sinifta 6gretmen kontrol ediyor.
Not konusunda geliyorlar, “benden su kadar notu kird1” diye. Cevap
anahtart belli, herkesten kirtyor 6gretmen aslinda o notu. Normalde
cocugun sinifta kalmasi mucize. Not ortalamasi 50 olan herkes sinifi
geciyor (M3)

e Ogrenciler 6nce 6gretmenlerine en son bana gelirler. Birinci noktada
siif 0gretmeni, o ¢ozer olayl. Ogretmen haksizsa 6gretmeni gagirip
konusuyoruz, uyartyoruz uygun bir dille. (M5)

¢ Ogrencilerimiz bir sorunlari oldugunda miidiire de rehber dgretmene
de gidiyorlar. Sorun ¢bzme basamaklar1 sdyle bizde: ders dgretmeni,
smif dgretmeni, rehber dgretmen ve okul miidiirii. Ogrenci problemin
kaynagini atlayip digerine miiracaat etmeli. (M6)

*  Her okulda oldugu gibi geliyor tabi. “Ben bu konuyu 6gretmenin ile
goriiseyim sana haber vereyim” derim. Ogretmenimi ezmem. En ufak
dertlerinde bana gelirler. (M8)

*  Cocuklar beni otorite olarak gorilyorlar ve bana geliyorlar. Ciddi olay-
lar1 ben ¢ozerim. Erkek arkadas tacizi varsa ben c¢ozerim. O giiveni
vermezsem korunmasi gereken korundugunu hissetmiyor, digeri de
korkmuyor. Simnif i¢i problemlerle geliyorlar. Ders dinlerken 6biirii ko-
nusmus 6gretmen sert davranmis vb. (M12)

Midiirlerin beyanlarina gore 6grenciler kilik kiyafet, not, 6gretmenin tu-
tumlar1 ya da cok daha ciddi olarak degerlendirilen erkek arkadasla ilgili sorun-
lar, taciz vb. olaylarla karsilastiklarinda miidiire bagvurmaktadirlar.

2.2. Ogrenciler haksizhiga ugradiklar: sikayeti ile size geliyorlar mi? En cok han-
gi konulardan sikdyet ediyorlar? Sorusu ogretmenlere sorulmustur.

Ogretmenlerin"tﬁmﬁ ogrencilerin bazi sikayetler ile kendilerine bagvurdugu-
nu belirtmislerdir. Ogretmenlerin ifadelerinden 6rnekler asagida sunulmustur.

e Liseye gectiklerinde ders caligma aligkanliklari olmayinca notlar dii-
suyor, not ile ilgili geliyorlar bir de kilik kiyafet konusunda geliyorlar.
(O1)
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¢ En son gelen égrenci 6gretmeninin kendisi ile alay ettigini soyledi. Og-
retmenin espri anlayist ile 6grencininki farkli olabiliyor. Anlayigh olma-
ya arabulucu olmaya ¢alistyorum. Bazi 6gretmenler de moralleri bozuk
olunca gocuklara olumsuz davranabiliyorlar. (O2)

e Ogretmeni ile tartisip gelen, kilik kiyafet konusunda ceza alip gelen
oldu, not anlaminda da oldu. (O3)

*  En cok ders anlatimi sirasinda gosterilen farkli tepkilerden sikayet ge-
liyor. Kiz 6grencinin yaptig1 gormezden gelinirken erkek 6grenci uyari
alabiliyor. Bazen 6grenci diistiniince, kendini sorgulayinca haksizlik ol-
madigini fark ediyor. “Zor soru soruyor 6gretmen” diye sikayet ediyor-
lar. Aymi dersi diger okullarla kiyashiyorlar. Izin istemekle ilgili “ona
izin verildi bana verilmedi” sikayeti ile geliyorlar. Gerekgelerini anla-
tiyoruz. (O8)

¢ “Bir ogretmen kiyafete karigiyor digeri karismiyor” diye sikéyet ediyor-
lar. (O9)

*  En cok sikayet kilik-kiyafet konusunda geliyor. Bazen gozden kagiyor.
Basarili 6grencileri bazen gormezden gelebiliyoruz. Goze batan 6gren-
ciler var, onlar ¢ok sikayet ediyor. Cep telefonu konusu sikintili. Sabah
kapat 0glen arasi acik, bunu konu yapiyorlar. Basarili 6grenci calistyor
soru soruyor, digeri ¢caligmiyor. Sonra da 6grenciler “6gretmen onu ka-
yiryor” diyorlar. Sinif 6gretmenligim var. Mesele 6gretmenin bir dav-
ranigl rencide etmistir, 6gretmeni haksiz da gdrsem Ogrenciye “acaba
yanlig bir anlama m1 oldu?” diyorum. Okulu, idareyi kotiilemem, 6g-
renciyi de kotillemem. Farkli bir durumu géstermeye gahisirim. (O11)

*  Cok geliyorlar. “O her giin serbest giyiniyor bir sey demiyorlar beni he-
men gordiler” diyor. Idarecileri elestiriyorlar. Hakaret, kaba soz, de-
gersiz gorme sikayetleri oluyor. (O12)

Ogretmenlerin ifadeleri dogrultusunda 6grencilerin agirlikli olarak kilik ki-
yafete miidahale edilmesi, notlarin diisiik olmasi, sinav sorularinin zor olmasi,
6gretmen tutumlar1 (moral bozuklugunu 6grenciye yansitma, espri yapma, kiz ve
erkek Ogrencilere farkli davranma, basarili 6grencilerin hatalarinin gérmezden
gelinmesi vb.), izin verilip verilmemesi, cep telefonu kullanimi, idareci-6grenci
arasindaki sagliksiz iletisim nedeni ile haksizliga ugradiklar sikayeti icinde ol-
duklar1 belirlenmistir.

3.1. Ogrencilerin haksizliga ugradigr durumlar gozlediniz mi? Ne tiir durumlar
bunlar?

Miidiirlerin bilyiik bolimii 6grencilerin adaletsizlige ugradiklarma iligkin
bir gozlemleri olmadigini ¢iinkii okul ortamina hakim olduklarini, okulda ya da
pansiyon ortaminda ¢ocuklarin ihtiyaclarimin (harclik, temizlik, duygusal destek)
kargilandigini belirtmiglerdir.

783



Sinem Tarhan

* Adaletsizlik konusunda herhangi bir gozlemim yok. Eger olursa sorun-
lari ile ilgilenirim. Ogretmeni ¢agiririm, gorisiiriim. (M2)

e Pansiyonlu okuluz, elbiselerini yikiyor, iitiisiinii yapiyoruz, harclik veri-
yoruz. Ailelerinin yapmadiklarini yapiyoruz. Ama zarar verirse ceza da
veriyoruz. (M5)

e Miidirlerin bazisi ise adaletsiz durumlar konusundaki gozlemlerinden
ve bu adaletsizligi giderme cabalarindan sz etmistir.

*  Zaman zaman derslere giriyorum o zaman ders kontrollii oluyor. Co-
cuklar da diizen iginde oluyor, 6gretmenler de. Fakat ferdi olarak bazi
ogretmenler tarafindan azarlama olabiliyor. (M4)

¢ Gozden kagan seyler her zaman olabilir. Ogrenci meclisimiz var. Mec-
lis bagkani ile diizenli toplantilar yapariz. Mesela yemek konusu ¢ok
Onemli. Pansiyonumuz var. Yemek konusunda mutlu degillerdi cocuk-
lar. Yemek cesitlerini artirdik. Pansiyona gece 6giinii koydum, bunun
ihtiya¢ oldugunu diisiindiim. 12. Siniflar yillik ¢ikariyor, diger siniflara
kermes yaptirdim, 12. Simiflara destek olsunlar diye. Ogrenciler fotoko-
pi yaptirmakta zorlaniyorlardi. Ogrenciler igin fotokopi makinasi aldir-
dim. Testlerini, calismalarini istedikleri gibi cogaltiyorlar. (M7)

e Engelli kadrosundan atanan matematik 6gretmeni %45 is gdremez si-
zofren. Ama iyi bir insan. Milli Egitim Mudirliigii ile baglantiya gectim,
miifettis cagirdik, bagka birime aldirdik. (M10)

*  Okuldan degil de ailelerinden adaletsizlige ugruyor bu ¢cocuklar. Cocuk
subeden araniyoruz gece mesela. Bireysel olarak suca karigan ¢ocuk
yok ama ailesi nedeni ile karisan cok. (M11)

*  Gegen yil 48 ile kalan bir 6grenci vardi. 50 yapalim gegirelim dedim.
Ogretmeni kabul etmedi, ben ge¢irdim onu, sonra iki yillik okula gitti.
Idarecinin ileri goriislii olmasi lazim. (M12)

Miidirler 6grencilerin akademik olarak ihtiyaclari olabilecegini disiindiik-
leri malzemeleri temin ederek, pansiyonda kalan 6grencilerin ihtiyaglarini fark
ederek, 6gretmenin saglik durumu dikkate alarak, akademik geleceklerini diisii-
niip notlarina ek yaparak ya da ailelerinin saglamadigi sosyal ve duygusal destegi
saglayarak gozlemledikleri adaletsiz durumlar1 gidermeye calistiklarini dile ge-
tirmiglerdir.

3.2. Ogrencilerin haksizhga ugradigi durumlar gozlediniz mi? Ne tiir durumlar
bunlar?

Sorusu 6gretmenlerine sorulmus, bu konuda gozlemi olan 6gretmenlerin
goriisleri asagida sunulmustur.

Kiitiiphane zemin kattaydi ve kullanim1 zordu. Ust katta da kullanil-
mayan bir laboratuvar vardi. Kiitiiphaneyi oraya tst kata tasidik. Si-
zofren 6gretmenler var. Ders anlatmiyor, sinavda ¢ok diisiik not aliyor
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cocuklar cilinkii ortak smavlar var. Sonra da gecirmek icin bol bol not
veriyorlar. Sinifi gectigi icin veli sorun yapmiyor ama ¢ocuklar hicbir sey
6grenmiyor. (02)

Meslek secimi konusunda adaletsizlik olabiliyor. 9. ve 10. simnifta ¢ocu-
gun fen alanina ilgisi olmadigi anlasiliyor, aile ile goriislip Oneri sunu-
yoruz. Fakat maalesef aile fen alaninda devam etmesi konusunda 1srarci
oluyor. (O4)

Orta 6gretim basar1 puanindaki degisiklikten sonra notlari adaletsiz bu-
labiliyor cocuklar. Agirlikli not ortalamasi vardi, okul birincisi 80 puan,
sonuncusu 50 puan alirdi. Standart puandi bu. Notun iiniversite sina-
vinda karsiligi vardi. Simdi standart bir puanla carpiliyor okul puani.
Zorlayici sinav yapma konusunda sikinti oluyor, adil degil gibi oluyor.
Okullar arasinda notlandirmadaki farklilik bizi zor durumda birakiyor.
Calismadan not almak istiyorlar. Orta okuldan 6yle geliyorlar. Kiyafet
serbest degil bizim okulda. Ama veli dikkat etmiyor. Biz de bu konuda
Ogrenci ile karsi karstya kalmak istemiyoruz. Bazen son siniflara esnek
davraniliyor. (O6)

Bakanligin koydugu kurallarin tiim liselerde uygulanma problemi var.
Ders segme yonetmeligi var. Alan / bolim kalmadi. Ders se¢iminde ka-
tiyiz hala, sayisalcilar ve sozelciler diye ayiriyoruz. Istedigi dersi sece-
miyor cocuk. Fiziki sartlari ve egitim 6gretim sartlar1 yetmiyor okulun.
(08)

Miidiir bey dinlemeden ani reaksiyon veriyor. (O10)

Gozlem yaparim, ¢abayi takdir ederim ben. Belli diizeyde 6grenci ge-
liyor, caba gOsteren 6grenciyi desteklemek lazim. Fakat basaris1 koti
olan 6grenci gecsin diye ugrasiyoruz. Bazen davranis konusunda sikin-
tili simiflar olabiliyor. Tyiye hep iyi kétiiye de hep kotii demek haksizlik,
belki diizelecek. (O11)

Ogrenciyi hakir gorme, baz1 6gretmenlerde var ozellikle. Kilik kiyafete
¢oziim bulunmali. “Bugiin canim kontrol yapmak istedi” diye adaletsiz-
lik yapilmamali. Her giin iyi giyinen bir giin sivil geliyor ve ceza aliyor.
Her giin tarama olsa, disiplin saglanir. (O012)

Benim direk gozledigim yok. Fakat su cocuk idarecilere yakinligindan
dolay1 korunuyor, 6biirii korunmuyor diye konusuluyor. Aile ya da anne
-baba idareci ile yakin arkadagsa o ¢ocuk biraz korunuyor. Kurulda bu
ifade edildi, baz1 6gretmenler tarafindan. (O1)

Ogretmenlere gore; kilik kiyafet konusunda okullarinda sergilenen farkli
Ogretmen tutumlari, bol not verilerek 6grencilere sinif gecirilmesi, okullarin
sartlarinin yetersizligi ya da ailelerinin baskis1 nedeni ile 6grencilerin istedikleri
dersi, alan1 secememesi, 0gretmenlerin Onyargili tutumlari, 6grencinin ailesinin
idareciler tarafindan tanintyor olmasi ya da MEB’in not verme sistemindeki de-
gisikliler 6grencilerin adaletsizlik yasamasina neden olmaktadir.
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4.1. Bir dgrenci okulda not, kiyafet vb. konularda haksizhiga ugruyorsa onun

hakkint kim savunmali? Neden? Sorusuna okul miidiirlerinin verdileri ce-
vaplardan ornekler asagida sunulmustur.

Idare savunmali. Cocuk kendini savunamiyorsa kanun yonetmelik cer-
cevesinde yonetici savunur. Okul midiiri lider olmalidir. Lider ¢6ziim
retir, karar verir. Yonetici yonetmeligi uygular. Umumun menfaati
icin yonetmelik disinda karar da verebilir. Inisiyatif kullanan biriyim
ben (M5)

En basta mudiir olarak ben korumaliyim ¢ocuklarin haklarmi. Gorev-
lerim arasinda ciinkii. Paydaslarla goriisme yapip ¢oziim ortaya koyma-
liyim. Rehberlik servisi, sube 6gretmenlerini, veliyi, 6grenciyi bir araya
getirmeliyim. (M7)

Miidiir savunmali, rehber 6gretmen ve sinif 6gretmeni savunmali. Ola-
yin ciddiyetine gore degisir. Basit olaylar1 6gretmen ¢ozmeli. Ciddi
olaylar okul idaresinin denetiminde olmali (M12)

Miidir savunmali hakki. Kiz cocuklarin mahremiyeti ile ilgili seyleri
rehberlige sevk ediyoruz. Bize geldiyse ¢oziimii bizim bulmamiz lazim.
Rehberlige geldiyse cocuk, ¢oziimii rehberlik bulmali. Rehber 6gret-
men ¢dzemezse bana yonlendirir. (M10)

Hakki savunmak okul idaresinin sorumlulugundadir. Okul midiiri ob-
jektif olmalidir. Miidiir yardimcisina gelirler genelde sikayet icin. Biz
onu rehber 6gretmene yonlendiririz altinda ne oldugunu bilmek icin.
(M11)

Eger okulda bir problem varsa 6nce bana geliyor problem. Ben prob-
lemi rehber 6gretmene bildiriyorum. Ogretmen goriisiiyor bana rapor
yaziyor. (M2)

Oncelikle kendi savunmali cocuk. Cézemezse bize gelmeli. Cocuk hak-
kini kendi aramali. Kisilik gelisimi i¢in dnemli. (M3)

Bir sorun oldugunda rehber 6gretmene de gitsin bana da gelsin. Cilinki
ben o konuyu bilmek isterim. Ama konu 6ziinde rehber 6gretmenin
konusu (M9)

Normalde sinif rehber 6gretmeni savunmali, sonra miidiir. (MS)

Miidirler hak savunma gorevinin Oncelikli olarak kendilerinde olmakla bir-
likte sinif rehber 6gretmeni ve rehber 6gretmenin de gorevi oldugunu belirtmis-
lerdir. Midiirlerden biri 6grencinin kendi hakkini kendisinin savunmasi gerek-
tigini ileri stirmustiir. Midiirler sorunlarn ya kendileri ¢ozerek ya da rehberlik
servisine yonlendirerek dgrencileri savunduklarini ifade etmislerdir

4.2. Bir égrenci okulda not, kiyafet vb. konularda haksiziga ugruyorsa onun
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En giizeli kendisinin savunmasidir (02)

I1k basta kendisi savunmali, bunu bilmeli. Sinif 6gretmeni énemli. Smif
Ogretmeni rehber 0gretmene getirmeden bazi seyleri ¢ozebilmelidir.
Rehber 6gretmen daha iist konularla ilgilenmelidir. Rehber 6gretmen
miidiire gotiirebilmeli cozemediklerini. (O5)

Idareci ve dgretmen hak savunmali. (O8)

Ogretmenleri, smif rehber dgretmenleri savunmali 6ncelikle. Ogret-
men arkadasim bir davranigimin hatali oldugunu giizel bir dille sdylerse
diisiiniiriim nerede hata yaptim diye. Iletisim 6nemli. Ogretmemn her
problemi rehber égretmene tagimast is yiikiinii artirtyor. (O10)

Ogretmen savunmali 6nce sonra idare. Ama yapamiyoruz. Idareye kar-
st citksam olumsuz bir durumla karsilagabilirim. Dengeyi kurmak zor.

(O11)

Ik once sinif Ggretmeni ve rehber 6gretmen savunmali cocugun hakki-
ni. Aslinda biitiin 6gretmenlerin savunmasi gerekir. (06)

Ugradigi haksizhigin niteligine baglh. Ogretmen olarak beni agtyorsa
rehber 6gretmenle paylagirim. O beni yonlendirir. (O4)

Kime dert yandiysa o savunmali. Ama herkes idarecisinden biraz ce-
kiniyor, meslektas: ile ¢arpigmak istemiyor. Ancak Ogrencisini teselli
edebiliyor. Ogretmenler ve idarecilerle iletisim kurmak konusunda si-
kintimiz var. (O12)

Rehber 6gretmen savunmali. Rehber 6gretmen ¢ocuklara haklarini sa-
vunmay1 6gretmeli. Oyle bir diyalog gelistirmeli ki ¢ocuklar haklarini
aramanin formiillerini bilmeli. (O1)

Birinci 6ncelik rehber 6gretmen. Sonra smif rehber 6gretmeni sonra
kendine yakin buldugu bir 6gretmen olmali. (O3)

Oncelikli olarak rehberlik servisi savunmali. Rehber 6gretmen gocugu
taniyan ve gerekli miidahaleleri yapabilen kisidir. (O7)

Ogrencinin haksizliga ugramasi kargisinda hakkini kimin savunmasi gerekti-
gi konusunda 6gretmenler farkli goriisler ileri siirmiislerdir. Ilk goriis; 6grenciler
konusunda ve miidahale yontemleri konusunda daha ¢ok bilgiye sahip olmalar1
nedeni ile 6grenciyi savunma gorevinin Oncelikli olarak rehber ogretmenlerde
olmasi gerektigini seklindedir. Ikinci goriis; cocugun haklarimni savunmayi 6gren-
mesi ve bu dogrultuda kendisini savunmasi gerektigi yoniindedir. Ugiincii goriis;
sinif 0gretmenleri cocuklarla daha ¢ok vakit gegirdigi ve cocugu tanidigt igin sinif
Ogretmenlerinin savunmasi gerektigin seklindedir. Fakat bazi 6gretmenler diger
ogretmenlerden ya da idareden ¢ekindikleri icin bu gorevi yerine getirmekte zor-
landiklarini belirtmislerdir.
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5.1. Okul damismanlarimin hak savunuculuk rolleri hakkinda bilginiz var mi?

Eger bu savunuculugu rehber dgretmen yaparsa ne olur? Sorusu sorulmus,
miidiirlerin, okul psikolojik danismanlarinin, hak savunuculugu rolii konu-
sunda bilgileri olmadig tespit edilmigtir. Hak savunuculuk konusunda kisa
bir bilgilendirme yapumistir.

Bu isin egitimini almig biri rehber 6gretmen, bu isi o yapmali, yapiyor
zaten. Ben miidiir olmadan Once bir taciz olay1 olmus. Rehber 6gretme-
nimiz herkese karst cocugu tek basina savunmus. (M3).

Objektif ve tarafsiz olmali rehber 6gretmen. Takdir ederim bunu yapar-
sa. (M4)

Rehber 6gretmen yapmali zaten gorevi bu. Memnuniyet duyariz. C6-
zlim ortag1 olurum rehber 6gretmenin (M7)

Rehber ¢gretmen de savunsun ben de savunurum adaletsiz bir durum
olursa. Ben bu kurumun bastyim model olmaliyim, esit ve adil olmali-
yim (M9)

Rehberlik okulun atar damaridir. Miidiir yardimeist gibi fonksiyonu
vardir. Zaten yapmali bu gorevi. Okula isyan degil yaptigy, kurallari an-
latmak. (M10)

Baz1 miudiirler ise rehber 6gretmenlerin hak savunuculuk rollerini uy-
gun bulmadiklarmi belirtmislerdir.

Rehber 6gretmenin gorevi ile bagdasir mi1 bu? Rehber 6gretmen ara
bulucu ¢oziim iiretici olmali, tarafsiz olmal. Ogretmeni de 6grenciyi de
tek bagina savunmamali. Ogretmenlerden bir komisyon olusturulabilir.
Dogrudan rehber 6gretmenin miidahale etmesi, onun gorevini sekte-
ye ugratabilir. Ogretmenin rehber 6gretmenle konusmasi zor olabilir.
Rehber 6gretmeni ¢ocugun tarafinda gibi diisiinlip diger 6gretmenler
cephe alabilir. Okul midiirleri bunu kabul etmez. Biz varken neden o
sorun ¢ozilyor diye tepki verebilirler. Biz midiirler yetki ve sorumluluk-
lar1 paylasmak istemeyiz. (MO6)

Bazen rehber 6gretmen 6grencinin hakkini savunuyorum diye 6grenci-
ye cok ozgiirliik veriyor. Idareyi ve 6gretmenleri zor durumda birakabi-
liyor. Eger 6grencinin adaletsizlik yasadigi bir durum varsa yonetmelik
ve okul kurallar1 ¢ercevesinde savunmali. Okul idaresi ile koordineli
olmali. Kendini ifade edemeyen &grenciye yapmali. Ogretmenle gorii-
sebilmeli. Istismar1 okul yonetimi bilmeli, hukuki sorunlari okul yéne-
timi bilmeli. Ufak capli sorunlar rehber 6gretmen ve digerleri ile ¢ozii-
lebilmeli. (MS)

Rehber 6gretmen hak savunuculugundan Once haksizliga ugrayan
tespit etmelidir. Meslektaglari ile kotii olabilir. Rehber 6gretmen 6g-
retmenle birebir gortismemeli, bize bildirmeli. Biz idareciyiz bize tavir
alamaz 0gretmen. (MO11)
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Midiirlerin bir boliimii okul psikolojik danismanlarinin gérevi geregi hak
savunuculugu yapmasinin 6nemli oldugunu ve bunu desteklediklerini belirtmis-
tir. Bazi miidiirler ise hak savunuculugunun rehber 6gretmenin 6grenci- 6gret-
men-idareci arasinda sagladigi dengeye zarar verebilecegi, taraf tutmak ya da
miidiiriin yetki alanina miidahale etmek gibi anlagilabilecegi konusundaki kaygi-
larimn dile getirmislerdir

5.2. Okul damismanlarimin hak savunuculuk rolleri hakkinda bilginiz var mi?

Eger bu savunuculugu rehber ogretmen yaparsa ne olur? Brans dgretmenle-
rinin, okul psikolojik danigsmanlarimin hak savunuculuk gorevi konusunda
bilgileri olmadigini tespit edilmis ve kisa bir bilgilendirme yapilmugtir.

Ogretmenlerin egitim haricinde miicadele etmeleri gereken alanlar var.
Evraklar arasinda ¢ok yoruluyoruz. Rehber 6gretmenin yetistirmek zo-
runda oldugu bir ders miifredat: yok. Hak arayigini rehber 6gretmen
yaparsa diger 6gretmenler rahatlar. (O1)

Idareci otoriteyi temsil eder. Rehber 6gretmen ve 6gretmenlere gorev
dugtiyor. Rehber 6gretmen okul idaresi ile catismay1 goze alamazsa sa-
vunma olmaz. (KO2)

Rehber 0gretmen hak savunuculugu yapmali. Biz sinif ya da brang 6g-
retmenleri olarak bazen 6grenciye ulasamiyoruz. Hakki gasp ediliyorsa,
0 zaman rehber 6gretmeni ile konugmali. Rehber 6gretmen onu ve ai-
leyi uyarmali. Hakkini savunmay1 6gretir 6gretmen, biri onun icgin ya-
parsa cocuk bunu 6grenir. Bizim okulumuzda rehber 6gretmen bizimle
konusuyor ya da miidiire karsi cikabiliyor. Yapmazsa neden buradasin
diye sorgulariz. Birileri bu cocuklar icin tasin altina elini koymali. Fakat
rehber Ogretmenin okul disinda hak savunuculuk yapabilecegini zan-
netmiyorum. (O4)

Rehber 0gretmen tarafsizligini korumali, 6gretmen kimligini koruyarak
yapmal1 bunu, yetkileri artirilmali. (O6)

Rehber dgretmen hak savunuculuk yapmali. Ozel bir sorun oldugunda
sinifimda rehber 6gretmene iletiyorum. O bazen bu konuyu idareye ile-
telim diyor. Uglii olarak ¢oziiyoruz bazen olay1. (O7)

Rehber 6gretmen yapsa daha iyi olur. Tarafsiz bolge o. Derse girip not
vermiyor. Rehber 0gretmen, 6gretmen, 6grenci ve idare arasinda bag
olabilir. (O11)

Bu gorevi yerine getirmeli. Iki sart var bunu yerine getirebilmesi igin;
birincisi politik goriigiinii yansitmamali. Idareye “ben size karst ¢iki-
yorsam bunu gérevim geregi yaptyorum” mesajin1 verebilmeli. Ikincisi
kendini kabul ettirebilmeli, saygi duyulmasini saglayabilmeli. Dogru
yerde dogru hareketler yaparsa, gayretli ve adil olduguna inanirsam
desteklerim. Bizim tilkemizde egitimi yonlendirme agisindan zor ama
okulda daha rahat yapabilir. (O5)
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¢ Ucu bir yere dokunursa engellerler. Is zor, gok kapsamli. Okul atmos-
feri demokratik mi 6gretmen ile arasi iyi mi, ¢ok fazla degisken var.
Yapmast zor. (O3)

*  Bu okulda rehber 6gretmen hak savunuculuk yapar. Kisilik olarak da
yapar bilgi olarak da yapar. Bagka okulda yapamaz. Bagka okulda ida-
recilerin tavri nedeni ile yapamayabilir. (KOS)

e Rehber ogretmen gelip konusuyor. Siz haklisinizdir ama 6grenci aci-
sindan da soyle boyle olabilir mi diye soruyor. Rehber 6gretmen yapsa
bence iyi olur. Kimse magdur olmaz. Fakat okulumuzu disiiniince ol-
mayabilir. Idare cok desteklemez gibi geliyor. Ciinkii o zaman kargisin-
da bir giig bir kitle goriir (O12)

Brang 0gretmenleri, rehber 6gretmenlerin hak savunuculuk gorevini yerine
getirmesini desteklediklerini fakat bu gorevi yerine getirebilmesi i¢in okul or-
tamimin demokratik olmasi yaninda, danismanin bu konudaki gorev sinirlarimi
iyi belirleyebilmesi, kendini iyi ifade edebilmesi ve 6zellikle tarafsizlik ilkesini
korumasi gerektigini vurgulamiglardir. Ayrica hak savunuculuk gorevinin okul ile
sinirli olmasi gerektiginin altini ¢izmislerdir.

Tartisma ve Sonug

Bu ¢aligma ortadgretim kurumlarinda gérev yapan okul miidiirleri ile brang
ogretmenlerinin okul psikolojik danismanlarinin hak savunuculuk gorevlerine
iliskin bilgi ve farkindalik diizeyini belirlemek amaci ile yapilmistir. Calismaya
katilan okul midiirlerinin tiimii, brans 6gretmenlerinin ise bir boliimi okulla-
rint adil bir ortam olarak tanimlamislardir. Miidiirler okullarimin adil olmasini
biyiik Olciide miidir olarak kendi tutum ve davranislarina baglamuis, iletisime
acik, demokratik, empatik, 0grencilere deger veren, ayrim yapmayan, gozlem
becerisi giiclii, yonetimde agik ve seffaf bir politika izleyen bir yonetici olduk-
larini ifade etmislerdir. Miudiirler adaleti saglamada ¢gretmenlerin desteginin
de 6nemli oldugunu vurgulamislar, zaman zaman 6gretmenlerin kisiliklerinden
ya da bol not vermelerinden kaynaklanan adaletsiz durumlar yasanabildigini, bu
durumlarda dogrudan miidahale ederek adaleti saglamaya calistiklarini soyle-
miglerdir. Benzer sekilde Turan, Yildirim ve Aydogdu’nun (2012) calismasinda
okul miidiirleri, gorevlerini en iyi sekilde yerine getirmek icin iletisime acik, adil,
sabirli, koruyucu, destekleyici, yonlendirici, lider, cesur, yetistirdiginin insan ol-
dugunun bilincinde olan, empatik, hosgoriili, ¢aliskan, zeki, kendini gelistiren,
denge unsuru olan, arastirmaci, iyi bir gézlemci ve fedakar olma gibi 6zelliklere
sahip olmalar1 gerektigini belirtmislerdir. Ozetle miidiiriin kisilik 6zelliklerinin
basta adalet olmak tizere huzurlu ve akademik olarak basarili bir okul ortami i¢in
temel kosullardan biri oldugu soylenebilir.

Ogretmenler okullarinda adaletin saglanmasinda okul mudirlerinin ve 6g-
retmenlerin payi oldugunu belirtmisglerdir. Ogretmenler, miidiirlerinin iletisime
acik oldugunu, ¢ocuklarin gelisim dénemi ve 6zelliklerine duyarl yaklasildigini,
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okulda 6grenci temsilciliklerinin aktif olarak gorev yaptigini, okulda kurallarin
net oldugunu ve herkese esit diizeyde uygulandigini belirtmislerdir. Ogretmenler
okul miidiirlerinin kendilerine tanmidif: inisiyatifin, okuldaki demokratik orta-
min ve okul kiiltiiriiniin, 6gretmenlerin adil davranmasinda pay: oldugunu ifa-
de etmiglerdir. Ayrica 6gretmenlerin 0grencileri yakindan tanimaya ¢alistigini,
cocuklara karst anlayish ve ozellikle not verme siirecinde seffaf olduklarini, bu
durumun da adaleti beraberinde getirdigini belirtmiglerdir. Bu bulgu alan yazin
ile tutarhidir. Moorman’a (1991) gore calisanlara isyerinde adaletli davranilip
davranilmamasi, onlarin adaletli davranmasini etkilemektedir. Yilmaz (2010) ve
Ugurlu ile Ustiiner (2011) ise yoneticilerinin etik liderlik davraniglarinin, drgiit
icindeki olumlu adalet algisinin, ¢alisanlarin kendilerini 6rgiitlerinin bir parcasi
olarak gormelerine, is iliskilerinde daha uyumlu olmalarina, giivene dayalr ilig-
kiler gelistirmelerine sebep oldugunu vurgulamigtir. Hesapgioglu, (1998) okul
miidirlerinin her seyi bilen ve ¢aliganlarinin talimatlara uyup uymadigini kontrol
eden kisiler degil, ¢alisanlarinin yeteneklerini ve yaraticiliklarini gelisme ve Or-
giitiin amaclarini gergeklestirme yoniinde destekleyen kisiler olmasi gerektigi be-
lirtmistir (Akt. Giimiiseli, 2001). Polat ve Ceep (2008) miidiirlerin etik ve esitlikci
uygulamalarinin ¢alisanlarin orgiitsel adalet algilarini artiracagini ifade etmistir.
Bulgulardaki ortak nokta miidiirlerin okulda yarattigi demokratik ortamin 6g-
retmenlerin mesleki doyumlarini artirdigy, 6grencilere sunulan akademik destek
ve rehberlik ¢aligmalarinin daha verimli olmasini sagladigidir. Demokratik okul
kiiltiirii sayesinde kendini okula ait hisseden 6gretmen 6grencilerin gelismesi igin
daha yogun bir sorumluluk hissetmekte, calismalarinda adalet ve aciklik ilkeleri-
ni benimsemektedir.

Ogretmenlerin bir boliimii okul ortamlarini kismen adil olarak tanimlamis-
lardir. Okul kurallarinin uygulanmasinda idareci ile 6gretmenler arasinda ya da
Ogretmenlerin kendi aralarinda gbzlenen tutarsiz davranislar, 6grenci -6gretmen
arasinda yasanan sagliksiz iletisimler nedeni ile adaletsizlik olabildigini belirtmis-
lerdir. Ayrica 0gretmenlere gore, akademik olarak basarisiz ve isteksiz ¢ocukla-
rin cogunlugu olusturdugu siniflarda 6gretmen derse isteksiz gitmekte, az 6rnek
¢ozmekte bu durum da basarili birkag 6grenci icin adaletsiz bir ortam olustur-
maktadir. Tarhan’in (2018b) okul psikolojik danismanlari ile yaptigi calismada da
benzer sonuclar elde edilmistir. Okul danismanlari, kurallart uygulamada idareci
ile 6gretmenler arasindaki goriis ayriligini, 6gretmenlerin sergiledikleri tutarsiz
davraniglari ve 6grenci -6gretmen arasindaki sagliksiz iletisimleri okulda 6gren-
cilerin yasadiklar1 adaletsiz durumlar olarak belirtmiglerdir. Ayrica Tarhan’in
(2018a) orta 6gretim 6grencilerinin adalet algilari tizerine yaptigi calismada da
benzer bulgular mevcuttur. Bu calismada 6grenciler, kurallarin ve cezalarin tim
Ogrencilere esit sekilde uygulanmamasini ve 6grencilerle 6gretmenler arasinda
sagliklr iletisim kurulmamasini yasadiklari bir olay1 adaletsiz olarak degerlendir-
melerindeki belli baslh Olciitler olarak gordiiklerini dile getirmislerdir. Bulgular
gozde gecirildiginde 6gretmenlerin, okul psikolojik danismanlarinin ve 6gren-
cilerin okuldaki adaletsiz uygulamalar konusunda Orgiitsel adaletin iki boyutu
olan siirec adaleti ve etkilesim adaletine iliskin 6rnekler verdigi tespit edilmistir.
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Adaletin bu iki boyutu birbirini etkilemekte, kurallarin kisiye ve zaman gore de-
gismesi yaninda 6grencilerle 6gretmenler arasinda saglikli iletisim kurulamamasi
farkinda olunan ya da olunmayan adaletsiz uygulamalar1 beraberinde getirmek-
tedir denebilir.

Miidirler kendilerini okulda adaletin saglayicist olarak gormekte, 0gret-
menler de bu gortise katilmaktadir. Alanyazinda benzer sonuclar mevcuttur.
Aragtirmalar 6gretmenlerin, okul miidiirlerini okul kiiltiiriintin en 6nemli temsil-
cisi olarak gordiiklerini ortaya koymaktadir (Ibicioglu, 1999; Celik, 2000). Bura-
da kilttirel ozelliklerin 6n plana ciktigl, kurumdaki en yetkili kiginin otoritesinin
kabul edildigi gozlenmektedir. Bu durum bazi sakincalart da beraberinde getir-
mektedir. Clinki miidiirler okuldaki tiim bireyler icin demokratik ve hakkaniyet-
li bir ortam olusturabilecekleri gibi adaletsiz durumlara da sebep olabilirler. Bu
durum Tarhan’in (2018a) arastirmasinda net bir sekilde ortaya ¢ikmis, 6grenciler
okullarda yasadiklar1 adaletsizligin kaynagi olarak cogunlukla okul miidiiriint
isaret etmiglerdir. Midiirlerin “Midiir haksizlik yaparsa ne olur?” sorusuna ver-
dikleri “sistem coker ve kaos olur” cevabi, adaleti saglamanin bireylere degil ku-
rallara bagli olmasi ve degismemesi gerektiginin en iyi 6rnegidir. Ciinkii yonetici-
ler her ne kadar adil, diiriist ve seffaf bir yonetim sergileseler de icinde bulunulan
zaman ya da sosyo politik kosullar nedeni ile bu olumlu 6zelliklerden uzaklasma
s6z konusu olabilir. Russel (2001), yoneticilerin kisisel degerlerinin olaylar1 ve
karsilastiklar1 sorunlari algilamalari, sorun ¢ozme bigimleri ve kararlari, kisile-
rarasl iligkileri, basarili olma istekleri, Orgiitsel baskilar1 ve amaglar1 kabul ya da
reddetme dereceleri, yonetsel performanslari ve etik olan ya da olmayan davra-
niglar arasindaki farki ortaya koymalarinda etkili oldugunu belirtmistir.

Miidirlerin bir boliimii 6grencilerin adaletsizlik konusunda kendilerine her-
hangi bir sikayet iletmediklerini belirtmistir. Sikayet gelmemesinin birinci nede-
ni olarak 6grencilerin zaten akademik bir hedeflerinin ve calisma motivasyon-
larinin olmamasi ve 6gretmenlerin ¢cok bol not vermesi, kilik kiyafet konusunda
biiytik olciide serbestlik taninmasi, ikinci olarak ise sorun yasanmasina ragmen
siif 6gretmeni ve rehber 6gretmen destegi ile sorunun ¢oziilityor olmasi goste-
rilmistir. Miidiirlerin bir boliimii 6grencilerin kendilerine gelerek her konudaki
sikayetlerini dile getirebildiklerini sdylemis, sikayet konusu olarak kilik kiyafet,
sinav notu, derste konunun islenip islenmemesi, sinif ici problemler vb. drnek
verilmistir. Ogrencilerin her sikayet konusunu miidiire tagimalari bir taraftan ile-
tisim kanallariin acik ve gicli oldugunu gosterirken diger taraftan okullarda
idareci, sinif rehber 6gretmeni ve okul psikolojik danismani arasindaki rol ve
gorev dagilimi konusunda bazi sorulari akla getirmektedir. Miidirler 6grenci-
nin tacize ya da kotii muameleye maruz kalmasi durumunda 6zellikle miidahale
ettiklerini belirtmislerdir. Midiirler taciz vb durumlardan magdur olan 6gren-
cinin kendi beyan1 ya da rehber 6gretmenin bilgilendirmesi sonucu haberdar
olduklarini ifade etmiglerdir. Tarhan (2018b) aragtirmasinda da okul psikolojik
danismanlarinin, 6grencinin yasadigi taciz, siddet vb durumlar1 okul mudiirle-
rine bildirdikleri ortaya konmustur. Ogrencinin giivenligi tehlikede oldugunda
okul psikolojik danigmaninin bu durumu okul yonetimi ile isbirligi icinde ilgili
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makamlara bildirmesi PDR c¢alismalarindaki temel ilkelerden biridir. Aragtirma
sonuclarinin bu ilkeyi desteklemesi okullarda 6grencinin yiiksek yarari géz onii-
ne alinarak calismalarin isbirligi icinde strdiirildiigiini gostermektedir. Miller,
Dove ve Miller (2007) psikolojik danismanlarin ¢ocuklara yonelik cinsel istismar
stiphesini yetkili makamlara bildirmek igin etik ve yasal olarak gorevlendirildik-
lerini belirterek danigmanlarin hak savunuculuk rollerine vurgu yapmustir.

Ogretmenler, 6grencilerin haksizhga ugradiklari sikayeti ile kendilerine bas-
vurduklarin belirtmisler, 6grencilerin sikayet konularini kilik kiyafete mtiidahale
edilmesi, notlarin diisiik olmasi, sinav sorularinin zor olmasi, 6gretmen tutumlari
(moral bozuklugunu &grenciye yansitma, espri yapma, kiz ve erkek dgrencile-
re farkli davranma, basarilt 6grencilerin hatalarini gormezden gelme vb.), izin
verilip verilmemesi, cep telefonu kullanimi, idareci-6grenci arasindaki sagliksiz
iletisim olarak siralamislardir. Ogretmenler 6grenciyi dinlediklerini ve 6gretmen
ile 6grenci arasinda arabulucu olmaya cahstiklarin ifade etmislerdir. Ogrenci-
lerin dile getirdikleri sikayetler orgiitsel adaletin ii¢ boyutu olan dagitim, siire¢
ve etkilesim adaleti ile ilgilidir (Paulsel ve Chory-Assad, 2005 ve Chory, 2007).
Odiil ya da firsatlarin dagitimindaki esitlik dagitim adaletini, yoneticilerin karar-
larmin bireye, zamana ve ortama gore degismemesi siire¢ adaletini, tiim birey-
lerle iletisimlerin esitlik cercevesinde yiiriitiilmesi etkilesim adaletini ifade eder
(Colquitt, Greenberg ve Zapata-Phelan, 2005). Ogretmenlerin sdylemleri 6gren-
cilerin okulda dagitim, siire¢ ve etkilesim adaleti alaninda magduriyet yasadikla-
rin1 gozler Oniine sermektedir. Bu bulgu Tarhan’in (2018a) arastirma bulgularini
destekler niteliktedir. Tarhan (2018a) arastirmasinda ortadgretim 6grencilerinin
okullarinda yasadiklar1 adaletsizlige verdikleri Orneklerin; not, okul/egitim mal-
zemeleri (dagitim adaleti), kiyafet, okul kurallari (siire¢ adaleti) ve iletisimsizlik,
kayirma (etkilesim adaleti) oldugunu tespit etmistir. Tarhan’mn (2018b) arastir-
masinda okul psikolojik danigmanlari 6grencilerin haksizliga ugradiklar: sikayeti
ile kendilerine geldigini ifade etmis, sikdyet konular1 olarak kilik kiyafet, not,
cep telefonu kullanimi, idareci- 6gretmen-6grenci arasindaki sagliksiz iletigim,
ogretmen ve idarecilerin olumsuz tutumlari (espri anlayiginin farkli olmasi, kiz
ve erkek Ogrencilere farkli davranma, basarili 6grencilerin hatalarinin gérmez-
den gelinmesi vb.), derslerin, ddevlerin ¢ok olmasi olarak siralamiglardir. Og-
rencilerin sorunlarini 6gretmenleri ile paylastiklar: bulgusu alanyazin tarafindan
desteklenmektedir. Ogrencilerin biiyiik cogunlugunun, problemlerini sinif 6gret-
meni ile paylastiklar1 (Giivendi, 2000), 6grencilerin anne-babalari ve arkadas-
larindan sonra rehber 6gretmenlerinden ve kendilerine yakin gordiikleri ogret-
menlerinden yardim talep ettikleri (Karatas ve Sahin Baltaci, 2013), 6grencilerin
tikenmislik yasamalarinin dnlenmesinde Ogretmenden alinan destegin, aile ve
arkadaglardan alinan destekten cok daha etkili oldugu (Kutsal ve Bilge, 2012),
ogretmen desteginin okul terkini azalttigini (Ozer, Genctanirim ve Ergene, 2011)
ortaya koyan arastirma bulgular1 mevcuttur. Bu nedenle 6grencilerin yagadiklari
adaletsiz durumlar1 6gretmenleri ile paylagsmalar1 dogal kabul edilmektedir.
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Midiir ve 6gretmenler tarafindan bildirilen temel sikayet konusu kilik kiya-
fettir. Okul kiyafetlerine velilerin gériisii alinarak karar verilmesine ragmen bu
konuda okullarda yogun problemler yasandigi tespit edilmistir. Ozellikle yaninda
serbest kiyafet getirerek okulda iistiinii degistiren, uyar1 almasina ragmen kural-
lara uymayan, gézden kagan 6grenci digerleri tarafindan sikiyet konusu olmak-
tadir. Okul kiyafeti konusunda tilkemizde yapilan cesitli arastirmalarin sonuglari
(Ugurlu ve dig., 2015; Kapucu ve Sezgin, 2015; Demir ve Kose, 2017) incelendi-
ginde Ogretmen, dgrenci ve velilerin serbest kiyafet uygulamasi hakkinda daha
cok olumsuz goriislere sahip olduklar: tespit edilmistir. Tarhan’m (2018b) okul
psikolojik danmigmanlari ile yaptig1 calismada serbest kiyafet konusunun 6gren-
ciler arasinda adaletsizlige ve disiplin sorunlarina neden oldugu tespit etmistir.
Ortadgretim diizeyindeki ergenler bedensel degisimlerine paralel, biligsel, duy-
gusal ve sosyal degisimler yasar, kim ve ne oldugunu tanimlamasina yardimci
olan benlik sinirlarini cizmeye caligirlar. Bu siiregte ergen, bedenine yonelik algi-
sin1 ve kendini ifade edis tarzini kiyafetlerine yansitir. Okul kiyafetlerinin ergenin
kendi benligini ortaya koymasini saglayacak kadar serbest olmasi yaninda okul
kurallarina uygun olmasi gerektiginin de alt1 cizilmelidir. Herkes tarafindan goz-
lenebilen bir konu olmast itibari ile okul kiyafeti konusundaki kurallarin uygu-
lanmasindaki tutarlilik, okul ortaminin adil olarak degerlendirilmesinde dnemli
goriilmektedir denebilir.

Miidirlerin biiyiik bolimii 6grencilerin adaletsizlige ugradiklarma iligkin
bir gézlemleri olmadigin ciinkii okul ortamina hakim olup adaletsizlige imkan
vermediklerini, 6grenci temsilcileri ile diizenli toplantilar yapip talepleri aldikla-
rini, okulda ya da varsa okulun pansiyonunda cocuklarin ihtiyaglarinin (yemek,
harclik, temizlik, duygusal destek, ilgi) diizenli olarak karsilandigini belirtmisler-
dir. Ogretmenden, 6gretmenin not verme sisteminden ya da cocugun ailesinden
kaynaklanan adaletsiz bir durum s6z konusu oldugunda da 6grencinin haklarimi
koruyacak sekilde miidahale ettiklerini anlatmiglardir. Bu bulgu okul miidiirle-
rinin 0grencilerin akademik gelisimleri kadar kisilik ve sosyal gelisimlerine de
onem verdiklerini gostermektedir.

Brans 6gretmenleri MEB’de uygulanan sinif gecme sisteminin, kilik kiya-
fet yonetmeligi konusunda okullarda farkli uygulamalar yapilmasinin, kurallar
uygulamak konusunda 6gretmen ve idarecilerin farkli ya da tutarsiz davranisla-
rinin, bazi 6grencilere aileleri ya da idareye yakinliklar1 nedeni ile ayricalik ta-
nimmasinin okul ortaminda gozledikleri baslica adaletsiz uygulamalar oldugunu
belirtmislerdir. Bransg 6gretmenlerinin 6zellikle kilik kiyafet ve ayricalik taninan
ogrenciler konusundaki gozlemleri Tarhan’in (2018a) 6grencilerle yaptigi calis-
manin bulgulari ile tutarhidir. Diger bir ifade ile hem 6gretmenler hem de 6g-
rencilerde okullarda yasanan adaletsiz uygulamalar ve bu uygulamalarin hangi
konuda oldugu konusunda goriis birligi vardir denebilir.

Bir 6grenci okulda not, kiyafet vb. konularda haksizliga ugruyorsa onun
hakkini kim savunmali sorusu okul miidiirlerine sorulmustur. Miidiirler, basta
okul miidiirii olmak iizere rehberlik servisi ve sinif rehber 6gretmeni isbirliginde
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bu savunuculugun yapilmasi gerektigini ifade etmistir. Midiirlerin sdylemlerin-
den, sikayetlerin 6nce onlara geldigi, idare aracilig1 ile rehber 6gretmene iletildi-
gi izlenimi edinilmigtir. Bu tespit rehber 6gretmenlerden bazilarinin 6grenci-0g-
retmen arasindaki sorunlar1 oncelikli olarak idareye ileterek ¢ozmeye calismasi
bulgusu ile paralellik gostermektedir (Tarhan, 2018b). Bu durumun 6grencilerin
rehber dgretmene ulagma ve sorunlarini anlatma konusunda engel olusturabile-
cegi diistiniilmektedir. Ayn1 zamanda okul kiiltiirii, okuldaki rol, gérev ve sorum-
luluk dagilimi, okul damigmanlarinin gériiniirliigli ve problem ¢6zme giicii gibi
farkl alanlarda da degerlendirilmesi gerektigi diisintilmektedir.

Adaletsiz bir uygulama ile karsilastiginda 6grencinin hakkini savunmak
noktasinda brang 6gretmenleri tige ayrilmaktadir. Bir bolimii 6grencinin hakkini
idareci ve sinif 6gretmenin savunmasi gerektigini, bir boliimii 6grencinin hakkini
kendisinin savunmasi gerektigini digerleri ise hak savunuculuk gorevinin rehber
Ogretmen tarafindan yapilmasi gerektigini belirtmislerdir. Alanyazinda benzer
bulgulara rastlanmaktadir. Schmidt (2017) 6grenci savunuculugu yapmanin
okuldaki tiim personelin gorevi oldugunu, 6zellikle de 6grencilerin egitsel, sosyal
ve kisisel refahlarindan sorumlu olan sinif 6gretmenlerinin bu gorevi iistlenmesi
gerektigini ileri sirmektedir. Tarhan’in (2018b) arastirmasinda okul psikolojik
danismanlari hak savunuculuk gorevinin sadece kendi gorev alanlarinda olmadi-
g1 6grenci ile yakindan iletisimi olan sinif rehber 6gretmenlerinin ve idarenin
de gorevi oldugunu vurgulamslardir. Unal ve Unal (2010) 6gretmen ve 6gren-
cilerin rehber 6gretmenleri sikint1 oldugunda tereddiitsiiz basvurulabilecek ve
ogrencileri koruyan birisi olarak algilandig1 tespit etmistir. Yine okul psikolojik
danigmanlarinin yasadig1 problemlere benzer sekilde bazi 6gretmenler, meslek-
taglarindan ya da idareden ¢ekindikleri icin 0grencilerin haklarini savunma go-
revini yerine getirmekte zorlandiklarini belirtmiglerdir. Bu konuda Tiirkiye’de
yapilan caligma sayisi ¢ok azdir. Kagnici ve Denizli (2018) Tirkiye genelindeki
232 ruh sagligi (149 psikolojik danisman ve 83 psikolog) uzmanlarinin sosyal ada-
let konusundaki tutumlarini incelemis, “duyarli” ruh sagligi uzmanlarinin sosyal
adalet tutum puanlarinin “kat1” ve “ilgisiz” ruh sagligi uzmanlarindan daha ytik-
sek diizeyde oldugu tespit etmistir. Kati ve ilgisiz grubun dezavantajh gruplarla
¢alisgma konusunda yetersiz kalma olasilig1 oldukca yiiksektir. Ayrica haksavu-
nuculuk cok kiiltiirliliigiin bir gostergesidir. Yasanan i¢ ve dig gocler, zorunlu
egitimin 12 yila ¢ikarilmasi sonucu engelli 6grencilerin ilk ve orta okuldan sonra
liseye gitmesi, inang ve degerlerdeki degismeler 6grencilere bireysel ayriliklarimi
koruyarak ulasilmasint zorunlu kilmaktadir. Bu noktada hak savunuculugunun
tim 6gretmen ve yoneticilerin gorevi oldugu diisiiniilmektedir.

Okul miidiirlerinin ve brang 6gretmenlerinin okul danismanlarinin savu-
nuculuk rolleri hakkinda bilgileri bulunmamaktadir. Midiirler okul psikolojik
danismanlarimin hak savunuculuk rollerini yerine getirmeleri konusunda iki ayr1
goriis ileri sirmuslerdir. Bir grubu okul psikolojik danigsmaninin hak savunucu-
luk gorevini brangi geregi zaten yerine getirmesi gerektigini, okulda miidir ola-
rak bu ortami sagladiklarini belirtirken diger bir grup miidir ise okul psikolojik
danismaninin hak savunuculugu yapmasinin tarafsizligini zedeleyebilecegini,
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diger ogretmenler ve idarecilerle arasinda sorun olusturabilecegini, bu nedenle
hak savunuculuktan ¢ok koordinasyon ya da ara bulucu roliinii yerine getirmesi
gerektigini ifade etmistir. Aragtirmalara gore okul miidiirleri PDR hizmetlerini
okul i¢in ¢cok 6nemli bulmakta (Owen, Owen ve Ballestro, 2009), okul danis-
manlarindan proaktif, goriiniir ve giiclii bir i ahlakina sahip, 6grenci ve 6gren-
cinin basarisi igin kendini adayan bir yapida olmalarini beklemektedirler (Cos-
tanza,2014). Yoneticiler, danismanlarin kisisel 6zelliklerine de dnem vermekte,
bilincli, esnek ve degisime uyum saglayabilen danismanlar takdir etmektedirler
(David,2017). Rock, Remley ve Range (2017) arastirmalarinda yonetici ile okul
danigmani arasindaki olumlu igbirliginin okulda daha pozitif bir iklim olustur-
dugunu ortaya koymustur. Tiirkiye’de yapilan ¢aligmalarda da okul psikolojik
danigmanlarinin okullarda idareci ve 6gretmenlerle isbirligi icinde calistiklar ve
sunduklar1 hizmetlerin dnemli goriildiigi belirlenmistir (Karatag ve Demir,2010,
Sahin Baltaci, 2013, Camadan ve Sezgin, 2012). Nazli (2007) giiniimiizde psi-
kolojik damigmanlarin geleneksel {i¢ roliine ek olarak program yonetimi, sinif
rehberligi, 6gretim liderligi, 6grenci savunuculugu, sosyal degisim ajani gibi yeni
roller tistlenmeleri gerektigini vurgulanmaktadir. Bu dogrultuda okul psikolojik
danigmanlarinin hak savunuculuk konusunu kendi gorev alanlar1 icinde gormele-
ri, PDR plan, program ve etkinliklerinde hak savunuculuk vurgusuna yer verme-
leri idareci ve dgretenlerin de bu kavrami daha iyi tanimalarini, kabul etmelerini
ve desteklemelerini saglayacaktir denebilir. Okul psikolojik danigmanlari 6grenci
hak savunuculugunun 6gretmen ve yoneticilerin de gorevi oldugunu vurgulama-
hidir. Hak savunuculuk yapmanin taraf tutmak degil, dezavantajli durumda olan
Ogrencilerin kendine giivenen, basarili, mutlu, uyumlu birer vatandasg olmalari
icin haklarini bilmeleri ve savunmalar1 konusunda bilin¢lendirmek oldugunun al-
tin1 ¢izmelidirler. Boylece hak savunuculuk 6gretmenler ve yoneticiler tarafindan
daha kabul edilebilir ve desteklenebilir bir kavram haline gelecektir

Calismaya katilan 6gretmenlerinin hemen hepsi rehber 6gretmenlerin hak
savunuculuk gorevini yerine getirmesini desteklediklerini sdylemislerdir. Bu go-
revin yerine getirilebilmesi i¢in okul ortaminin demokratik olmasi gereginin ya-
ninda, rehber 6gretmenin yetki gorev ve sinirlarini ¢ok iyi belirlemesinin 6nemini
vurgulamuglardir. Okul psikolojik danismaninin kendini iyi ifade edebilmesinin,
yoneticiler, 6gretmenler ve dgrenciler arasinda koprii gorevinde goriilldigii igin
ozellikle tarafsiz, profesyonel ve mesleki etik ilkelere bagli olmasinin geregi be-
lirtilmistir. Bu bulgu alan yazin ile tutarlidir. Clark ve Amatea (2004) 6gretmen-
lerin okul psikolojik danigsmanlari ve rehberlik servisine iligkin algilar1 konusunda
yaptig1 calismada, okul psikolojik danismanlarindan 6gretmenler ile aralarindaki
iletisim ve igbirligini giiclii tutmalari, danismanin okuldaki goriiniirligiiniin art-
masl, yasam becerileri, sosyal iligkiler vb iceren kiiciik grup danismanligi ile sinf
rehberlik caligmalari ile 6zel ihtiyaci olan (alt sosyo ekonomik diizey, anadilin
farkli olmasi, ¢ok kiiltiirliiliik vb.) 6grenciler hakkinda bilgi sahibi olup bu ko-
nuda Ogretmenlere destek saglamalarinin beklendigini tespit etmistir. Ayrica
ogretmenler, danismanlar ve yOneticiler arasinda giiclii bir iligkiye sahip olma-
nin etkili bir okul icin gerekli oldugunu disiinmektedirler. Tiirkiye’de yapilan
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caligmalarda dolayl olarak hak savunuculuk vurgusu oldugu diisiiniilmektedir.
Memduhoglu ve Dalgicek (2016) okul dncesi 6gretmenleri ile yaptiklar: ¢aligma-
da 6gretmenlerin biiyiik ¢cogunlugunun rehberlik servisine iligkin olumlu algilara
sahip oldugunu gostermektedir. Olumlu algiya sahip olan katilimcilar, rehberlik
servisinin yardim eden, aydinlatan/gelistiren, dinleyen/danigman, yol gdsteren,
miidahale eden ve koordine eden olmak iizere alt1 boyutunu 6nemli ve gerekli
gdérmektedir. Meseci, Ozcan ve Bozdemir’in (2007) arastirma bulgularina gore
miidiirler okul PDR servisini okulun ayrilmaz bir parcast olarak kabul etmek-
te, Ogrencilere ruhsal acidan yardimci oldugunu diisiinmektedirler. Bu bulgular
ogretmenlerin okul psikolojik danigmanlarina ve sunduklar1 hizmetlere olumlu
baktiklarin ve katki saglamaya hazir olduklarini ortaya koymaktadir. Burada
onemli olan 6gretmenlere 6grenci hak savunuculugunun ne oldugu konusunda
dogru bilgi vermek ve dogru uygulama ornekleri gosterebilmektir. Ciinkii 6gret-
men ve okul psikolojik danigmanlarmin 6grencilerin yiiksek yarari igin birlikte
caligmasi gerekir.

Bu arastirmada 6gretmenler okul psikolojik danigmaninin hak savunuculuk
gorevinin okul ortami ile sinirli olmast gerektiginin altini ¢izmislerdir. Keklik’in
(2010) hak savunuculuk goérevinin psikolojik danigma alaninda ele alinan diger
konulara kiyasla daha ¢ok siyaset alant ile Ortiistiiriildiigii goriisii bu bulguyu des-
tekler niteliktedir.

Sosyal, politik, ekonomik ve teknolojik degisimler egitim sistemini, okul-
larin yapisini isleyisini, okullardaki rol ve gorevlerin dagilimini biyiik olciide
etkilemistir. Erden’e (1988) gore yeniden kurmaci felsefenin etkisi ile giderek
toplum merkezli ve toplumdaki tiim sosyal siiflarin ihtiyaclarini dikkate alan
programlar 6nemli hale gelmektedir. Bu dogrultuda okullarin, 6gretmen ve 6g-
rencilerin de aktif katilimiyla, toplumu tehdit eden yoksulluk, issizlik, etnik ve
smifsal ayrimcilik, cevre kirliligi gibi sorunlara ¢6ziim tiretme merkezleri olarak
hizmet gormesi beklenmektedir. Okul yoneticilerinin cagin gereklerine cevap
verebilmeleri igin okulun yapisini toplumun ihtiya¢ ve beklentilerine gore yenile-
meleri, okul -toplum igbirligini giiclendirmeleri, okuldaki egitim 6gretim, rehber-
lik, kiiltir-sanat-spor etkinliklerini tiim 6grencilerin basarili olmasini saglayacak
sekilde diizenlemeleri, etik ilke ve yasal mevzuatlara uygun davranmalar1 gere-
kir. Bu baglamda cagin gereklerinden biri de 6grencilerin haklarini savunmaktir.
Okul miidirlerinin bu konuda okul psikolojik danisanlarina destek olmasi ve 6g-
retmenlere rol model olmas1 6nemlidir.

Hak savunuculuk konusunda yapilacak diger caligmalar icin sunlar 6nerile-
bilir;
e Okul midiirlerinin ve 6gretmenlerin dagitim, stire¢ ve etkilesim adale-
tine iligkin bilgi ve farkindalik diizeyleri arastirilabilir

e Okul miidiirlerinin ve 6gretmenlerin okul ortaminda yasanabilecek da-
gitim, siire¢ ve etkilesim adaletsizligine iliskin durumlar ile ilgili bilgi
ve farkindalik diizeyleri arastirilabilir
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Okul miidirlerinin ve 6gretmenlerin okul ortaminda yasanabilecek
adaletsiz durumlar1 6nlemek konusundaki gorev ve sorumluluklarini
ortaya koyacak calismalar yapilabilir

Okul miudiirlerinin ve 6gretmenlerin okul psikolojik danigmanlarinin
hak savunuculuk gorevlerini yerine getirebilmeleri konusundaki gorev
ve sorumluluklart konusundaki farkindaliklar1 arastirilabilir.

Verilecek egitimlerle okul miidiirleri, 6gretmenler ve okul psikolojik
danismanlariin hak savunuculuk konusundaki bilgileri arttirilabilir.
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